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NEPCMEKTUBU TA MPOBJIEMU LIUDOPOBI3ALIi OCBITU:
A4ocsl4 NPOBIAHUX KPAIH CBITY

AHoTauiga. MeTolo cTaTTi € BMBYEHHS O0CBiAy MPOBIAHWX KpaiH CBITy WOA0 nepesar Ta npobsem umdpoBisaLii ocBiTK.
Y3aranbHeHO, WO Ha Cy4acHOMY eTani PO3BWUTKY NefaroriYyHoi Haykum B HAYyKOBLIB HE Ma€ €QMHOro nigxo4y A0 TepMiHa
umdposisauii B oCBiTi. BogHovac ycCi OCNiIAHWKN 3a3Ha4atoThb, WO MNOKW afbTEPHATUBM BUKOPUCTAHHIO LMDPOBUX TEXHONOTIN
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Yy HaB4YaHHi Hemae. Bn3Ha4yeHO OCHOBHI HanpsMn LM@poBi3aLii OCBITHLOrO MPOLLECY: BUKOPUCTAHHS iIMEPCUBHUX, XMAaPHUX,
MOOINbHNX Ta IHTEPHET-TEXHONONN HaBYaHHS, AMCTAHLUINHOI OCBITWU, MaCOBMX BIOKPUTUX OHNANH-KYPCIB, renmidikauito
OCBITHBOI0 NPOLECY, PO3BUTOK LIMPPOBKX BibNioTeK | kKaMnyciB 3aKnafiB OCBITY TOLLO. Y3arasibHeHo, Lo umMdpoBi3aLis ocBiTh
Mae ouvikyBaHi Kk nepesaru, Tak i npobnemu. [Jo nepesar BigHECEHO: UMGMPOBE HABYAHHS CTUMY/IOE OpraHu 30py Ta Chyx,
TOMY OCBITHIN MaTepian CnpuMMaeTbCa nerwe Aa9 Po3yMiHHS; iHTepakTMBHE HaB4YaHHSA NiABULLYE AKICTb OCBITW; LMPPOBI
NPUCTPOI CTann OOCTYNHUMM 4S9 WMPOKOro Kona HacefeHHs i BignoBigHO undpoBi HaBMYKM € HaBmykamm XXI CTOniTTS;
BioOyBaeTbCS NiABULLEHHS edeKTUBHOCTI PoOOTU ANS BUKIa[AQYiB Ta 3MEHLUYETbCS HABAHTaXEHHs; peanisauisa inei «6e3
nanepoBOro 30LWTY YM KHUTM» Ons 36epexxeHHsl eKoorii Ta 3MEeHLLEHHs! HaBaHTaXXEHHS Ha Y4HIB Mif Yac noi3aku oo LKOMu;
3abeaneyeHHs HaJaHHs OCBITHIX MOCNYr 3a YMOB JIOKAayHy, KaTakniaMiB 4um, A0 Npukiaay, nig Yac BiiCbKOBUX KOHPAIKTIB (K
B YkpaiHi). [1o npobnem BigHECEHO: BiACYTHICTb MOBHOLIHHMX €KOCMCTEM LUMGPOBOI OCBITW; MaTepiasibHO-TEXHIYHI Npobnemn
B 3MJMCHEHHI HaBYaHHS, 30Kpema BiNbHWI OOCTYN OO0 iHTEPHEeTY, 3abe3neyeHHs HeoOXiAHUMK rafxXeTamu; He3Baxaruu
Ha BWUCOKY §IKICTb AMCTaAHLINHOI OCBITM B MPOBIAHMX KpaiHaxX CBIiTY, Y4Hi BCE X BTpayaloTb B OYikyBaHOMY MPOrpeci; yepes
HeOoCTaTHIN piBeHb CHOPMOBaAHNX LMPPOBUX KOMMNETEHTHOCTEN 30iNblLUEHE HaBaHTaXEHHS BMKNaAadiB; He BCIM y4YacHUKam
OCBITHBOI0 NPOLLECY HABYaHHS, sike BiAOYBAETbCS NMLLE AUCTAHLiMHO, € [0 BNOAOOW; Y BCiil Pi3HOMaHITHOCTI LMQPOBOI OCBITK
He MoxHa 3abyeaTn nNpo 6a30BUIA HOCIN 3HAHb — «MNanip Ta Pyyky»; 36epexeHHs NPUHUMNY iHAMBIOYaNbHOCTI B OCBITHBOMY
npoueci; 06CnyroByBaHHS MepexeBoro cepenosuuia. lNMpoaHanidyBaBwmn AOCBig undpoBisauii B NPOBIAHMX KpaiHax CBITy,
BM3HAYEHO KJTIOYOBI 3MiHU, GKi NPOCTEXYIOTLCHA CbOroAHi B OCBITi B LbOMY Harpsmi.
KntouoBi cnoea: undposizaLis OCBITW, ANCTAHLUNHE HaBYaHHS, NPOBIAHI KpaiHW CBIiTy, undposa TpaHchopmaLis.

PROSPECTS AND PROBLEMS OF DIGITIZATION OF EDUCATION:
EXPERIENCE OF THE LEADING COUNTRIES OF THE WORLD

Abstract. The purpose of the article is to study the experience of the leading countries of the world regarding the
advantages and problems of digitization of education. It is summarized that at the current stage of the development of
pedagogical science, scientists do not have a single approach to the term digitalization in education. At the same time, all
researchers note that there is still no alternative to the use of digital technologies in education. The article identifies the main
directions of digitalization of the educational process: the use of immersive, cloud, mobile and Internet learning technologies,
distance education, mass open online courses, gamification of the educational process, development of digital libraries
and campuses of educational institutions, etc. In general, the digitalization of education has both expected advantages and
problems. Advantages include: digital learning stimulates the organs of sight and hearing. Therefore, the educational material
is easier to understand; interactive learning increases the quality of education; digital devices have become available to a
wide range of people and accordingly digital skills are the skills of the 21st century; there is an increase in work efficiency
for teachers and a decrease in workload; implementation of the idea “without paper notebook or book” to preserve the
environment and reduce the burden on students during the trip to school;ensuring the provision of educational services in
conditions of lockdown, cataclysms or, for example, during military conflicts (as in Ukraine). The problems include:lack of
full-fledged ecosystems of digital education. Material and technical problems in training, in particular, free access to the
Internet, provision of the necessary gadgets; despite the high quality of distance education in the leading countries of the
world, students still lose in the expected progress; due to the lack of formed digital competences, the workload of teachers
has increased; not all participants of the educational process like the fact that learning takes place only remotely; in all the
diversity of digital education, one cannot forget about the basic carrier of knowledge — “paper and pen”; preservation of the
principle of individuality in the educational process. Network environment maintenance. Having analyzed the experience of
digitalization in the leading countries of the world, the key changes that can be traced today in education in this direction
have been determined.

Keywords: digitalization of education, distance learning, leading countries of the world, digital transformation.

INTRODUCTION

The problem formulation. At the current stage of the development of civilization, the modernization of the content
of education in the digital sphere takes place in such a way that it corresponds to the dynamics and needs of the
21st century. Digitization in education in the 21st century today is not a luxury or an innovation, but a standard. The
COVID-19 pandemic showed modern society that the education industry was not ready for the transition to digital
technologies. The issues related to the pandemic and conflicts of recent years have shown the growing importance of
the role of digital transformation in the field of education. Lockdown not only forced to talk about digital transformation,
but also to develop new educational directions for the preservation and development of education. The topicality of
our research is also confirmed by the fact that the events of recent years have demonstrated the importance of digital
transformation for every participant in the educational process, educational institutions, society and states.

Analysis of recent research and publications. For comprehensive understanding of the concept of digitization
of education in the conditions of the development of modern society, domestic and foreign scientists studied it in their
scientific researches. The issue of digitization in educational activity was the subject of research by such scientists, in
particular Bykov V., Horackova Seidelova V., Kravchenko S., Leshchenko M., Smith Ch., (Tolochko S., Tolmakh M. and
others (Bykov, V. & Leshchenko, M. (2016); Tolochko, S. V. (2019); Tolmach, M.; Horackova Seidelova V. (2021).

AIM AND TASKS RESEARCH. The aim of the article is to study the experience of the leading countries of the
world regarding the advantages and problems of digitization of education.

RESEARCH METHODS. To realize the aim of the work, a complex of methods was used, in particular, systematic
approach and a dialectical method were applied. In the process of conducting scientific research, empirical methods
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were used: analysis of the results of international scientific researches to determine the expected benefits and
problems in the course of digitalization of education in the leading countries of the world.

RESULTS OF THE RESEARCH

The global pandemic of COVID-19 and the introduction of a strict lockdown (a decision to close educational
institutions of all levels, which was adopted by the governments of individual countries on the basis of morbidity statistics
related to the local development of the epidemic) at the beginning of 2020 in education took place in different ways in
200 countries of the world (Policy Brief: Education during COVID-19 and beyond) This made it necessary to very quickly
introduce changes in the educational process and develop an innovative approach to learning — distance learning using
radio, television or the Internet. As early as March 2020, many countries launched curricula and contingency programs
for education systems (OECD. Education responses to covid-19: Embracing digital learning and online collaboration). We
consider it expedient to study the experience of the leading countries of the world, which have significant achievements
in this direction. For example, China, Italy and Great Britain have developed distance learning programs for teachers and
school principals. In China, large-scale online classes have been introduced, and in the US, work and advisory groups
have been created to support parents, teachers and students in difficult and new reality for them. Many countries have
decided to close boarding schools both at the national level (China, Italy, Korea and Japan) and at the regional level
(France, Germany, Portugal, Spain).

The closure of educational institutions and the transition to distance learning has had and will have negative
consequences for education systems and learners worldwide. Since the lockdown caused by the outbreak of the
COVID-19 pandemic in 2020, according to UNESCO, more than 1.5 billion education seekers have switched to online
learning (The digital transformation of education: connecting schools, empowering learners. (2020). To make the
learning process high-quality and uninterrupted for every student, national governments and educational institutions
are developing digital transformation plans and implementing the necessary changes (Smith, Ch.(2022) What is the
digitalization of education, and why do we need it?).

In November 2020, UNESCO, UNICEF and the World Bank published the results of a survey on the actions of the
Ministries of Education of individual countries due to the closure of schools caused by COVID-19 (UNESCO. What have
we learn?), which collected the responses of the Ministries of Education of 118 countries in May and June and 149
countries in June and October 2020. These results show how much the pandemic has damaged education systems.
According to estimates from 108 countries, students missed about 47 days of schooling in the first half of the year. In
response to this threat, almost all surveyed respondents noted that all countries introduced distance learning with the
help of online platforms, television, and radio for high-income countries. According to the World Bank’s classification,
which is used in studies by UN agencies, high-income countries are those which national income in 2019 exceeded
$12,556 per person. Among them: Australia, Canada, Qatar, the USA, New Zealand, Japan, Chile, Singapore, as well
as most European EU member states. (World Bank Country and Lending Groups.). Online learning has become the
new norm (at least for most learners), and distance education days are seen as days spent in school. However, the
rest of the countries (4/5 respondents) this group includes both low-income countries, for example, Afghanistan,
Korea, Madagascar, Syria, Tajikistan, and most African countries: Bolivia, Cameroon, Egypt, India, Kenya, Moldova,
Mongolia, Nepal, Pakistan, Tunisia, Ukraine, Vietnam; as well as middle-high income countries, such as: Argentina,
Brazil, Venezuela, China, Colombia, Iran, Indonesia, Mexico, Peru, Thailand, Turkey (World Bank Country and Lending
Groups) were unable to organize a full-fledged educational process in distance format for those seeking education.

It should be mentioned that the COVID-19 pandemic affected not only the education of the future, but also the
labor market. This influence does not mean a change in the direction of the current predictions of changes, but rather
acceleration of them. What seemed like a vision of the future has become a reality today or in the coming years due
to the pandemic. We are primarily talking about automation and digitalization trends. They are visible in the first post-
COVID-19 labor market projections presented by the World Economic Forum in the report The Future of Jobs 2020.
The report concerns employers’ plans for 2020-2025. The Future of Jobs 2020 is the third edition of the research
(the previous ones were published in 2016 and 2018). The report summarizes the results of quantitative (survey) and
qualitative (in-depth interviews) researches conducted among business leaders: managing directors and HR directors
— people who make decisions in the company regarding employment and personnel development. The data refer to
companies from 15 economic sectors in 26 countries (The Future of Jobs Report 2020). This data was collected in the
first half of 2020. The results show that the type of technologies that companies plan to develop (cloud services, big
databases, e-commerce, cryptography, cryptocurrencies, industrial robots, artificial intelligence) remains unchanged.
On the other hand, predictions for job automation are accelerating. It is expected that in 2025 the division of labor
between humans and machines will become equal. Employers (43%) also say they are reducing permanent staff and
willing to outsource new tasks as a result of technology (34% of companies). Also, the difference between the number of
jobs in new professions and the elimination of unnecessary ones is also slowly decreasing. It is estimated that by 2025,
85 million jobs will disappear and 97 million new jobs will be created. In the previous report, this figure was 75 million
and 133 million, respectively. We still observe a shortage of digital skills among employees. The companies estimate that
nearly half of workers will need at least 6 months of training due to skills shortages. However, the increasing number
of employers (94%, compared to 2/3 of companies in the previous report) assume that employees acquire the missing
digital skills themselves, and do not plan to provide internal training. The key competencies reported by employers for
the next 5 years include: critical thinking, problem solving, self-control, ability to learn, flexibility, resistance to stress,
and employees acquire missing skills on their own and do not plan to do internal training.

Most of all, the pandemic has changed the approach to digital tools and remote work. Over the past year, 84%
of white-collar workers were forced to perform at least part of their duties outside the office. Employers have also
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taken measures to increase the productivity of remote workers, which were not previously required. The pandemic has
deepened existing inequality and worsened the situation of people employed in the lowest positions (low-skilled workers,
youth and women).

It should be mentioned that the strengthening of digitalization in many areas of our life changes the requirements for
the education system and the learning process. On the one hand, competent handling of digital media is the goal of the
school educational process, and on the other hand, digital media is the basis for learning academic subjects.

At the current stage of the development of pedagogical science, there is no single approach to the term digitization
in education. Just as there is no term for analog education, there is no digital education. Just as we are experiencing
social changes that are transforming everything that was previously considered fixed. Therefore, digitalization is only a
process of this transformation. However, since digitization is happening not only in education, but also in many areas, we
talk about digitization when not only the object is digitized, but also the process itself.

Digitalization is changing our society at breakneck speed. In just a few years, the way we communicate and receive
information has changed dramatically. The computer has replaced the book as the leading medium of mass information.
This shift in key media poses serious challenges for the school: what skills do students need in the digital, informational
world? How important is the knowledge learned in school when mobile devices always have the answers at hand? And
why are media and informatics relevant topics for education today? Therefore, the modern school can react: neither with
general rejection, nor with naive euphoria, but only with conscious pragmatism. Modern society needs urgent changes
(Ein Blogbeitrag der anderen Art).

Today, the term “digitalization in education” is understood as the creation of digital educational content. Synonyms
for the concept of “digitalization” are “digital transformation”, “digital education” (Kravchenko S. Digitization as a trend in
the development of school education in the USA).

Digitization of education is not only the purchase of the interactive whiteboard for the offices of educational institutions
and the provision of tablets for use by teachers, but also the replacement of forms and methods of work of teachers and
education of students. Modern digital technologies should serve people and save time, money and energy. Also, they
can be effectively used where it is really necessary, in particular in the education system (Horackova Seidelova V. (2021)
Digitalizace $kolstvi nejsou jen tablet).

The main directions of digitalization of the educational process include: the use of immersive learning technologies
(augmented, virtual and mixed reality), cloud technologies, mobile and Internet technologies, distance education,
mass open online courses, gamification of the educational process, development of digital libraries and campuses
of educational institutions, etc. (Dukhanina, N. M., Lesyk G. V. Digitization of the educational process: problems and
prospects p.407).

However, even considering the results of these researches, there is still no alternative to the use of digital technologies
in education. And not only because of security issues. Digitization of education is a trend that allows to study according
to the individual trajectory, that is, as efficiently and conveniently as possible — at any time and in any place.

It is appropriate, in our opinion, to give an example that by 2020 and the introduction of distance learning, only every
third student used a computer or smartphone every day to study or deepen their knowledge, while the vast majority of
respondents studied traditionally — taking notes by hand in a notebook, and they used electronic equipment mainly for
entertainment (Cyfryzacja edukacji — przyszto$¢ edukacji w hybrydowej rzeczywistosci (2021). Modern realities of distance or
blended learning have significantly changed this trend and at the same time irrevocably changed our attitude to the use
of digital technologies and various devices for learning. Today we have to take into account the realities of technological
progress in the field of education, but scientists and educators need to find solutions that maintain the balance between
the digital world and the real world.

It should be recognized that distance learning is associated with greater involvement into the process of acquiring
knowledge by students, teachers, and often parents.

D|g|t|zat|on of education around the world occurs due to the following advantages:

Digital learning stimulates the organs of sight and hearing. Therefore, the educational material is easier to
understand.

Interactive learning increases the quality of education.

Digital devices have become available to a wide range of people and accordingly digital skills are the skills of
the 21st century.

There is an increase in work efficiency for teachers and a decrease in workload.

Implementation of the idea “without paper notebook or book” to preserve the environment and reduce the
burden on students during the trip to school and ensuring the provision of educational services in conditions of
lockdown, cataclysms or, for example, during military conflicts (as in Ukraine) GRB DT P ZILL L IL?7E AT 55D
DAYy bESHEDERE).

Let us consider each of these advantages in more detail.

1) Digital learning stimulates the organs of sight and hearing. Therefore, the educational material is easier to
understand.

As education goes digital, we will learn with the help of gadgets. Modern gadgets have more vivid symbols and
schematic diagrams than blackboards and textbooks, and you can learn by looking at detailed diagrams and photos.
You can also move the diagram yourself and watch the video.



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

The use of technological advantages in the educational process is based on the use of gadgets, such as computers,
tablets, smartphones, printers or scanners, which provide for the effective exchange of necessary information in the
student-teacher or student-student relationship.

When a person receives information, it is easier to receive visual, auditory and verbal information. Learning that
stimulates sight and hearing through the tablet terminal has a sense of realism and it is easy to learn.

In addition, text magnification and read-aloud functions make learning easier for students with learning disabilities or
visual impairments.

Gone are the days when students had to sit quietly at their desks. Educational technologies excel in making learning
collaborative and interactive. Augmented, virtual and mixed reality are examples of transformative technologies that
enhance teachers’ lecturing while creating admiring lessons that are interesting for students (Digital transformation
trends in education).

2) Interactive learning increases the quality of education.

When talking about usual education, classroom lectures delivered one-sidedly by teachers were common thing.
However, in classroom lectures, there is no other way to check understanding than taking tests, and it is not easy to
understand the level of knowledge of each student.

Digitization of education allows to conduct interactive classes and use active, student-oriented learning. Since the
learners can write and send directly to the electronic terminal, the teacher can understand the level of knowledge of all
the students using one terminal.

In addition, in the interactive classroom, both the teacher and the student are senders. There are more opportunities
to ask students’ opinions so that students can increase their own learning awareness.

3) Digital devices have become available to a wide range of people and accordingly digital skills are the skills of the
21st century.

Nowadays, there are many inconveniences if you cannot use digital devices such as tablets and computers. In
society, regardless of the sphere, many companies continue to digitize. Once you get used to digital devices, you will be
able to live a stress-free life.

In addition, the benefits that can be expected are not limited to familiarity with the work. If you know how to use
digital devices well, you will be able to process information smoothly.

The amount of information that can be obtained from the Internet is always huge. Skills are required to obtain and
process the necessary information. Information processing skills do not come suddenly, so it is important to learn them
as early as possible.

4) There is an increase in work efficiency for teachers and a decrease in workload.

It is also expected that the digitization of education will affect the reduction of the workload on teachers: it eliminates
unnecessary paper routines and the automation of checking students’ works. For example, work that was previously
done on paper can be done on a gadget, which will save the teacher from problems with checking. The use of gadgets
eliminates the need to work on the blackboard during the lesson, as it will be easier for teachers to share educational
materials in the electronic format.

Besides, if thanks to automated verification it is possible to reduce the workload on teachers, they will have more
time to spend with students. Active communication with students makes it easier to notice their problems and increases
the possibility of their early resolution.

Teachers who are overwhelmed with paperwork will find it easier to look around if they find some freedom to act.

5) Implementation of the idea “without paper notebook or book” to preserve the environment and reduce the burden
on students.

Thanks to the use of distance learning, the burden on students is reduced during the trip to educational institutions
and the provision of educational services in conditions of lockdown or, for example, military conflicts (as in Ukraine).

Textbooks, notebooks and printouts distributed at school are paper media. Even though each one is light, the set is
heavy and can be a burden during the trip to school. In fact, many children complain of shoulder problems due to the
heavy weight of notebooks, textbooks and stationery.

Abandoning the “paper notebook” thanks to digitalization can reduce the problem of lost or forgotten items and the
“burden” during trips to school.

In addition, digitization of education is said to have a positive impact on the environment. Eliminating the need for
stationery such as paper and pencils, chalk and pens will help save resources.

Now, when environmental problems are becoming serious, it can be said that it is necessary to promote digitization
of education for the sake of the environment more quickly (LB DT P XL L IZ?EBATB5 DD 4y bESHEDEER).

Education of the future and the challenges of digitalization mean that we have a number of new opportunities,
and with them the development of innovative educational services that have, in addition to positive, in a certain way a
negative impact on the quality of life. Therefore, in our opinion, it is appropriate to cite such examples.

However, the lack of full-fledged ecosystems of digital education somewhat reduces the potential of digital
technologies. For example, the Mc Kinsey company conducted a research in 2021: more than 2,500 teachers from
different 8 leading countries in the world (Australia, Germany, Canada, China, Great Britain, France, USA, Japan). During
which teachers were asked to rate the effectiveness of distance learning on a scale from 1 to 10. The average score was
5. Australian teachers rated the effectiveness of distance learning the highest — 6.6 points, it is interesting that Japanese
teachers, on the contrary, gave distance education 3.3 points (Online learning gets failing grades from teachers across
the globe (2021).
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Interesting are the results of a research conducted in the Netherlands by the Center for Demographic Sciences at
the University of Oxford, which showed that despite the high quality of distance education in the Netherlands, primary
school students lost 20% of their expected progress.

Requirements and expectations regarding the forms of conducting classes are still growing, at the same time there
is a need for teachers to adapt to the use of new digital tools, so teachers feel more and more pressure and burden.
In the course of our research, we considered the results of a Clickmeeting survey conducted in the Republic of Poland,
according to which slightly more than 50% of respondents said that they do not like remote learning. However, in all the
variety of immersive educational technologies (virtual, mixed or augmented reality technologies), video formats, games
and online interaction between the teacher and the student, one cannot forget about the basic carrier of knowledge -
“paper and pen”. Using them allows us to develop basic skills that we cannot improve only in virtual reality.

In today’s digital world, the adoption of digitization has both advantages and some problems, in particular, for
example, today 3.6 billion people still do not have access to the Internet. Those without access tend to be the most
vulnerable: people with disabilities, marginalized groups, also women, children and young people from socioeconomically
disadvantaged backgrounds or living in areas or countries experiencing conflict or war. The lack of access to the Internet
reduces opportunities for learning and development, which affects the digital lag and the gap in the quality of education.
This problem is actualized in the Strategy of the United Nations Organization for the period until 2030, where it is stated
that safe access to the Internet should be provided to everyone, especially children and young people, and the formation
of digital skills is associated with the improvement in the quality of life. Therefore, the Strategy emphasizes the need to
develop digital competencies and reduce inequality in education (The digital transformation of education: connecting
schools, empowering learners. (2020), p.5).

As it was mentioned above, the digitalization of education has both expected advantages and problems. In particular,
we can include the following problems:

- Lack of full-fledged ecosystems of digital education. Material and technical problems in training, in particular,

free access to the Internet, provision of the necessary gadgets.

Despite the high quality of distance education in the leading countries of the world, students still lose in the
expected progress.

Due to the lack of formed digital competences, the workload of teachers has increased.

Not all participants of the educational process like the fact that learning takes place only remotely.

In all the diversity of digital education, one cannot forget about the basic carrier of knowledge — “paper and
pen”.

Preservation of the principle of individuality in the educational process. Network environment maintenance.

So after analyzing the experience of digitalization in the leading countries of the world, we can identify the following
key ohanges that can be traced today in education in this direction:

educational institutions, especially institutions of higher education, should not only ensure the educational
process, but also become a platform for creating innovations, which is impossible without merging with science
and practice;

unification of resources of educational institutions, state and public organizations and business for
implementation of joint projects, creation of scientific and educational online platforms;

it became possible to build personalized educational trajectories;

in connection with the pandemic, society began to use non-traditional education on a level with traditional
education, which can be explained by the growth of competencies for innovation.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Today, in the leading countries of the world, digitalization is considered to be one of the leading factors of improving
the education system. In addition to influencing the effectiveness of the educational process, digitalization provides a
number of advantages, in particular, educational material is easier to understand; the quality of education increases;
work efficiency for teachers increases and their workload reduces; implementation of the idea “without paper notebooks,
books” to preserve ecology.

Our research confirmed the topicality of the problem of future education and the problem of digitalization and proved
the need for further development of issues, in particular, the study of the peculiarities of digitalization of professional
training of teachers in the leading countries of the world for the possibility of improving the quality of education.
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BUKOPUCTAHHS IKT A1 SABE3NEYEHHA KOMMOHEHTIB
METOAWYHOI CUCTEMU HABYAHHA YKPAIHCbKOI MOBM
3A NPOPECIUHMUM CNMPSIMYBAHHAM

AHoTauia. Ctatra npucBaYeHa AOCAILKEHHIO MOTeHUujany iHGOPMaUiNHO-KOMYHIKAUIMHMX TEXHOMOrN Mig, 4Yac HaBYaHHS
YKpaiHCbKOi MOBWM 3a NPOdECiiHUM crnpsaMyBaHHIM ManbyTHiX daxiBui negaroriyHoi ranysi. Mpobnema 3acToCyBaHHS
iHOOPMaLHO-KOMYHIKALLIAHMX TEXHOMOrIA Yy MPOLECi ANCTaHLINHOI OcBiTK 3arocTtpunaca y 2020 pouj y 3B’A3Ky 3 NaHAEMIEID
COVID-19 Ta HabyBae Bce 6inblUOi akTyanbHOCTI B yMOBax BOEHHOrO CTaHy B YkpaiHi. Y mpoueci foChiokeHHs 3acTOCOBaHO
KOMIMIEKC TEOPETUYHUX, EMMIPUYHUX i Bi3yanbHO-rpadidyHMX METOAB: BUBYEHHS HAYKOBUX AKEpesn — NS BCTAHOBJIEHHS CTYNeHs
pPO3KpUTTS Npobremun; abcTparyBaHHsl, 3iCTABNEHHS, y3arasbHEHHS — [s OOrPYHTYBAHHS MOHSITIHOrO anapaTy A0CHIIKEHHS;
CMOCTEPEXEHHS!, CAMOCMOCTEPEXEHHS, EKCEPUMEHTANIbHE HABYaHHA — A1 YNPOBAMKEHHS | NEPEBIPKM CUCTEMWN ONCTAHUAHOMO
HaByaHHs1 YM3allC; meToamn CTpyKTypu3aLlji Ta MoLentoBaHHs 06’exTiB — Ans Bidyanisawji i y3araibHeHHs pe3ynbTaTiB AOCNIIKEHHS.

Y Mexax cTaTTi BUBYEHO MOXIMBOCTI iHPOPMALINHO-KOMYHIKALLIIHUX TEXHOJONA LWOA0 3a6e3MNeYeHHs YCiX KOMMOHEHTIB
METOONYHOI CUCTEMM HABYAHHS YKPAIHCbKOiI MOBM 32 NPOQECINHUM CNPSMYBaHHAIM: METOAONOMYHO-LiIbOBOr0, 3MiCTOBOrO,
NpoLEecyanbLHOro, pe3ynbTaTMBHO-OLHHOMO. 3 LiEl0 METOI0 NpoaHanisoBaHO AWMAAKTUYHWUIA | TEXHIYHUIA NoTeHuian nnatgopmm
OMcTaHuiiHOro HaB4yaHHe D-Learn lMNpukapnaTcbKOro HauioHanbHOrO yHiBepcuTeTy imeHi Bacung Ctedanuka, peanisoBaHo
CTPYKTYPYBaHHS i MOKPOKOBUI OMUC EKCMEPMMEHTANbHOr0 AMCTAHLINHOMO Kypcy, YNOpsOKOBaHO cepBicy iHdOpMaLinHo-
KOMYHIKaLLIMHNX TEXHONOrA BIOHOCHO KOMMOHEHTIB METOAMYHOI CUCTEMW HaBYaHHS YKPaiHCbKOI MOBM 3a NpodeciiHuM
CMNPsSIMYBaHHAM, a TakoX 3AjCHEHO ix Bidyasnisaujto. HaronoweHo Ha 3poCTaHHi Barn CamoCTiliHOI pobOTU CTYLAEHTIB nig
YaC BWKOHAHHA iHPOPMALINHMX | OOCAIOHNLBKMX MPOEKTIB, 3aMpPONOHOBAHO 3paskyM 3aBAaHb OAS9 HayKOBO-AOCAIOHNLBKOI
pob0TK y Mepexi iHTepHeT. PO3KpPUTO MOTEHLiaNn MEpPEXEBMX MPOrpam LWOAO0 KOHTPOIO, OLiHIOBaHHS Ta dikcauii pesynbraTiB
HaBYaHHS, 3aBASKM YOMY HiBEJIIOETbCS MOXJIMBICTb CY6’EKTUBHNX HETOYHOCTEIA.

KnioyoBi cnoBa: iHGOpMaLiMHO-KOMYHIKALLiMHI TEXHOMOri, MEeToAMYHa CUCTEMA, YKpaiHCbka MOBa 3a NpodecinHum
CNPSIMYyBaHHAM, OUCTaHLjiAHE HaBYaHHS, MOBiNIbHE HaBYaHHSA, KOMYHiKaLlis, reinMidikais.

THE USE OF ICT TO PROVIDE THE COMPONENTS
OF THE METHODICAL SYSTEM OF TEACHING UKRAINIAN LANGUAGE
FOR PROFESSIONAL PURPOSES

Abstract. The article studies the potential of information and communications technology in teaching Ukrainian Language
for Professional Purposes to future experts in pedagogy. The matter of applying information and communications technology
in the process of distance education became relevant in 2020 due to the COVID-19 pandemic and is gaining more and more
importance during the martial law in Ukraine. In the research process, a set of theoretical, empirical, and graphical methods
has been used: studying the scientific sources in order to establish the degree of resolution of the problem; abstraction,
comparison, and generalization to substantiate the conceptual apparatus of the research; observation, self-observation, and
experimental teaching to implement and verify the distance learning system of Ukrainian Language for Professional Purposes;
the methods of structuring and modeling objects for visualization and generalization of the research results.

Within the article, the ability of information and communications technology to provide every component of the methodical
system of teaching Ukrainian Language for Professional Purposes is examined: methodological and target-oriented,
content-based, procedural, and evaluative. For this purpose, the didactic and technical potential of the D-Learn distance
education platform of Vasyl Stefanyk Precarpathian National University has been analyzed, the structuring and step-by-step
description of the experimental distance course have been conducted, and the services of information and communications
technology have been organized according to the components of the methodical system of teaching Ukrainian Language for
Professional Purposes and visualized. The increasing importance of students’ independent work during informational and
research projects is emphasized, and sample tasks for their research work on the Internet are provided. The potential of
online programs for monitoring, evaluating and recording learning results has been revealed, due to which the possibility of
subjective inaccuracies is eliminated.

Keywords: information and communications technology, methodical system, Ukrainian Language for Professional Purposes,
distance learning, mobile learning, communication, gamification.
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INTRODUCTION

The problem formulation. The global economic and social changes of the 21st century necessitated fundamental
educational transformations and modernization of both the entire education system and specific methods, forms,
and means of presenting information and learning. Naturally, in the conditions of informatization of society, the
leading place among such means and the related forms and methods belongs to information and communications
technology (ICT), which exhibits high efficiency in the educational process. On the basis of analysis of scientific works
in this direction, ICT is understood as network technology used to ensure synchronous and asynchronous interaction
between the teacher and the student. Moreover, it concerns not only the use of personal computers with appropriate
system and applied software, but also other means of video and audio communication, information reproduction,
multimedia systems (whiteboards, projectors), tablets, e-books, etc.

Analysis of recent research and publications. Distance learning of Ukrainian Language for Professional Purposes had not
been a subject of scientific research before 2013, when the study of L. Lysenko and N. Doroshyna on the specificity of the work
of a philologist tutor in the process of implementing the distance education technology in the Ukrainian Language for Professional
Purposes course was published. Since then, the types of information technology support for the educational discipline have
been studied by I. Babii, T. Hromko, O. Dovhopol, I. Zalipska, L. Lysak, T. Makarova, |. Nahrybelna, L. Sviatetska, L. Suheiko,
Yu. Melnychuk, S. Shyika. In particular, 1. Zhytar and T. Matviichuk have studied the capabilities of the Classtime platform in
the context of Ukrainian Language for Professional Purposes (Zhytar & Matviichuk, 2021); O. Dovhopol, Yu. Melnychuk, I.
Nahrybelna, and L. Suheiko have examined the use of the LMS MOODLE platform (Dovhopol, 2019; Nahrybelna, Suheiko, &
Melnychuk, 2020); L. Sviatetska has investigated the use of MyTestX and Testing computer testing systems in the process of
teaching the Ukrainian Language for Professional Purposes course (Sviatetska, 2020). The issue of applying ICT during distance
education became relevant in 2020 due to the COVID-19 pandemic, and therefore requires a thorough search for its solution in
the context of teaching the analyzed discipline.

AIM AND TASKS RESEARCH

The aim of the article is to examine the potential of information and communications technology in order to provide
every component of the methodical system of teaching Ukrainian Language for Professional Purposes.

Resolution of the following specific tasks will facilitate achieving the goal:

1) detailed analysis of didactic and technical capabilities of the D-Learn distance education platform of Vasyl
Stefanyk Precarpathian National University;

2) structuring and step-by-step description of the experimental distance course of Ukrainian Language for
Professional Purposes;

3) organization of the ICT services according to the components of the methodical system of teaching Ukrainian
Language for Professional Purposes and their visualization.

RESEARCH METHODS

During the research process, a set of theoretical, empirical, and graphical methods has been used: studying
the scientific sources in order to establish the degree of resolution of the problem; abstraction, comparison, and
generalization to substantiate the conceptual apparatus of the research; observation, self-observation, and
experimental teaching to implement and verify the distance learning system of Ukrainian Language for Professional
Purposes; the methods of structuring and modeling objects for visualization and generalization of the research results.

RESULTS OF THE RESEARCH

The wide opportunities of using the modern ICT have been reflected during the implementation of the distance course
of the Ukrainian Language for Professional Purposes academic discipline on the D-Learn platform of Vasyl Stefanyk
Precarpathian National University (Humeniuk). The distance learning system is protected from third-party interference:
students log in based on the received password and the permission of the course leader (attached group). Teachers have
access only to their courses, forming their step-by-step structure.

Taking into account the methodical segmentation of the educational discourse of Ukrainian Language for Professional
Purposes (Humeniuk & Oliiar, 2019), the experimental distance course has been divided into 8 steps. The first 3 steps
are modular distribution according to the content of the discipline; each one consists of concise lecture notes, tasks for
independent work on each topic, and educational thematic testing. In addition, step 1 includes introductory testing to
determine the initial level of the students’ knowledge and skills with the aim of further correction of practical work in the
necessary direction.

Control tests from Ukrainian Language for Professional Purposes and thematic tests in the MS Word editor have been
introduced as a separate step to ensure access to them by students from remote mountain settlements with low-quality
Internet connection. The "Resources” step allows you to download attached documents and contains topics for information
projects, scientific articles for bibliographic description, annotation, abstracting, and making plans, tasks for control work,
methodical recommendations for conducting practical classes, methodical recommendations for independent work of
students, Terminological Dictionary of the Ukrainian Language for Professional Purposes Discipline, Ukrainian Orthography
(2019 edition), and direct links to useful resources and other necessary methodical materials, which are regularly updated.

The practical step is filled with summaries of practical classes that reflect their structure, exercises to be performed,
and additional tasks, which give the students an idea about the course of the class and the order of preparation for it. The
examination step covers test tasks uploaded to the system for full-time and part-time students, as well as testing for the
2nd and 3rd attempts.
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In addition, students have free access to the register of academic texts in the repository (electronic archive) of Vasyl
Stefanyk Precarpathian National University, which currently contains more than 60 authorial scientific and methodical
materials on Ukrainian Language for Professional Purposes (Repozytarii Prykarpatskoho). Working with the repository is
a part of students’ independent work during informational and research projects and contributes to the formation of
their general scientific competence. The content of the Ukrainian Language for Professional Purposes course regarding
mastering the rules of compiling a bibliographic description of sources, the structure of a scientific article and the
requirements for it, familiarization with specialized periodical publications of the university, scientific works of teachers,
and educational publications receives methodical support from the repository. Including students’ scientific works in the
repository acts as a motivational factor in the process of self-development and readiness for self-education throughout the
life of future specialists in pedagogy.

Ukrainian Language for Professional Purposes lectures and practical classes in the conditions of distance education
took place synchronously on the Zoom and D-Learn platforms via elements of mobile learning, Microsoft PowerPoint
software environment, and partial use of Google Classroom, Google Sheets, and Google Forms services. Direct video
communication during classes permits avoiding one of the main disadvantages of distance learning, which is the lack of
direct communicative interaction between the teacher and the students. Thanks to the use of the modern ICT (technologized
testing, video fragments, presentations, shared access to the screen, the possibility of commenting), the gamification
component in the educational process diversifies the classes, increasing the interest and motivation for studying.

Examples of tasks that involve scientific research work of students on the Internet:

1. With the help of Internet resources, compile a list of scientific publications on a topic (of your choice):

1. Formation of dialogical speech of primary school students.
2. The use of linguistic fairy tales in the process of teaching the Ukrainian language to primary school students.
3. Development of figurative speech of primary school students during Ukrainian language lessons.
4. Formation of orthographic literacy of primary school students (for students of specialty 013 Primary Education).
1. Enrichment of the speech of older preschoolers with phraseology.
2. Development of coherent speech of older preschoolers by means of game activities.
3. Development of dialogic speech of older preschoolers by means of role-playing games.
4. Formation of speech etiquette of older preschoolers (for students of specialty 012 Preschool Education).
Submit the information in the form of a table:
Author Article title Journal title Publication Ngmber / Pages Subject aqd
year issue research aim

Il. With the help of the Internet, using the keywords "professional speech”, "business language”, "business
communication”, and "professional communication”, compile a list of websites dedicated to the formation of professional
speech according to the example:

Concise plan of basic

Website Addressed problems Keywords information

lll. Write out the available educational and methodical works on the Ukrainian Language for Professional Purposes
course from the electronic repository of Vasyl Stefanyk Precarpathian National University and organize them in tabular
form.

IV. Compose 10 original test tasks on each topic of the discipline and submit them on Google Forms.

Textual support for completing Ukrainian Language for Professional Purposes tasks can be obtained from the General
Regionally Annotated Corpus of Ukrainian (GRAC) (Heneralnyi rehionalno, 2017-2021), which represents a large collection
of Ukrainian texts and an accompanying program for finding grammatical forms and word combinations, as well as sorting
and statistical processing of results. The website is supported by Friedrich Schiller University Jena, the Ukrainian Catholic
University, Lviv Polytechnic National University, Kyiv National Linguistic University, and Borys Grinchenko Kyiv University.
It should be noted that the specified corpus does not guarantee the normativity of the submitted text samples, but this is
what makes it interesting from the point of view of editing and determining the most frequent errors. For the same purpose,
the Ukrainian Web Corpus of Leipzig University (1 billion word usages) (Ukrainskyi vebkorpus), Ukrainian Brown Corpus
(600 million word usages) (Braunskyi korpus) and others are useful.

Control, evaluation, and recording of the results of educational activities of students of specialties 012 Preschool
Education and 013 Primary Education of the Ukrainian Language for Professional Purposes course have been carried out
with partial use of ICT. In particular, the introductory, educational, and control testing, as well as examination papers, have
been evaluated automatically in the D-Learn distance education system and via the Google Forms service. The recording
of educational results in the discipline has taken place in the electronic journal of the DIS[WEB]-portal system intended for
corporate use by scientific and pedagogical workers and students of Vasyl Stefanyk Precarpathian National University. The
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electronic journal has the functions of automatic calculation of points by types of work and the final grade as well as output
of the semester result, which eliminates the possibility of subjective inaccuracies.

On the basis of the above-mentioned, the opportunities of using ICT in the process of teaching Ukrainian Language for
Professional Purposes are schematically visualized in Figure 1:

ICT Services \
_/

Methodological & D-LEARN, Blogger, the repository, search
target-oriented D engines (Google, Yahoo!, Bing, Ukr.net).

s
% g ]
g S 2 .
SES . Content-based D D-LEARN, Blogger, the repository, Google
;,g E g search engine.
At =
5 ?:""; = Viber, Telegram, Skype, YouTube, WhatsApp,
% é gwn" P dural Zoom, Meet, Microsoft PowerPoint, e-mail,

® = rocedura Play Market, KOZA Online, Blogger, Google

§ S 2 D D Classroom, Google Sheets, Google I'orms.

=

-

1
D Evaluative D DIS[WEB]-portal, D-Learn.

Figure 1. The use of ICT in the process of teaching Ukrainian Language for Professional Purposes
Source: Author’s work.

As can be seen from Figure 1, the use of ICT in the methodological and target-oriented as well as content-based
components of the methodical system of teaching Ukrainian Language for Professional Purposes is focused on platforms
and services that provide the opportunity for storing information and free access to it by students and scientific and
pedagogical workers. Work programs and syllabi with verified electronic resources, which are recommended for students
and provide access to objective and reliable information, are posted on the Faculty of Pedagogy website, the blog, the
D-Learn course page, and in the repository. These are, first of all, the State Standard of Primary Education, Ukrainian
linguistic portal "Dictionaries of Ukraine” online, The Academic Explanatory Dictionary (1970-1980), General Regionally
Annotated Corpus of Ukrainian (GRAC), DSTU 4163-2020, the educational blog of Ukrainian Language for Professional
Purposes, Ukrainian Orthography (2019), Ukrainian Language Stack Exchange (a question and answer website), current
educational and regulatory documents, etc. The procedural component is provided by ICT for instant communication,
audio and video communication, group communication, visualization and structuring of material, and individualization of
distance learning. In order to ensure the evaluative component, network programs are used, which provide the opportunity
to record and automatically evaluate the results of studying Ukrainian Language for Professional Purposes.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Consequently, on the basis of the conducted research, the potential of mobile learning and the implementation of
the Ukrainian Language for Professional Purposes distance course via the available platforms and services that provide
all the components of the methodical system are attributed to the features of the use of ICT during teaching the
discipline. Applying ICT tools in the process of teaching Ukrainian Language for Professional Purposes necessitates
the intensification of students’ independent work and causes the increase of its importance in the total volume of
activities that ensure the achievement of the predicted results. The outlined aspects determine promising directions
for further scientific research.
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vAaK 101.1

NMANITPA NISBHABAJIbHUX NMPAKTUK B OCBITHbOMY
NMPOCTOPI CYHACHOIO YKPAIHCbKOIO CYCIMIJIbCTBA

AHoTauiga. Y cTatTi faeTbca cnpoba aHanidy NnposiBy NOCTMOAEPHICTChKMX ifel Ni3HaBasbHOro ONTUMI3MY B OCBITSHCbKUX
npakT1kKax Cy4aCHOro YKpaiHCbKOro CyCninbCTBa. 3BEPTAETbCH yBara Ha Te, WO FHOCEOoNoriyHa napaguMrma npoayKyBaHHS
coujanbHoi andysii B N0ACBKNX B3AaEMMHAX Befe A0 pyiHauji cTepeoTunis NOBCAKAEHHOCTI OyTTS NepeciyHoro rpoMaasiHuHa,
cBiTornag aKoro cpopmMoBaHNin iICTOPUYHUMU TPAAMLIAMU HALLOHANbHUX BiAHOCUH.

HoBu3Ha cyyacHOi cuTyauii NOBCAKAEHHOIO XWUTTH YKPAiHCbKOro CyCninbCTBa B TOMY, WO [O€30PraHi3yeTbCsi MOoro
coujanbHa CTPYKTypa, BWMHMKAKOTb HOBi coujanbHi Cy6’ekTn, HEOAQHOPIOHICTb nornagie sakux GOpMye CKIaaHy MO3aiky
6yneHHoCTI ocBiTW. MOBCSAKAEHHA CBIAOMICTb IHAMBIAA, CTUCHYTA peanbHUMU dakTaMu XUTTS, 3MYLLEHA LLYKATWU NPaKTUYHWIA
BUXi, i3 cynepeusiMBux CUTyaliii, NPoXMBaloumM i nepexmnsaroum ix y cBili, o6paHuii HUM cnoci6. Tomy nisHaBanbHa QYHKLS
MOro Boni OTpuMana MNowTOBX NOAANbLLIOr0 PO3ropTaHHA BapiaLlii CBOrO BTiSIEHHS B OCBITHIX npakTukax. lNnopaniam gymok
Npu3BiB 10 CYTTEBUX 3MiH Y MOX/MBOCTSIX iHDOPMaLLiiHOI noBefiHkM 0cobu. Y TakoMmy baratorpaHHoMy i 6aratomy 3micTom
OCBITSHCbKOMY cepefoBuLli iHbopMauii (He 3aBxaM couiasbHO SKICHOMY B LiHHICHOMY BWUMIpi) cBob6oga BOJi BUSBASE
cebe 0QHOCTOPOHHbLO, OAHONIHIAHO, LINecnPsMOBAHO Ha MakKCMMani3alitd YNCEHHOCTI He 3aBXAW O0CTaTHbO 3MiCTOBHMX
noBigOMAEHb, MOHOJIOTIB, AjiaforiB HaBITb Y HaBYaIbHO-BUXOBHOMY npoueci 3BO.

KniouoBi cnoBa: noctMoaepHi3m, OCBITAHCbKMIA ONTUMI3M, coujanbHa andysisa, ippaujioHanbHe, NOBCAKAEHHICTb, cBOGOAA
BOJi, AEKOHCTPYKLd, Nid3HaBanbHa NpakTuka, NCMX00ro-negaroriyHa cutyadis.

VARIETY OF COGNITIVE PRACTICES IN THE EDUCATIONAL
SPACE OF MODERN UKRAINIAN SOCIETY

Abstract. An attempt to analyze the manifestation of some postmodern ideas of cognitive optimism in educational practices
of modern Ukrainian society has been made in the article under discussion. The focus has been made on the fact, that the
gnoseological paradigm of social diffusion producing in human relations can cause the destruction of everyday life stereotypes
of an ordinary citizen whose outlook was influenced by the historic traditions of national relationships.

The novelty of the present state of Ukrainian society’s everyday life is that its social structure has been disorganized,
and new social subjects have appeared whose heterogeneous outlooks form complex mosaics of the education routine. The
everyday consciousness of an individuum pressed by real-life facts has to find a practical way out of the conflicting situations,
experiencing them in their own way chosen by them. Thus, the cognitive function of his will has been promoted to introduce
other variations in educational practices. Pluralism of thoughts has caused some essential changes in the possibilities of the
information behavior of a person. In such a versatile and content-rich information pedagogical environment (not always socially
high-quality as for values), the will freedom has been recognized as a unilateral and purposeful tool to maximize the amount
of not always enough meaningful messages, monologues, and dialogues even in the teaching-educational process of higher
educational establishments.

Keywords: postmodernism, educational optimism, social diffusion, irrational, routine, freedom of will, deconstruction, cognitive
practice, psychological-pedagogical experience.
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INTRODUCTION

Formulation of the problem. Postmodernism, demonstrating itself as a denial of modern philosophy thought,
due to the development of various cognitive practices in educational projects of world transformation, has provided
the establishment of a new gnoseological paradigm in the XXI century on the basis of searching for humans some
irrational elements sense of being realization by an ordinary citizen of the world.

Postmodernism is based on the opposition to the modern era dominating principle of scientific rationality of social
life organization that is nowadays endeavored and has always been aspired by the majority of people irrespective of
their belonging to a certain nation, people, nationality, or state. The above-mentioned paradigm of social diffusion
production in human relations results in the deconstruction of everyday life stereotypes of an ordinary citizen whose
outlook is formed by historical traditions of national relationships. Nevertheless, society can’t exist in the state of its
stable constant deconstruction due to the production of the principle of social diffusion. Society strives to support
itself in a dynamic balance of a need to be constantly updated and the necessity of its own constant stability in the
forms, ways, technologies, and types of public life organization. So, the methodological completeness of postmodern
practices organization of human cognitive activity has been partially compensated by the turn to the basic principles
of rationality and irrationality interaction in cognitive educational practice of human life transformation. At present, the
problem of subordination of these sources (rationality and irrationality) is very important for society in the practice of
ordinary educational everyday life of a certain person (student), a social group, a civil society, or a state.

Postmodern orientations of social development were considered by H. Marcuse, K. Hirz, J. Ortega y Gasset, A.
Toynbee, Miguel de Unamuno, F. Fukuyama, and others.

THE PURPOSE OF THE RESEARCH. 1. Reveal the peculiarities of implementation in Ukraine the conception of
European educational space regarding the Bologna paradigm of relationships «student-lecturer» organization in higher
educational establishments.

2. Prove the role of a student’s and a lecturer’s personal will in the implementation of efficient methods of
educational process carrying out aimed at the development of necessary competencies in a future professional worker
of the society.

3. Draw the attention of the scientists to the manifestations of voluntarism of cognitive freedom of will of the
participants of the psychological-pedagogical situation in higher educational establishments.

RESEARCH METHODS: The theoretical-methodological basis of the study under discussion is the papers of
Ukrainian representatives of philosophical thought in the field of education (Andrushchenko V., Kremen V., Lyakh V.,
Petrushenko V., and others).

The author of the study has used a personalistic method as a basic one within the process of research procedures
carried out to make the understanding content of the concept of “a variety of cognitive practices” deeper in the
modern educational process. Application of the hermeneutic method of psychological-pedagogical situation cognition
has facilitated the content load of scientific texts of monologue and dialogue polemic presentation of philosophers’
considerations on the Ukrainian educational environment transformation into the European socio-cultural space.

The author of the paper under discussion has followed the methodological law to minimize the use of interpretation
literature to preserve his own thoughts on the investigated problem as much as possible. The methodological basis of
the study under discussion is also the principles of objectivity, critical analysis development, the union of history and
logic, and others.

RESULTS OF THE RESEARCH

Some philosophy theories have appeared within the postmodern orientation of human being understanding which
demonstrates the very rationalism of world attitude as a dominating principle of the human world existence. It will be
enough to refer to the paper of H. Marcuse «One-dimensional man», where the idea of globalism with its rationalized
worldview-philosophy paradigm of world reconstruction has been certified. And here a collision occurs - on the one hand,
postmodernism denies any rationality in human life, and, on the other hand, it applies constantly and with acceleration the
abilities of the intellectual mind (as simply humans have no other mind) to show the realities of everyday life, to improve
this life and to deny the mind itself. In this way, postmodernism has positioned itself on the history podium as the only true
worldview-cognitive, and practically transformative paradigm of human existence.

Such a model of societal transformation has been successfully implemented nowadays in different geopolitical projects
of educational transformation of the world. Putting forward the concept of civil freedom by the postmodern philosopher even
in its irrational forms from the philosophical interest periphery into the main purpose of the education space contributes
to the further development of those forces which demonstrate the absence of any tradition of worldview. Here, a famous
American anthropologist K. Hirz was right when he emphasized: «If the word “mind” is removed, then the words «belief», «
hope», and «mercy», as well as «reason», «force» and «leaning», «motive», «role» and «culture» will disappear together with
it (Kremen, p.71, 2009). The above-mentioned J. Ortega y Gasset, in whose philosophy we do not notice any sympathy for
the ideas of rational thinking dominance, emphasized, that skepticism, reduced to the denial of any other gnoseological
theory, is a self-killing theory (Geertz Clifford, p.326, 2001). In everyday life as a being, one can be very active externally,
but this activity is always specified outside, but not inside, so, in the end, this absurd activity of everyday life existence
can’t produce anything unique and new - in this way, a famous Ukrainian philosopher N. Khamitov describes our everyday
life (Feyerabend, p.124, p.145, 1997). In our opinion, similar considerations demonstrate only one of the versions of
human existence sense in general, and the process of social updating regarding its content democratization. The routine
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subjective flow of cognitive events is filled with dichotomy “optimism-pessimism” as the forms of subjective relationship of
the system “a human-world”. Life cycles of everyday life cognitive optimism in different social-educational systems acquire
some historical divergence in their manifestation.

The novelty of the present state of Ukrainian society’s everyday life lies in the fact that its social structure is disorganized,
and new social subjects appear whose heterogeneous points of view create a complex variety of routine life. Everyday
life routine consciousness of an individuum, pressed by real-life facts, has to seek a practical way out of the conflicting
situations, experiencing them in his own way, chosen by him. Thus, everyday life cognitive optimism is, first of all, anything
that can be clearly seen by an ordinary individuum but can’t be in most cases explained by him. Everyday cognitive
optimism, as well as pessimism, of such a historical subject, is not presented as enormous civilization projects, programs,
or doctrines of social change of the existing generally accepted order. In this case, educational optimism manifests itself
every day in different educational-cognitive situations in students’ and lecturers’ life. “The essence of any educational
psychological-pedagogical situation in the study process of a higher educational establishment is in the available conflicts,
their development, and solution” (Dovgan and Turevich, p.3, 2018). To continue the topic we are discussing, we will
consider only “cognitive practices” of an educational psychological-pedagogical situation manifestation, and their modern
modifications in the educational space of human will freedom manifestation (a student and a lecturer-pedagogue).

As subjective thinking is a characteristic feature of human cognitive activity, and the objective understanding of things
is its essence (Hegel), we can’t leave the boundaries of this activity and exist without it because it manifests itself as a
relationship. To comprehend or understand any relationship between things or living beings, especially between people,
it is necessary, first of all, to focus on a certain object, and separate it (relationship) mentally from the correspondent set
of available variety of relationships. This human thought concentration is an act of will. Though, the act of will is unable
to exceed its necessity in cognition development due to its accidental manifestation. The role of the will of a student in
cognition is not in the random choice of a subject of knowledge, but in the fact that his will proves the subjective desire to
know these or those important aspects of educational reality. Any human’s strong-willed decision is characterized by not
only his personal ideas but “universal”, i.e. general concepts. Thanks to his strong will, a man can subordinate to the higher
moral idea not only his sensitive inclinations, but all his desires, select from the list of possible actions the specified one
that corresponds to the accepted principle of cognitive activity oriented at the comprehension of the truth. The ability of
such choice is immediately connected with the freedom of the subject will manifestation to any cognitive activity. Aristotle
argued, that for reasonable cognition one should have a strong and persistent will. It acts easily by means of the choice of
subjects of cognitive attention and ways of acting. As a human has not only his mind but heart passions as well, he can be
satisfied by both his mind commands and soul passions t00, he prefers the last ones but not his mind, i.e. smaller or lower
benefit, than greater or higher one, and this is the essence of his freedom and responsibility. Thus, according to Aristotle,
caused by the mind and heart passion, the freedom of will is only a manifestation of imperfect human nature.

Strong will pushes the mind’s power to an unknown truth and further, and further. Although, will can never be satisfied
with the achievements, i.e. the completed act of cognition. As the will of cognition, in J. Bruno’s opinion, has its own
purpose, specified by the source of human life and the world’s integrity — God. According to R. Descartes, cognition
activity is manifested not only through the dialectics of doubt-confidence, but by the freedom of choice as well. A man is
free not only when his unawareness of truth and kindness makes him indifferent. A man can show his freedom in cognition
mostly in cases when clear and definite cognition of a subject encourages him to a new search. For R. Descartes, the
biggest and the most important human perfectness is not his ability to express cognitive doubtfulness but the ability of his
will - the subject of cognition- not to jump to conclusions regarding the truth people do not know exactly. This ability of the
human will makes it possible for a person to repeat the information he needs to remember many times, and as a result, to
recollect something, and in this way acquire a habit of not making mistakes, which is very important for modern students.

Therefore, for a cognizing subject, according to R. Descartes’s considerations, not the very fact of doubt is important
but the ability of will to form and use the cognitive experience of doubt in further cognition of the truth.

A prominent philosopher G. Leibniz through the existence of freedom demonstrated step-by-step progressive liberation
of the universe from passive, inertia, mechanistic necessity toward the unlimited manifestation of freedom of human
cognitive search up to the achievement of perfect knowledge embodied in God. For G. Leibniz the principle of freedom
is also important in his theory of cognition, as it enables people to manifest their will freely and unlimitedly regarding the
human cognitive ability as absolute freedom of their attitude to the world and themselves. A French philosopher-theologist
of the same historical period N. Malebranche considered the regulatory, determining role of the human will as the reason
for the unstable cognitive ability of the mind. Human actions are controlled by the will, it draws the cognitive attention of
a person to such subjects which are chosen by him/her and which he/she likes most of all. The will is in conflict with the
mind that is sometimes focused on eternal, abstract truth, but the will itself always encourages us to seek the things which
attract the will and are able to satisfy its wishes and make it happy. Nevertheless, the fancy will can’t stop, it either dies
away or flashes more and more and makes the mind satisfy those wishes of the will which are evidence of well-being.
So, the human mind is a subordinate essence dominated by sensualism. The very sensual cognition itself can’t give true
knowledge. In this way, N. Malebranche closed the circle of human cognitive possibilities to substantiate the main thesis of
his philosophical conception of truth — a man with all her/his cognitive potential is unable to comprehend the truth by the
means which were produced by mankind and which were formed in the human abilities at the sensual and rational levels
of cognition.

Here, the question arises: why Europe is our ideal in education? We see, that Europe itself intensively seeks new
worldviews and cognitive guidelines for its future existence. Nevertheless, European civilization proposes to us new
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everyday standards of living which are not very similar to its own, those, produced for it by itself, and which are different
from our former ones regarding their value, those we have refused from.

Everything that can’t be reduced to an everyday empire is gradually becoming unacceptable in Ukrainian culture. Later
I. Kant paid attention to the fact, that philosophy was used in the wrong way when it was applied to violate the principles of
a healthy mind (Kant, 1964). In conventional national cognitive educational practices, the exchange of dialogues, dialectic
communication “lecturer-student”, and “teacher-pupil” for a lecturer’s monologue, which becomes only a retranslator of
knowledge collected by mankind, is currently taking place. Due to the conventional technical means of information transfer
alive verbal communication is being transformed into a formalized system of a student’s, pupil’s, and listener’s intellectual
response to the lecturer’s actions in the form of tests according to one of the laws of formal logic, i.e. by the principle of
one of the oppositions of the iconic dichotomy of “yes-no” type in the single right answer option. Besides, at the same time
the so-called conception of a «trajectory of free subject choice by a student» is being produced. The above-mentioned
scheme of study has some benefits, though, in our opinion, but they can’t be obtained in mass-organized higher education.
Moreover, not all European countries consider such innovative educational technologies as beneficial.

According to K. Jaspers, different dimensions of the concept of “communication” correspond to different levels of
consciousness and the ways of their carriers’ attitudes to the world and themselves. Thus, the philosopher many times
underlines the communication world’s “existing being” discomfort caused by the impossibility of consensus between
carriers of different cognitive discourses (Khamitov, 2002). In the modern world of clogging of the information field, and
communication channels, an ordinary fact of spiritual life is often true but simultaneously optional, the same frequently
repeated event of “information-knowledge”. Qualitative and quantitative (technically) growth of signal systems has made
the transfer of an information message not necessarily immediately connected with the satisfaction of necessary life
needs. Human will has obtained practically unregulated by nothing and nobody freedom of its manifestation not only in
passive processing of the obtained information as a consumer but in the manifestation of its activity as knowledge transfer-
mastering. Thus, the gnoseological function of will has got a boost for further development of its implementation variations,
in cognitive educational practices, in particular. Pluralism of thoughts has led to some essential changes in the possibilities
of the information behavior of a person. In such a versatile and content-rich information pedagogical environment (not
always socially high-quality as for values), the freedom of the will have been recognized as a unilateral and purposeful tool
to maximize the amount of not always enough meaningful messages, monologues, and dialogues even in the teaching-
educational process of higher educational establishments. European science, European type of organization, and European
worldview have contributed to formal rationality transforming it from the aid into the purpose. Even students’ environment,
characterized by correspondent intellectual-creative abilities of the world understanding in its ontological essence, is
proposed the practice of interpretation, for example, of a text as only knowledge carrier, but not the very knowledge, its
semantic load, content, symbol, but a form sign, and not more, and it is not actual any longer, in their opinion. The study
is still conducted according to the principle of transfer of ready knowledge, and experience owned by society, when a
student is given some ready answers to the unknown questions for him. “A meeting of generations” is taking place, when
they address each other, the meeting where the cultural memory is being transformed. Though such reconstruction, for
example, the subject of philosophy, can step by step lead the society to the change in thinking logic, the transformation
of mono social understanding of the world into the pluralism of autonomous relative to one another cognitive practices
whose criteria encourage to understand the world as a conglomerate of relative pieces of truth, each of them has its
own information field of its existence within a specific time period. We can see, that the principle of a text deconstruction
(Derrida) has left the boundaries of its own status, specified by itself and its functional essence. The principle has passed
from the text reconstruction to the deconstruction of real empirical relationships, among which the cognitive relationship
«man-world» takes a leading place. Arguing against any methodological compulsion of mono-cognitive practice (P.
Feyerabend) Toynbee Arnold, 1995), substituting it with the pluralism of cognitive innovative technologies, the society itself
generates «anarchism» and «voluntarism», particularly, in the educational sector of production of knowledge, ideas, and
principles of the relationship «man-world». The heredity pattern of cognitive practices, formed on the intellectual level of
human mind manifestation, is broken. The study is conducted according to the principle of transfer of ready knowledge,
and experience owned by society, when a student is given some ready answers to the unknown questions for him. The
situation is similar to the age of eclecticism of competing philosophy schools, currents, and directions development in the
ancient culture of the Hellenistic period at the end of the IV — Il century B.C.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In the contemporary Ukrainian educational environment, the compilability of the educational practices already
existing in the Western European problem field as the only true and acceptable ones is mostly taking place with
simultaneous attempts of refusal from the achievements of Ukrainian educational thought of the XIX- XX centuries.
The society information field humanization is being observed where the opportunities are broadened concerning the
“freedom of will” of each individuum and a student, in particular.

Taking into account all the above-mentioned, the next task of high school pedagogics is as follows: continue
forming the new philosophy of education methodology regarding contemporary European democratic values taking
into consideration the emotion-sensory component of the Ukrainian mentality and its introduction into the teaching-
educational process of higher educational establishments.
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COUIANDBbHA BIANOBIAAJNIBHICTb CYSMACHOIO YHIBEPCUTETY:
KOHLUENTYAJIbHI 3ACAAU | HAMPIMW PO3BUTKY B KOHTEKCTI
3ABES3MNEYEHHA 9KOCTI BULLIOI OCBITU

AHoTauia. Y cTtatTi 06rpyHTOBaHO CYTHICTb COLianbHOI BignoBigafbHOCTI Cy4aCHOro yHiBepcuTeTy, po3KpuTo ii BNAUB
Ha 3abe3neyeHHs AKOCTi BULLOT OCBITU. BM3HAYeHO 3B’A30K MiX YHIBEPCUTETCbKOIO COLaNnbHOK BiAMOBIOAANLHICTIO i SKICTIO
BULLIOT OCBITW, 3rigHO 3 SKUM coujanibHa BiANOBIOANBHICTb € NEPBMHHOID, a SKICTb BULLOI OCBITM — ii CKNaAHMKOM, MOXiAHUM
Bif, Hei. JlocnioxeHo, Wwo coujanbHa BigNoBigaNbHICTb XapakTepu3ye BianoBiganbHICTb 3aknany BULLIOI OCBITU K COLia/ibHOro
IHCTUTYTY Nepep, CycnifibCTBOM 3a Pe3ynbTaTh i SKiCTb OCBITHLOI AiANbHOCTI, Nepegavy 3006yBayaM BU3HAHWUX Y CYCMiNbCTBI
LiHHOCTEMN, iX iHTerpauito B CycnifibCTBO. 3ayBaXeHO, L0 CouianbHa BigNoBigaNbHICTb 3aknagy BULLOI OCBITU peanidyeTbes
yepes Taki CKNagHWKWU: BMPOOHWK OCBITHIX MOCHYr, npauefaBelb, Y4aCHMK COuianbHUX BiAHOCWH, YYaCHUK €KOHOMIYHMX i
NONITUYHUX BIGHOCVH 3 AEPXaBOlo, OiN0oBUIi NapTHepP. PO3KPUTO NPIOpUTETHI HANPSIMM PO3BUTKY COLiaNbHOI BiANOBIAANbHOCTI
YHIBEPCUTETY, WO NOB’A3YI0Tb MO0 OCBITHIO AiSIbHICTb, MPUAHATY B HbOMY CUCTEMY BiZlHOCWH, LLIHHOCTEN, HOPM i MPUHLMNIB
i3 3060B’A3aHHAMM Nepep, CYCniibCTBOM i Pi3HMMMK KaTeropisMun CTekxonaepis. BUsSBNeHO KOMMOHEHTU, OiEBI MexaHiamu
i BIONOBIOHI MapKepy OLIHIOBaAHHA SKOCTiI BULLOI OCBITWU B KOHTEKCTI YHIBEPCUTETCBKOI COLianbHOI BiAMNOBILaNbHOCTI, cepeq,
SKMX: 3HaHHS | KOMMeTeHTHOCTi 3400yBayiB BMLIOI OCBITM; 3aL0BONEHHS MNOTPeb i monuTy cTenkxongepis; npouecu i
HaNpaAMK AiSNbHOCTI 3aknagy BULWOI OCBITWU; pe3ynbTaTtu PyHKLIOHYBAHHS YHIBEPCUTETY i XUTTERIANBHOCTI CUCTEMU BULLOI
OCBITU. B13Ha4yeHi KOMMOHEHTH, LLO YTBOPIOIOTb MEXaHI3M OLLIHIOBAHHS: 3HAHHS | KOMMETEHTHOCTI, CTENKXONAEPN, NPOLLECH i
pesynbTaTy AiSNbHOCTI YHIBEPCUTETY, — € B3aEMOMOB’A3aHUMWN OAVH 3 OOHWUM i TiIbKM Y B32aEMO3B’A3KY MOXYTb rapaHTyBaTu
SIKICTb OCBITHBOI AiSifIbHOCTI B TOMY 4K iHLWIOMY 3aknafi BULLOI OCBITU.

KniouoBi cnoBa: couianbHa BignoBiganbHiCTb, BULA OCBITa, SKiICTb BMLLOI OCBITW, COLLia/IbHO BiAnoBigasbHUN YHIBEPCUTET,
3abe3ne4YeHHs 9KOCTi BULLIOi OCBITU.

MODERN UNIVERSITY SOCIAL RESPONSIBILITY:
CONCEPTUAL BASIS AND DEVELOPMENT DIRECTIONS
IN THE CONTEXT OF HIGHER EDUCATION QUALITY ASSURANCE

Abstract. The article substantiates the essence of modern university social responsibility and reveals its influence on
ensuring higher education quality. The connection between university social responsibility and higher education quality is
determined when social responsibility is primary. The quality of higher education is its derived component. It has been
proved that social responsibility characterizes a higher education institution’'s responsibility to society for the results and
quality of educational activities, the transfer of socially recognized values to students, and their integration into society. It is
noted that the social responsibility of a higher education institution is realized through the following components: a generator
of educational services, an employer, a participant in social relations, a participant in economic and political relations with
the state, and a business partner. The priority directions of the development of the university's social responsibility, which
connects its educational activity, the system of relations, values, norms, and principles adopted in it with obligations to
society and various categories of stakeholders, are revealed. The components, effective mechanisms, and relevant markers
for evaluating the quality of higher education in the context of university social responsibility have been identified, including
higher education students’ knowledge and competencies; meeting stakeholders’ needs and demands; processes, and
areas of activity of the higher education institution; the results of the university functioning and the vital activities of the
higher education system. The identified components constituting the evaluation mechanism — knowledge and competencies,
stakeholders, processes, and results of the university’s activity — are interrelated, and only in a relationship can guarantee
the quality of educational activities in a particular higher education institution.

Keywords: social responsibility, higher education, higher education quality, socially responsible university, higher education
quality assurance.
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INTRODUCTION

The problem formulation. In the modern conditions of the spread of ideas for sustainable development, the
role of public institutions is being revised and a new approach to assessing the effectiveness of their activities in the
context of social responsibility is being formed. Taking into account the fact that education is the foundation of human
development and society’s progress, the problem of social responsibility of the modern university is actualized. This
requires the transition of higher education to the market language, changes in the functions and role of the state
and its educational policy, definition of the new essence of governance of the institution of higher education, and its
relationship with the «interested society». Under such conditions, higher education becomes a special product on
the services market, and subjects interested in developing their economic, industrial, and social activities receive a
«decent reward» for their contribution to higher education (Grishnova O., Bekh S., 2014, p. 11).

Ensuring higher education quality is one of the key conditions for the growth of the society’s intellectual potential
and the state’s socio-economic development, which actualizes the issue of corresponding the level of higher education
development in Ukraine with world standards, improving the quality of education and teaching, and training competitive
specialists in the labor market (llichuk L., 2022, p. 125). It should be noted that the recognition of the social role of higher
education and the university’s social responsibility changes the attitude towards the phenomenon of higher education quality
in the context of the dependence of quality on the expediency and social value of the mission and development strategy
of the higher education institution, the usefulness of the implementation of educational programs, social partnership and
relations with the public for the general public and individual communities, the ability to meet the needs of applicants,
teachers, potential employers, representatives of local communities, authorities, etc. Therefore, the specified problem is
extremely relevant and requires further scientific study and theoretical and methodological justification.

Analysis of recent research and publications. The problem of social responsibility of higher education institutions is
investigated by V. Andrushchenko, V. Baylevych, S. Beh, M. Vievska, O. Grishnova, O. lvanenko, I. lvanova, O. lvanytska, S.
Kuvit, I. Kyrchata, A. Kolot, N. Kuznetsova, O. Orzhel, N. Orlova, A. Panchenko, N. Smentyna, N. Ushakova, A. Kharlamova,
R. Khusainov, L. Shevchenko, O. Shershenyuk. In particular, N. Orlova and A. Kharlamova reveal the conceptual foundations
of corporate social responsibility (Orlova N., Kharlamova A., 2014); I. Ivanova, N. Ushakova outlines the higher education
proactive position regarding the implementation of social responsibility (lvanova I., Ushakova N., 2011); S. Kvit defines
the main directions of formation of Ukrainian university's social responsibility (Kvit S., 2013); I. Kyrchata, O. Shershenyuk
research social responsibility as a component of the innovative educational process and ensuring the competitiveness of
higher education institutions (Kyrchata I., Shershenyuk O., 2020); O. Ivanytska, A. Panchenko, G. Panchenko reveal the
content and principles of social responsibility, conditions for its observance in institutions of higher education (lvanytska O.,
Panchenko A., Panchenko G., 2017); O. Orzhel characterizes the essence and directions of university social responsibility
in the context of evaluating the quality of higher education (Orzhel O., 2017; Orzhel O., 2019); O. Grishnova, S. Beh carry
out an analysis of the development of social responsibility in leading Ukrainian higher education institutions (Grishnova
0., Beh S., 2014); V. Andrushchenko clarifies the role of social responsibility in expanding the autonomy of universities
(Andrushchenko V., 2017); M. Vievska determines the peculiarities of the formation of social responsibility of future
specialists based on a review of the values of modern youth (Vievska M., 2010); L. Shevchenko substantiates the social
responsibility of the state in the field of education and the social responsibility of the university concerning ensuring the
quality of higher education (Shevchenko L., 2011; Shevchenko L., 2012). Despite the existence of a large number of
scientific studies revealing the essence and various aspects of higher education institutions’ social responsibility, this issue
requires further thorough study, particularly in the context of ensuring higher education quality.

AIM AND TASKS RESEARCH - to justify the conceptual principles of a modern university social responsibility and to
find out the main directions of its implementation in the context of ensuring the quality of higher education.

RESEARCH METHODS: research of scientific sources and modern approaches to the problem of social responsibility of
higher education institutions; analysis, synthesis, generalization, and systematization to identify the conceptual foundations
of the formation of social responsibility of modern universities; modeling and forecasting of strategic directions for the
development of social responsibility of higher education institutions in the context of ensuring the quality of higher education.

RESULTS OF THE RESEARCH

The current stage of society's development determines the need for the formation of an innovative economy, the
foundation of which is high-quality higher education and the possibility of applying the acquired knowledge and formed
competencies to acquire sustainable competitive advantages in the labor market (Kirchata I., Shershenyuk O., 2020, p.
66). In this context the thesis that «the education system is balanced if socio-economic interests are balanced and actions
of all institutions and actors are coordinated; if the education system is characterized by inequality or discrimination, the
whole society will be unstable» (Shevchenko L., 2012, p. 185). Therefore, it is possible to achieve this balance under the
condition of the formation of social responsibility — awareness of one's social role, the satisfaction of mutual obligations
and requirements by the main institutions and subjects of the educational sphere regarding the results of joint activities in
the production and consumption of educational services, the formation of comprehensively developed and highly moral
citizens, necessary for the socio-economic development of the country.

The socially responsible activity of education as a subject of the provision of educational services and institutions
of higher education — as organizations that are subjects of the market of educational services, determines the social
responsibility of employees of educational institutions about consumers (students, employers, etc.), organization of
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university activities based on the concept of corporate social responsibility, compliance with the principles of fair competition
and socially responsible marketing, development of partnership with local authorities and the community, cooperation with
non-governmental organizations, responsible attitude to the environment (Orlova N., Kharlamova A., 2014, p. 150). In
addition, the role of higher education institutions should be leading not only in the production of educational goods but
also in the transfer of socially recognized values to the students, and their integration into society. Therefore, modern
universities have a social responsibility for the effective use of state resources to increase the efficiency of educational
activities, ensure the unity of education and upbringing, the inclusion of students and teachers in various social practices,
as well as their resources — for the development and consolidation of society, implementation of democratic reforms,
interaction with individual citizens, authorities, business structures, various organizations, and institutions, which is the basis
for the functioning of a higher education institution as an open-type social institution, a center of social policy in the region
of its presence (Shevchenko L., 2011, p. 6 ).

It is indisputable that the primary basis and basis of any entity’s social responsibility is the highly efficient, professional,
and high-quality performance of public functions. From this point of view, the basis of the university’s social responsibility is
the provision of high-quality and socially demanded educational services and conducting of relevant scientific research. At
the same time, the social responsibility of a higher education institution is also manifested in its performance of the functions
of an employer for employees, a business partner, and a participant in economic and political relations with the state,
social relations in society, and the local community (Grishnova O., Bekh S., 2014, p. 11). At the same time, an educational
institution, implementing the principle of a socially responsible institution, should also implement such functions as:

the reproduction of social intelligence in the process of providing educational services aimed directly at the
student and his/her free development;

training of highly qualified specialists necessary for rapid scientific-technical and socio-economic progress of
the country;

the formation of the labor market during the creation of new knowledge, its impact on the quantitative and
qualitative requirements for labor resources;

development of culture and norms of behavior that determine the psychological climate in the university and its
market capitalization;

stabilization of social relations with interested parties and representatives of the social environment of the
region (Smentyna N., Khusainov R., 2014, p. 24).

A socially responsible university is a higher education institution that spreads social responsibility in society through
its transparent and ethical activities, and high-quality and responsible education. At the same time, social responsibility is
|mplemented in various areas of activity, in particular:

a responsible producer of educational services (providing high-quality educational services based on modern
scientific research, compliance with legal norms, focusing on preserving the health of participants in the
educational process and the environment, implementing innovations to increase the effectiveness of educational
activities, the quality of learning and teaching);

a responsible employer (creating conditions for improving the professional qualifications of scientific and
pedagogical workers and administration, compliance with labor legislation, ensuring proper working conditions
and social welfare of its employees);

a responsible participant in social relations (participation in supporting the well-being of society, manifested in
educational activities, dissemination of ideas and knowledge on social responsibility, development of spirituality,
science, and culture, implementation of volunteer activities, development of one’s region);

a responsible participant in economic and political relations with the state (implementation of transparent
activities by the norms of current legislation regarding tenders, purchases, finances, charitable incomes,
support of legality, independent justice, and political competition);

a responsible business partner (establishing relations with partners based on the principles of compliance with
contracts, agreements, and professional standards of activity, financial responsibility, etc.) (Grishnova O., Beh S.,
2014, p. 12).

Researching the essence of university social responsibility in the context of ensuring higher education quality, it
should be noted that this concept is interpreted both in a narrow sense — responsibility to the specific community where
the university is located (Mapping Social Engagement and Responsibility, 2016) and in a broad sense — responsibility for
everything, what takes place in a higher education institution. In the latter case, the connection between university social
responsibility and higher education quality is obvious, that is, ensuring the quality of the educational services provided
and the formation of a quality culture of higher education is the university’s unconditional responsibility (Orzhel O., 2017,
p. 147). Therefore, social responsibility is primary, and higher education quality is a derived component. Modern trends
in the formation and assessment of higher education quality from the point of university social responsibility outline the
need to define the markers necessary for understanding the ability of a higher education institution to respond in a
timely and adequate manner to social challenges, to be aware of its responsibility to various categories of stakeholders,
to cooperate with local authorities and the community, to conduct public, scientific, expert discourses on various issues,
in particular regarding the development of the region, etc. These markers include values defined in the mission and
strategic goals of the higher education institution; principles and procedures stated in the statute and other institutional
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documents; implementation of projects, programs, and other activities aimed at public service; providing services to the
community at the local, national and global levels; organization of university governance, leadership, and management
taking into account the needs and interests of various groups of internal and external stakeholders; filling the content of
educational programs with issues of social responsibility; implementation of charity and volunteer projects and programs;
conducting research aimed at solving socially oriented problems; responsible attitude to the environment and saving
resources; establishing partnerships and close ties with external stakeholders; dissemination of acquired knowledge
outside the academic environment (Orzhel O., 2019, p. 102).

Evaluating the higher education quality in the context of the social responsibility of universities, it is necessary
to determine effective mechanisms and identify markers that will testify to the social significance of educational
programs and scientific research, the positive impact of socially oriented research projects, a socially responsible
attitude to cooperation with partners, business and the community, applicants’ and teachers’ active civic position, etc.
Let us consider each of them (Orzhel O., 2019):

1. Knowledge and competence as determining conditions of higher education quality.

Socially responsible higher education can be considered high-quality if it is relevant for one or another stage
of social development, takes into account the global context, the existing socio-economic, security, and political
situation at the national level, local and regional features, meets the demands of the stakeholders of a particular
university and the general public, can offer knowledge, skills, and abilities that can ensure applicants’ personal and
professional development, the socio-economic progress of the state, promote social harmony, economic growth, etc.
Therefore, the task of higher education, in addition to training future specialists for professional activities, consists of
ensuring students’ personal development, and their preparation for complex and contradictory social transformations,
which is a characteristic feature of modernity. From this point of view, markers of social responsibility should include
knowledge and competence in the field of combating climate change, rational use and preserving natural resources,
ensuring the ecological sustainability of regions, social justice, respect for citizens’ rights, ensuring equality, inclusion,
overcoming poverty and inequality, spreading tolerance, peacekeeping, which should be reflected in the content of
educational programs and courses taught at the university.

2. Quality of higher education to meet stakeholders’ needs and demands.

Higher education quality is determined by meeting the stakeholders' needs and requests for knowledge, information,
competencies, and other services they receive from the university, as well as the social benefit that a higher education
institution can bring to certain categories of stakeholders and society in general. Two groups of stakeholders are
involved in evaluating the quality of higher education: internal (students, academic staff, administration) and external
(employers, business, authorities, civil society, etc.).The quality of higher education is assessed by each category
of stakeholders differently: for students, it is determined by satisfaction with the process of obtaining an education,
the quality of academics (access to educational resources, the Internet, teachers’ tolerance, necessary equipment,
etc.) and non-academic (gym, psychological service, swimming pool) services, as well as employment opportunities,
the ability to compete on the labor market; for employers — it is connected with the satisfaction of their demand for
qualified specialists with necessary competences; for authorities, it is associated with the public wellbeing, that is, the
benefit that society will have from public investments in higher education.

It should be emphasized that external stakeholders are involved in the evaluation of higher education quality
to confirm the relevance and modernity of knowledge, carry out its verification, and certify its demand by industry
and the labor market. Therefore, the cooperation of the university with external stakeholders becomes a criterion
for higher education quality, a tool for legitimizing expenses for research activities, investments in the development
of human resources, and educational infrastructure. On one hand, the higher education institution cannot cover all
stakeholders and turn them into permanent and active partners, on the other hand, the dynamics of quantitative and
qualitative changes, and the expansion of the circle of partners as evidence of the university’'s implementation of
social responsibility are important.

3. The quality of higher education from the point of evaluating educational processes and activity areas of higher
education institutions.

The process (activity) approach to the quality of higher education considers it from the point of view of efficiently,
rationally, and qualitatively adjusted processes that give the expected result. In the context of university social
responsibility, it is about socially oriented teaching and learning, the inclusion of the subject of social responsibility
in the content of educational programs at all levels; effective university governance and management; student self-
government, implementation of social projects, development of volunteerism and charity; international cooperation,
conducting socially responsible research; creation of favorable conditions for students personal development,
formation of their general, professional, civic competences, life skills; ensuring a favorable climate for teaching
and administrative staff, including opportunities for professional development and self-improvement, physical and
mental health; establishment of cooperation with the local community, public service, exchange of knowledge with
stakeholders, dissemination of knowledge outside academic communities.

4. Higher education quality as a result of the university functioning and the higher education system activity.

The higher education results are closely related to stakeholders, which implies their involvement in quality
assessment. In addition, the results of higher education are the university's fulfillment of its mission and the mission of
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higher education as a whole. In this context, the social responsibility of the higher education institution is implemented
through three universally recognized missions: teaching and learning; research; public service. It should be noted
that each university in different periods of its development, depending on the time circumstances, and global and
local context formulates missions, and strategic and operational development goals in its choosing the development
of research activities or teaching and learning as a priority direction, developing partnerships with international
organizations, domestic enterprises or local communities and society.

Regarding the first mission — teaching and learning — the quality result of higher education is the prestige of
a diploma from a particular university on the labor market, which guarantees the graduate’s competitiveness in
employment. Developing students’ professional competencies, contributing to their personal development, acquisition
of social skills, civic competence, and experience of intercultural interaction, the higher education institution affects
the graduates’ employability and life success, fulfills its social role, providing the labor market with specialists with
necessary qualifications.

The second is research — the production of new knowledge, which can be of high quality and useful for expert-
professional teams, communities, authorities, and missions to solve social, technological, environmental, and other
problems. The research activity of the higher education institution is of considerable importance for students, who
receive modern and advanced knowledge through research. Therefore, the evaluation of the results of the university's
research activity should be carried out by taking into account the influence it has on a certain social sphere or sector
of the economy at the institutional, local, national, and global levels.

The third mission is service, defined as cooperation with business, the transfer of knowledge from a higher
education institution as a center of knowledge to industrial enterprises, and production, applying knowledge in
practice, using it to serve society. In the context of social responsibility, high-quality service and cooperation with
the community and society mean bringing knowledge to consumers to transform it into innovations, technologies,
scientific and technical developments, creative startups, cultural and artistic events, and programs, etc. The result
of the high-quality performance of this mission by the university is an active community that responds to initiatives,
a wide range of partners, cooperation with authorities, and holding various events with the community and for the
community, which would testify that the knowledge offered by the university is in demand and able to positively to
influence various aspects and spheres of social life.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Increasing competition in the higher education system as a result of globalization and increasing the role of
knowledge in society have led to the fact that higher education institutions, acting as integrating agents of society,
must solve specific tasks that were not inherent to them before. This primarily concerns the ability to satisfy not
only students’ educational needs but also to take into account stakeholders’ interests of various categories in the
production of knowledge and the performance of their inherent functions, which allows for obtaining sustainable
competitive advantages in the market of educational and scientific services. The growth of the social role of higher
education leads to an increase in the social obligations of the university, strengthening its social responsibility to all
interested parties and society in general, including for the educational services quality. Therefore, a certain pressure of
social expectations causes paradigmatic changes within the higher education institution, leading to taking into account
public requests, and meeting the needs of individual teams and communities training highly qualified specialists.

We see the prospects for further scientific research in the study of the key directions of the implementation of
social responsibility in the corporate policy and strategy of sustainable development of higher education institutions.
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NEPEKJIAL OKA3IOHAJISMIB Y COLUIANIbHUX MEPEXAX:
dUI0JIOTNYHUU ACNEKT

AHoTauja. Meta cTatTi — po3rnsHyTU GYHKLIOHYBaHHS Ta nepekia, aHrNiicbKMxX OKasioHaiaMiB yKpPaiHCbKOI0 MOBOIO Ta HaBnaku
B MaCMeLiMHMX TekCTax, 30Kpema coujasibHOi Mepexi «Instagram». JocniopkyloTbCs KOMYHIKaTMBHO-NparMaTuyHi i GyHKLIOHaSTLHI
0cobNMBOCTI couianbHUX Mepex Ta Te, ski nepeknagaupki TpaHcopmalii Halikpalle 3acTocyBaTh B KOHKPETHIN cutyauji
DN JOCATHEHHS METW, a Came: BIUIMHYTM Ha ayavTopilo Ta GyTY CMPOMOXHVMM MaHinyoBaT! CBiLOMICTIO B KOPUCIUBKX LLSIX,
iHbOopMaLiMHO-NoACHIOBaSTbHI PyHKUji. MNogaHo aHasi3 OCHOBHKX acnekTiB nepeknagy okadioHasli3MiB, IX CTPYKTYPHO-rpaMatuyHol
Ta NeKCUYHOI YHKUIN. Y pesynbTaTi AOCHIIKEHHS TepMiHa «OKasioHasi3M» BMOKPEMSIEHO Taki OCHOBHI CNOCO6M MOro yTBOPEHHS:
adikcanbHuiA crnocib (npedikcansHUii Ta CydikcanbHMA cnocobm), KOMNO3UTHUIA, KOHBEPCIS, peaykuis, 3BOpoTHa AepvisaLid, dysis,
3ano3nYeHHs 3 iHLWMX MOB Ta abpesiaLlis. Takox BMOKPEMIIIOIOTL Taki OCHOBHI CNocoby nepeknazy okasioHaniamiB: dyHKLjoHanbHa
3amiHa, TPaHCKPUNLg, TpaHCHITepaLis, ONMCOBWIA Nepeknag, (eKCnikaLis), CKOPOYEHHS!, PO3LLUMPEHHS Ta 3aro3nyeHHs. KoHcTaTtoBaHO
OCHOBHi METOZIM HaBYaHHS nepekafy okasioHaNi3MiB, 30Kpema KOrHITUBHI Ta ayajoBidyasibHi MeToau. KOrHITUBHUIA METOL, HaBYaHHS
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CnpsiMOBaHWn Ha GOpMyBaHHS B MaibyTHLOrO nepeknajada KOrHITMBHMX YMiHb, SKi JaloTb 3MOry BM3HaYaTy TWM i NPU3HAYEHHS
iHpopMaLLi, BUANATK ii OCHOBHMIA 3MiCT, OyayBaTn 3aCcOo0M PO3B’'A3aHHA 3aBAaHb Mif Yac nepexsiafy Lmx NeKCUYHUX OAVNHULL, YMITU
dopmyBaTK iX, MaTV BNACHi CYIKEHHS Ta NPOSIBASTU KPEATUBHICTb. AyLiOBi3yanbHUIA METOA, HABYaHHS MOXe BYT BUKOPUCTaHWIA s
nobyaoBn Ta TECTYBaHHS MOAENeN nepeknagaubkux KOMMETEHLM, WO BU3HAYAlOTb 3HAHHS! Ta KOTHITUBHI KOMMOHEHTW, HEOOXiaHi
ons epeKkTMBHOI Nepekiafgaubkoi poboTy. Kpim Toro, Kio4oBi acnekT 3HaWM CBilA Wwnsx Ao npodinis niarotoBky nepexknanadis
i CTaHaapTiB SKOCTI Nepekniagaubkvx nocnyr. LieHTpanbHa ponb y HabyTTi nepeknafaLbkoi KOMNETEHLT nonsrae B 06MipKOBYBaHHI
pilLeHb i 4ir nig, Yac npouecy nepeknany, a Takox PiBHOMaHITHUX AOCHIOKEHb NPOLECY.
KnioyoBi cnoBa: okasioHaniam, MefiiHui nepeknag, Heonoriam, KOrHiTUBHUA MeTo, ayLioBi3yasibHUIA MeTo[,.

TRANSLATION OF OCCASIONALISMS IN MEDIA TEXTS:
PHILOLOGICAL ASPECT

Abstract. The aim of the study is to examine the functioning and translation of English occasionalisms into Ukrainian
and vice versa in the media texts, namely a social media site Instagram. Information and explanatory functions, which are
the subject of the whole article, are only its secondary purpose. Communicative-pragmatic and functional features of social
networks are investigated and we analyze which translational transformations are the best to be used in a specific situation
to achieve the goal, namely to influence the audience and be conducive to manipulating consciousness for useful purposes.

The article presents an analysis of the fundamental aspects of the translation of occasionalisms, their structural-grammatical
and lexical functions. As a result of studying the term “occasionalism”, the following main methods of its formation are
distinguished: affixal method (prefix and suffixal methods), composite, conversion, reduction, inverse derivation, fusion, borrowing
from other languages and abbreviation. Also the following main methods of translating occasionalisms are distinguished: functional
replacement, transcription, transliteration, descriptive translation (explication), reduction, expansion and borrowing. In addition to
this, we have assumed the main translation teaching methods of occasionalisms namely cognitive and audio-visual methods.

The cognitive method is aimed at forming the future translator's cognitive skills, which make it possible to determine the
type and purpose of information, to highlight its main content, to build ways of solving problems while translating these lexical
units, to be able to form them, to have some judgments and to show creativity. The audiovisual teaching method can be used
to build and test models of translation competencies that determine the knowledge and cognitive components necessary for
effective translation work. In addition, key aspects have found their way into translator training profiles and quality standards
for translation services. Central to the acquisition of translation competence is reflection on decisions and actions during the
translation process, as well as various process studies.

Keywords: occasionalism, media translation, neologism, cognitive method, audio-visual method.

INTRODUCTION

The problem formulation. The most crucial condition for the existence of a language is its ongoing development,
which is expressed in the appearance of new words. The process of learning about the world, the emergence of
new concepts, alterations in social life, progress in science and technology occur continuously, which requires the
language to provide speakers with the necessary number of new lexical units. A large number of new words appear in
a language every year, which requires researchers not only to record, but also to analyze them.

The Internet, especially social media, as a new communicative environment is developing rapidly, accordingly,
there is a need to investigate and describe occasionalisms, find out how to identify them in the text, translate properly
and be able to teach future professionals to do it .

Blogging is the personalization and segmentation of journalism in the process of its massification. It is also the
universalization and addition of the content of published texts, because it is its own reflection of the essence of the
Internet as a universal network of one humanity. As a result, we must understand that the process of translation will be
different. First of all, a blogger can hold a reflective and philosophical position, which is usually very rarely offered by a
journalist. They can synthesize new mindsets and motivational guidelines. Moreover, a blogger can create and spread
new meanings and new perspectives both about the world in general and about any location in the world.

Such people can generate a new discourse, tying and correlating it with the new proposed practice. That is why, in
order to form the system of thoughts of a viewer, listener, reader, a blogger or influencer must be flawless in terms of
language design which is in dire need of expressive means. Stamps are contraindicated for social media celebrities that
fill the media space with busyness of thoughts, dryness of presentation. Consequently, in recent years, linguists have
paid considerable attention to virtual discourse. The theme of the appearance of occasionalisms in the language system,
about the principles of their creation, classification, functioning have always attracted the interest of linguists. Taking into
consideration the fact that the combination of occasionalisms and social media sites is rather challenging and flexible,
we must focus our attention not only on the process of translation but also on preparing future translators to this issue.

Analysis of recent research and publications. Numerous domestic and foreign works are devoted to the study
of these language units. Thus, the problems of the emergence and functioning of occasionalisms were taken into
consideration by such Ukrainian linguists as O. Gabinska, O. Zemska, M. Kalniyazov, O. Lykov, V. Lopatin, N. Feldman,
E. Khanpira and others (Selivanova O., 2021, p. 90).

Practical lexicographic problems of occasionalisms were also dealt with English and American linguists: J. Algeo,
R. Bayen, J. Cannon, K. Kurtler, V. Lee, J. Simson and others (Selivanova O., 2021, p. 90).

AIM AND TASKS RESEARCH

The aim of the study is to explore and analyze the translation teaching methods of occasionalisms.

This aim implies the following tasks of the research:

1) to give definition to such notions as discourse, social media discourse, occasionalisms;

2) to analyze models of the creation of occasionalisms;
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3) to find out the main methods of translating occasionalisms;

4) to explore the main translation teaching methods of occasionalisms.

The subject area of this study is occasionalisms in the social media discourse. The specific topic of the study is
social media content namely a social media platform Instagram.

RESEARCH METHODS: observation; surveying students, analyzing the results of student surveys, assessing
the level of foreign language proficiency and translation skills, as well as exploring and solving problems with its
subject and the desired improvement of the level of its mastery. The research was carried out on the basis of West
Ukrainian National University, taking into account a survey among students of the Department of Foreign languages
and Information-Communicative technologies.

RESULTS OF THE RESEARCH

The term “discourse” has got a lot of definitions and is used in many subjects. It is a piece of speech, regardless of the
form of its presentation that consists of cultural, social and ideological factors. “Social media discourse” is a set of frames
that are all enacted at the same time by official online news sources, organizations and individuals. Social media language is
the unstable inner language system which is characterized by the specific lingua-stylistic features (Selivanova 0.0., 2021, p.
54). Mass media language is considered to be the unique sign system with the specific correlation of verbal and audio-visual
components peculiar to the Internet. More and more words are appearing every day since bloggers want to draw followers’
attention to their personality and manipulate. That is why they are required to be extraordinary and generate new content.
That is the way occasionalisms are created but they exist only in a unique environment and are likely to be used many times.

The terms "occasionalism™ and "occasional word"” are considered universally recognized and used by many
linguists. Occasionalisms (author’'s neologism) are speech units that are formed according to standard and new word-
formation models, with a characteristic expressive color and individual character. According to L. Danilova, "...the
term "occasionalism” is the most appropriate contrast from "individual neologism”, "poetic neologism”, "neologism
context” and a number of others. It quite clearly defines the specifics of such words, formed individually by a specific
author: to serve a minimal context, a certain private case, a certain speech situation; these words do not pretend to
be established in the language, to enter into general usage” (Selivanova 0.0., 2021, p. 89).

There are three ways of occasionalisms appearing:

1) word-formation derivation — formation of new words from the existing in language morphemes through known
(usually productive) models; the most common methods of formation of occasionalisms are suffixation, prefixation,
prefixation-suffixation, stem-composition, and often in combination with suffixation, stem truncation (inverse
derivation), fusion and conversion;

2) semantic derivation — the process of appearance of semantic derivative meanings, co-meanings, semantic
connotations;

3) borrowings from other languages or subsystems of the language — from dialects, vernacular, slang (Maslova
S.,2020, p. 67).

Some problems while translating are also related to the decoding of the semantic structure of these new units.
This process has a subjective nature, because occasionalisms are not registered in dictionaries, and the context
implies different meanings. Thus, the adequacy of the translation depends on how the translator reconstructed the
meaning, whether they correctly interpreted the associations (Guz W., 2020, p. 227), whether they have received
enough background knowledge to discover all the implicit meanings.

Therefore, for the interpretation and reproduction of occasionalisms in translation, not only the context and
situation are significant, but also the translator’s bilingual skills (knowledge of the structure of the original language
and translation), translation (knowledge of translation theory), extralinguistic (industry and background knowledge),
personal (behavioral and cognitive mechanisms) and strategic competences (the ability to coordinate all of the above
components) (Munday, J., 2021). The context and at the same time the paradigmatic and syntagmatic relations with
occasionalisms help to narrow the circle of possible interpretations, but the choice of the only correct meaning of
occasionalism is up to the translator.

After summarizing scientific developments on this issue, we can state four ways of translating occasionalisms of
social networks.

1. Transliteration and transcription. These are translation techniques based on the transfer of a graphic image or
sound form of a foreign word. This method is used in the case of reproduction of occasionalisms for instance proper
names, occasionalisms-names, objects, etc. Such translated occasionalisms often require further explanation or
clarification. This way of translation we can witness with the word “pawwuct” in the Ukrainian language and “rashist” in
the English one. Moreover, there is a Ukrainian occasionalism 4opHo6aitu, which can be translated as “chornobaites”
(Benjamin Medison, 2022).

2. Adaptive transcoding is used if the usual transliteration or transcription is not enough to make the newly formed word
sound natural. As a result, certain adaptations of morphemes or lexemes to the lexical and grammatical norms of the source
language take place. Let us take a look at the same word “pawmct”, but according to some translators the English equivalent
“russist” is better. They state that if we want to make our followers get used to us faster, we have to adapt the occasionalisms
to the target language as much as we can in order to make them sound natural (Volodymyr Zelenskyy, 2022).

3. Functional replacement. It is such a grammatical transformation in which a part of speech changes due to the
lack of direct equivalents. As an example, we can take an English phrase “drink-themed quiz”. It can be translated
as “TemartmyHa ankorosibHa BiKTOpMHA” Or “TemaTuyHa n'aHa BikTopuHa”. We have altered the order of words but
saved past participle to make the translation more natural and impressive. The difference between these two ways of
translation is what kind of audience it must be done for. If it’s related to a hotel / restaurant or as in our case it has
been taken from an Instagram account of British online newspaper “The Economist”, the first alternative is suitable
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but when we deal with a blogger or an influencer and our task is to reveal their personality, the second translation is
perfect (Zhanna Maksymchuk, 2022).

4. Borrowing. It is a lexical transformation in which words or expressions are taken directly from the source
language and decoded into the target language. Let us take a look at the phrase “scroodg-economist” taken from the
Instagram account “The Economist”. It is the name of one of the headings on this account. In the English language the
common way of this phrase is scrooge-economist, but they decided to be extraordinary, omitting the last “e” in the
first word. Unfortunately, in the Ukrainian language there are no words that can end with a silent letter. Consequently,
this occasionalism can be translated as “Ckpymx-ekoHomicT” (The Economist, 2022).

5. Descriptive translating. This technique requires including some description in order to clarify and make the
target text understandable, for instance The pair of words "deficit - surplus” in the English translation is a rather tricky
thing. We can say "deficit", but "proficit” does not exist.

Volodymyr Oleksandrovych somehow caught on to this linguistic hook. Speaking about the budget surplus, he
used the expression "budget proficit”. In this situation it is better to add the description “budget proficit (surplus)” and
rescue the authority of the president.

5. Reduction. The aim of this translation technique is to remove some units, which are considered unnecessary, in
the target language.

6. Expansion. This translation technique is the opposite of reduction. A translator adds some words so as to make
the target text more structural and understandable (Chernovaty L.,2021, p. 116).

The last two translation techniques are not illustrated by examples due to their absence during the research,
but this does not mean that these methods do not exist. Each formed occasionalism is unique, so we consider it
appropriate to include these methods in the general list in order to preserve the systematicity of the classification
(Tsaryk, O., Rybina, N., & Sokol, M., 2018, p. 227).

It is important to note that the choice of the appropriate method of translation depends on the audience an
occasionalism is aimed at, which is demonstrated above. If we speak about the main translation teaching methods of
occasionalisms, cognitive and audio-visual methods are the best options to deal with this issue.

The audio-visual teaching method can be used to build and test models of translation competences setting
out the knowledge and cognitive components aimed necessary for effective translation work. Furthermore the key
aspects have found their way into translator training profiles and translation service quality standards. A central role
in acquiring translation competence is to reflect on decisions and actions during the translation process, and various
process research methods have been used in translator training to encourage self-reflection (Tsaryk, O., Rybina, N.,
& Sokol, M., 2018, p. 227).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, The aim of the study is to analyze the main translation teaching methods of occasionalisms in higher
educational institutions. In the process of occasionalisms translation teaching, it is worth focusing on the cognitive
teaching and audio-visual teaching methods, the formation of communicative competence in the Ukrainian and
English languages, it is significant to develop linguistic, sociolinguistic, discursive, strategic, social competence. The
substantiation of the main principles of learning the process of translation of social media texts provides an opportunity
to confirm the effectiveness of the usage of cognitive teaching and audio-visual teaching methods in the process of
practicing and acquiring translation skills .

Prospects for further investigations consist in the study of the teacher's tasks regarding the correct choice and
combination of teaching methods in accordance with the educational material and the level of students’ knowledge in
the process of learning translation of social media content.
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NONITUKA KPAIH EBPOCOIO3Y B rAN1Y3I AOLWKIJIbHOI OCBITU

AHoTauig. OCBITHS NONiTUKA KOXHOI AepXaBy BU3HAYAE NPIOPUTETHI HANPSMU PO3BUTKY PI3HNX OCBITHIX rany3ei, 3okpema
M pouwkinbHoi. CTaTTs NpUcBsSYeHa PO3KPUTTIO XapakKTEPHUX 0COBAMBOCTEN CTAHOBEHHS Ta PO3BUTKY CUCTEM [OLLKINbHOT
OCBITM OKpemMux kpaiH €spocotody — HimeuunHn, PpaHuii Ta Bonrapii. AkLeHTOBaHO yBary Ha npiopMTeTax OCBITHLOT NOMITUKN:
AKICTb, ePEeKTUBHICTb, PIBHICTb. 3a3HA4YeHO, L0 NPIOPUTETN OCBITU BU3HAYEHO B HaraTbOx NOMITUYHUX OOKYMEHTAX i Pi3HUMUK
crnocob6amu; iHoAi BOHW BUKNaaeHi y dopMi BENNKMX 3aBAaHb, HABAXMBILLMX NS NEBHOI KpaiHu abo perioHy.

MNMokazaHo, WO cucTeMa [AOLIKiNbHOI OCBITM 3apogunacs B HiMeyumHi, 3Bigku i NiWOB TEPMiH — AUTAYUIA Cagok.
3anponoHoBaHO Mepenik PisHMX TUMIB 3akNafdiB [AOLLUKiINbLHOI OCBITWU, SKi iCHYIOTb Yy HiMey4yuHi; 3a3Ha4YeHo, WO OCHOBHI
KOHLENTYanbHi 3acagn BUXOBaHHS LiTe peanidyloTbCs B OUTAYMX cagkax BifIbHOMO i BiAKPMTOro TUMiB; HAMMOLWMNPEHILIUA TUN
BifIbHOFO ANTAYOro cajka — LTeMHepiBCbKi auTadi caaku i autadi cagku Mapii MoHTeccopi. CxapakTepr3oBaHo 0COBANBOCTI
[OWKiNbHOI ocBiTM ®PpaHuji: Hanbinbw nowmrpeHum y OpaHuii 3aknagoM ans Aiteid AOWKiNbHOro Biky 6yna i 3anvwaeTbes
MaTepuHcbka Wwkona. MigkpecneHo, wo y PpaHuii yxBaneHo 3akoH Npo LKoY, aknii nepenbdayvae 3axoam LWoao0 3a6eaneyeHHs
HACTYMHOCTi MiX AOLWKINbHAM BUXOBAHHAM i LWKINbHUM HaBYaHHAM; Oj€ €4MHa, 000B’A3KOBa 4S9 BCIX HaBYaNbHWUX 3aknagiB
[epXaBHa OCBITHS nporpamMa. ['0foBHe 3aBAaHHS Pi3HUX TUMIB 3aknafdiB OOLKINIbHOI OCBITWM — couianidauig; 3arajsbHa meTta
OOLLUKINbHOrO BUXOBAHHS — PO3BUTOK i3MYHUX, coLUjasibHMX, NOBEOiHKOBUX Ta iHTENEeKTyaslbHUX HaBM4OK, HeobXioHux ans
GOpPMYBaHHS YMIHHS XUTW B Cy4aCHOMY CycCninbCTBi. OnMcaHo cuctemy AOLWKiNbHOI ocBiTM Pecnybnikn Bonrapii, ska mae
po3pobneHy Ta anpoboBaHy 4HiTKy OEepXaBHy nporpamy poboTu 3 AOiTbMU AOLLKINBLHOrO BiKy. CucTeMa AOLLKiNbHOI OCBITK
30cepenpxeHa Ha (i3n4HOMY BMXOBAHHI; iCHYE AepXaBHa nporpama BMXOBaHHS AITEM B OOWKIAbHUX 3aknagax OCBiTW.
JlowKinbHe BUXOBAHHS € YaCTMHOK CUCTEMM HAPOAHOI OCBITHU, ii NEPBUHHOIO NAHKOHO.

Knio4yoBi cnoBa: OCBiTHA NONiTMKa, CUCTEMA AOLLKINIbHOI OCBITW, MaTePUHCbKa LLKOJA, HaujioHanbHa nporpama, 3aknag,
OOLLUKINbHOI OCBITW.

POLICY OF THE COUNTRIES OF THE EUROPEAN UNION
IN THE FIELD OF PRESCHOOL EDUCATION

Abstract. The educational policy of each state determines the priority directions for the development of various
educational branches, including preschool education. The article is devoted to the disclosure of the characteristic features
of the formation and development of preschool education systems of individual countries of the European Union - Germany,
France, and Bulgaria. The author focuses on the priorities of educational policy: quality, efficiency, equality. It is noted that
education priorities are defined in many political documents and in different ways; sometimes they are presented in the form
of large tasks, the most important for a certain country or region.

It is shown that the system of preschool education was created in Germany, where the term kindergarten came from. A
list of different types of preschool education institutions that exist in Germany is offered; it is stated that the main conceptual
principles of raising children are implemented in kindergartens of free and open types; the most common type of free
kindergarten is Steiner kindergartens and Maria Montessori kindergartens.

The article characterizes the peculiarities of preschool education in France: the most common institution for preschool
children in France was and remains the nursery school. It is emphasized that France has adopted a school law, which
provides for measures to ensure continuity between preschool education and school education; there is a single state
educational program that is mandatory for all educational institutions. The main task of various types of preschool education
institutions is socialization; the general goal of preschool education is the development of physical, social, behavioral and
intellectual skills necessary for the formation of the ability to live in modern society.

The author describes the preschool education system of the Republic of Bulgaria, which has a developed and tested
clear state program for working with preschool children. The preschool education system is focused on physical education;
there is a state program for raising children in preschool educational institutions. Preschool education is part of the public
education system, its primary link.

Keywords: educational policy, preschool education system, nursery school, national program, preschool education institution.
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INTRODUCTION

In many countries of the world, much attention is paid to the development of preschool institutions and the
improvement of the process of raising children. As in Ukraine, preschool education abroad is the initial link of a
unified system of education and training. It is taken care of by local authorities, industrial and agricultural enterprises,
religious and public organizations, and private individuals. The following types of preschools have become widespread
in various settlements, such as:

stationary and seasonal cruches and kindergartens with different duration of work.
preschool departments for primary classes.
nursery schools or playgrounds, etc.

The problem formulation. Each country has a system of training teachers (courses, special secondary schools,
or institutions of higher education). Each national system of education (in particular, preschool education) has certain
features and its own pedagogical experience. Let's try to highlight the peculiarities of the preschool education system
in some countries of the European Union.

PURPOSE OF THE RESEARCH: to single out the characteristic features of the system of preschool education in
Germany, France, and Bulgaria through the prism of the educational policy of these countries.

RESEARCH METHODS:

generalization of psychological-pedagogical and scientific-methodical literature, educational sites using methods
of retrospective, comparative and systematic analysis.

RESULTS OF THE RESEARCH

The national system of education, in particular preschool education, is determined by the educational policy of each
state. State educational policy is a systematically organized activity and, accordingly, a coherent, comprehensive system of
measures of state institutions regarding purposeful management of the educational sector with the aim of its optimization,
full functioning, and development (Nohas, 2020).

State educational policy is an officially defined, organized and purposeful activity of the state and its subordinate
institutions, aimed at the functioning and further development of the education system as a leading institution of a
democratic society (Shulha, 2019).

State educational policy is a component of state policy aimed at solving problems in the field of education, providing
for the needs of individuals in the field of education, and staffing state bodies with qualified personnel for the purpose of
spiritual and ideological enrichment of society and socio-economic development of the state (Nohas, 2020).

Priorities of educational policy

There are three priorities of educational policy: quality, efficiency, equality.

Quality is one of the main problems of modern educational policy. This problem is quite new for the countries of
Central and Eastern Europe. The main aspects that are investigated in the context of the specified problem: how to define
quality and quality education; how to monitor, evaluate and measure quality; what are the quality indicators, etc. Reforms
to increase competitiveness and other practical political steps in the context of the educational policy of each state are
carried out to solve the problem of the quality of education and educational services.

Efficiency is another important priority. Modern educational systems are becoming more and more expensive. As
a rule, the question of efficiency is among the main reasons for justifying financial reforms: how the investments made
in the education system are returned; what the sources of income for investments in education are; the optimal ratio
between public and private investments and user investments - how to calculate it; ways of increasing the effectiveness of
education, etc.

Equality and social justice. Social integration is considered one of the main goals of education: ensuring equal conditions
for all children at the beginning of education; organization of support for students from "risk" groups throughout the entire
period of study; availability of "second chance™ opportunities for those who dropped out of school; support for children
with special educational needs; integration of national minorities and immigrants into society; providing access to higher
and professional education for the unemployed, military, prisoners, etc.

Education priorities are defined in many policy documents and in different ways. Sometimes they are presented in the
form of large tasks, the most important for a certain country or region.

For example, let's analyze the educational policy of the European Union. Based on the proposals of the European
Commission and the contributions of the member states in 2001, the Council adopted the "Report on specific future tasks
of educational systems”. In fact, it is the first document that defines a specific general approach to national education
policy in the context of the European Union, based on three tasks:

improving the quality and efficiency of education and training systems in the European Union.
make lifelong education accessible to everyone.
to make national education systems to a greater extent directed outwards, to the surrounding world.

In the context of the above, we will analyze the peculiarities of the system of preschool education in individual countries
of the European Union.

GERMANY. It is considered that Germany is the homeland of kindergartens. In 1837, the German educator Friedrich
Froebel opened an institution in Blankenburg (Harz), which marked the beginning of a new type of educational institution
for preschool children. In 1840, he gave it the name "kindergarten”. According to the idea of F. Froebel, this institution
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"was not only supposed to provide care for children of preschool age, but also conduct classes corresponding to their
essence and needs, strengthen their bodies, exercise their sense organs, thoroughly familiarize them with nature and
humanity, guide their hearts and soul”. Since 1957, Germany has had a law on free access to kindergartens, of which 20%
is maintained by the state, 80% belongs to church communities, trade unions, the German Red Cross, the youth service,
and other charitable societies. Parents pay 50% of fee, the second half of the costs is paid by the owner of the preschool.

It should be noted the variety of types of preschool institutions in Germany. There are the following types of preschools
in the country:

- kindergartens with a full or part-time day, intended for children 3-6 years old.

single-group preschools (mainly for children of older preschool age).

preschool groups (for five-year-old children).

preparatory classes of the primary school, where five-year-old children are raised and taught.

24-hour boarding schools for healthy children aged 3 to 6 years.

boarding schools for children with health and developmental problems.

mothering centers, where mothers and children engage in interesting and useful activities, communicate with

each other and specialists in pedagogy and psychology.

"departmental” kindergartens - for example, university kindergartens (to get a place there, you need to be a
student or employee of the university).

However, it should be noted that the network of preschool education institutions in Germany is poorly developed.
Kindergartens are mostly privately owned and are attended by children aged 3 to 5 years. Preschool is optional, but at age
5 it covers almost the entire age group

There are three main types of preschool education institutions in Germany:

1. municipal (in German: “kommunale kita”).

2. kindergartens from the employer (in German: “betriebliche kita”).

3. private (in German: “private kita”) (Besarabchyk, 2019).

The main conceptual principles of children’s education are implemented in free and open kindergartens. The most
common type of free kindergarten is Steiner kindergartens and Maria Montessori kindergartens.

The analysis of educational sites and scientific achievements of domestic and foreign researchers makes it possible to
state the following leading directions of German educational policy in the field of preschool education, in particular:

1. At the beginning of the XXI century. in Germany, academic standards for preschool education have been approved,
which are unified considering the types of primary schools and the primary education system.

2. The preschool education institution — regardless of the type - is built on a situationally oriented concept of preschool
education, which is characterized by:

a. open planning in which children participate (Anna Tristan) (Chomu v nimetskykh dytsadkakh ditiam dozvoliaiut
hratysia v boloti).

b. learning based on real life connections.

c. unity of play and learning.

d. multi-age organization of life and activity.

e. communication with the public.

f. cooperation between parents and preschool education institution.

3. The main requirement for an educator: the ability to make systematic and long-term observations, analyze the results
of pedagogical activities, predict possible options. The method of working with preschoolers uses a rich subject-didactic
environment, a variety of game and art material, specially developed educational situations, and classes.

4. There is practically no preparation for school in kindergartens in Germany. Children spend a lot of time playing,
communicating, and being creative. A year before the end of kindergarten, they begin to visit the school class once a week
to get used to the atmosphere prevailing in the school. But even here, future schoolchildren mostly play and draw.

5. Leading principles of preschool education (Hromovyi; Uliukaieva, 2018):

a. Freedom of choice and independence (children are given the opportunity to make informed choices and
independently organize their own lives; the boundaries of freedom expand according to the child's development;
children can independently walk in the yard or choose a location for this or that activity. "Help me do it myself” — the
key slogan of Maria Montessori's education and training methodology).

b. Trust (the kindergarten teacher calmly leaves the children unattended during the walk; "We trust them!").

c. Respect for individuality, tolerance for "otherness” (Hromovyi; Chomu v nimetskykh dytsadkakh ditiam dozvoliaiut
hratysia v boloti) (in the process of organizing the educational process in ZDO Adults take into account the age and
gender of the child; Observing the child, they study his preferences, interests, possibilities, abilities and inclinations; the
bad is always taken into account emotional well-being of the child; "All children are different, so you can't plan work for
tomorrow, taking the "golden mean™ of the group”).

FRANCE. France, which has a two-hundred-year history of this system, occupies one of the leading places in the
world in terms of coverage of children by public preschool education. French preschool pedagogy absorbed all the best
educational theories of both domestic (P. Kergomar, S. Frenet) and foreign teachers (M. Montessori, O. Decroly, J. Piaget).
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The most common institution for preschool children in France was and remains the nursery school. The beginning of
nursery schools was laid by the French pastor Oberlini, who in 1771 opened an asylum for small children (in French: “sale
d'asile”) in the village of Voguehaz. In this institution, children spent time in games, singing, praying, they were taught
manual labor, primarily weaving, as well as reading and writing (Prezentatsiia frantsuzkoi systemy osvity).

The main types of preschool institutions that educate children from 2 to 6 years old are nursery schools, preschool
classes at primary schools, and kindergartens. The general goal of preschool education is to ensure the comprehensive
development of the child. In 1975, a school law was adopted in France, which provided for measures to ensure continuity
between preschool education and schooling. It is worth noting that today France is one of the few countries in the European
Union, where the obligation to ensure continuity between preschool and primary levels of education is determined at the
legislative level.

Of special interest are French preschools, called mother schools - they are the pride of the French education system,
they have no analogues in the world. Being, in fact, neither nurseries nor kindergartens, they are guided in their activities
by a special pedagogical principle. "This is not just a school in the usual sense of the word. It represents a transition from
the family world to the school, preserving the heart and condescending softness of the family, at the same time, teaching
to work and strict observance of school rules™ (XIX century. general inspector of mother schools Polina Kergomar (quoted
from Kozak L.) There are also alternative options of private kindergartens that have a complete subject environment.
France ranks first in terms of the number of children involved in the system of public preschool education (Kozak, 2017).

In France, there is a single state education program that is mandatory for all educational institutions, thanks to which
all 5-6-year-old children (approximately 90% of preschoolers) study in nursery schools and preschool classes at schools.
Younger children are provided with preschool institutions by 75%. The task of these institutions is not only the general
development of the child, but also preparation for school. Their graduates can count, read, and even write. There is
a direct connection between the content, forms, and methods of activity of "classes for babies” and primary school
(Sysoieva, Krystopchuk, 2012; Uliukaieva, 2018).

Children in preschool are divided into three age groups:

1. The first group from 2 to 4 years old - children just play.

2. Second (secondary) from 4 to 5 years old - children learn sculpting, drawing and other practical skills, as well as oral
communication.

3. The third (senior) from 5 to 6 years old - children prepare to learn reading, writing and numbers.

Based on the analysis of educational sites and scientific achievements of domestic and foreign researchers, we single
out the following leading directions of French educational policy in the field of preschool education:

1. The main tasks of various types of preschool institutions are to introduce the child to the life of a team, to develop
various types of activities, to form a desire for knowledge, to teach to work, to study, to establish relationships with other
children.

2. The role of the educator consists in organizing children’s leisure time, directing their development, creating a
developmental environment, studying behavior and psychology.

3. In the country, there is a unique experience of teaching children in nursery and primary schools by one teacher.
Although it is not a system, such examples indicate the possibility of strengthening the connection between preschool and
school education. Thanks to measures in this direction, all 5-6-year-old preschoolers’ study in nursery schools and classes
for toddlers, and 75% of younger children are provided with preschool facilities. Policy in the field of preschool education
in recent decades has been characterized by the desire to democratize its content, integrate international experience and
direct preschools to inculcate fundamental life skills.

4. The general goal of preschool education is the development of physical, social, behavioral, and intellectual skills
necessary for the formation of the ability to live in modern society.

5. In the educational process, priority is not given to the accumulation of knowledge, but to the development of
children’s initiative, the education of social competence. Preschoolers must acquire appropriate motor skills, acquire a
certain level of intellectual and speech development, master drawing and other types of visual activity.

Education specialists are trained according to the national program called “L'icole maternelle”, which defines the goals
and foundations of preschool education and its general orientation and expectations regarding the subjects and skills
that will be taught in preschool institutions (Zvit za rezultatamy osnovnoho etapu polovoho doslidzhennia otsinky yakosti
osvitnoho protsesu v zakladakh doshkilnoi osvity za metodykoiu ECERS-3, 2022).

BULGARIA. The system of state preschool education in Bulgaria was formed in the post-war period. The main types of
preschool education institutions in the country are preschool institutions and nursery schools with full and partial stay of
children (kindergartens attached to schools). In addition, the following public holidays are also common: annual, seasonal,
if necessary for parents - 24 hours a day; all are characterized by a small payment for the stay of the child.

Preschools are attended by almost all children. There is a state program for the education of preschool children,
where considerable attention is paid to their physical education (holding sports holidays, learning to swim, hardening). At
the current stage, reforming of public preschool education, as well as the entire system of public education, is underway.
Preschool education covers children aged 3 to 6-7 years, for whom attendance at preschool is optional. However, there is
a requirement: before starting school, children must complete two years of preschool education, which can be provided by
kindergartens or preparatory groups of primary schools (Kozak, 2017; Uliukaieva, 2018).
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The Republic of Bulgaria has developed and tested a clear state program for working with children of preschool age,
WhICh is mainly focused on physical education. It is also characterized by:

a wide network of preschool education institutions, the presence of special standards for their design and
construction;

the state nature of the system of preschool education and training of pedagogical personnel;

recognition of preschool education as part of the public education system, its primary link;

the state program for educating children in preschool institutions;

the state nature of the training of pedagogical personnel.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The analysis of the legislation on education of the EU member states shows the heterogeneity of the legal regulation
of preschool education. Meanwhile, the system of preschool education, including compulsory education, has existed
in the EU countries for a long time, where an extensive system of educational institutions has been created. In the
most developed countries, early (1-3 years) and preschool (3-7 years) childhood is considered a special nationa
resource that provides an opportunity to solve complex problems of social and economic development.

Problems of management of the educational sector in Ukraine can be grouped into problems of an organizational
nature, problems of financing and problems of the quality of educational services. Significant theoretical work of
European scientists and accumulated practical experience in this area are valuable for the further formation of
Ukrainian legislation in the field of education in the context of European integration. We see the prospects for further
scientific research in the development of possible directions of implementation of the characteristic features of
preschool education systems in the practice of domestic preschool education institutions.
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NPODECINHUA PO3BUTOK BUKJIADAYIB ®I3UMHOITO BUXOBAHHSA B
BAFATOTAJTY3EBUX 3AKJIAAAX BULLOI OCBITU: ®1IJ1IOCOPCbKHUM BUMIP

AHoTauiga. CTaTTio NPUCBAYEHO HOCNIAKEHHIO NpobremMu npodeciiHoro po3BUTKY BUKNaZadie i3YHOrO0 BUXOBAHHS
Garartorasiy3eBux 3akiafiB BMLWOI OCBITM B KOHTEKCTI @inocodii. MeTolo cTaTTi € BUOKpeMseHHs1 cneundikm npodeciiHoro
pPO3BUTKY BMK/IaAaviB Gi3MHHOro BUXOBaHHS ©Oaratorany3eBux 3aknafiB BULWOI OCBITM y ¢inocodpcbkomy Bumipi. Ons
DOCSArHEHHS METU AOCHIIXEHHS BUKOPUCTAHO TEOPETWYHI METOAM AOCHIIXKEHHS: aHasni3 Ta CMHTE3; y3arajlbHeHHs Ta
cucTemaTmnsadis.

MpodecinHnin  po3BMTOK daxiBUiB PO3rNgaacTbCs 3 MNO3KMUi NPOrpecuBi3aMy, €K3UCTEHUjaniaMy, KOHCTPYKTUBI3MY,
KOHeKTMBI3MY. BignosigHO [0 nporpecuBsi3amMy NPodecinHnin po3BUTOK BMKNagadis GisvyHOro BUXOBaHHA PO3rNA4aeTbCs KpPisb
npu3my iHOMBIAyanbHMX 30i6HOCTEN Ta iX PO3BUTKY B NMPOLLECI aKTMBHOIO KOHCTPYIOBAHHS 3HAHb Y MPaKTMKO-OPiEHTOBAHOMY
akagemiyHOMy CepefoBULLi 3aknay BULLOI OCBITU. Y KOHTEKCTI eK3UCTeHLjaniaMmy npoaHaniaoBaHo NpogecCiiHniA pO3BUTOK
BMKNagadiB (i3aMyHOro BMXOBaHHS $IK IHCTPYMEHT PO3BUTKY OCOOMCTOCTI. |aei KOHCTPYKTMBI3MY €eKCTpanomolTbCcs Ha
NPOdECiNHMIA PO3BMTOK, OCKiINIbKW OCTaHHIA Hagae MOXIMBOCTI AN akTMBHOI NMOOYOOBM CMCTEMM 3HaHb, 3aCHOBaHOI Ha
BianoBigHO A0 KOrHiTMBI3MY, MPOMECIiHMIA PO3BUTOK — LE CKadHMIA MPOLEC, KW BMMAarae KOMHiTMBHOI Ta €MOUinHOi
yyacTi B iHAMBIOyanbHOMY Ta KONEKTMBHOMY ¢opmaTi, 34aTHOCTi Ta GaxaHHs 3’dcyBaTu BnacHe MiCLe 3 TO4KM 30py
NnepekoHaHb Ta MPUHLMNIB, @ TakoX O3HAMOMIIEHHS i BMPOBAMXEHHS iHHOBALA HA NMpakTUuj. 3 TOYKM 30PY KOHEKTMBI3MY
PO3rNsHYTO NPOdECiliHNIA PO3BMTOK BUKNaAa4iB Mi3UHHOr0 BUXOBAHHS SK MOXIMBOCTI Ana 3000yTTs iHbopmaLii, ii 06pobku,
BMOKPEMJIEHHS HaBaX/IMBILLNX €NIEMEHTIB, YCBILAOMIEHHS 3B’A3KIB MiX Pi3HUMK Oxepenamu Ta 3MicToM iHdopmauii 3aans
iIXHBOr0 NOAAsbLLIOI0 BUKOPUCTAHHS.

KniouoBi cnoBa: Buknagadi ¢isavyHOro BMXOBaHHS, Garatorany3eBuii 3aknag BWLIOI OCBiTW, NPOMECINHWUIA PO3BUTOK,
dinocodcbknin BUMIp, NPOrpecunBi3aM, ekK3MCTEHLLaniamM, KOHCTPYKTUBI3M, KOHEKTUBI3M.

PROFESSIONAL DEVELOPMENT OF PHYSICAL EDUCATION FACULTY
IN MULTIDISCIPLINRY INSTITUTIONS OF HIGHER EDUCATION:
PHILOSOPHICAL DIMENSION

Abstract. The article is devoted to the research of the problem of physical education faculty’ professional development
in multidisciplinary institutions of higher education in the context of philosophy. The aim of the article is to single out the
specifics of physical education faculty’ professional development in multidisciplinary institutions of higher education in the
philosophical dimension. To achieve the aim of the study, the theoretical research methods were used: analysis and synthesis
for processing scientific literature; generalization and systematization for processing the received data and formulating
conclusions.

The professional development of specialists is considered from the perspective of progressivism, existentialism,
constructivism, connectivism. According to progressivism, the professional development of physical education faculty is
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considered through the prism of individual abilities and their development during the process of active construction of
knowledge in a practice-oriented academic environment of a higher education institution. In the context of existentialism, we
consider the professional development of physical education faculty as a toolkit for the development of the personality. The
ideas of constructivism are extrapolated to the professional development, since the latter provides opportunities for the active
construction of a knowledge system, based on the study of the peculiarities of the professional sphere, the identification
of regularities in its development, organization and functioning, which allow predicting the results of professional activity.
According to cognitivism professional development is a complex process that requires cognitive and emotional participation
in individual and collective format, the ability and desire to find out one’s own place in terms of beliefs and principles, as
well as familiarization and implementation of innovations in practice. From the perspective of connectivism, we consider
the professional development of physical education faculty as many opportunities for obtaining information, processing it,
distinguishing its most important elements, realizing the connections between various sources and the content of information
with the aim of their further use for personal and professional growth by using modern information and communication
technologies.

Keywords: physical education faculty; multidisciplinary institution of higher education, professional development, philosophical
dimension, progressivism, existentialism, constructivism, connectivism.

INTRODUCTION

The problem formulation. The problem of professional development of modern university faculty is topical at the
beginning of the 21st century. It is considered by researchers in various fields of scientific knowledge: philosophy,
anthropology, economics and management, psychology, andragogy etc. Interest for the problem of university faculty
professional development is justified by its significance for social, economic, political, cultural development of society.
It is about the updating of knowledge, the formation and development of skills that meet the requirements of society
for employees of the higher education system, in the conditions of which specialists are trained for various branches of
the economy. The formation of professional competence of university graduates is important as well as the formation
of general competences necessary for functioning in society. Physical education faculty participate in the training of
specialists of all specialties in multidisciplinary institutions of higher education. Their functions include the performance
of organizational, educational, methodological, scientific, international, health-prophylactic, sports-leisure, sports
work. We are convinced that the specificity of the activity of physical education faculty requires constant updating
of knowledge, mastering of new knowledge, which can be implemented within the framework of the professional
development system.

The confirmation of this thesis can be found in publications covering various aspects of the research problem:
theoretical basis and methodological approaches (Vasyliuk, 2017); progressivism (Fediuk, 2022; Brady, 2022; Dewey,
1938; Elias, & Merriam, 2004), existentialism (Hanaway, 2021; Ricablanca, Gabutan, & Nabua, 2019), constructivism
(Dolska, 2018; Kyrychenko, & et al., 2022; Mukan, & Hrohodza, 2013; Ma, & Ren, 2011; Rout, & Behera, 2014),
cognitivism (Clark, 2018; Mezirow, 1991), connectivism (Vorotnykova, 2016; Tkachuk, Stetsenko, & Stetsenko, 2018;
Downes, 2007; Kropf, 2013).

AIM AND TASKS OF RESEARCH

However, the problem of professional development of physical education faculty in multidisciplinary institutions
of higher education requires the study of both the practical component and its theoretical foundations. The aim of
the article is to single out the specifics of physical education faculty’ professional development in multidisciplinary
institutions of higher education in the philosophical dimension. In accordance with the aim, the following research
tasks are defined: 1) to present the results of the analysis of the source base, which highlights the research problem;
2) to justify the expediency of considering physical education faculty’ professional development in multidisciplinary
institutions of higher education through the prism of philosophy.

RESEARCH METHODS

To achieve the aim of the study, the theoretical research methods were used: analysis and synthesis for processing
scientific literature; generalization and systematization for processing the received data and formulating conclusions.

RESULTS OF THE RESEARCH

The search and processing of documentary sources, reports and recommendations of international organizations, the
analysis of scientific and pedagogical literature on the research problem, the study of the peculiarities of the organization
and provision of professional development of physical education faculty in multidisciplinary institutions of higher education
require the processing and systematization of information, the study of theories, concepts, ideas, principles, methodological
approaches in order to highlight those key positions that will allow predicting the possibilities of improving the existing
practice, modelling the system of professional development of physical education faculty and the conditions in which its
implementation will be characterized by high quality and efficiency.

It is worth mentioning, that a thorough analysis of the source base of the research gives reasons to justify the need to
consider the problem of professional development of physical education faculty from the perspective of various branches
of scientific knowledge, in particular philosophy.

The professional development of a specialist should be considered through the prism of a “person”, his knowledge
of himself, his development, life in society, functioning in a professional environment. “Professional activity is one of the
leading spheres of a person’s life, since it is in the process of its implementation that self-actualization and self-realization
of the individual takes place. It is professional activity that acts as a conscious activity and is aimed at improving the
personality and achieving professionalism and professional success in accordance with the modern requirements of
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the profession. After all, in today’s realities, the professionalism of an individual is an integral factor in his success and
effectiveness” (Strelbytska, 2022, p. 201).

The potential and tools of appropriate consideration are provided by philosophy, in particular the philosophy of
education, which determines the search for truth. We understand philosophy as a complete system of ideas about the
essence of a person and the reality in which he lives, as well as a way of life, awareness of his place in society and attitude
to the surrounding reality.

In the context of philosophy, the professional development of specialists is considered from the perspective of
progressivism, existentialism, constructivism, connectivism, etc. According to the main theses of progressivism, as a
philosophical trend (Dewey, 1938; Elias, & Merriam, 2004), which involves “the interaction of education and the social
community and the democratization of education” (Terenko, 2018, p. 572), the professional development of physical
education faculty should be considered through the prism of individual abilities and their development during the process
of active construction of knowledge in a practice-oriented academic environment of a higher education institution.

Researchers emphasize that progressivism, “based on human experience as the basis of the learning process, justifies
the expediency of providing practical knowledge and skills, increasing social responsibility of a person, which allows not
only to adapt in society, but also provides knowledge and skills for creative actions to improve society” (Vasyliuk, 2017, p.
18).

Existentialism deserves attention and analysis, in the context of which we consider the professional development
of physical education faculty in multidisciplinary institutions of higher education as a toolkit for the development of the
personality of a scientific and pedagogical employee. His main task is to know himself (Ricablanca, Gabutan, & Nabua,
2019), as well as the construction of such an academic environment in which all participants in the educational process
have the opportunity to preserve and develop their own personal identity, their own pedagogical style, the uniqueness of
the pedagogical experience. “Existentialists believe that each person is unique, and education should consider individual
differences. Therefore, the goal of education is to enable each person to develop the unique qualities, use potential, and
cultivate individuality” (Ricablanca, Gabutan, & Nabua, 2019, p. 1).

From the perspective of existentialism, it is worth considering professional development as a system within which the
personality of a physical education faculty is formed, who is able to analyse the realities of the professional environment,
make balanced decisions that have a direct impact on the students, their formation as specialists who not only possess
the relevant knowledge, but also understand their own role in the social, political, economic, and cultural development of
society. This is claimed in the scientific publications of modern researchers (Brady, 2022; Hanaway, 2021).

As Fediuk (2022) notes, “scientific and pedagogical employees should be considered within such forms of being as
spiritual and social, which represent their connection with specific layers of reality (science and imparting knowledge)” (p.
478). The author argues that “scientific and pedagogical employees can find options for their true existence, which consist
in a combination of all types of their professional orientation and development, the abilities and skills foreseen by them.
Moreover, the possible options are necessarily supported by thinking about certain meanings that constitute the axiological
aspects of life choice” (Fediuk, 2022, p. 480), which, in our opinion, can be implemented in the conditions of a professional
development system organized by a higher education institution.

We attach great importance to the analysis of physical education faculty’ professional development in multidisciplinary
institutions of higher education through the prism of constructivism (Ma, & Ren, 2011; Rout, & Behera, 2014; Mukan, &
Hrohodza, 2013). In the scientific literature, we find a definition of “constructivism” concept. It is noted that constructivism
is “1) a methodological guideline according to which scientific knowledge is constructed by the scientific community,
which seeks to describe and build a model of the natural world; 2) an interdisciplinary discourse covering many areas
of scientific research, which examines the issue of the relation of knowledge to objective reality from the point of view of
its construction; 3) assumes that the world does not depend on the human mind, but knowledge of the world is always
a mental and social construction, actively constructed by the subject of knowledge; 4) an educational instruction, the
key idea of which is that knowledge cannot be transferred in a ready-made form, learning is an active process in which
the subject of educational activity constructs new ideas and concepts based on his own experience and knowledge”
(Kyrychenko, & et al., 2022, c. 45).

According to the principles of constructivism, learning is an active process of knowledge construction: “cognition is
perceived not as a reflection, but as an active construction of a model of the world by those who learn, which is achieved
by the active participation of everybody, when everyone is in a certain social group and not only learns alone, but also
teaches others, creates new knowledge” (Vorotnykova, 2016, p. 147).

The results of the analysis of philosophical and scientific-pedagogical literature show that the ideas of constructivism
can be extrapolated to the professional development of scientific-pedagogical employees of modern universities, since
the latter provides opportunities for the active construction of a knowledge system, based on the study of the peculiarities
of the professional sphere, the identification of regularities in its development, organization and functioning, which allow
predicting the results of professional activity. “Effective professional development experiences involve helping educators
develop new understandings of the teaching and learning process. To ensure effectiveness, it is necessary that professional
development provides an opportunity for educators to apply the knowledge they have mastered in direct professional
activity” (Rout, & Behera, 2014, p. 9).

The formation of cognitive structures, in particular models, metaphors, symbols, relationships between concepts,
which the teacher constructs during participation in professional development programs, are unique and individual, as they
are based on the experience of an individual person and a specialist. Building the professional development of physical
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education faculty based on the ideas of constructivism involves establishing close connections between new knowledge
and previously acquired, life and professional experience.

Researchers emphasize that the effectiveness of professional development, in the context of the ideas of constructivism,
is based on the simultaneous combination of the role of “a teacher” and “a learner”, performed by participants of
professional development programs (Darling-Hammond, & MclLaughlin, 1995; Rout, & Behera, 2014). That is, on the one
hand, they master knowledge as “learners”, and on the other hand, they realize their essence, connect them with previous
knowledge and their own experience, predict the possibilities of their application in practice, possessing the appropriate
amount of knowledge that they have mastered during initial professional training. In the context of constructivism, the
professional development of physical education faculty in multidisciplinary higher education institutions should involve the
implementation of specific pedagogical tasks, the mastery and application of assessment methods, observation, reflection
of one’s own experience of organizing the educational process, training of students; joint implementation of pedagogical
research and experiments based on examples from practice in a professional community, which involves the exchange
of ideas and experience. Researchers (Rout, & Behera, 2014) emphasize the continuity of professional development,
the application of the potential of modelling, coaching, and collegial learning, which, in our opinion, cannot be provided
by individual professional development programs, but can be implemented by building an integrated system of faculty’
professional development in multidisciplinary institutions of higher education.

We agree that “constructivism focuses on the process of learning that can be applied to teaching, because teaching is
learning, and the process of professional development is only a process of learning. ... Professional development becomes
possible only when the teacher reflects critically, because reflective teaching is a process of self-learning. ... Educators
must independently formulate problems and find ways to solve them, since there are no universal methods or approaches
capable of providing the most effective teaching” (Ma, & Ren, 2011, p. 153).

Cognitivism is important to our research (Clark, 2018), within which we consider the professional development of physical
education faculty in multidisciplinary institutions of higher education from the perspective of cognitive processes that form
the basis of the activity and training of a scientific and pedagogical employee. We agree with the thesis that professional
development consists in teachers learning, learning new things, learning to learn, and using their own knowledge in practice
for the development of students. The professional training of teachers is a complex process that requires cognitive and
emotional participation in individual and collective format, the ability and desire to find out one’s own place in terms of beliefs
and principles, as well as familiarization and implementation of innovations in practice (Avalos, 2010).

Vorotnykova (2016) claims, that “... knowledge is considered as symbolic mental constructions in the learner’s mind,
and the learning process is a means by which these symbolic representations are manifested and remembered” (p.
146), which we believe especially relevant in the context of ensuring compliance with the content of faculty’ professional
development, selection of appropriate forms, methods, and models.

The transformative theory of adult learning (Mezirow, 1991) deserves research attention, according to which during
learning in adulthood, not only knowledge is acquired, but a new interpretation of previous experience appears, and this,
in turn, serves as a guide for future actions and opens opportunities for an adult to enter public life in a new capacity.
The transformative theory substantiates the idea that learning is based on critical reflection, metacognitive thinking. “The
transformative theory of adult education is based on the idea that prospective transformations of the personality have three
dimensions: psychological (changes in self-understanding), value (revision of the belief system) and behavioural (changes
in lifestyle). An adult’s set of beliefs is transformed by critically rethinking the assumptions on which his interpretations,
thoughts, habits of mind, point of view, etc. are built” (Pukhovska, 2021, p. 58).

Researchers single out several dimensions of personality transformation realized because of reflection. It is a
psychological, behavioural and value dimension. Professional development involves the acquisition of knowledge, the
formation and development of practical skills and the skills of their application in professional activities, the formation of
universal and professional values and attitudes. As for the behavioural dimension, we can interpret it in the following way:
the effectiveness of professional development programs should be measured by the influence they have on the behaviour
and activities of faculty, and therefore changes in the educational process of the students with whom they work, the
achievement of learning outcomes.

Considering the peculiarities of society development at the beginning of the 21st century, we attach special importance
to connectivism (Downes, 2007; Dolska, 2018; Tkachuk, Stetsenko, & Stetsenko, 2018). We believe that the development
of connectivism is a response to the rapidity of changes in modern society caused by the processes of globalization,
scientific and technological progress, and the rapid spread of information. From the perspective of connectivism, we
consider the professional development of physical education faculty in multidisciplinary institutions of higher education as a
large number of opportunities for obtaining information, processing it, distinguishing its most important elements, realizing
the connections between various sources and the content of information with the aim of their further use for personal and
professional growth by using modern information and communication technologies.

Here, we attach special significance to online learning. As Kropf (2013) states, “transformed into a large collaborative
learning environment, the Internet consists of information repositories, such as online classrooms, social networks, and
virtual reality or simulated communities, in which information is rapidly created, reproduced, shared, and delivered” (p. 13).

According to Dolska (2018), “since a learning individual cannot test all knowledge in practice, he “goes” on the
experience of others, which makes it possible to gain knowledge by gathering knowledge carriers in the network. The
main thesis of connectivism is the ability to constantly connect specialized nodes, sources of information that contribute to
building a network. By nodes, the authors understand elements that are combined with other elements. Hence the task of
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connectivism: learning is to include oneself in the network system and actively use all its possible tools” (p. 152). It is further
emphasized that “learning in an educational environment based on the principles of connectivism is an active process that
can be supported from the outside in the conditions of combining information resources, which make it possible to develop
and form a higher level of understanding and awareness of phenomena, processes, objects being studied” (Tkachuk,
Stetsenko, & Stetsenko, 2018, p. 248).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, as the research results show, the professional development of physical education faculty in multidisciplinary
institutions of higher education is grounded on a philosophical basis, in particular on the ideas of progressivism,
existentialism, constructivism, connectivism.

To the prospects of further research on the problem of professional development of physical education faculty in
multidisciplinary institutions of higher education, we include the analysis of a scientific problem from the perspective
of anthropology. psychology, economics, and management.
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E€BPOIHTEIPALII OCBITHbOIo NPOCTOPY

AHoTauia. CtaTTa npucssiyeHa AoCnioXeHHI0 0cobamBoCTel po3BUTKY MepnjaocsiTv B YkpaiHi Ta Pecny6niui Monblui.
Po3rngHyTOo CyTHICTb MOHATTS «MediaocBiTW», HeobXigHiCTb ii 3anpoBamXeHHs. [MpoaHanizoBaHO OCHOBHI BiXM PO3BUTKY
MepnjaocsiTM B YkpaiHi Ta Pecny6niui MNonbLyj, po3KpUTO Cyd4aCHUIA CTaH MEAiaoCBiTM B OCBITHIX 3aknajax OO0ChioKyBaHUX
KpaiH. Bu3Ha4yeHO YMHHMKM PO3BUTKY MELIaoCBiTW: MPULIBMAWEHHS 3MiH Yy rnobanbHiii Ta HauioHasbHI ekoHOoMIL;
MiXHapOaHi 060B’A3KOBI HOPMM HOPMYBAHHS YKPAIHCLKOT CMCTEMUM OCBITW; HEBIOKNAAHICTb NpOTUAiil iHDOpMaU,iHii arpecii.
3hiiicHeHO YMOBHY nepioamn3aujio po3BMTKY Megdiaocsiti B Monblyi. B YkpaiHi MepjaocBiTa B OCTaHHi poku Takox Habyna
0c0o6NMBOI aKTyanbHOCTI, L0 MOB’A3aHO 3 iHdopmauiiHMMK BiiHamK, ski Bege npoTu Hei Pocid. PO3BMTOK MeaiaocBiT B
YKpaiHi po3noyaBcs 3 4acy OTPMMaHHS HElo He3anexHocTi, xodya no 1992 p. nepebyBaB Ha 3arajibHOMY PiBHI PO3BUTKY
Me[ia0CBITHIX TEOPETUYHNX KOHLenuin. Ha OCHOBI KOHTEHT-aHani3y BU3Ha4eHO acrnekTyu PO3BUTKY MeaiaocBiTVM Ta [ofbLui
B iX Bi,ICOTKOBOMY 3Ha4eHHi: fo6ip i aHania Benunkoi KinbkocTi mxepen iHpopmalii; npaBunbHUIA f06ip mxepena iHbopmauji
CTOCOBHO MOTPebU; HaBYAHHS anbTePHATUBHUX AXepen iHdopMmauii; YCBIAOMEHHS TOro, Wo iHdopmaulis Moxe OyTn §K
npasAMBOIO, Tak i HENPaBAMBOIO; GOPMYNIOBAHHA NUTaHb AJ19 OOCTOBIPHOCTI OTPUMAaHOI iHGOpMaLlii; nepesipka nNpasanBOCTI
iHpopmauii. BrnokpemneHo nepewkoan LWOAO 3anpOBaAXEHHS MELIaOCBIiTU Yy BITYN3HSAHY OCBITHIO CUCTEMY: HeOOCTaTHS
KiNbKIiCTb 1 iHCTPYMEeHTani3auis HaBYanbHO-METOAMYHUX MOCIOHMKIB Ta IHTErpoOBaHOro BMKNAAAHHS 3 KOXHOrO npenmera;
HeLOoCTaTHS KifbKiCTb daxiBuiB 3 MejaoCBiTUM Ta HeQOCTaTHIN piBEHb iIXHbOI MiArOTOBKM, MpakKTU4YHa BIOCYTHICTb mMepdia ans
LLKONSIPIiB; BiACYTHICTb NIeranbHOi Meajatekun (pecypcis).

Bu3HayeHO cninbHi 0COGMMBOCTI PO3BUTKY MepdiaocBiTM B YkpaiHi Ta Pecny6niyi Monbuwi. [JoBeoeHO BaX/MBICTb
3a6e3neyeHHss CUCTEMHOr0 XapakTepy MeajaocsiTu. MNpoBeaeHO NOPIBHANLHWIA aHani3 cTaHy Po3BUTKY MeajaocBiTh B YKpaiHi
Ta MonbLui.

Knio4oBi cnoBa: Bullla OCBiTa, BullA LWKOMA, OCOOWUCTICTb, eTanuM pPO3BUTKY, Medianeaarorika, MeaiaocBiTa,
MeaiarpamoTHICTb, MefiakynbTypa MeAiakOMMNETEHTHICTb, KOMYHiKawji.

PECULIARITIES OF THE DEVELOPMENT OF MEDIA EDUCATION
IN UKRAINE AND POLAND IN THE CONTEXT OF EUROPEAN
INTEGRATION OF EDUCATIONAL PROCESS

Abstract. Peculiarities of the formation of media education in Ukraine and Poland in the context of European integration
have been clarified in the article. The meaning of the concept of "media education™ and the necessity of its introduction
have been reflected. The comparative aspect is used to analye the main characteristics of formation of media education in
Ukraine and Poland and the current state of media education of the studied countries. The development of media education
in Ukraine is mainly characterized by three groups of socio-political and socio-economic changes: firstly, increasing changes
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in the global and national economy; secondly, international compulsory standards for formation of Ukrainian educational
system; thirdly, an urgent prevention of information violence. In Poland we have divided the development of media education
in Poland into several stages: the first stage - 90s of the XX century — 1995; the third stage — 2008 - 2019; the fourth stage
- 2019 — until now. The conducted content analysis has shown the main aspects of the development of media education
in Poland in percentages selection and analysis of a large number of information sources; the right choice of information
source;analysing the alternative source of information; awareness that information can be true and false; questioning the truth
of received information; review the truth of certain information, that is, an attempt to be critical to information. The education
system should have the main place in the development of young generation of Ukrainian identity, patriotism preventing the
external disinformation The modern achievements of Polish educational institutions such as basic training courses, forms
and methods of teaching are revealed. The achievements of Ukrainian pedagogical science in the field of media education
are highlighted. It is proved the importance of providing the system of media education with educational resources and
institutional support. A comparative analysis has been used to compare the state of media education development in Ukraine
and Poland.

Keywords: higher education, higher school, personality, stages of development, media pedagogy, media education, media
literacy, media culture, media competence, communication

INTRODUCTION

The problem formulation. It takes a lot of effort to form a realistic view of certain events and situations in today's
world of disinformation and fakes. This is a rather difficult and time-consuming process, because only some people
know how to distinguish fake information from the truth, to check the facts that should or should not be revealed. In
this context, a competency-based approach should be applied to the media. It is necessary to learn how to use the
media education tools in order to improve media competencies. There is another problem - the usage of information
technology, particularly in science and education, requires the mass media means (Ishhenko A.,2013). Thus, the
problems emphasized the importance of media education development in order to improve media literacy and media
competence. We need to implement the experience of European countries, including Poland and Ukraine.

Analysis of recent research and publications. The peculiarities of media education were widely covered in the
fundamental works of K. Bezelget, J. Gerbner, R. Kubey, L. Masterman, B. McMahon, P. Ofderheid, S. von Feilitsen,
E. Hartta and oth. The following Ukrainian scholars have made significant contributions in the field of media education:
S. Honcharenko, T. Zadorozhna, A. Lytvyn, H. Onkovych, T.Tveresovska and others. Some issues of media education
development were studied by Polish scientists. The works of D. Batorski, G. Ptaszek are devoted to the development
of media competencies and their diagnostics; M. Gozek studied approaches in the field of media education; D. Stunza
developed specific solutions for the development of media education at schools.

AIM AND TASKS RESEARCH

The purpose of this article is to study the stages of development of media education in higher education institutions
of Ukraine and Poland.

The research objectives are: to identify and compare aspects of media education development; to identify common
and distinctive components of media education development in Ukraine and Poland; to study the comparative analysis.

RESEARCH METHODS

We used historical and logical method, method of generalization, method of analysis and synthesis, system method,
method of content analysis to implement the purpose and to compare the development of media education in Ukraine and
Poland.

RESULTS OF THE RESEARCH

The future of modern media education in the context of European integration are closely related to the process of
social modernization, the problems of critical thinking, and as a result, to a high level of media culture of the XXI century.
The concept of media education in Poland has a long history, but the concept itself and its field of knowledge is a
relatively new phenomenon. It was a kind of response to the requirements of the new information society in Poland and the
progressive mediatization of everyday life. The development of media education in Ukraine is mainly characterized by three
groups of socio-political and socio-economic changes: firstly, increasing changes in the global and national economy;
secondly, international compulsory standards for formation of Ukrainian educational system; thirdly, an urgent prevention
of information violence.

The education system should have the main place in the development of young generation of Ukrainian identity,
patriotism preventing the external disinformation (Bachynsikyj D., 2018). We will study these issues in the research.

Media education (from Latin media — learning tools) is a field of knowledge in pedagogy aimed at teaching and learning
about media literacy and information tools (press, television, radio, cinema, video, Internet sources, etc.); the principles
of acquisition of basic knowledge and skills. The main tasks of media education are to prepare the new generation for
life in modern information society, to teach a young person to avoid the influence on the psyche, to master the tools of
communication based on verbal and non-verbal forms of communication (Ghryshkova R., 2012, pp. 63).

Information and communication technology provide users the access to information - one of the values of our society.
The effectiveness of its using depends on different mass media means, which are becoming necessary for communication
and the process of exchange of information (Bachynsjkyj D., 2018). Contrary to popular belief, media competence is not
only about the ability to use the Internet or mobile devices and gadgets, although this is also a part of media education.
However, these instrumental skills are relatively easy to acquire today, especially for those who was born in the digital
age. The bigger problem is the whole range of "soft skills, as well as the lack of skills for effective and conscious media
use. For example, a competent media person should be able to distinguish a message written according to the principles
of journalistic ethics, honesty, objectivity, and the one aimed to spread stereotypes or cause negative emotions, fear,
prejudice. So, we try to analyze the peculiarities of media education development in Ukraine and Poland.
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In Poland, media education has been intensively developing over the past decades. Therefore, we have divided the
development of media education in Poland into several stages: the first stage - 90s of the XX century — 1995; Polish
television created a special four-hour educational television programm called "Educational Television”; the second stage -
the beginning of 1996 - 2007; there were debates in the Polish educational environment about the form and role of media
education in education system. Consequently, the elective course "Advertising and Media Education™ was implemented in
1999 by Ministry of National Education for schools; the third stage — 2008 - 2019; In 2008, the Ministry of National Education
changed the curriculum at schools again, and some educational subjects, including the course of media education were
canceled. Some courses were changed and improved; the fourth stage - 2019 — until now.

The most important changes in the development of media education were observed during the second stage.
Such courses as "Media in Education” and "Media Pedagogy” were introduced in pedagogical universities in Poland.
The main tasks were: formation of concepts "information society”, "media”, "multimedia”, "media education”, "mass
communication”, "manipulation”, etc; researching the function of modern mass media in the educational process;
identifying risks of digital media use in the everyday lives of children and students, and developing extra measures to
prevent them; formation of skills and abilities of critical, conscious, responsible use of information not only by students, but
also by their parents (Ishhenko A., 2013, pp.83). This situation had been lasting for almost a decade (until 2008).

During the third stage, the Ministry of National Education (2008) and the National Council of Radio and Television in
2008-2010 developed a model of media education, according to, the development of media education began at primary
school and ended at universities (Ishhenko A., 2013, pp.80). However, the curricula did not last long and was replaced
by a curriculum of teaching media education by all teachers within the subjects they teach. But, the Ministry of National
Education of Poland recommended the teachers to use elements of media education only in a few school subjects, and
first of all, it was the formation of ability to interpret media messages and to acquire computer literacy. In our opinion, the
disadvantages of such decision were the lack of sufficient, trained teachers, and only some of them were eager to gain
additional knowledge at special courses, as it was not compulsory.

Today (stage 4), almost all projects related to media education are implemented by non-governmental organizations
and online publications, which are mainly aimed at developing digital literacy, formation of safe online behavior and
programming skills. The educational public organiations have a great influence on media education. In particular, the public
organization "Modern Poland” has created "Catalogue of Media and Information Competencies”, which contains a list of
media and information competencies for people of all ages - from preschoolers to adults (the concept of lifelong learning).
The catalogue contains a wide range of topics in this field, including the language of media, the ability to use information,
freedom of speech and expression, ethics and values.

The information platform "Media Education” (Edukacja Medialna) has the methodology of media education in some
areas: use of information, media language, relationships and communication in the media space, ethics and values of
media, creative use of media, legal and economic aspects of media use (6).

In Ukraine, media education has also dramatically changed in recent years due to information warfares held by Russia.
However, the development of media education in Ukraine began since the country become independent, although, it
was at the general level of development of media education theoretical concepts until 1992 (the first stage 1991 - 2000).
The aesthetic theory of media education was main here. Media teachers of that time implemented foreign experience in
developing media education. In general, the first half of the 90s of the last century was not productive for Ukrainian media
teachers. Apparently, political and economic problems did not allow to concentrate on other pedagogical approaches
and trainings. Although, some conferences were held by National Association of Film Education and Media Pedagogy of
Ukraine. As for the development of media education in Ukrainian higher education institutions, the main issues of media
education were studied at the end of the XX century. The second stage of media education development in Ukraine was
during 2000-2010. It was the period of significant achievements of Ukrainian scientist in media education development.
Among them were H. Onkovych (development of media didactics), G. Pocheptsov (media theories), and B. Potyatynnyk
(protective concept of media education) and others (Bachynsikyj D., 2018).

According to H. Onkovych, the development of Ukrainian media education began when the Institute of Mass Media
Information was established at Lviv National University by B. Potyatynnyk. Under the concept of "media education” he
understood the scientific and educational activity, aimed at protecting users from mass media manipulation and the
development of information culture (Najdjonova L., 2017). The leaders of the Institute of Mass Media Information B.
Potyatynnyk and N. Gabor successfully organized and held an international scientific and practical conference "Media
Education as a part of citizen's education” and they also wrote and implemented the curriculum of an elective course
"Media education as a part of citizen's education”. Thus, the colleagues carefully looked for "protective” approaches,
which highlighted the negative influence of the media (Onkovych Gh., 2013).

At the beginning of the XXI century, the Kyiv group of media educators, in particular, H. Onkovych, presented their
ideas of media education development. They studied the problems of media didactics as a component of media education
development. According to H. Onkovych, media education is needed not only for students but also for adults [5]. Moreover,
she emphasized the importance of media self education. H. Onkovych highlighted media didactic ideas in her theoretical
concept. In her understanding, media didactics have approaches based on mass media: cinema, radio, press, television,
etc. (Onkovych Gh., 2013, pp. 25).

L. Naydonova developed a model of media culture consisting of four interrelated blocks: "reaction™ (looking for
necessary information, its scanning and identification of media texts); "actualization” (integration of new knowledge related
to the media); "production” (transformation of media knowledge and skills); "using” (innovative activities and research of
the media industry) (Najdjonova L., 2017).

In recent years, Ukrainian researchers have closely connected media education with the development of critical thinking,
based on the ideas of British scientist L. Masterman. To a greater extent, they are analyzing the possibility of integrated
media education, especially the training of PR-specialists using linguistic materials (Bachynsjkyj D., 2018). However, the
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development of media education was only on the theoretical level, while in Poland, the educational courses were fully
implemented in the learning process at schools and institutions of higher education.

The third stage (2010-2018). It is characterized by the establishment of Academy of Ukrainian Press, its main activities
were the development and implementation of media education in Ukraine since 2010, and now it publishes educational
literature and organizes summer schools aimed on teaching media education, media literacy and training preschool, school
and university teachers.

The Academy of Ukrainian Press has identified the following tasks in the field of media education: formation and traing a
group of media educators for primary, secondary and higher education; preparation of training manuals for different target
audiences; using foreign experience of media education development in Ukraine; creating opportunities for lifelong media
education together with libraries and the public organisations.

In 2012, the Academy of Ukrainian Press created the website "Media Education and Media Literacy”, which contains
all materials of the Academy. Here you can find the first Ukrainian media education online game "Mediaznayko" adapted
to Ukrainian realities. Media education teachers are actively using the materials of website "Media Education and Media
Literacy” for preparation to the lessons. Although, the media education is not a compulsory part of educational process in
Ukraine, but there were positive changes in 2010.

Accordingly, the National Academy of Pedagogical Sciences approved "The concept of development of media
education in Ukraine”. The main idea of the concept was the development of an effective system of media education
in Ukraine to ensure the general training of children and youth for safe and effective interaction with the modern media
system. The implementation of the concept was planned in 3 stages: experimental (2010-2013), gradual introduction of
media education and standardization of requirements (2014-2016), further development of media education (2017-2020)
(Ghryshkova R., 2012). In general, the implementation of the concept is not effective.

The comparative analysis determined, that the common features of media education development in the studied countries
are: raising the level of media culture, media literacy; formation of critical thinking, gaining abilities to develop media creativity
through education and training practical skills with information and communication technologies in the field of media.

In Poland, the issues of media education are expressed in educational and feature films "Media Education™, books,
manuals for educators, teachers, future teachers, parents, which contain information about the risks of disinformation for
child development and ways of its preventing. Practical classes about media education of school children are conducted for
educators and future teachers, and also plans of different master classes and workshops are published (Najdjonova L., 2017).

Polish educational institutions had significant achievements in training future teachers: thoroughly developed
educational and methodological support, which is available to everyone. In particular, the academic disciplines "Media
education”, "Media pedagogy" are provided with methodological manuals and realized through basic forms of education,
such as lectures and practical classes, master classes, workshops containing interactive and project methods, conversion.
Students work on producing films on this topic related to morality, right and ethics of modern media, and conduct scientific
research at pedagogical universities.

In Ukraine, media education in higher education institutions is realised through both compulsory and elective subjects.
The analysis of about 20 curricula of Master's degree “011 Education/Pedagogy” has shown that the most common
subjects of separate and integrated courses are "Media Culture”, "Fundamentals of Media Literacy”, "Media Education”,
"Steps to Media Literacy”.

Since 2016, the integration of media education has achieved particular success in teaching social disciplines, due to
the preparation of methodological materials and the fact that these subjects are close to the interpretation of modern
history. Media education as a separate subject is taught in more than 300 schools.

The conducted content analysis has shown the main aspects of the development of media education in Poland in
percentages. (see Picture.1).
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Picture.1 Main pecularities of media education in Ukraine and Poland.
According to the picture 1, the most common aspects of media education development are: selection and analysis of a
large number of information sources; the right choice of information source;analysing the alternative source of information;
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awareness that information can be true and false; questioning the truth of received information; review the truth of certain
information, that is, an attempt to be critical to information (Onkovych Gh., 2013, pp. 25).

According to the chart, the attitude to these aspects in Ukraine and Poland is radically different. In Poland, it is a critical
attitude towards information sources and information accuracy.

In our opinion, there are obstacles to the introduction of media education into national educational system, the scientists
have identified (Ishhenko A., 2013): there is no systematic support for the introduction of media education in curricula by
Ministry of Education and Science of Ukraine, especially in the context of education reform; insufficient number of teaching
manuals for each age category and integrated teaching in each subject; lack of media education specialists and poor
level of their training; lack of mass media materials for schoolchildren. They use media messages adapted for adults.
Commercial media do not have newspapers for pupils, as it is practiced in developed democratic societies. Social and
political publications do not focus on the education of young readers;lack of media library (resources). For example, the
Polish project "School Film Library” has prepared a package of more than 100 feature, animated and documentary films
and methodological recommendations (lectures) for using at schools during the educational process. It includes both
classics of Polish cinema and contemporary films.

The analysis of the peculiarities of media education development in Ukraine and Poland helped us to identify the
common features of educational process. Some of them are teaching basics of media; teaching and upbringing learners
through the media and for the media, analyzing of different information sources and the influence of manipulation on
the development of media education, etc. All of these components are used for training future teachers at universities,
however, the educational process is realized through the latest media tools and the learning for media which requires the
production of media products mainly using information systems.

There are also distinctive features in the development of media education in Ukraine and Poland. For example, the Polish
courses "Media Education”, "Media Pedagogy"”, etc., consist not only of the main forms of lectures and practical classes,
but also of master classes, training platforms etc. Interactive and project-based teaching methods, film demonstrations,
Internet communication are used as well. In Ukrainian higher education institutions, there are practically no special
disciplines aimed at training media literacy, some topics of media education are taught at pedagogical and information
technology courses.

It should be noted, that didactic and methodological support for media education is more thoroughly developed in
Poland than in Ukraine, in particular. In Ukraine, the methodological support of media education is only at the stage of
formulating, and it is only being developed for preschool education institutions.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Introduction of media in the educational process is the main condition for informatization of education. Media
education forces teachers to put intellectual efforts on modernization of the educational process. The educational
process involves the work with a huge number of new information tools, and it is quite difficult to use them without
any skills. Therefore, modern society needs qualified teachers who are able to make decisions independently in the
conditions of informatization.

It was found that the systemic development of media education in both countries is incomplete, based on the
results of the study. However, the didactic and methodological support of media education is more thoroughly
developed in Poland than in Ukraine. After all, the media education is a vital part of educational process for young
learners in the digital age and it is the best way to protect them from media disinformation.We believe, that looking for
new ways for improving the quality of media education and the formulation of consistent patterns of using the media
technologies is promising in the educational process of Ukraine and Poland. In particular, attention should be paid at
the development of media education curricula in higher education institutions.
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CNEUN®DIKA YNPABJIIHHA MEAUYHOIO OCBITOIO B CLUA

AHoTauiga. O6rpyHTOBaHO HeobxiaHICTb BMBYeHHS poceigy CLLUA 3 nuMTaHb ynpaBniHHA BULLOK OCBITOWO, WO 3YMOBJIEHO
HasABHICTIO NEBHUX CYNEePeYHOCTeN | TPYOHOLLIB Y Xo4i pedopMyBaHHS BULLOI OCBITM B YKpaiHi. JocnioxeHHsa € CBOEYaCHUM
ToMmy, Wwo B CLLUA B ranyai ynpaeniHHSI MeAM4YHOI OCBITOIO NPOTAroM AecaTupid po3pobasieTbes | peaniayeTbes ines opieHTauii
BCiX NaHOK OCBITW Ha NOAMHY Ta ii noTpebun. Ana A0CArHEeHHA MeTU, Ska nonsrana y BUSBNIEHHI OCHOBHUX 3aKOHOMIPHOCTEN,
0co6MBOCTEN Ta NPOBIAHWX TEHAEHLV ynpaBniHHa MeauyHoto ocBiTolo B CLUA, BUKOPUCTaHO eneMeHTU 3aranbHOHAyKOBUX
(aHania, cMHTE3, y3arasnbHEHHs, CMCTEMATN3ALiS) Ta ICTOPUKO-NeAaroriyHmX (JI0riko-CUCTEMHNIA, XPOHONOMYHO-CTPYKTYPHWNIA)
MeTOZIB. YCTaHOBNEHO, WO A0 depepanbHUX OpraHiB ynpaefiHHA Buwoto oceitolo B CLUA Hanexatb [enaptameHT
ocsitn CLUA 3 nignopsiakoBaHMMK MOMY BigOMCTBaMKM Ta Komiciamu Ta Papga 3 akpeguTauii BULLOI OCBITM 3 BignoBigHUMMN
NiA3BITHAMM i1 OpraHaMm Ha PIiBHI OKPEMUX LITATIB. Y MexXax ynpaBfiHHA 3aknagamMu BULLOI OCBITU MeAMyHOro npodinio
BaXJIMBY POfb BidirpaloTb opraxisauii, aki nignopsakoBytoTbea OenapTameHTy ocsitv CLUA 14 6epyTb yyacTb y CTBOPEHHI,
YNPOBaXEHHI Ta OHOBMEHHI CTaHAAPTIB MeAMYHOI OCBITW. JloBeAEHO, WO A0 HanbinbLl BaXJIMBMX PUC YNPaBIiHHA BULLOLO,
3okpema MeamyHoio, ocsiTolo CLUA HanexaTb AeueHTpanidoBaHicTb. byaydn 3akpinneHowo opuanyHo JecsaTo nonpaBkoto
0o KoHctutyuji CLUA ta KoHCTUTYyUisMK WITaTiB, BOHA nepeadadyae aBTOHOMIIO HaBYaNbHUX 3aknafiB, MOX/MBICTb CaMOCTINHO
BM3HAYaTN OCHOBHI XapakKTEPUCTUKN OCBITHbOIrO NPOLECY, 30KpeMa, METOOM i TEXHONOri BUKNaAaHHS, CTPYKTYPY KagpoBOro
noTeHujany, mpkepena QiHaHCyBaHHS, KOHTUHIEHT CTYAEHTIB, CaMOCTIliHO 0bmpaTh 3acobu 3abe3nevyeHHs SKOCTi OCBITHLOIrO
npoLiecy.

KniwouvoBi cnoBa: ynpasniHHea, meamyHa oceita, CLUA, peueHTpanizoBaHicTb, KoHcTutyuia CLUA, denapTameHT OCBIiTU
CLUA, akpeauTauis.

THE PECULIARITIES OF MEDICAL EDUCATION MANAGEMENT IN THE USA

Abstract. The article substantiates the need to study the experience of the USA in higher education management, due
to the existence of some contradictions and difficulties in the reformation of higher education in Ukraine. The actuality of
the given research is strengthened by the fact that in the United States in the field of medical education management, the
idea of orientation of education on a person and their needs has been developed and implemented. In order to obtain a
coherent picture, the author aims to identify the basic laws, peculiarities and tendencies in medical education management
in the United States. By using general scientific and historical-pedagogical methods, normative documents, encyclopaedic,
historical, pedagogical and methodological literature on the research problem, educational and methodological materials
illustrating the experience of medical education management in the USA as well as the preconditions of the emergence
and development of a modern system of management of medical education in the USA have been studied. The research
has demonstrated that the peculiarity of higher education management in the United States is its decentralization. This
is confirmed by the fact that the United States does not have a single national education system, but there are state
educational systems, and the federal government and federal agencies play a role in the management of education in the
country, but the main administrative functions are performed not by federal education bodies, but state agencies, local
education authorities and professional associations. It has been established that the United States Department of Education
with subordinate departments and commissions and the Accreditation Council for Higher Education with their respective
accountable bodies belong to the USA government higher education administration. Within the management of medical
educational institutions, certain organizations and associations, that are subordinate to the Department of Education and
are involved in the establishment, implementation and updating of medical education standards, play an important role. The
Liaison Committee on Medical Education is the accrediting body for medical education programs in the USA and Canada. A
limited role in the accreditation of universities is also played by the American Medical College Association and the American
Medical Association.

Keywords: management, medical education, USA, decentralization, Constitution of the USA, Department of Education of the
USA, accreditation.
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INTRODUCTION

The problem formulation. Today one of the main problems in the theory of pedagogy is the issue of reforming the
higher education system in accordance with high standards of education quality and education quality management.
Nevertheless, the process of developing higher education management is slow and accompanied by many difficulties
and contradictions. In this regard, the study and transformation of the experience of the leading countries in this
field becomes an objective need to solve pressing problems in the field of higher education management in Ukraine.
The United States was one of the first countries in the world to declare its commitment to improving the quality and
efficiency of the higher education system. Particular attention is paid to the achievements of this country in the field of
quality management of higher education, in particular, medical education, where for decades the idea of focusing all
levels of education on people and their needs has been developed and implemented.

Analysis of recent research and publications. Western higher education systems have been repeatedly studied by
many Ukrainian scholars: for example, a comparative analysis of higher education in Western Europe was performed by N.
Abashkina, M. Leshchenko, L. Pukhovska, H. Poberezska. Adult education in the Scandinavian countries was investigated
by D. Davydova, O. Ohiienko. O. Andriushyn, O. Kalinin, and T. Olendr deoted their studies to the issues of monitoring the
quality of education in the United States. |. Zvarych researched the problems of assessing the knowledge of university
students in the United States. Of particular interest are studies that highlight the main trends in certain branches of higher
education in the United States (T. Bondar — trends in self-government in education, V. Bondarenko — trends in agricultural
education, H. Holovchenko — trends in media education). M. Bratko (Bratko M., 2018), I. Androschuk (Androshchuk I.,
2018), I. Prokhor (Prokhor 1., 2015), and O. Postupna (Postupna O., 2020) focused their research on the problems of
higher education management. However, according to the analysis of literature sources, medical education in the United
States as a pedagogical phenomenon, in particular the peculiarities of its management has not been comprehensively
analysed, despite the undeniable practical value of existing research, which enhances the relevance of the proposed
article.

AIM AND TASKS OF THE RESEARCH

The article aims to identify the main patterns, features and leading trends in the management of medical education
in the United States. Objectives of the given research are the following: 1) to establish the basic patterns and study
the features of the management of medical education in the United States at the present stage; 2) identify trends in
the management of medical education in the United States.

RESEARCH METHODS

Elements of the following methods were used in the study: general scientific (analysis, synthesis, generalization,
systematization) - in order to study the regulations governing the management of higher, in particular, medical
education, encyclopaedic, historical, pedagogical and methodological literature on research, teaching materials
illustrating the experience of medical management education in the United States; historical and pedagogical (logical-
systemic, chronological-structural) - in order to analyse the preconditions for the emergence and formation of a
modern management system of medical education in the United States.

RESULTS OF THE RESEARCH

The quality of medical training in the United States depends on the inseparable connection, interaction and cooperation
of government, professional and social participants of higher education system. The United States was one of the first to
reform the education system, and the current situation shows a number of positive developments. To improve the quality
management of higher education in Ukraine, specific interest is presented by the American experience, implemented at the
technological level, which creates an opportunity to correct the original goals, content, methods of interaction, search and
application of flexible and rational solutions.

Let us focus on the detailed analysis of the peculiarities of the management of higher education in the United States. A
fundamental feature of higher education management in the United States is its decentralization.

The criterion for assessing the level of centralization or decentralization of education management is the level at which
significant managerial decisions are made, what powers and autonomy local authorities and educational institutions function
within educational system, whether it is governed by elected or administratively appointed bodies, whether representatives
of teachers, parents, employers, trade unions and the public participate at the management at various levels.

It is known that the United States is a country with decentralized government. With regard to education, it can also
be said that the education system in the United States, its funding and management, are decentralized. Firstly, there is
no single national education system in the United States, but there are state education systems that have many common
features, but are significantly different. Secondly, the federal government and federal education authorities play a role in
the management of education in the country, but the main management functions are performed not by federal, but state
and local education organizations, including educational and professional associations.

This nature of education management in the United States can be explained by the fact that historically, most social
services in the United States have developed within the local municipal government, which has always played a major role
in education, health, culture. This division of powers in education between the federal, state, and local governments is
linked to the historical peculiarities of education law in the United States.

The legal basis for the division of powers in the management of education is the US Constitution and relevant acts
of Congress, as well as state constitutions and statutes issued by state legislatures. The US Constitution, adopted in
1787, did not contain provisions on the social right of citizens to education or the obligation of the federal government to
organize such social activities (Constitution of the United States, 1787). In 1791, the Tenth Amendment to the Constitution

48



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

was passed, which established that “powers not conferred by this Constitution on the United States and not prohibited
on individual states shall be retained, respectively, by state or people”. This important provision of the Constitution is
interpreted as giving each state the right to legislate in the social sphere. Because the responsibility for education is not
mentioned at all in the US Constitution, it is legally vested in the states. Thus, each state has the right to enact legislation in
the field of education, create and develop its own education system, optimal for specific local conditions and, accordingly,
for the interests and needs of the state, subject to constitutional guarantees, rights and privileges of the US citizens.

State constitutions, the main source of education laws in the United States, were created chronologically later than the
federal constitution. Therefore, they define the role of state governments in providing and developing education in their
territories clearly and in detail.

In addition to the federal and state constitutions, education (including education management) is governed by numerous
special federal laws passed on various issues by the US Congress. These congressional acts are collected in the United
States Code of Education, Chapter 34, on Education. The Code is reissued annually with additions as of July 1, as the US
Congress passes many laws each year, including those on education (Electronic Code of Federal Regulations. Title 34
Education, 2019, p. 2).

Let us focus on the characteristics of all levels of higher education in the United States. Public higher education
governing bodies in the United States include the United States Department of Education with its subordinate departments
and commissions, and the Higher Education Accreditation Board with its respective reporting bodies. At the level of state
management, the functions of developing a strategy for the development of the higher education system and regulating
the implementation of this strategy remain with the state education authorities. With regard to higher education institutions
(HEls), the state is actively transforming from a direct manager into a customer and consumer of educational services.

The established functions of the federal government in the field of education include: 1) the promotion of ideas in
society that are perceived as national goals and priorities; 2) correction of inequalities between states, including their
ability to finance education; 3) improving conditions with national implications, such as support for vocational and technical
education and training for people with physical and mental disabilities; 4) reforming social conditions and solving through
education such social problems as the protection of civil rights; 5) providing support in solving such educational problems
that are too expensive to solve at the state level (Educational Administration Today, 1984, p. 235).

In addition, the federal government is responsible for evaluating the quality of education at the national level, as well as
organizing and conducting sound pedagogical research, which has received considerable attention in recent years.

These tasks and functions of the federal government are reflected in the activities of the US Department of Education,
which is reflected in its structure. The Department of Education was established in 1979 by separating it from the Department
of Health, Education and Social Welfare. Over the last two decades, the Department has repeatedly undergone structural
changes in order to meet its objectives in the context of educational reforms and prospects for educational development.
Today, the Department is headed by a Secretary and a Deputy Secretary. The Secretary is responsible for the overall
vector of the Department’s activities, overseeing and coordinating all its activities, and is the President’s chief adviser on
education policy, modernization of educational programs, and more. The Deputy Secretary of the Department of Education
is responsible for the development and implementation of basic educational programs, dealing with the issues of student
grants and loans. In addition, the Deputy’s responsibilities include identifying and preventing major risks arising from
educational activities. Under the direct supervision of the Secretary is the Secretariat of the US Department of Education,
which consists of a number of employees who are responsible for coordination and reporting of subordinate institutions,
personnel policy, quality improvement, strategic planning and more.

More specialized internal issues of the Department are administrative and organizational departments, which can be
divided into several groups: 1) management of funding, information management; 2) the Department of Primary and
Secondary Education, the Department of the English language acquisition, the Department of Special Education and
Rehabilitation Services; 3) Institute of Educational Sciences, Inspector General’s Office; 4) the Office of Public Rights,
the Office of Planning, Evaluation and Policy Development, the Office of the General Counsel, the Office of Legislation
and Congress, and the Office of Communication and Public Relations; 5) the Secretariat of the Deputy Minister of Higher
Education, to which the Department of Post-Secondary Education, the Department of Technical Education and Adult
Education, the Department of Federal Student Support, and the Department of Federal Initiatives are subordinated. It is in
the office of the Secretariat of the Deputy Minister of Higher Education that the management of higher education is located
(ED Operating Structure, 2019, p. 27).

The Department of Education has ten regional offices, each of which serves several states and to which the Department
delegates a number of functions. The state education department is the executive body of the council and implements its
policies and decisions. The head of the Department of Education is a senior state official in the field of education.

In addition to specific governing bodies, an important aspect of higher education management in the United States
is the accreditation of educational institutions. Let us dwell on this concept. Accreditation is considered a unique feature
of American education, in particular, it is indicated for the purposes of one of the six regional accreditation associations
(Types of accreditation, 2018, p. 14).

Accreditation in the United States is a peer review process coordinated by accreditation commissions and member
organizations. For the first time, the idea of introducing accreditation as a procedure for assessing the quality of educational
services provided by educational institutions originated in the educational circles of the United States. By the end of
the 19th century, with the decentralization of higher education management and the lack of serious restrictions on the
establishment of private business by the state administration, the chaos in the education system became widespread, and
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there was an urgent need to streamline it. Thus, there is a need to create an independent body or system of bodies that
would assess the effectiveness of higher education (Horpinich T., 2016, p. 81).

Today, the main accreditation body in the United States is the Higher Education Accreditation Council, (Council for
Higher Education Accreditation. Recognition of Accrediting Organizations, 1998) which emerged after the dissolution of
the Higher Education Accreditation Council in 1993, which merged in 1975 with the merger of the National Accreditation
Commission and the Federation of Regional Accreditation Commissions. The creation of a single accreditation body for
higher education in the country was carried out through a national referendum of university and college presidents in 1996,
in which 94% of 1,603 accredited universities and colleges voted for a single policy in the field of accreditation. This choice
demonstrated the desire of American educational circles to meet certain high standards of service delivery (Terkla D.,
2002, p. 43).

The main goal of the Council for Accreditation of Higher Education is to ensure the standard of quality of higher
education, guarantee this quality for public, state organizations, agencies and employers, informing students and their
parents (Accreditation and Recognition, 2000). The U.S. Department of Education indirectly regulates and manages higher
education institutions through financial leverage, because under the current law, only accredited educational institutions can
receive financial assistance from the Federal Government and the state administration for various educational and research
programs. Students can receive financial assistance from the state only if they study at an accredited educational institution.
This encourages the universities themselves to improve the quality of services to the level required for accreditation. The
US Higher Education Accreditation Board is based on the idea that the success and leadership of American universities
in the international education are directly related to the accreditation system, which aims to improve academic quality,
effectiveness of educational programs and create favourable conditions for student learning. The list of accredited higher
education institutions, schools of various types of property is published in the press and the Internet for free access of all
interested persons (Accreditation and Recognition, 2000).

Within the system of management in the field of medical education, individual organizations play an important role.
They report to the Deputy Department of Higher Education and participate in the creation, implementation and updating
of medical education standards. The Liaison Committee on Medical Education (LCME) is the accrediting body for medical
education programs in the United States and Canada (Liaison Committee on Medical Education, 2019). LCME is funded
by the Association of American Medical Colleges and the American Medical Association. The Committee publishes many
manuals and standards, including the Directory of Accredited Medical Education Programs. The LCME currently accredits
134 American medical schools, including 4 in Puerto Rico and 17 in Canada. LCME accredits only those schools that
provide a doctorate in medicine. Osteopathic medical schools are accredited by the Osteopathic College Accreditation
Commission of the American Osteopathic Association (Liaison Committee on Medical Education, 2019).

The Association of American Medical Colleges, a non-profit organization based in Washington, DC, founded in 1876,
also plays a limited role in accrediting free medical care. It runs the Medical College Admissions Test and the American
Medical Colleges Application Service, and the Electronic Residency Application Service, which makes it easier for students
to apply to medical schools and residency programs. The association holds regional conferences on innovation in medical
education in North America (Association of American Medical Colleges, 2019).

The American Medical Association (AMA), founded in 1847 and registered in 1897, has less significant authority in
accreditation. It is the largest association of physicians and medical students in the United States. The function of the
AMA is to “unite physicians and the medical community to improve the health of the nation” (AMA History, 2019). The
association also publishes the Journal of the American Medical Association, which has the largest circulation of any weekly
medical journal in the world. The AMA publishes a list of medical specialty codes that are the standard method of identifying
medical qualifications and specialties in the United States.

Postgraduate medical education in the United States is accredited by the following organizations: the Accreditation
Council for Graduate Medical Education, which sets standards for residency programs in 140 medical specialties and
implements these standards through an accreditation process conducted by 28 expert committees; the American Board
of Medical Specialties, which assists 24 approved medical specialty councils in developing and applying standards for the
evaluation and certification of physicians; the Educational Commission for Foreign Medical Graduates, which oversees
graduates of international medical programs at American graduate schools. These private organizations play an important
role in creating, implementing and updating postgraduate medical education standards, and their standards and decisions
indirectly influence public funding decisions.

At the university level, management in American, especially private, higher education is carried out by bodies commonly
called boards of trustees, made up of people who, for the most part, have sufficient financial resources to do charity work
and encourage others to make similar donations. Very often, members of the Board of Trustees are graduates of these
HEIls and operate legally on a voluntary basis, as they have an interest in the development of the college or university.

The most important duty of the board is to appoint faculty, students and alumni, a chief executive (called the “president”
or “nominee head of the university”), to support and evaluate the activities and delegate all executive tasks to such a head.
The board protects the president (usually appointed from the university staff) from the faculty. Similarly, in the case of
public free trade, the board protects the president or nominee from the state government. At the same time, despite their
limited powers, the teaching staff of a US college or university has a very large influence on curriculum development,
program approval, faculty development, academic standards, and so on. However, the main task of the teaching staff,
especially in research universities, is to ensure the development of the university, both in terms of raising salaries and
purchasing equipment or selecting the most prestigious academic staff.
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CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the management of higher medical education in the United States has its own social, economic, political and
cultural characteristics. Decentralization is one of the most important features of US higher education management
developed during the 20th century and established in the 21st century. Being legally enshrined in the Tenth Amendment
to the US Constitution and State Constitutions, decentralization provides for the autonomy of the HEI, the ability
to determine the basic characteristics of the educational process, including teaching methods and technologies,
personnel policy, funding sources, student enrolment, etc.

Federal higher education authorities in the United States include the U.S. Department of Education with its
subordinate agencies and commissions, and the Higher Education Accreditation Board with its respective state-
level bodies accountable to it. Today, the Council for Accreditation of Higher Education is an important governing
body, as its function is to ensure quality standards of higher education, guarantee this quality for public, government
organizations, agencies and employers, informing students and their parents.

Individual organizations that report to the US Department of Education and participate in the creation,
implementation and updating of medical education standards play an important role in the management of health
care. These organizations include the Medical Education Liaison Committee, the Osteopathic College Accreditation
Commission, and the American Medical College Association.

The study does not cover all aspects of the outlined problem. In our opinion, further in-depth study of the laws
of medical education management at different stages of medical training, analysis of the peculiarities of various
university structures, generalization of the experience of individual American medical schools, highlighting the positive
aspects of legislation are necessary.
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AJITOPUTM AOCJIAXEHHA PO3BUTKY KOMYHIKATUBHOI
KOMMNETEHTHOCTI MAMBYTHIX ®AXIBLIB 13 NCUXOJIOrII

AHoTauif. Y cTaTTi NpefAcTaBneHo anroputT™ A0CIMKEHHST PO3BUTKY KOMYHIKATUBHOI KOMMETEHTHOCTI MaiibyTHiIX daxiBujB i3
ncuxonorii. NpoaHanizoBaHO HayKOBO-NeAaroriyHy, MCMXOMOriYHy Ta CreuianbHy niTepatypy 3 METOK 3’ACYBaHHS aKTyaslbHOCTI
NpPOBeAEHHS AOCNIMKEHHS B AaHOMY Hanpsimi. BusHavyeHO HaykoBWiA anapaTt HaykoBOi PO3BiAKM (06’eKT AOCNIMKEHHS — MpoLec
npodeciiHoi MigroToBKM ManbyTHIX daxiBuiB i3 ncvxonorii; npeaMeT OOCHIMKEHHS — CTPYKTYPHO-byHKUjOHaNNbHa MoAenb
CUCTEMU PO3BUTKY KOMYHIKATUBHOI KOMMETEHTHOCTI ManbyTHiIX ¢axiBUiB i3 MCUX0Norii; MeTa — TeopeTMYHO OOrpyHTyBaTu
CTPYKTYPHO-QYHKLOHaNBHY MOOENb CUCTEMU PO3BUTKY KOMYHIKATMBHOI KOMMETEHTHOCTI MaibyTHiX daxiBuiB i3 ncuxonorii Ta
eKCneprMeHTalIbHUM  LLUIXOM NepeBipuTn ii ePEeKTUBHICTL), 3aBAaHHs, rinoTe3a (PO3BUTOK KOMYHIKATMBHOI KOMMETEHTHOCTI
MalibyTHix daxiBuiB i3 ncuxonorii 6yae 3gjicHioBaTUCS Ginbll edeKTMBHO, SKLWO CNMPaTMMETbCS Ha OBrpYHTOBaHI TEOPETUKO-
METOOOSIOrYHI  OCHOB  CTPYKTYPHI  KOMMOHEHTU KOMYHIKaTMBHOI KOMMETEHTHOCTI MalbyTHIX ¢axiBLiB i3 NCUXONOrii;
OLLIHIOBaTUMETLCA 32 BU3HAYEHVMU KPUTEPISMU Ta peani3oBYBaTUMETLCH LLUAGXOM YNPOBaMKEHHS B OCBITHIM NPOLLEC CUCTEMMU iX
NiArOTOBKM) Ta CXapakTepM30BaHO METOAN (TEOPETUYHI: CUCTEMHUI i MOPIBHAIBHWIA aHai3; METOL MOAENOBAHHS; y3arajibHEHHS
pe3ynbLTaTiB negaroriYHoro eKCrnepuMEHTY; eMMipUYHI: NeJaroriYHNA eKCNepuMEHT; OiarHOCTUYHI MeToan; MeToam MaTteMaTUyHOI
CTatUCTMKM). ABTOP CTaTTi MPUXOOMTb OO BMCHOBKY, WO MNPEACTaBNEHUA anroputM OOCHIMKEHHS PO3BUTKY KOMYHIKATUBHOI
KOMMETEHTHOCTI MalbyTHIX daxiBUiB i3 NCUXONOrii € ONTUMaNbHUM, @ MpakTUYHEe 3Ha4YeHHs POOOTU MOCNYrye OCHOBOW [Onst
NiaBULLEHHS PiBHA NPOQECINHOT NiaroToBKM ManbyTHIX daxiBuiB i3 ncuxonorii. NepcnekTBy NoaanbLIOi HAYKOBOI pOOOTM aBTOp
Bbavae B AeTaNlbHOMY BUBYEHHI NPO6GIEM PO3BUTKY KOMYHIKATVBHOI KOMMNETEHTHOCTI MabyTHiX daxiBLB i3 NCUXONOrii, BU3HAYEHHI
NOHATIHO-TEPMIHONONYHOr0 anaparty AOCAHIIKEHHs, po3pobui KpuTepianbHOro anapary Ta TEOpPeTUYHOMY OOrpYHTYBaHHI I
NPaKTUYHIN peanisauii CTPYKTYPHO-DYHKUIOHANBHOT MOAENi CUCTEMU LOCAIAKYBAHOTO PEHOMEHY.

KniouoBi cnoBa: KOMyHikaTVBHA KOMMETEHTHICTb, ManbyTHiI daxiBui i3 ncuxonorii, AocnioXeHHs, HayKoBUIA anapart.

RESEARCH ALGORITHM FOR THE DEVELOPMENT OF COMMUNICATIVE
COMPETENCE OF FUTURE SPECIALISTS IN PSYCHOLOGY

Abstract. The article presents an algorithm for researching the development of communicative competence of future
specialists in psychology. The scientific-pedagogical, psychological and special literature was analyzed in order to clarify
the relevance of research in this direction. The scientific apparatus of scientific research has been defined (the object of
the study is the process of professional training of future specialists in psychology; the subject of the study is the structural-
functional model of the system for the development of communicative competence of future specialists in psychology; the
aim of the study is to theoretically explain the structural-functional model of the system of development of communicative
competence of future specialists in psychology and to test its effectiveness experimentally); tasks, hypothesis (the
development of communicative competence of future specialists in psychology will be carried out more effectively if it is
based on well-founded theoretical and methodological foundations, structural components of communicative competence
of future specialists in psychology, will be evaluated according to the specified criteria and will be implemented by
introducing the system of their training into the educational process) and characterized methods (theoretical: systematic and
comparative analysis; modeling method; generalization of the results of the pedagogical experiment; empirical: pedagogical
experiment; diagnostic methods; methods of mathematical statistics). The author of the article comes to the conclusion that
the presented research algorithm for the development of communicative competence of future specialists in psychology
is optimal, and the practical value of the work serves as a basis for improving the level of professional training of future
specialists in psychology. The author sees the prospects for further scientific work in: a detailed study of the problems of
the development of communicative competence of future specialists in psychology; the definition of the conceptual and
terminological apparatus of the study; development of the criterion apparatus and theoretical substantiation and practical
implementation of the structural-functional model of the system of the investigated phenomenon.

Keywords: communicative competence, future specialists in psychology, research, scientific apparatus.
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INTRODUCTION

The problem formulation. Education today is a reflection of global world and national political, social,
psychological, environmental changes, such as the COVID-19 pandemic, Russia’s military aggression and, as a result,
the forced emigration of the population, an increase in the number of children with special educational needs who
need help, and psychological support of their parents, which lead to changes in all spheres of life in society and affect
the psychological state of a person. One of the aspects that needs to be resolved is psychological comfort, which is
caused by an unstable emotional state, professional burnout, depression, aggression, stress, panic attacks, divorce,
the death of a loved one, etc., which requires professional psychological help from specialists.

The opinion of A. Kharkivska, who notes that "various socio-cultural and economic transformations in modern
society, the globalization of all spheres of life, definitely influence the formation of a person’s personality, its changes
both externally and internally” is valid for us. (A. Kharkivska, 2021).

The analysis of global trends in the field of psychological and pedagogical education confirms the growing
requirements for the professionalism of domestic psychologists in accordance with state educational standards and
regulatory documents (Laws of Ukraine "On Education™, "On Higher Education”, Standard of Higher Education of
Ukraine in the Field of Knowledge 05 Social and Behavioral Sciences etc).

At the same time, the problem of developing communicative competence of future specialists in psychology, which
is the basis of verbal and non-verbal forms of communication and interaction with patients, becomes particularly
relevant. After all, this is the basis of their professional activity, which can be used to solve various psychological
problems.

Analysis of recent research and publications. The analysis of scientific literature on the research problem shows the
multifacetedness of its scientific understanding. At the theoretical and methodological level, the problems of professional
pedagogical education in Ukraine are reflected in the works of V. Andrushchenko, I. Bekh, R. Hurevyvh, O. Dubaseniuk,
I. Zyazyun, O. Kovalenko, A. Kolomiiets, V. Kremen, O. Lavrinenko, N. Nychkalo, H. Ponomaryova, V. Semychenko, S.
Sysoieva, O. Sukhomlynska, V. Shakhov, H. Shevchenko, O. Shestopaliuk, M. Yarmachenko and others. The theoretical and
methodological foundations of the professional and pedagogical training of future specialists in psychology are revealed in
the scientific works of T. Hryhorenko, N. lvanova, M. Martseniuk, O. Matviienko, S. Pohorila, D. Romanovska, L. Rudenko,
0. Tkachuk and others. Problems of the development of communicative competence became the subject of research of J.
R. Andersen, F. Batsevych, L. Baranovska, A. Bohush, O. Holovko, M. Yevtukh, Yu. Zhukov, M. Zabrotskyi, V. Zviahintsev,
L. Karamushka, T Symonenko, T. Sukharieva, N. Chepelieva, L. Umanets, T. Yatsenko and others.

Modern dissertations are devoted to various aspects of the training of future specialists in psychology, in particular to the
question of: formation of future psychologists’ readiness for professional self-improvement (O. Zatvorniuk, 2016), advisory
activity in the process of professional training (N. Baibekova, 2016), the use of esthetic therapy tools in professional activity
(V. Ratieieva, 2016), the formation of social competence of future psychologists in the process of professional training
(R. Skirko, 2010), the formation of pedagogical competence of the future psychologist ( N. Nahorna, 2013), research of
pedagogical conditions of professional self-improvement of future psychologists in the process of professional training (L.
Smalyus, 2014), etc.

At the same time, the theoretical analysis of scientific research shows that the problem of the development of
communicative competence of future specialists in psychology has not yet been the subject of special research, which
influenced the choice of the research topic.

AIM AND TASKS OF THE RESEARCH - to develop an algorithm for research on the development of communicative
competence of future specialists in psychology.

RESEARCH METHODS: study and analysis of pedagogical, methodical, psychological literature to find out the
level of research on the problem of developing communicative competence of future specialists in psychology.

RESULTS OF THE RESEARCH

The expediency of solving the problem of developing the communicative competence of future specialists in psychology
is connected with the need to overcome the following contradictions:

high social requirements for the professional qualification of psychology specialists and the real state of their
readiness to develop communicative competence during the performance of their professional functions, taking
into account the peculiarities of the psychological state of patients;

modern world trends in the development of higher pedagogical education and the need to modernize the
theoretical and methodological foundations of the professional training of future specialists in psychology in
accordance with international educational standards;

the need to modernize and reform the system of higher education (the implementation of modern content,
forms, methods into the practice of institutions), which would contribute to the development of communicative
competence of future specialists in psychology, and the lack of a model for its development;

the need to assess the development of communicative competence of future specialists in psychology and the
imperfection of the tools for measuring its result.

In the course of the scientific search, a scientific apparatus of research was established.

The object of research is the process of professional training of future specialists in psychology.

The subject of the study is a structural-functional model of the system for the development of communicative
competence of future specialists in psychology.
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The purpose of the study is to theoretically explain the structural-functional model of the system of development of
communicative competence of future specialists in psychology and to test its effectiveness experimentally.

During the work on the research, the following task will be solved:

1. To analyze the state of development of the problem of the development of communicative competence of future
specialists in psychology in pedagogical theory and practice.

2. To determine the basic concepts of the research "communicative competence of psychology specialists”,
"development of communicative competence of future specialists in psychology” and specify its structure based on the
analysis of scientific and pedagogical and special literature.

3. To develop criteria, indicators and levels of development of communicative competence of future specialists in
psychology.

4. To theoretically substantiate and develop a structural-functional model of the system for the development of
communicative competence of future specialists in psychology.

5. To practically implement and experimentally verify the effectiveness of the developed structural-functional model of
the system for the development of communicative competence of future specialists in psychology.

The hypothesis of the research consists in the assumption that the development of communicative competence of future
specialists in psychology will be carried out more effectively if it is based on well-founded theoretical and methodological
foundations (methodological approaches, principles, functions); structural components (motivational-cognitive, social-
perceptive, activity, communicative-reflexive) of communicative competence of future specialists in psychology; will
be evaluated according to the specified criteria (cognitive, interactive-communicative, activity-perceptive) and will be
implemented by introducing the system of their training into the educational process.

The following research methods will be used to solve tasks at various stages of scientific research:

theoretical: systematic and comparative analysis: philosophical, pedagogical, psychological, special literature,
reference, educational-methodical and instructional-normative documentation for the purpose of studying the
state of development of research and conceptual-categorical apparatus; study and generalization of practical
pedagogical experience, which will allow to determine the essence and structural components of communicative
competence of future specialists in psychology; the modeling method during the development of a structural-
functional model of the system for the development of communicative competence of future specialists in
psychology; summarizing the results of the pedagogical experiment in order to check the effectiveness of the
structural-functional model of the system of the specified process;

empirical: a pedagogical experiment (informative, formative, control stages) to check the effectiveness of the
developed structural-functional model of the system for the development of communicative competence of
future specialists in psychology; diagnostic methods (methods of information gathering, surveys, questionnaires,
pedagogical observation, etc.) with the aim of identifying problems and contradictions in the development of
communicative competence of future specialists in psychology and determining the level of their professional
training; method of generalization of independent characteristics;

methods of mathematical statistics for processing experimental data, quantitative and qualitative analysis of
empirical material, interpretation of research results and confirmation of the formulated hypothesis.

The scientific novelty of the obtained results will lie in the fact that:

- for the first time, the structural-functional model of the system for the development of communicative
competence of future specialists in psychology will be scientifically substantiated and experimentally verified,
which will be based on defined theoretical-methodological foundations (methodological approaches, principles,
functions); developed criteria (cognitive, interactive-communicative, activity-perceptive), indicators and levels
of effectiveness of the development of communicative competence of future specialists in psychology;
the essence, structure, principles and functions of the development of communicative competence of future
specialists in psychology will be clarified by specifying them;
will further develop the form and methods of developing the communicative competence of future specialists in
psychology.

The practical significance of the obtained results will consist in the implementation of such elements as:
the structural-functional model of the system for the development of communicative competence of future
specialists in psychology in the educational process of institutions of higher education that train specialists in
the relevant field;
the currently active seminar "Communication in the professional activity of a psychologist”;
the prepared educational and methodological manual "Development of communicative competence of future
specialists in psychology” and methodical recommendations for conducting practical classes in psychology.

Research materials can be used to improve the education of future specialists in psychology in higher education
institutions and during training activities.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Summarizing the above, we can come to the conclusion that the proposed research algorithm for the development
of communicative competence of future specialists in psychology is optimal for a comprehensive study of this problem
and to find out real effective ways to improve the system of professional training of psychology specialists.
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We see the prospects for further scientific research in the study of the problems of the development of
communicative competence of future specialists in psychology, the clarification of the conceptual and terminological
apparatus of the study, the development of criteria, indicators and levels of the development of communicative
competence of future specialists in psychology.
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ICTOPIOIPA®IA PO3BUTKY NICNAAUNIIOMHOI OCBITU BYMTENIB
NOYATKOBOI LLKOJIX B 3AXIOHUX OBJIACTAX YKPAIHU (1945-1991 PP.)

AHoTauia. OcsiTa € 6€3yMOBHMM BiAA3€PKANIEHHAM YCiX CYCNiIbHUX MPOLECIB, HA HEl NoKNaAeHi 3aBaaHHA 3 HOpPMyBaHHS,
PO3BUTKY, OYXOBHOMO CaMOCTBEPOXKEHHS JOOCLKOro MoTeHuiany KpaiHu. [loyaTkoBa OCBiTa € TiED NaHKOK OCBITW, Y SKil
3aKnafalTbCi NepesymMoBU OIS NMOAANbLIONO PO3BWUTKY OCOOUCTOCTI, MParHeHHs A0 Ni3HaHHS, reHepyBaHHs HauioHanbHOI
CBIZLOMOCTi Ta MO3UTMBHUX MOPasbHMX SKOCTEN KOXHOrO0 rpoMagsHuHa. Baxnmemm pecypcoM Mno4vaTkoBOI LUKOSM € neaarorivHi
npauiBHUKK, SKi MOCTIMHO BUKOHYIOTb PI3HOPIBHEBI YHKLII: y4UTENs, BUXOBATENS, NCMXON0ra, HacTaBHMKA, OOCNiOHUKA 3 yciMa
BMCYHYTUMM 10 HUX AEPXABOIO i CYCMiNbCTBOM NPOQECINHMMIN BUMOramu, WO 1 akTyanidye BaroMy notpeby B iX NicNsamMniIoMHiin
OCBITI (LinecnpsmoBaHOMy (axOBOMY 3POCTaHHI, NiABULLEHHI piBHA nMpodecinHoi kBanidikauji Ta mMaicTepHocTi). HeobxigHiCTb
6e3nepepBHOi OCBITU Meaaroris CyrnpPOBOXKXYETLCH M MOCTIMHAM OHOBNEHHSIM 3MICTY HaBYaJSlbHO-BYXOBHOIO MPOLECY, MOSIBOIO
HOBWUX MEAAroriYHMX TEXHOSOriN, CUCTEMATUYHMM MOMOBHEHHAM HayKOBO-METOAMYHOI iHhOpMaLii Ta NOAONAHHAM PO3PUBY MK
3006yTUMM 3HAHHAMM Ta AOCBIAOM MOMNEPELHIX MOKOiHb, AKUIA HEMOXJIMBO 3MJNCHIOBATU 63 ypaxyBaHHS MO3UTUBHUX NPUKIALIB
PO3BUTKY OCBITW. Y CTaTTi 34jICHEHO ICTOPMKO-NEAAroriYyHmiA aHania HaykoBMX Ta NPaKTUYHMX HAMPAaLOBaHb i3 NPO6eMM PO3BUTKY
nicNsSaMnNIOMHOI OCBITM BUMTENIB MOYATKOBOI LUKOM B 3axiaHWx obnactsax Ykpainm (1945-1991 pp.).

KniouoBi cnosa: ictopiorpadis, mxepensHa 6asa, nicnagunioMHa ocBiTa, NiaBULLIEHHS KBanidikalli BYMTENiB NOYaTKOBOI
LLIKOSIN, PO3BUTOK OCBITH.

HISTORIOGRAPHY OF THE DEVELOPMENT OF POSTGRADUATE EDUCATION OF
PRIMARY SCHOOL TEACHERS IN WESTERN REGIONS OF UKRAINE (1945-1991)

Abstract. Education is an obvious reflection of all social processes, it is entrusted with the tasks of formation,
development, spiritual self-affirmation of the human potential of the country. Primary education is the link of education in
which the prerequisites for further personal development, the desire for knowledge, the generation of national consciousness
and positive moral qualities of each citizen are laid. The most important resource of primary school is the pedagogical staff,
who constantly perform different functions: teacher, educator, psychologist, mentor, researcher with all the professional
requirements put forward to them by the state and society, which actualizes the significant need for their postgraduate
education (purposeful professional growth, raising the level of professional qualification and skill). The need for continuing
education of teachers is accompanied by the constant updating of the content of the educational process, the emergence
of new pedagogical technologies, the systematic replenishment of scientific and methodological information and bridging
the gap between the knowledge and experience of previous generations, which cannot be done without taking into account
positive examples of educational development. Therefore, the article presents a historical and pedagogical analysis of
scientific and practical achievements on the development of postgraduate education of primary school teachers in the
western regions of Ukraine (1945-1991).

Keywords: historiography, source base, postgraduate education, further training of primary school teachers, development of
education.

INTRODUCTION

The problem formulation. An overview of the problem under study will contribute to the creation of a holistic
image of the history of the development of postgraduate education of primary school teachers in the western Ukrainian
lands (1945-1991). Also, the analysis of this topic can become a scientific and theoretical basis for the formation of
an effective state educational policy of the modern Ukrainian state, in particular, taking into account the difficult path
of Ukraine to equal development in the circle of democratic European states, the negative experience of manipulating
education by existing regimes during the study period.

Analysis of recent research and publications. Various studies on the theory, methodology and history of the
development of postgraduate education of pedagogical staff were carried out by leading Ukrainian scientists. The theoretical
and methodological foundations of the development of the system of advanced training are covered in the works of I.
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Zhorova, A. Zubko, A. Kuzminsky, N. Protasova, L. Sergeyeva and others. The historical and pedagogical aspect of the
problem of continuing pedagogical education was studied by historians of pedagogy L. Berezivska, S. Krysiuk, V. Kuzmenko,
L. Sigayeva, O. Sukhomlynska and others. The main aspects of the development of primary education content and
pedagogical thought were studied by the following scientists: N. Demianenko, M. Yevtukh, N. Nikalo, O. Sukhomlynska,
M. Yaremchenko, M. Skatkin, I. Lerner, V. Raevsky, V. Lednev, T. Denysiuk and others. Such scientists as O. Vozniuk,
I. Drohobytskyi, T. Zavhorodnia, N. Matveeva, A. Nagirniak, V. Russol, S. Svorak, |. Strazhnikova, B. Stuparyk and others were
engaged in the study of the development of postgraduate education in the western regions of Ukraine.

The analysis of scientific research allows to confirm the significant interest of native scientists to the problem of
development of postgraduate education in Ukraine. At the same time, we have to state a small number of studies devoted to
the regional development of postgraduate education of primary school teachers in different historical periods, in particular,
concerning the territory of the western regions of Ukraine.

THE AIM AND RESEARCH TASKS

Purpose of the article: on the basis of studying the works of native scientists to analyze the studyability of the problem
of postgraduate education of primary school teachers in the western regions of Ukraine (1945-1991) in the historical
retrospective of the development of postgraduate education in Ukraine.

Objectives of the study:

- to analyze the state of research of the problem in the scientific literature;

to reveal the changes that took place in the system of development of postgraduate education of primary
school teachers during the study period on the basis of retrospective and comparative analysis;

to identify the factors that negatively influenced the development of postgraduate education of teachers in the
region (1945-1991);

to identify positive trends in the experience of postgraduate education of primary school teachers in the western
regions of Ukraine during the study period.

RESEARCH METHODS.

In order to solve the tasks, the following research methods were used: search and bibliographic — will contribute to
the systematization and classification of the source base (scientific, pedagogical, methodological literature, periodicals);
historical and pedagogical analysis of pedagogical and scientific-methodical literature — will help to analyze the historical
trends in the development of postgraduate education of teachers in the Western region of Ukraine (1945-1991);
retrospective — will help to reflect the nature of the evolution of postgraduate education of teachers; critical analysis of
the literature on the history of pedagogy and postgraduate education of teachers; critical analysis of the literature on the
history of pedagogy and postgraduate education of teachers.

RESEARCH RESULTS

The works that make up the source base of the problem under study are conditionally united into 3 groups: the first
one is represented by generalizing works on the history of pedagogy and postgraduate education of pedagogical staff;
the second group consists of studies of Soviet teachers devoted to the transformation and subordination of underground
education; the third group is represented by historical and pedagogical research of modern native researchers.

It is worth noting that the 40-60s of the twentieth century was a period accompanied by the Marxist-Leninist
methodology of postgraduate education development, where in the occupied territories of Western Ukraine the main
goal was the ideological and political training of specialists. S. Svorak in his work "Education in the Western Ukrainian
Region in 1944-1964" noted that after the Second World War "the Soviet government made great efforts to ensure that
the education and upbringing of the younger generations in the western regions of Ukraine were under the influence of
communist ideology” (Svorak S., 1998, p. 3). In the 1950s, the Lviv State University published a book by G. Paperna,
F. Naumenko "Innovator of Soviet Pedagogy”, with the help of which teachers were obsessively offered the ideas and
approaches of A. Makarenko (Svorak S., 1998, p. 14). In general, Soviet historiography has always tried to limit the
problem of World War Il mainly to political and military events, leaving aside cultural and educational life. In scientific
studies of this period (periodicals of the Soviet school: M. Bogatov "The role of cinema in the pedagogical process"
(1959), M. Boyko "Strengthening the organizational work of public education departments” (1956), S. Chavdarov "Urgent
tasks of pedagogical science™ and others; dissertations: O. lhnat "Essays on the history of the development of public
education in the Transcarpathian region during the years of Soviet power™ (1955), I. Pavliuk "Development of public
education in the western regions of the Ukrainian SSR (1939-1950)" (1956), R. Rostykus "The development of public
education in the western regions of the Ukrainian SSR" (1956), R. Rostykus "Development and Strengthening of Higher
Education in the Western Regions of Ukraine in the Postwar Period (1945-1955)" (1960), O. Shatenko "Development of
Public Education in Volyn during the Soviet era (1939-1954)" (1954), etc.) did not cover the socio-political and public
position of teachers as the largest group of intellectuals, but reflected the problem of providing schools with teaching
staff, emphasized the importance of professional ideological and political training of teachers, professional training was
not given priority (Pryjmakova V. 2017, p. 276). On this basis, Ukrainian scientists developed an opposition to the Soviet
pedagogical science, where it is impossible to avoid the work of H. Vashchenko "Project of the education system in
independent Ukraine” (1957), V. Sukhomlynsky "Go forward", which was written in the period 1950-1960, and published
only in 1989.

I. Strazhnikova notes that Ukrainian Soviet historiography still has a vague idea of the organization and content of
Ukrainian teacher training. It was associated with the activities of the Regional School Council, and the functioning of
the network of public and private teacher seminaries was not actually mentioned (Strazhnikova I., 2014). Nevertheless,
thanks to the work of researchers, an objective view of the organization and development of postgraduate education
became possible.
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According to the historical research of scientists (O. Vozniuk (Voznjuk O., 2013), T. Denysiuk (Denysjuk T., 2006),
I. Drohobytskyi (Droghobycjkyj 1., 2009), A. Nagirniak (Naghirnjak A., 2011)) in the postwar period, pedagogical
universities were not able to fully meet the country's need for teachers. In order to quickly provide educational institutions
with teachers, the Soviet authorities decided to open additional "eleventh™ classes in September 1945, and a similar
initiative was implemented in Lviv. The state, in particular local authorities, tried to provide students of such classes with
everything they needed: housing, food, even notebooks, which were of great value in the postwar period. This training
was not popular, because if the university gave education for 4 years, preparing a specialist, the women's pedagogical
class had to prepare a teacher for primary school in a year.

In 1959, general compulsory 8-year education was introduced. Primary school lost its functional independence and
became only the foundation for further education. During this period, adjustments were made to the content of primary
education, but they had no scientific justification. Thus, until the mid-60s primary school remained at the level of pre-war
requirements (Naghirnjak A., 2011). In working with teachers of the humanities, it was constantly emphasized the need
to study with students the primary sources of Marxism-Leninism, Soviet periodicals ("The Way of Education”, "People’s
Teacher”, "Soviet Education”, "Soviet School”), which acted as a source of information, and to some extent gave an
idea of the state system, socio-economic situation, educational trends, innovations, features of the historical period.

Later, during the 70s and 80s of the twentieth century, the dominant focus on improving the theoretical level of
professional readiness of teachers to teach academic disciplines and the formation of their Marxist-Leninist worldview
continued to be actively implemented. However, at this time, there were also positive changes, including the focus on
the development of professionalism of teachers, creativity, inclusion of psychological knowledge in the course training
(N. Kuzmin "Psychological Structure of Teacher's Activity" (1976), which had a positive impact on the educational
process, in particular in primary school. The psychological and pedagogical concepts of primary education were revised
and the concept of developmental learning was developed (V. Davidov, L. Zankov, D. Elkonin) (Denysjuk T., 2006).

In the 80s, the content of primary education was reformed in accordance with the increase in its duration from three
to four years, taking into account the principles of developmental learning. Since 1981, work has begun on building a
system of primary education for children from the age of 6, and then in 1984, the "Main directions of reform of secondary
and vocational schools” introduced experiential learning for children of six years old (Denysjuk T., 2006). Difficulties in the
implementation of this program were due to the insufficient development of psychological, pedagogical, methodological
issues and the lack of professional training of teachers. Since the emphasis in the work of postgraduate education
institutions was not on addressing the individual professional needs of teachers (theoretical, methodological, practical),
but on the introduction of general principles, a somewhat superficial acquaintance with innovations (Krysjuk S., 1995).
We should also note the fact that in the scientific works devoted to the issues of education of socialist countries, which
were published in the 80s of XX century, the problems of education development, including postgraduate education of
teachers, were considered fragmentarily, due to the socio-political and economic crisis in the country. The dominance of
communist ideology did not allow to cover subjects related to the activities of underground structures and organizations,
which is clearly observed in the historical essay by M. Nizhynsky "School, Teacher, Pedagogy” (1978). "The Ukrainian
people in the conditions of the communist empire was brought to gradual disappearance as a nation. However, contrary
to the anti-Ukrainian policy, thanks to the ascetic, selfless work of the people's teachers, young people acquired proper
general education, were involved in socially useful, productive and creative work...” (Ljubar O., Steljmakhovych M.,
Fedorenko D., 2003, p. 373).

During the era of independent Ukraine, studies related to the professional development of teachers have aroused
considerable interest among native scientists, including researchers from the western regions of Ukraine (O. Vozniuk
(Voznjuk O., 2013), I. Drohobytskyi (Droghobycijkyj 1., 2009), T. Zavgorodna (Zavghorodnja T., 1999), A. Nagirniak
(Naghirnjak A., 2011), S. Svorak (Svorak S., 1998), O. Tsybaniuk (Cybanjuk O., 2020) and others). This is evidenced by
numerous scientific researches: monographs, publications in professional journals, materials of scientific conferences,
teaching aids.

We pay special attention to modern dissertation researches of scientists, which have become a significant contribution
to the reflection of the content characteristics of the functioning and development of postgraduate education of primary
school teachers:

- 1996 - Krysyuk S. "Formation and development of postgraduate education of pedagogical staff in Ukraine

(1917-1995)";

1999 - Divak V. "Professional formation of methodologists in institutions of postgraduate education of
pedagogical workers™;

1999 - Kapchenko O. "Activity of district departments of public education on advanced training of pedagogical
staff in Ukraine (1945-1990);

1999 - Protasova N. "Theoretical and methodological foundations of the functioning of the system of
postgraduate education of teachers in Ukraine";

2000 - V. Russol "Didactic bases of optimization of the content of postgraduate education of pedagogical
workers";

2003 - Kuzminsky A. "Theoretical and methodological foundations of postgraduate pedagogical education in
Ukraine™;

2005 - Titarenko I. "Postgraduate education of primary school teacher in the system of methodical work of
secondary school™;
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2005 - Chepurna N. "Scientific and methodological principles of development of the system of advanced
training of pedagogical workers of Ukraine (1970-2004)";

2006 - Stolyarchuk T. "Problems of organization of pedagogical work of the teacher of public schools (the
second half of the XIX - the beginning of the XX century)”;

2008 — Shvydun V. Features of pedagogical changes in the activity of secondary schools of Ukraine (1917-1941);
2009 - Matveieva N. "Organization of scientific and methodological work with teachers of primary secondary
schools in Ukraine (1945-1990)";

2015 - Strazhnikova I. "Historiography of the development of pedagogical science in the studies of the Western
region of Ukraine (second half of the XX - early XXI century);

2017 — Pryimakova V. "Development of postgraduate education of primary school teachers in Ukraine
(1948-2012)";

2019 - Shugai Y. "Development of postgraduate education in native pedagogical theory and practice
(1932-1958)".

We draw attention to the fact that this list of processed studies is not exhaustive, but still is a significant achievement
of postgraduate education, thanks to which there was a rethinking of the goals of professional development of teachers,
including: taking into account the interests of teachers in continuous professional development; promoting their updating
of theoretical knowledge, professional skills and abilities to meet the needs of society in highly qualified, competitive
specialists.

CONCLUSION AND PROSPECTS FOR FURTHER RESEARCH

With the help of retrospective analysis of the source base, we tried to analyze the state of development of postgraduate
education of primary school teachers in the western regions of Ukraine (1945-1991), tried to determine the stages of
development of the problem under study and to highlight the peculiarities of the development of postgraduate education
in the region. As evidenced by the works of native scientists —our state has received a contradictory educational heritage.
On the one hand, it is selfless work, creative enthusiasm, significant achievements and innovations of teachers, on
the other — the education system that ignored the interests of teachers, leveled their national feelings. The studied
sources also trace the fact that the activity of the system of in-service training of teachers was aimed at fulfilling the
public order, which in different periods of time was to provide society with personnel of the proper level accompanied
by the peculiarities of political, economic, ideological and social development. Some areas of activity of postgraduate
pedagogical education institutions were determined by pedagogical needs, and in other cases pedagogy served as a
kind of cover for the propaganda of the main components of the Soviet ideological doctrine.

We see the prospects for further research in clarifying the conditions and factors of development of postgraduate
education of primary school teachers (1945-1991), taking into account not only native but also foreign publications.
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OUTUHCTBO B ANCKYPCI AOCNIAXEHDb NMOYATKY XXI CT.

AHoTauiga. MeTta cTaTTi — aHani3 cy4acHOro HaykoBOro AUCKYPCY [OoChioKeHb NpobnemM AUTUHCTBA.

Y crTaTtTi cxapakTtepu3oBaHO 0CO6GAMBOCTI iHTepnpeTauii deHoMeHy AWTMHCTBA Ha 3nami CTONiTb. YCTAHOB/IEHO, WO
cyyacHi JoCnioHMKM OUTUMHCTBA IHTePNPEeTYoTb Moro 34e6iNbWoro Yepea TpaauuiiHi akageMiyHi AMCKypCK, Wo NonsraiTb Y
noaini AMTUHCTBA MOMIX MCUXONOTiEl0, COLLIONIOTIED Ta aHTPONOOorieln. PO3KPUTO 0COBAMBOCTI MiXaAMCUMMAIHAPHOrO niaxony
B MPOLECI OOCNIOXEHHS OUTUHCTBA, FKe CTOCYETbCA IHTErpOBaHOi MEeTOAO0NOrii BUBYEHHSA NPo6sieM, NOB’A3aHMX i3 XUTTAM
OiTen Ta iXHiM 3aXMCTOM, WO, CBOIO 4eprow, GopMye CydacHe TPaKTYBaHHS «AUTUMHW B KOHTEKCTi». Lla Bi3dia guTUMHCTBa Oae
3MOry po3rnsaaTtv Koro K O4MH i3 NPIopUTETIB AePXaBHOI MNONITUKM B BaraTtbox kpaiHax CBiTy. JocnigkeHHIM 06rpyHTOBaHO
inel npo Te, Wo npobiemMa OUTUHCTBA B Cy4aCHMX CYCMifIbHUX HayKax AOCUTb YaCTO BU3HAYAETLCH SIK HAMPsiM, WO 3HAYHOKO
Mipolo nonsrae B TPaauUiAHOMY TeOpeTu3yBaHHi Ta BM3HAHHI BENMKOI KiIbkOCTi 3acoBiB CycniNbHOr0 KOHCTPYOBAHHS
Ta PEKOHCTPYIOBAaHHA OAUTUHCTBA, 3aieXHO Bif 4Yacy Ta Micugd, BiKy Ta cTaTi, €THIYHMX Ta PENiriiHMX BiAMIHHOCTEN TOLLO.
MpoaHanizoBaHO MNOHATTA «OUTMHA», FKE CTOCYETbCA «HEOOPOCIOi», «He3pifioi» OCOOUCTOCTI; Y TOW Xe 4ac MOHATTS
«OUTUHCTBO» € OiNbl 3aranbHUM Ta abCTpakTHMM i CBiOYMTb MPO CTATyC TMX, KOrO HA3MBalTb HedopocIMMK. 30Kpema,
OKPECEHO, L0 AOPOCAICTb MOXHA BU3HAUNTK Yepe3 ¢di3nyHy abo cekcyanbHy 3piNniCTb, IHKONM Yepes NPaBOBY Ai€30ATHICTb.
MoxeMo KOHCTaTyBaTu, WO TEPMiH «OUTMHCTBO» 30CEPEMXYETbCS MOSIOBHMM YMHOM Ha CTaHi O6yTTa AMTUHW, Ge3BiOHOCHO
[0 OKPEMO B3ATOI AUTUHW; BiH nepeadayae HasiBHICTb BiAMIHHOI, OKpemoi, GyHOAaMeHTaNbHO iHWOi CyCniNbHOI KaTeropii —
«auTuHCcTBa». O4HaK HaNCcKNagHilMM 3aBAaHHAM 3aMLLIAETLCS 3'ACYBaHHA TOrO, HACKINbKM NepesioMHi eTann CycrniNibHOro
XUTTS, 3MiHM 11 TeHOEHLUIi HanexaTb A0 AOCAIOHUUBLKOro nons Ta akageMiyHOro AMCKYPCY OMTUHCTBA i HACKiNbKM BOHWU
Bif0OpaxalTb Ta XapakTepunaytoTb 3aKOHOMIPHOCTI PO3BMTKY CYCMiNIbHMX HayK, @ TaKOX NapaaurmanbHi 3MiHVM B neparoriu.

KnwoyoBi cnoBa: oMtuHa, AMTUHCTBO, AUTUHOLEHTPU3M, BUXOBAHHSA, AMCKYPC OOCAIOKAEHb, CYCNifbHI 3MiHW.

CHILDHOOD IN THE DISCOURSE OF HUMANITARIAN STUDIES
AT THE BEGINNING OF THE XXI CENTERY

Abstract. The aim of the study is to analyze the modern scientific discourse of research on childhood problems. The
article examines the peculiarities of the interpretation of the phenomenon of childhood at the turn of the century. It has been
established that modern researchers of childhood interpret it mostly through traditional academic discourses, which consist in
the division of childhood between psychology, sociology and anthropology. The peculiarities of the interdisciplinary approach
in the process of childhood research are revealed, which refers to the integrated methodology of studying problems related
to the life of children and their protection, which, in its turn, forms the modern interpretation of "the child in context”. This
vision of childhood allows us to consider it as one of the priorities of state policy in many countries of the world. The research
substantiates the idea that the problem of childhood in modern social sciences is quite often defined as a direction that
largely consists in traditional theorizing and recognition of a large number of means of social construction and reconstruction
of childhood, depending on time and place, age and gender, ethnic and religious differences, etc. The concept of "child",
which refers to an "immature” personality, has been studied; at the same time, the concept of "childhood" is more general
and abstract and indicates the status of those who are called minors. In particular, it is outlined that adulthood can be defined
through physical or sexual maturity, sometimes through legal capacity. We can state that the term "childhood" focuses
mainly on the child's state of being, without having to do with an individual child; it assumes the existence of a distinct,
separate, fundamentally different social category — "childhood". However, the most difficult task remains to find out to what
extent critical stages of social life, changes and trends belong to the research field and academic discourse of childhood and
how much they reflect and characterize the patterns of development of social sciences, as well as paradigmatic changes in
pedagogy.

Keywords: child, childhood, child-centrism, upbringing, research discourse, social changes.

INTRODUCTION
The problem formulation. One of the priorities of the state policy in the reform of education in Ukraine is the
transition from the authoritarian and disciplinary model of education and upbringing to a person-oriented one, which
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is provided by the National Doctrine of the Development of Education of Ukraine in the 21st century. lts essential
features are the creation of favorable conditions for self-development and self-education of the individual, meaningful
definition of one’s capabilities, life goals.

In these conditions, researches that are conducted today regarding the early periods of a person'’s life - childhood
- acquire priority. Emphasizing the attention of researchers on the child as a human being remains one of the most
urgent pedagogical problems all over the world. The child becomes the central figure in all processes related to its
upbringing, education and development.

The concept of child-centrism in both foreign and domestic pedagogy has its own history. It acquired a scientific
content with the emergence of a new pedagogical trend — pedocentrism (Greek pais — child, Latin centrum - centrism,
environment), according to which the organization and methods of teaching are determined only by the immediate,
spontaneous interests and needs of children. The content of this concept is much deeper, because the problem
of child-centrism was relevant not only for reformist pedagogy, but also for ethnopedagogy, Christian pedagogy,
pedology, health pedagogy, etc.

Child-centrism or childhood pedagogy is present on the margins of any of the maps that classify modern
pedagogical directions and currents, regardless of their philosophical and socio-political ideologues.

There is no doubt that child-centrism contributes to a holistic interpretation of pedagogy in a historical perspective,
due to the fact that with the change of generations, pedagogy also changes to a certain extent. In this regard, the
experience of this field of knowledge helps future researchers to understand the ambiguity of pedagogical terms that
have been introduced into circulation by representatives of various pedagogical currents. In this case, we are talking
about the need for a scientific reflection of the historical path that child-centrism pedagogy took from the period of its
formation and development, to its decline and new understanding.

Analysis of recent research and publications. The research was based on the following theoretical and
methodological approaches: structural analysis (Emil du Bois-Reymond, G. Krueger, B. Sliversky, etc.), which, enabling the
coverage of a significant research field, provides a basis for conducting a discourse of problems child and childhood during
the development of human civilization; dynamic analysis of development (Philippe Arinus, Arnold, Zinnecker, etc.), which is
based on the study of social contexts of childhood; evolutionary approach, which consists in studying the development of
certain categories, theories, regularities, etc.; sociocultural approach (A. James Prout), which emphasizes the study of the
child's ways of being and different types of childhood.

Recently, at the turn of the 20th and 21st centuries, more and more historians are trying to study childhood through
postmodernist theories, in particular, the problem of the meaning of children and childhood for adults (N. Postman, M.
Winns, etc.).

THE AIM AND RESEARCHT ASKS

The aim of the study outline and analyze the main trends in the development of child-centered ideas in foreign and
domestic pedagogy in the first half of the 21st century.

RESEARCH METHODS

Research methods: the presented research uses the dialectical method, thanks to which it is possible to consider the
subject of research in all its interrelationships and dependencies; the method of system analysis, which contributed to the
comprehensive study of child-centrism in the educational discourse; comparative-historical and hermeneutic methods
that provided insight into the inner essence of the process of the formation of child-centrism; search and bibliographic for
studying library catalogs; the method of theoretical generalization, which made it possible to form well-founded conclusions
based on the results of the scientific research work and to determine the possibilities of using the ideas of child-centrism in
the modern educational space of Ukraine.

RESULTS OF THE RESEARCH

Today, the educational process is considered not only as the transfer of knowledge and the development of abilities
and skills, but as a process of expansion, improvement and renewal of already existing cognitive schemes. After all, what a
child will learn at school largely depends on what it already knows itself.

Creating a favorable environment for effective learning at school according to child-centered ideas leads to the fact
that: the main emphasis in education is on the research process of the student’'s search for the truth, the nature of
phenomena, connections, in this process the key concept is the interest of students; primary competencies of students are
enriched, expanded and supplemented; students strive to achieve such results that could increase their own educational
potential; the teacher creates conditions for students' creative activity in the lesson.

Thus, the goal of learning is not the assimilation and reproduction of the knowledge and algorithmic skills imparted by
the teacher, but the creation (construction) of knowledge by the student himself. The knowledge acquired in the student's
mind in this way has a dynamic, dialogic, emancipatory character. They become part of his own life experience and give
him the right to his own understanding of the world at the same time as personal responsibility for this understanding.

The creative model of learning, which is sometimes called constructive, is a modern carrier of child-centered ideas,
strengthened by pedagogical cooperation. This model is built on a natural basis. When using it at school, the following
requirements should be taken into account:

only through social activities can a child get a space to interpret his own experience, he learns to use the
essence of cognitive phenomena in such a way that would be in accordance with the requirements of the
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cultural environment in which the child is (class, school, etc.); its activity is always perceived in a cultural and
historical context.

the student must believe in himself as a person who learns and also has the right to decide how to learn;

the teacher at school ceases to be the only guarantor of the truth, but he is responsible for the methods,
technologies and forms of organization of the educational process; the basis of this approach is learning in a
group (class), the members of which, in the broadest sense of the word, cooperate in the process of acquiring
their knowledge, all students are included in the participation;

the teacher’s role in the educational process changes from a mentor to a advisor (consultant), he becomes a
person who outlines the goal, proposes tasks, monitors the development of students, supports their activity,
encourages cooperation (Ch. Biuler M. Allen, 2004).

One of the main achievements of the creative school model, where the child builds his own knowledge, is the reliance
on student relationships. The traditional model of education and upbringing overestimates adult-child, teacher-student
interaction. This model is based on an anthropocentric approach to learning. Child-child interaction is relegated to the
extracurricular environment, although these relationships are an important component of the socialization of children and
youth, their cognitive, social and moral activities. It is obvious that the school will have to become more child-centered,
more natural and organized in such a way that learning, life and emotions will not be separated from each other.

The ideas of child-centrism regarding child education remain extremely relevant today. Modern child-centrism
increasingly focuses on research into the activities of social structures in a certain space where the processes of children’s
daily life interact as actors of the environment in which they live (Pedahohichnyy slovnyk, 2001).

This especially applies to children marginalized by society, who live in poverty and demoralization. These are children
who do not find support in the family, at school, in educational and guardianship institutions, and are forced to look for
friendliness, a sense of security, and proper shelter on the street. Child-centrism in the postmodern society must be deeply
rooted in philosophy and social pedagogy. Thanks to research on the problems of "street children”, it will be possible to
find ways to solve them through social intervention and improvement of their living space (Kremen', 2009). Today, child-
centrism examines not only the child, but also the world in which he lives. The study of the child's living space involves
the study of the character, patterns and actions of people who concentrate their vital activity on a small spatial segment.
Here we can talk about the "geographic aspect” of specific realities that take place in the child's living space (city, district,
street).

For a social pedagogue, it is important to always keep in mind that when studying a child’s living space, the child's
socio-pedagogical and natural development are closely intertwined. Social facts, in particular pedagogical ones, have a
different origin than natural laws, so their predictability is also different. You can understand them only when they have
already formed into a single whole, hence the need for their description, analysis and an attempt to understand them ex
post. It is possible to do this only through the reconstruction of historical and pedagogical studies and their extrapolation to
modern pedagogical science and practice.

Human rights begin with the rights of the child, all those who not only teach and educate the young generation, but also
bear full responsibility for it, should know about this. If the rights of the child are a component of the educational process
and the education system, then they significantly increase the importance of both human and child rights, as well as the
education system itself.

The reorientation of modern social culture towards mutual respect for the rights of both adults and children confirms
the opinion that adults should not be burdened with responsibilities towards children all the time, otherwise it threatens to
become their serf; nor should children be given exclusive rights, because this could lead to anarchy. There is no doubt
that society should recognize the rights of the young generation to freedom, self-respect, and life, which would guarantee
both individual and social development. Responsibility in solving this issue should be manifested through the combination
of children’s rights with their responsibilities.

When implementing a child-centered approach to guaranteeing children’s rights on the part of society, the latter must
realize that these are not rights that should govern children or rights by which children would manage themselves. Rather
than all this, there should be rights that would serve children, which should be observed, respected and protected from
violation by other people, as well as by human-made institutions (state, school, authorities) from injustice.

If we say that the rights of a person, like the rights of a child, arise from his nature, then this means what is called
natural law, an unwritten law, a law that is higher than the law established by man. Therefore, it is indestructible and cannot
be removed. Moreover, if a society of adults seriously violates this right by limiting or ignoring it, it thereby supports the
inevitable conflict between children and adults.

To the extent that modern law began to penetrate the relationships between children and adults, the relationships
between them also changed, which went from despotic-subject to partnership-business, which increases the need for
respect, love, trust and adaptation to ethical values on both sides. and ideals.

The process of children’'s awareness of their rights also has an important educational aspect, because it touches
the conscience of educators, awakens the vulnerability of teachers and guardians to existing evil or pathology. A special
responsibility rests on those who should stand on the side of the child's rights in the state, namely, on the children’s rights
commissioners.

A rather difficult barrier in changing the legal status of a child is a family that adheres to the traditional approach to
family education, which consists in the right of the family to raise the child as it sees fit, sometimes even "breaking” the

62



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

child’s personality in the name of | of parental authority. Thus, each family establishes for itself the right of social relations
with children, to which children must obey.

Increasingly, educators are paying attention to the fact that the widespread myth about the moral self-improvement of
adults through their observance of the rights of the child is nothing more than a myth. This is supported by the fact that,
although most European countries consider a child to be a person from birth to 18 years of age, many of them do not have
legislative acts or decrees that would regulate the state's policy in the field of protection of children’s rights. In fact, a child
cannot realize any of the rights that belong to him independently, but only through adults. According to Robert Farson,
"The emancipation of children does not mean the disappearance of any morality, but on the contrary — the rejection of its
duality” (Farson, 2005).

Our relationships should be based on the same principles, moral principles, beliefs and rights. Just as the actions of
adults are subject to certain rules, value systems, and prescriptions, so should children. Because the goal of emancipatory
aspirations is ultimately reduction possibilities of mutual enslavement (Farson, 2005).

One of the important rights of a child is his right to self-development, because it is thanks to this right that he can be
freed from violence and self-determination.

The child's right to life without physical punishment is also obvious. It applies to almost all situations of communication
between children and adults, including school and extracurricular facilities. Eliminating corporal punishment from the
educational practice would encourage teachers to look for other ways and methods of working with children without
harming them.

Representatives of the modern anti-pedagogical trend believe that the school belongs to those institutions that destroy
human rights to freedom of learning and thinking (lllich, 2002). The school, in their opinion, is not only a tool for exercising
power through its repressive and selective functions, but also a place for changing human nature according to the Puritan
worldview. After all, children in this case are considered "savages” who need to be constantly tamed, directed and
subordinated.

Anti-pedagogues claim that the learning process begins for each person in a natural way from birth and cannot be
avoided or freed from it.

The only problem is whether children want to learn with or without coercion. Instead of supporting the existing order in
schools, parents should be more supportive of their own children and friendly teachers, for the sake of a better and free
upbringing (Kej, 2005).

If we take into account the axiological dimension of anti-pedagogy, then it gravitates more towards the personalistic
direction in pedagogy, which in turn opens up more opportunities for dialogue between personalism and anti-pedagogy,
and also outlines the field of joint activity to create new relationships between the child and educator, teacher.

Among the most widespread pedagogical currents of the second half of the 20th century, which actively implemented
the ideas of child-centrism in their activities, was critical-emancipatory pedagogy, which arose on the basis of the critical
theory of the Frankfurt School and the protest student and student movements of the late 60s. It was characterized by a
variety of worldview ideas, from liberal, critical-rationalist to orthodox-marxist.

The existing school was criticized for such shortcomings as: school stress due to students’ academic overload; low
level of classes (old curricula, outdated teaching methods, etc.); the dominance of object-subject approaches in education.

In contrast to such a school, the representatives of this direction sought such a school that would: have children’s trust,
respect them as individuals; paid attention to all children without exception; created an atmosphere of benevolence in the
school.

The goals of critical and emancipatory education were as follows: opposition and resistance to conformism; critical
rationality instead of irrationality that serves the public interest; social changes instead of reproduction of what already
exists; cooperation and solidarity instead of fighting.

Critical and emancipatory pedagogy taught to resist what leads to harming a person. First of all, it is about the wrongs
that a person suffers from society. The young generation should not immediately be involved in what is already stable and
defined, because they should first of all think about themselves. Therefore, the key issues of the critical-emancipatory
theory of education should be independence, criticism, creativity, and the struggle for social change.

Humanistic psychology and pedagogy, widespread in the West, also paid a lot of attention to child-centered ideas.

The main theses of humanistic psychology and pedagogy:

The person is in the center of attention. In this way, evidence, as the most important phenomenon in human
cognition, moves to the center;

Emphasis is placed on specific traits of human character (ability to choose, creativity, self-assertion, ability to
evaluate);

The choice of formulated questions and research methods in the child's cognition should be adequate to their
meaning;

The main postulate of humanistic psychology and pedagogy is respect for human values and dignity (Shenebek,
2011).

The educational process focused on the teacher and on the individual are significantly different.

In the first case, the teacher possesses the knowledge that he must pass on to the students, in the second case, it is
accepted that the students can think and learn by themselves; in the first case, the teacher has power, the students are
obedient, in the second case, everyone is responsible for the learning process: the teacher, students, parents, society.
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In German-speaking countries at the end of the 20" century. constructivist pedagogy gained great popularity. The
ideas of constructivism were first presented by the Austrian scientist Paul Watzlawick in 1981, when he published the work
"Invented Reality” (Entsyklopediya osvity, 2008). Constructivists believe that all reality is a construct created by people who
believe that they are discovering and exploring reality.

The success of modern constructivism, on the one hand, lies in its similarity with cognitive psychology and systems
theory, as well as such widespread phenomena in the modern world as individualization, postmodernism, and the crisis of
normative disciplines (subjects).

The key competencies of constructivist pedagogy are: openness to differences, pluralism, the unknown; tolerance
of disagreements, paradoxes and uncertainty; ability and willingness to observe; responsibility for one's own and others’
emotionality; ability and willingness to accept decisions and suggestions from others; openness to public topics and key
issues.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

All of the above gives reason to assert that child-centric ideas, just like a hundred years ago, find their place on
various fields of modern maps of social sciences, regardless of the system of ideological or political coordinates in
which they are located.

It can also be stated that the problems of childhood, which society tried to solve in the past centuries, did not
decrease, they even increased and they became more difficult to solve than before. Cyber addiction, drug addiction,
alcoholism, pedophilia, AIDS, this is far from a complete list of new challenges for the society of the 21st century,
which must solve these problems already today, not forgetting that there are also other traditional ones — which
move from one historical and social formations to another — problems of family education, violence against children,
orphanhood, education, education, etc.

If at the beginning of the last century Ellen Key called it the "Century of the Child", and in the end it turned out
to be a century in which two world wars took place, hundreds of wars between individual countries, thousands of
religious armed conflicts and the same number of inter-ethnic conflicts in which millions died children, then it is better
not to call the 21st century with lofty words, but to try to make every adult remember that the fate of the future of
humanity depends on them, because it is in the hands of children. How we will raise them, what we will teach them,
and how we will teach them, that will be the future.
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POJIb JIITEPATOPIB Y ®OPMYAHHI TA PO3BUTKY YKPAIHCbKOI AUTAYOI
NEPIOANKU HA 3AKAPIMATTI B 20-30-TI POKU XX CTOJIITTH

AHoTauiqa. MNopyweHa npobnema akTyanizyeTbCs HayKOBMM iHTEPECOM i NMPaKTUYHOIO 3HAYYLLICTb BUBYEHHS iICTOPUYHOIO
[I0CBify PO3BUTKY ANTSHOI Nepioamku Ykpaiu. Ii uikaBy camo6yTHIO CTOPIHKY CTAHOBUTL NPOLLEC CTBOPEHHS ANTAYMX H4aCOMNKCIB
Ha 3akapnatTti y 20-30-pp. XX cT. MeTa i 3aBOoaHHa OOCHIOXEHHS NONAraldTb Y 3’ACyBaHHi pOfi Ta BHECKY YKPaAiHCbKMX
nitepaTopiB (NMMCbMEHHNWKIB, peaakTopiB) y GOPMYBaHHS Ta PO3BUTKY OUTAYMX NEpiognyHMX BuaaHb Ha 3akapnatTi y 20-30-x
pp. XX CT.

Y npoueci nigrotoBkM OOCNIAXKEHHS BUKOPUCTAHO Taki METOOWN: €BPUCTUYHO-MOLUYKOBUI; aHanidy i CUHTE3Yy; KOHTEHT-
aHania i guckypc-aHanis; 6iorpadiyHni.

Pesynbtatn OOCRHILXEHHA NonaraioTb y 3’ACyBaHHI BHECKY YKpaiHCbKMX niTepartopis i neparoris (ABryctuH BonowwH,
Onekcangp Mapkyw, IBaH MaHbkeBud, MaBno Kykypysa Ta iH.) y 3aCHyBaHH Ta PO3BUTOK AUTAYMX 4acONUCiB «BiHOYOK
ONg nigKkapnaTCbkux OiTo4ok» Ta «[yinka». MNokasaHo ponb y iXHbOMY BUOAHHI MOMOALIKHOIO Yaconucy «Haw pigHuin kpai».
AKLIEHTOBAHO Ha BUCBIT/IEHHI OpraHi3auinHO-MeTOAMYHOrO AOCBIAY peaakuii XypHany «[14ifnka» Wwoa0 BAawTyBaHHS LWKITbHUX
CBSIT HAa YECTb YKPAIHCbKMX MUCbMEHHUKIB, LIKiNbHUX BiGNioTeK | YnTaneHb, BUCTABOK, YATALKUX MYPTKiB (knybiB). MokasaHo
dopmn i MeToam HanarogxeHHs pepakuii «l4inkm» 3BOPOTHOrO 3B’A3KY 3 YMTa4yamu, L0 BUSIBASNOCS B 3anpOBaLKEHHI
creujanbHux pybpuk, nybikauii BipLwiB Ta OMNOBiAAHb YMTAYIB HA CTOPIHKA XXypHasy TOLLO.

Y BMCHOBKax 3a3Ha4yeHo, LLO BiJOMi YKPaAiHCbKi MMCbMEHHWKM 3akapnatTa Ta emirpaHtu 3 FanuuvHu i HagaHinpsHebKoi
YKkpaiHn BUCTYNWUAM YHiNbHUMM iHiLiaTOpamMn Ta OpraHisatopamMu MNPOLLECY 3aCHYBaHHS | PO3BUTKY AUTAYUX NEPiOANHHUX
BMAaHb Ha 3akapnatTi y 20-30-x pp. XX c1. Byayun ¢paxoBumu nitepatopamu i pegakropamu Ta 3ae6inblioro npodecinHmmm
neparoramu, BoHM MikjlyBanncs nNpo Te, Wob AMTSAYi HaconmMcK He nve Npe3eHTyBann YMtadeBsi Halikpalli 3006yTkM auTayoi
noesii Ta Npo3n, a  CTanu BaXIMBUMN AiIEBMMW OpraHi3auinHO-MeTOANYHUMN ocepeakaMmmn pOpPMyBaHHS | PO3BUTKY iHTEpPeCy
00 XyOOXHbOrO CnoBa, €CTETMYHUX CMakiB, 4nTaubkoi KynbTypu. He BTpatvMB akTyanbHOCTI AOCBI4 penakuin gutaymx
4aconuciB LWOAO CTMMYJIIOBAHHS TBOPYOi akTMBHOCTI LUKOMAPIB, HANarofkeHHs 3BOPOTHOrO 3B’A3KY i3 YMTayem, po3pobku
METOAMKM 3 yNalTyBaHHS LKiNbHMUX 6ibnioTek, BUCTABOK, OpraHisauii rypTkoBoi poboTu TOLLO.

KniouoBi cnoBa: gutaua nepiogmka, ykpaiHcbKi nitepatopu, 3akapnarTs, yaconuc «BiHovok», yaconuc «[Myinka», yaconuc
«Haw pigHuin kpai».

THE ROLE OF WRITERS IN THE FORMATION AND DEVELOPMENT
OF UKRAINIAN CHILDREN'S PERIODICALS IN TRANSCARPATIA
IN THE 1920s-1930s XX CENTURY

Abstract. The raised problem is actualized by the scientific interest and practical significance of the study of the historical
experience of the development of children’s periodicals in Ukraine. Its interesting original page is the process of creation and
development of children's magazines in Transcarpathia in the 20s and 30s. XX th century

The purpose and task of the research is to find out the role and contribution of Ukrainian literati (poets, writers, editors)
in the formation and development of children's periodicals of Transcarpathia in the 20s and 30s of the XXth century. The
following methods were used in the preparation of the study: heuristic-search; analysis and synthesis; content analysis and
discourse analysis; biographical.

The results of the research consist in clarifying the role and contribution of Ukrainian writers and teachers (Agustyn
Voloshyn, Oleksandr Markush, Ivan Pankevich, Pavlo Kukuruza, etc.) in the founding and development of the children's
magazines "Wreath for Podkarpatskyi Children™ and "Pchilka”. Their role in publishing the youth magazine "Nash nadny
kray" is shown. Emphasis is placed on highlighting the organizational and methodological experience of the Pchilka magazine
editorial office in organizing school holidays in honor of Ukrainian writers, school libraries and reading rooms, exhibitions,
reading circles (clubs). The forms and methods of establishing feedback from the "Bee" editorial office with readers
are shown, which is manifested in the introduction of special sections, the publication of their poems and stories on the
magazine's page, etc.
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The conclusions state that famous Ukrainian writers and poets of Transcarpathia and emigrants from Galicia and Trans-
Dnipro Ukraine were prominent initiators and organizers of the process of founding and developing children's periodicals in
Transcarpathia in the 20s and 30s of the XX century. As professional writers and editors and, in the vast majority, professional
teachers, they ensured that children’s magazines not only presented the best achievements of children's poetry and prose
to the reader, but also became important effective organizational and methodical centers for the formation and development
of interest in the artistic word, aesthetic tastes, reading culture. The experience of the editors of children's magazines in
stimulating the creative activity of schoolchildren, establishing feedback with the reader, developing methods for arranging
school libraries, exhibitions, organizing group work, etc., has not lost its relevance.

Keywords: children's periodicals, Ukrainian writers, Transcarpathia, "Vinochok" magazine, "Pchilka" magazine, "Our native
land” magazine.

INTRODUCTION

The problem formulation. Children's periodicals are an important means of forming and socializing a child, therefore
they should be designed for a specific age category and fulfill a set of target instructions of a cognitive, educational, and
artistic nature. Ukrainian children’s periodicals have gone through a complicated and long path of historical development.
Its interesting original page is the development of children's magazines in Transcarpathia in the 20s and 30s of the
XXth century, when the region was part of Czechoslovakia. At that time, with the efforts of a small circle of writers and
teachers with the support of the general public, for the first time in the history of the region, children's magazines began
to be published in the Ukrainian literary language with admixtures of local dialect.

The study of this historical experience is relevant and practically significant for the development of the theory and
practice of modern pedagogical science. Children's periodicals of Transcarpathia of the interwar period present original
and little-known artistic works of Ukrainian poets and writers and interesting methods and means of influencing and
communicating with young readers, which under modern conditions can be used in educational and educational work
with children of preschool and junior school age.

Analysis of recent research and publications. In Ukrainian pedagogical science and other fields of knowledge,
considerable experience has been accumulated in studying the theory and practice of the development of national
children’'s periodicals. This problem was comprehensively understood in the works of N. Vernyhora, E. Ogar, O. Orlyk,
R. Stadniychuk, and others. Various aspects of the methodology of studying the children’s press are highlighted in
the studios of T. Davydenko, O. Nagornaya, O. Prokopchuk and others. The development of children's periodicals
in different regions of Ukraine was studied by A. Zhivotko, Yu. Stadnytska, T. Starchenko, N. Yablonovska, and other
scientists. Certain aspects of the publication of children’s magazines are raised in works on the development of Ukrainian
periodicals in Transcarpathia in the 20s and 30s of the XXth century. (Y. Bidzilya, M. Vegesh, V. Gabor, I. Dobosh, M.
Kukhta, I. Likhtei, L. Khodanych, etc.).

However, in the aspect defined by us, the raised problem was practically not considered. This determines the
scientific expediency and practical significance of its subject study.

AIM AND TASKS OF THE RESEARCH

The purpose and task of the research is to clarify the role and contribution of Ukrainian writers (poets, writers,
editors, critics) in the formation and development of children’s periodicals in Transcarpathia in the 20s and 30s of the
XXth century.

RESEARCH METHODS

During the preparation of the study, the following methods were used: heuristic-search (for the systematization and
analysis of scientific sources on the problem in question); analysis and synthesis (for the breakdown and division of
processes and phenomena of the formation and formation of children's periodicals in the region and the combination
of disparate data to display the object of research as a certain whole); content analysis, discourse analysis (to study
certain aspects of the studied phenomena from the standpoint of scientific discourse)” biographical (to express the
creative path of writers as pedagogical personalities).

RESULTS OF THE RESEARCH

The first Ukrainian periodical for children of preschool and primary school age in Podkarpatska Rus (the official
name of Transcarpathia during its stay as part of Czechoslovakia in 1919-1938) was the magazine "Vinochok dlya
Podkarpatskih ditochok™ (not "Pchilka” as is often claimed in the literature ). There is also confusion in the coverage
of the historical development of "Vinochka". It follows from authoritative publications that at first, from February 20,
1920 to September 1923, it was published twice a week in Uzhhorod as an organ of the School Department of Civil
Administration, and from September 1924 to 1938 as a supplement to the Tyachiv magazine "Our Native Land » (Literary
encyclopedia, 2007. Vol. 1. p. 187).

The change in the status of "Vinochka" was connected with the fact that after the death of the first editor of
Ya. Rozvody in October 1920, after taking over his duties, Ivan Pankevich (an emigrant from Galicia, a well-known
Ukrainian linguist, publisher, teacher, public figure, moved in Transcarpathia in 1919), due to the burden of scientific
and pedagogical work, could not ensure the systematic publication of the journal. In order to save the popular project
among children and adults, in September 1924 Oleksandr Markush, a well-known writer, teacher, editor, author of about
20 textbooks, took up this matter. Therefore, especially after the merger in 1927 of "Vinochka" with the magazine "Nash
nadny krai" he managed to attract the best creative forces of Subcarpathian Rus to cooperation.
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The second, most well-known children's magazine in Zakarpattia during the researched period, "Bdzhilka" began to
be published in the 1922-23 school year as a supplement for school youth to the magazine "Pidkarpatske pcholyarstvo™.
After his publication was transferred to "Prosvita” in 1924, Augustyn Voloshyn, the most famous public figure and
teacher of Transcarpathia in the first half of the XXth century, who also distinguished himself as a writer and playwright
and editor and publisher of many periodicals, took over the functions of editor-in-chief. Pavlo Kukuruza, an emigrant
from Dnipro Ukraine, a well-known publisher, editor and teacher, became the administrator of "Viochka". Thus, the
magazine turned into an "illustrated monthly for youth, families and people”. Against this background, the main goal of
"Bdzhilka" crystallized: to introduce the child to the nature and cultural traditions of the native land and the folklore and
literary heritage of Ukrainian and other peoples (Voloshyn, 1927).

In the context of the investigated problem, we note such a unique phenomenon in the history of the development of
youth periodicals not only in Transcarpathia, but also in the whole of Ukraine in the XXth century. as a private magazine
"Our native land”. It was published by the efforts of the writer-pedagogue O. Markush and the editorial board of his pen
and educational colleagues who worked in a private house in Tyachiv.

The first issue of the magazine, printed on October 1, 1922, at a local private printing house, cost customers 2,500
Czech crowns. Although all issues of the magazine were sent free of charge to Ukrainian schools in Rakhiv, Sevlyush,
Tyachiv, Khust districts, the local teachers, together with students and parents, constantly donated money to this cause.
According to researchers’ calculations, during the 17 years of its existence, until 1939, 174 issues of the magazine
appeared, which contained more than 500 fairy tales and 300 ethnographic notes, 250 legends and tales and many
other interesting materials. With such dedicated work, writer-pedagogue and publisher O. Markush gained recognition
and authority among the general public of the region (Savchuk, 2016).

The publication of the magazine "Our native land” had a positive effect on the development of "Wreath" and
"Bdzhilka" These magazines had a common circle of authors and readership. Their success and popularity among
children, youth and the cultural community of Subcarpathian Rus was due to Yuriy Borshosh-Kumyatsky, Andriy Voron,
Vasyl Grenji-Donskyi, Mariyka Pidhiryantsa, Yuriy Stanynets, Marusa Tysyanska, and other poets and novelists of the
region, who in the columns of the mentioned magazines mostly presented their original works of art for the first time.

The popularity and scale of influence of periodicals for children and young people is evidenced by their mass
circulations and other activity indicators. In the second half of the 20s of the XX century. the circulation of each issue of
the magazine "Our Native Land" reached 2,000, and the magazine "Pchilka" in the early 1930s - up to 5,000 copies.
During its 11 years of existence, until 1934, its total circulation was 300,000 copies, and the Pchilka New Library
published 86 books, mainly for preschool and elementary school children (Voloshyn, 1937).

Subsidies from school authorities did not cover all the financial needs of these magazines, so their editors constantly
appealed to the public for financial assistance. It is for this reason that numerous plans to increase the volume of
circulations remained unrealized, although public requests for the printed word of this kind were constantly growing.

It is important to note the responsible civic position of Ukrainian writers regarding support and assistance to children’s
periodicals. They did not take royalties for the works printed on their pages, because they considered this matter to be
their national duty. The same applies to the performance of the functions of editors, which were carried out on a public
basis. Moreover, at the beginning of the publication and in difficult times, the editors of the magazines "Our native land”
and "Pchilka” O. Markush and A. Voloshyn published them at their own expense.

Ukrainian writers saw in periodicals not only an opportunity to present their creative work, but also an effective
organizational and methodical factor in the formation of children and young people's permanent interest in good writing,
artistic and aesthetic tastes, reading culture.

In the implementation of these tasks, the editorial office of "Bdzhilka" has accumulated productive experience. In one
of his columns, the well-known teacher, editor and historian of the Ukrainian press, Arkady Zhivotko, presented original
methodological developments in the organization of children's public and school libraries and reading rooms. They have
not lost their practical significance, so they need objective consideration.

According to A. Zhivotka, children should take "the most active part” in the organization of holidays, "freely getting
acquainted with the literature and public life of their people.”

In this way, they "satisfy their aesthetic needs..., develop a sense of community.” To accommodate such events, he
developed a number of "demonstration” scenarios for holidays in honor of T. Shevchenko, as well as O. Dukhnovych
and other Transcarpathian writers. They had the following components: "Introduction”; "Declamation™; "Music (violin,
piano)"; "Abstract”; "Living image"; "Singing (solo or choir)"; "Choir" and others. The children themselves had to furnish
the halls for holding such events. For this, drawings and other props related to the life of the writer and his works were
prepared (Zhyvotko, 1927b).

The methodical development of student exhibitions, which, according to A. Zhivotka, should be held at school
twice a year for several days, is also interesting and relevant. They can have the following sections: "manual labor";
"painting”; "journeys (excursions)"”; "work in the garden, in the garden™; "children's holidays"; "reading books". During
the preparation of the exposition "reading books", children individually or in groups compile catalogs, make diagrams
and cartograms. On this basis, two departments and their "sub-departments” (informative blocks) are formed: 1. "Book
collection: a) the number of books in individual thematic subdivisions, b) how many books have been read in a certain
period, ¢) a comparative table of reading books by thematic subdivisions, d) copies of library books; 2. "Publishing
house: a) magazines, b) how many children participated in the work of the book collection as employees, c) creativity
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and work of employees in fields (poems, short stories, memories, etc.), d) samples of magazines,” etc. Arrangements of
other sections of the exhibition were to be carried out by members of the respective interest groups (Zhyvotko, 1927a).

Under modern conditions of complete "computerization” of the educational process and the growing trend of
"separating the student from the book", the method of organizing children's libraries developed by the editors of
"Pchilka" is being updated. On the basis of "small groups” a circle (club) is created, which elects a librarian and a library
committee. Therefore, the work is carried out in "steps” together with the teacher and "all the children™ (class, group,
etc.): a list of books that must be purchased by purchase, subscription, order is drawn up; the sequence of their reading
is determined; a joint discussion of what has been read is carried out; events for the development of reading culture,
etc. are held. In order to successfully conduct work, students must learn the basics of library work, in particular, the
rules of cataloging literature by section: "I Tales; Il. Stories from history and works of art (by headings)...; V. Biographies
of writers and public figures; VI. Children's theater (plays, advice, etc.)...; X. Children's periodicals” etc. (Children's
library of Pcholki, 1927).

An important feature of such methodological developments is a clear focus on the development of self-governance
of the student body. In fact, they did not talk about the teacher, the educator, therefore their "external” participation
was reduced primarily to the awakening of initiative, encouragement to work, unobtrusive correction of the process of
self-activity.

The effectiveness of this organizational and methodical work is evidenced by the correspondence of students and
teachers to the editorial office of "Bees". For example, in the rubric "Reading room "Bdzhilka" there was a constant
exchange of opinions about ways to develop student libraries and reading rooms.

In one of the posts, some "B. Z." (probably the teacher of the city primary school) tells about the work experience of
school reading rooms, which he studied during the "scientific trip to the Czech Republic”, B. Z., 1927). and large plans
of activities of the "Bdzhilka" reading room created with her (Mila "Pcholko", 1927).

In continuation of this topic, let's note the accumulated experience of the editors of "Pchilka” in establishing feedback
with readers. Materials from the sections of the magazine "Young Collaborators’ Corner”, "Plastovy Kutok", etc. contain
informative messages from students, teachers and parents (by the way, they had typical titles such as "Tsylya from
Maramoros”; My letter to "The"Bdzhilka", etc.) about the content and nature of extracurricular work on arranging
meetings with local writers, festive events honoring famous writers of Transcarpathia, etc.

The initiative to identify school youth capable of literary creativity was successfully implemented. In the pages of
"Bees" we find original samples of the pen of novice poets, such as, for example, Mariyko Vursta's poem "Morning”,
which clearly imitates the poetic melody of Lesya Ukrainka; lvan Kedyuvych, a 4th-grade student of the municipal school
in Perechyn, "l was mowing rye on the mountain”, which interprets folk economic poetics in artistic words.

The editors of the magazine "Wreath for Subcarpathian Children” led by O. Markush established a meaningful
and mutually beneficial relationship with the young reader. In a series of appeals and methodological instructions, she
encouraged students of gymnasiums and urban schools to collect folklore monuments in their places of residence.
After appropriate processing and systematization, the best materials of the collection work were printed on the pages
of the magazine. By the way, scientists noticed among such contributors the names of future famous figures - writer Y.
Stanynets, editor and publisher S. Rosokha, and others.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, well-known Ukrainian writers and poets of Transcarpathia and emigrants from Galicia and Trans-Dnipro Ukraine
were prominent initiators and organizers of the process of founding and developing children’s periodicals in Transcarpathia
in the 20s and 30s of the XXth century. As professional writers and editors and, in the vast majority, professional teachers,
they ensured that children's magazines not only presented the best achievements of children's poetry and prose to the
reader, but also became important effective organizational and methodical centers for the formation and development
of interest in the artistic word, aesthetic tastes, reading culture. The experience of the editors of children's magazines in
stimulating the creative activity of schoolchildren, establishing feedback with the reader, developing methods for organizing
school libraries, exhibitions, organizing group work, etc., has not lost its relevance.

Prospects for further research can be seen in the analysis of poetic and prose works of writers from different
regions of Ukraine, which were published on the pages of children’s periodicals of Transcarpathia in the 20s and 30s
of the XXth century.
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HAMPSIMU TPAHC®DOPMALLIi OCBITHIX MPOrPAM IHLLOMOBHOI
NIATOTOBKWU MATICTPIB-®I10JI0TIB (nouaTtok XXI cT.)

AHoTauig. MeTta cTarTi — pPO3KPUTU OCHOBHI HanpsMu TpaHchopmaLii NporpamMoBoro 3abe3neyeHHs iHWOMOBHOI
NiaroToBKM MaricTpiB-binonorie y BiTYM3HAHMX 3aknagax BULLOI OCBiTM Ha nodatky XXI ctonitrd. AKTyasbHICTb nNpo6nemu
3YMOBIIOETLCS TPaHCHOPMaLiHUMM 3MiHAMK OCBITHBO-MPOMECINHMX Nporpam, BiANOBIAHO A0 HauiOHaNbHWUX iHTEPECiB Ta
OCBITHiX NOTPED Y KOHTEKCTi EBPONENCHLKOrO OCBITHLOrO MPOCTOPY.

Y cTatTi BUCBITNEHO OCHOBHI NPO6GneMU 11 NEPCNEKTMBM PO3BUTKY MaricTepCbKoi OCBITU B YKpaiHi 3aranom Ta iHLWOMOBHOI
niaroToBkM MaricTpiB-dinonorie 3okpema. OnMcaHo KOHCTPYKTMBHI ifei BYEHUX CTOCOBHO PO3pPOOKM OCBITHIX NPOdecinHmx
nporpamM MariCTepcbkoro piBHS pi3HOro npodinto. loeTbCa nepeayciM nNpo: a) iHHOBaUiHY CAPSIMOBaHICTb MiArOTOBKM
daxisui; 6) HayKOBO-OOCNIAHULBKMIA CKNAOHWMK OCBITHIX | HaBYanbHMX MNpOrpam; B) BapiaTUBHY YacTUHY HaBYaSIbHUX
nnaHiB; r) KPOCKY/bTYPHUA XapakTep OCBITHLOrO KOHTEHTY; I') TiCHYy chiBnpauo po3pobHUKIB MpOrpamMoBoro 3abesneyeHHs
3 npauenasusMKn Ta [) €BPOMNENCbKY OpIiEHTAUil0 M LHHICHE 3HA4YeHHS OCBITHLOI AiANIbHOCTI. ABTOPU OKPECIIOKTbL OCHOBHI
HanpsiMyu GOpMyBaHHS MPOrpaMoBOro 3abe3neyeHHs iHLWOMOBHOI MiAroTOBKM MaricTpiB-dinonoris Ha cy4acHomy eTani, i3
SIKMX BKa3YIOTb Ha CTaHOApPTM3aLilo 3MICTYy N pe3ynbTaTiB OCBITHLOI AiANbHOCTI; AMdepeHLuiaLilo 3MiCTy HaB4YaHHS i dopm
KOHTPOJIIO 32 MOro pesaynbTaTtaMu Ha Pi3HUX PIBHSX BULLOI OCBITW; KOMMETEHTHICHY CMPSIMOBAHICTb 1 0COBUCTICHY OpieHTaLjilo
NiAroToBKN daxiBuiB 3 BMLLOIO OCBITOK; B3aEMO3B 30K MixXX OCBITHBO-NPOMECINHOK NPOrpamMolo Ta Nporpamammn HaB4anbHUX
OUCLMMNIIH; BapiaTUBHICTb 3MICTY BULLOI OCBITU 3 ypaxyBaHHSIM €BPOMEMCHbKNX, HaUiOHaNIbHMX Ta iHOMBIAyanbHMX NOTPED i
MOXJIMBOCTEN.

BuaHayeHo HanpsiMyu TpaHcdopMauii nporpaMoBoro 3abeaneyeHHst iHWOMOBHOI MiAroToBKM MaricTpiB-dinonoris,
O 3YMOBJIEHI CTaHAAPTU3aLED 3MICTYy W pe3ynbTaTiB OCBITHbOI AiGNbHOCTI, AndepeHLuialield 3MIiCTy HaB4YaHHS i ¢opMm
KOHTPOJIIO 3a MOro pesynbTatamMu Ta BapiaTMBHICTIO 3MICTYy BULLOI OCBITU 3 ypaxyBaHHSAM €BPOMNENCbKMX, HaLiOHaNbHUX Ta
iHauBiayanbHMX NoTpeb i MoxnuneocTen. 3pob6s1eHO BUCHOBOK, LLO HernepexiaHoi yMOBOO edeKkTUBHUX TpaHCcPOpMaLinHMX
3MiH nporpamMoBoro 3abesneyeHHs iHWOMOBHOI MiAroTOBKM MaricTpiB-dinonorie B YkpaiHi € ii eBponeicbka OCBiTHbO-
KYNbTypHa iHTerpauis.

KniouoBi cnoBa: ctaHgapTv3auis ocBiTM, NporpamMoBe 3abe3nedyeHHs, TpaHchopMaLiiHi 3MiHK, eBponecbka iHTerpauis,
3MICT OCBITW, Pe3ynbTaTh OCBITHLOI AIAILHOCTI, LiiHHICHA OpIEHTAL,l, KOMNETEHTHICHUI XapakTep.

TRENDS OF ALTERATION OF EDUCATIONAL PROGRAMS
OF FOREIGN LANGUAGE TRAINING OF PHILOLOGY MASTERS
(at the beginning of the 21st century)

Abstract. The aim of the study is to to reveal the main trends of alteration of programe provision of foreign language
training of philology masters at the beginning of the 21st century.
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Relevance of the problem is determined by transformational changes in educational and professional programs in
accordance with national interests and individual needs in the context of the European educational space.

The article covers the main problems and prospects for the development of master's education in Ukraine in general and
the foreign language training of philology masters in particular. Constructive ideas of scientists regarding the development of
educational professional programs at the master's level of various profiles are highlighted. First of all, it is about: a) innovative
orientation of training specialists; b) scientific and research component of educational and training programs; c) variable part
of educational plans; d) cross-cultural nature of educational content; e) close cooperation of programe provision developers
with employers and e) European orientation and value meaning of educational activities.

The authors outline the main trends in the development of programe provision of the foreign language training
of philology masters at the current stage, among which they point to the standardization of the content and results of
educational activities; differentiation of the content of education and forms of control over its results at different levels of
higher education; competence orientation and personal orientation of training specialists with higher education; correlation
between the educational and professional program and programs of academic disciplines; variability of the content of higher
education taking into account European, national and individual needs and opportunities.

European educational and cultural integration is considered an indispensable condition for effective transformational
changes of programe provision of foreign language training of philology masters in Ukraine.

Keywords: standardization of education, programe provision, transformational changes, European integration, content of
education, results of educational activity, value orientation, competence character.

INTRODUCTION

The problem formulation. The transformational changes taking place in the field of higher education in Ukraine
concern primarily programe provision of professional training of future specialists. The development of master's
educational programs is of great interest, since the second level of education in Ukraine requires special programe
provision that does not duplicate the content of bachelor’s training and is a stepping stone to scientific activity. In
addition, it is the master's level of higher education that is designed to provide specialists with the appropriate level
of competitiveness, promotes their further professional and educational activities. At the same time, the trends and
difficulties of alteration of educational and professional programs of the second level of foreign language higher
education of philologists in Ukraine are not sufficiently covered in scientific periodicals.

Analysis of recent research and publications. Problems and trends of master's training have been highlighted
by scientists: A. Baliuk, N. Batechko, |. Batsurovska, S. Vitvytska, I. Haidai, V. Lozova, N. Machynska, N. Myronchuk, O.
Piehota, A. Rastryhina, S. Sysoieva and others.

The author's concept of pedagogical training of masters of education is offered by S. Vitvytska. With regard to the
content and focus of educational programs, we are interested in her ideas of forming master's abilities for innovative
activity, self-development and self-realization, bringing the educational process closer to research activity and creating
one's own product of cognitive work (Vitvytska S., author's abstract, 2011, p. 42). A. Baliuk holds a similar opinion, insisting
on the preparation of masters for the organization and conduction of scientific and research activities (Baliuk A., 2015, p.
7-11); N. Machynska emphasizes the innovative component of educational programs, insisting on close cooperation with
employers (Machynska N., 2013, p. 97-98).

Professional interest is also caused by the acmesynergistic approach to master's training, the essence of which
N. Batechko sees in the openness of all factors of influence on the pedagogical environment, which strives for self-
organization (Batechko N., 2016, p. 272). Therefore, the scientist pays special attention to the selective part, considering it
the basis of the master’s program (Batechko N., 2016, p. 275).

The cultural aspect of the problem of the formation of professional competence of higher school teachers is highlighted
by N. Myronchuk, naming the main trends which cause changes in the training of specialists: a) the formation of a planetary
communicative space, in which the processes of professional communication are intensified, including a foreign language,
and b) the expansion of opportunities and needs of personal development the growth of the need of personal and
professional self-organization” (Myronchuk N., 2017, p.334), which significantly strengthens the motivation for studying
foreign languages languages and training for this purpose the relevant pedagogical personnel of high qualification.

V. Lozova names the main components that determine the content, forms and directions of subject action, which relate
to the key components of the pedagogical process (Lozova V., 2013). She points to "...four components of the content of
education: knowledge about the world and methods of intellectual and practical activity; experience in the implementation
of methods of activity; experience of creative activity and experience of emotional and value attitude”, which proves the
developers’ orientation to knowledge, rules of activity and value orientations of the subjects of the educational process,
giving educational activity a cultural and competence orientation.

V. Bobrytska points out the correspondence of the professional training of masters in the field of education to the
European structure of the profile of the educational and professional program; problems and prospects of master's
education are analyzed by A. Rastryhina; |. Batsurovska characterizes the features of master's training in the conditions of
open distance courses. V. Zakharchenko, V. Lugowvyi, Yu. Rashkevych and Zh. Talanova offer methodical recommendations
for the development of educational programs of higher professional education.

In general, scientists put forward constructive ideas regarding the development of educational professional programs
at the master’s level, in particular, they point to their: a) innovative orientation; b) scientific and research component;
c) variable part; d) cross-cultural nature; e) close cooperation with employers and e) European orientation and values.
However, their works are not enough connected with foreign language training of philology masters.
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THE AIM AND RESEARCH TASKS

The aim of the study is to reveal the main trends of the alteration of the programe provision of foreign language
training of philology masters at the beginning of the 21st century.

RESEARCH METHODS

Research methods: theoretical analysis, historical-pedagogical approach, systematization of pedagogical ideas.

RESULTS OF THE RESEARCH

The issues of programe provision of foreign language training of philology masters, although have their own subject
specifics, are inseparable from the problems of master's education in general. For example, V. Bezliudna actualizes the
issue of content renovation of the training of future teachers of foreign languages, emphasizing the variability of curriculum
and building on the basis of higher education standards of the competence model of this work using the credit system
(Bezliudna V., 2018). S. Vitvytska points out the need to develop an educational and professional program for specialized
training of specialists in accordance with their future scientific and research, management and teaching activities. Examining
the problem of training future teachers of foreign languages, she identifies the main stages of the formation of the master's
degree in Ukraine and Russia, that cover the second half of the last century and the beginning of the current one (Vitvytska
S., 2006, p. 69-71).

In turn, H. Piatakova characterizes the leading trends in the foreign language didactic training of philology masters in
the universities of the Visegrad Group countries, emphasizing the aim and content of master's education, the relevance
of the educational program and the European vector of education in Ukraine (Piatakova H., 2020). |. Haidai, for example,
calls humanitarian, psychological-pedagogical, and scientific-practical as the main components of the professional training
of philology masters, including foreign language training, which should fill the content of higher education (Haidai I., 2017).

Regardless of the different views of scientists on the problems of modernization of educational programs, all of them
mainly concern the content of educational activities. At the beginning of the XXI century there was a more clearly visible
trend of renovation of educational programs, curriculum and programs not only taking into account national needs and
opportunities, but also the requirements of the European educational society in the context of Ukraine's integration into the
EU. Therefore, transformational changes in the content and forms of higher education in Ukraine are increasingly oriented
towards European standards. Radical transformations caused by the requirements of the State Educational Standard for
a Foreign Language (1998) concern primarily the content components of educational programs, especially regarding the
formation of the ability of specialists to communicate in foreign languages and further training, which should prepare
speakers of another language as the driving force of European integration.

Since the achievement of the specified in the program documents results of the educational process means the
transformation of the defined competencies into personal qualities of the subject level and competence filling, the
communication capabilities of the foreign language activities of the future philology masters are actualized, the quality
of their training directly depends on the content of the educational programs and the results of their assimilation. The
effectiveness of the development of educational programs, curriculum and programs of educational disciplines, means
of diagnosing the results of educational activity is determined by understanding the aim, content and expected results of
higher education of a certain level and specific profile, by understanding the key patterns of this process.

Integration processes in the European space require in Ukraine a significant reform of the content and forms of
education in accordance with world, national and personal challenges, which corresponds to the modern cultural theory of
the tripling of education, which, according to A. Sbruieva, "presupposes taking into account general trends in education,
specific regional educational needs and individual interests of each participant in the educational process” (Sbruieva A.,
2004, pp. 71-73). Therefore, the coverage of the problem of the variability of the content of higher, in particular, master's
education is actualized. In addition, the variability of education is a requirement of the European community. Emphasizing
on the alteration of the aim and content of master's education in Ukraine, the relevance of the educational program in the
European space, H. Piatakova points out the necessary components of state standards of higher education in the countries
of the Visegrad Group: state, branch and the component of the institution of higher education (Piatakova H., 2020 , p.
229), the consideration of which corresponds to the challenges of the time.

A similar trend is progressing in our country. In the decree of the Ministry of Education and Culture of Ukraine "On the
approval of the Regulation on the organization of the educational process in higher educational institutions” dated June
2, 1993 No. 161, the main concepts of this work have been defined: the State Standard of Education, educational and
professional program, curricula of disciplines, normative and selective, developed to implement the educational process in
higher education in modern Ukraine.

The introduction of graduate education (1997) in Ukraine contributed to a deeper differentiation of the content of
education and forms of control over its results at different educational and qualification levels: "bachelor”, "specialist” and
"master”. Then, - reminds H. Piatakova, - "... it was proposed to form the content of the variable part of the educational
and qualification characteristics” (Piatakova H., 2020, p. 229), which made it possible to make corrections to the list of
specialties and educational plans and programs. The variability of higher education was a noticeable step towards meeting
the needs of applicants, expanding the opportunities of graduates to get a profitable job, finding their way in the difficult
market circumstances of life in a timely manner. The relevance of a variable approach to higher education programming
is also explained by the fact that domestic scientists consider the openness of Ukrainian education to be an important
condition for cultural integration. V. Ogneviuk affirms "Globalization of economic, political and cultural relations in the world
causes the formation of open educational systems and generally accepted dimensions of education™ (Ogneviuk V., 2013,
p. 43). The openness of education is explained as the ability to change its content and forms under the influence of not
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only internal but also external factors. It is the variability of the content of education that is the basis of the transformation
of educational activity programe provision at the current stage.

The analysis of the main publications on the research problem still shows that programe provision of foreign language
training of philology masters in particular future teachers of the English language, has not yet become the subject of
a special systematic research of specialists. It is positive thing, that scientists focus on the structure and openness of
the content of professional training of students, emphasize the competence potential and the psychological-pedagogical
component of educational programs, determine the results of educational activities and methods of their diagnosis, which
is of fundamental importance for the development and improvement of educational program documents. Transformations
of programe provision are connected with the conditions and requirements of the European educational space, which leads
to the appropriate standardization of educational programs of higher professional education. The content characteristics of
the educational process, reflected in educational program documents, are interpreted by scientists as pedagogical values
of modern education, which have a long-term prospective character regarding the content and results of educational
activities, which are the main components of every educational program for training specialists of the appropriate profile
and level of education.

There is also a risk of exceeding the variable share of the educational program and thus of the educational plan
of specialists, which will give these educational documents local character. Among the shortcomings of the programe
provision is the separation of the subject planning of educational disciplines from the educational program, the content
and scope of which was formed according to the educational and qualification characteristics of the specialist, and not
according to the state standard of higher education. Hence, universities have different profiles of the same specialties,
which does not contribute to the formation of given competences within certain qualification "frameworks" and makes it
difficult to monitor the quality of higher education.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Conclusions. The main directions of formation of programe provision of foreign language training of philology
masters at the current stage are the following:

standardization of the content and results of educational activities in the European context; differentiation of the
content of training and forms of control over its results at different levels of higher education; competence and
personal orientation of the training of specialists with higher education; the interconnection between the educational
and professional program and programs of academic disciplines; variability of the content of higher education taking
into account European, national and individual needs and opportunities.

Prospects for further research of the problem are outlined in the directions of alteration of programe provision of
foreign language training of philology masters and in search of the interaction of programe and methodical provision
of foreign language training of philology masters, taking into account the main trends of their transformations.
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MOBHI UCKYCIi TA iX YIJIUB HA OCBITHbO-MEJAIOr4HI MPOLECH
3AKAPIATTSA B 20-30-UX POKAX XX CTOJNIITTA

AHoOTauig. 3acCBOEHHSA [OepXaBHOI MOBM MPEACTaBHUKAMW HaUiOHANIbHUX MEHLWMH YKpaiHM Cnpusie MOBHOLLHHIN
peanizauji ixHiX KOHCTUTYLiIHMX NpaB, MaKCMManbHOi iHTerpauii B yci cdpepu cycninbHoro OyTTs, npauesnalTyBaHHA Ta
KOHKYPEHTOCNPOMOXHOCTI TOLLo. [JOCBif yperynoBaHHs MOBHUX NMUTaHb 3a YMOB MOJIKYJIbTYPHOCTI NOCTYNoBO ¢GOpMyBaBCH
1 y 3akapnaTTi, 0c06/MBO Le NoMiTHUM Byno y XX cToNiTTi, NepLua NosoBMHa SIKOro 03HavyeHa AepXXaBHO-TePUTOPIaNibHUMK
3MiHaMM B MiANOPSAKYBaHHI 3aKapnaTCbKMX 3eMefb Pi3HMM KpaiHam, HacnigkoMm 4oro Oyno BMPOBa[XEHHS OCBITHLOI Ta
MOBHOI MONITUKW, SKi BU3HA4Yann MOXJIMBOCTi MICLLEEBOIrO HAaCENEHHS LWOA0 BMBYEHHS OEPXABHOI Ta HaLjoOHa/IbHMX MOB. CTaTTa
NPUCBSIYEHA BUBYEHHIO BNMBY MOBHMX OMCKYCi HA OCBITHbO-NegarorivyHi npouecun B 3akapnatti B 20-30 pokax XX cToniTTs.

MeToan [OOCHIAXKEHHS: KOHTEHT-aHani3 iCTOPMYHUX, ICTOPUKO-NeaaroriyHmMx, apxiBHUX i [OO0BIAHMKOBUMX [OxXepen 3
[ocnigxysaHoi npobnemu; Nnpoba1emMHO-XPOHOSOMYHUA METOA, A4S BUBYEHHS AUHAMIKM BMAMBY MOBHMX OMCKYCIl HA OCBITHI
npouecun Ta 3abesneyeHHs PigHOMOBHOIrO HaBYaHHS B 3aknajax OcCBiTM 3akapnattda. Y cTaTtTi JOCHIAXEHO BB MOBHMX
OMCKYCin Ha OCBITHLO-NeparoriyHi npouecn B 3akapnatTi y 20-30-nx pokax XX CTONiTTS, KOAM BOHO nepebyBano B cknagi
Yexocnoaubkoi pecnybniki. YexocnoBaubkuii ypsg, ynpoBadXyBaB [EMOKPATWMYHY OCBITHIO MOMITUKY Ta 3akpinve Mnpaso
MigkapnaTcbkoi Pyci Ha camoCTiHi 3aKOHOOAaB4Yi MOBHOBaXEHHS 3 NMUTaHb MOBWM Ta OCBITW. 3a Lei nepiog, CTpiMKO 3pocna
KiNbKICTb LUKINT 3 PYCMHCBLKOK MOBOK HaBYaHHS, WO NOTPeOyBano OHOBMEHHS! 3MICTY OCBITW, CTBOPEHHSI HOBUX MiAPYYHUKIB
Towo. lNMpoBeaeHo orngg Npouecy BM3HAYEHHs BapiaHTy niTepaTypHOi MOBU B KOHTEKCTi Cymepeyok MiX npeacTaBHMKamm
PYCMHCBKOro, MpPOYKPaiHCLKOro Ta MPOPOCINCLKOro Hanpsivie. Bu3HayeHo, WO OCHOBHE NPOTUCTOSIHHS BigdyBanocs
MK MPOYKPaiHCbKMM Ta MNPOPOCINCbKUM HarnpsaMamu, KOXEH i3 siKUX MOC/yroByBaBCS CBOIMM rpamarvkamu, CTBOPIOBaB
neparoriyHi ToBapucTea Ta NeEpIOANYHI BUOAHHS, Ha CTOPIHKaX SKMX BiACTOKBaB CBOI MOrNSaM LWOAO MOBW, OCBITM TOLLO.
Ocob6nuBy yBary 3BepHeHO Ha MOBHWI nnebicumt 1937 p., 9Kuil NPOBOAMBCA 3a iHILIaTUBM YeXOCNOBaLLKOro ypaay oo
BMOOPY BapiaHTy rpamaTtiku, 3a KOl noTpibHO Oyno opraHidyBaTu NMPOLIEC HABYaHHS B 3aknagax OcBiTW kpako. Kpanky B
MOBHIl ONCKYCii NOCTaBMNO BU3HaHHS ABTOHOMHUM ypsaoMm lMigkapnatcbkoi Pyci 1938 p. ykpaiHCbKOi MOBM K OepXKaBHOi
MOBM, @ TaKOX MOBOIO OCBIiTM Ta HABYAHHS.

KniouoBi cnoBa: pifHOMOBHE HaBYaHHS, AepXaBHa MOBA, NiTepaTypHa MOBa, MOBHi AUCKYCIi, 3akapnartTs.

LANGUAGE DISCUSSIONS AND THEIR INFLUENCE
ON THE EDUCATIONAL AND PEDAGOGICAL PROCESSES
OF TRANSCARPATHIA IN THE 20-30S OF THE XX-TH CENTURY

Abstract. Learning the state language by representatives of national minorities of Ukraine contributes to the full realization
of their constitutional rights, maximum integration into all spheres of social life, employment and competitiveness, etc. The
experience of settling linguistic issues in the conditions of multiculturalism was also gradually formed in Transcarpathia,
this was especially noticeable in the XX-th century, the first half of which was marked by state-territorial changes in the
subordination of Transcarpathian lands to various countries, which resulted in the introduction of educational and language
policies that determined the capabilities of the local population regarding the study of state and national languages. This article
is devoted to the study of the influence of language discussions on educational and pedagogical processes in Transcarpathia
in the 20s and 30s of the XX-th century. The methods are content analysis of historical, historical-pedagogical, archival and
reference sources on the researched problem; a problem-chronological method for studying the dynamics of the influence
of language discussions on educational processes and ensuring mother-tongue education in Transcarpathian educational
institutions.

The article examines the influence of language discussions on educational and pedagogical processes in Transcarpathia
in the 20s and 30s of the XX-th century, when it was part of the Czechoslovak Republic. The Czechoslovak government
implemented a democratic educational policy and established the right of Subcarpathian Rus to have independent legislative
powers in matters of language and education. During this period, the number of schools with the Ruthenian language of
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instruction increased rapidly, which required updating the content of education, creating new textbooks, etc. An overview
of the process of determining the variant of the literary language in the context of disputes between representatives of the
Ruthenian, pro-Ukrainian and pro-Russian trends was carried out. It was determined that the main confrontation took place
between pro-Ukrainian and pro-Russian trends, each of which used its own grammars, created pedagogical societies and
periodicals, on the pages of which it defended its views on language, education, etc. Special attention is paid to the language
plebiscite of 1937, which was held at the initiative of the Czechoslovak government on the subject of choosing a variant of
grammar, which should be used to organize the learning process in educational institutions of the region. The language
debate was put to an end by the recognition by the Autonomous Government of Subcarpathian Rus in 1938 of the Ukrainian
language as the state language, as well as the language of education and training.
Keywords: native language education, state language, literary language, language discussions, Transcarpathia.

INTRODUCTION

The problem formulation. The relevance of the problem we are investigating is determined by the socio-historical
processes of today, among which is the military aggression by the Russian state aimed at exterminating the Ukrainian
people, culture, and history of the language. The issue of language in Ukrainian history had a difficult way of becoming
a state language, but now no one has any doubts that language is an important sign of statehood. Educational
institutions have a prominent place not only in the process of learning and acquiring the state language, but also
in the formation of national consciousness and self-awareness of the younger generation. This is confirmed by the
adoption of such documents as the Law of Ukraine "On Education™ (2017) and the Law of Ukraine "On Ensuring
the Functioning of the Ukrainian Language as the State Language” (2019), which determine that "the language of
the educational process in educational institutions is the state language.” Compliance with the norms of these laws
is of particular importance in the conditions of a multicultural and multilingual environment, because learning the
state language by representatives of national minorities of Ukraine contributes, first of all, to the full realization of
their constitutional rights, maximum integration in all spheres of social life, employment and competitiveness, etc. It
should be noted that the experience of settling language issues in conditions of multiculturalism was also gradually
formed in Transcarpathia, this was especially noticeable in the 20th century, the first half of which was marked by
state-territorial changes in the subordination of Transcarpathian lands to various countries, which resulted in the
introduction of educational and language policies that determined opportunities for the local population to learn state
and national languages. Let us dwell on the Czechoslovak period in the history of Transcarpathia, which lasted from
1919 till 1938, was characterized by democratic processes in the field of education and, at the same time, was full of
language discussions that directly influenced the development of educational and pedagogical processes in the edge.
A. Bondar, V. Homonnai, A. lhnat, H. Lemko, M. Klyap, M. Kukhta, L. Malyar, Yo. Peshyna, H. Rozlutska, V. Rosul,
F. Stoyan, M. Talapkanych, O. Fizeshi and others carried out historical and pedagogical studies on the development
of education and schooling in Transcarpathia within the specified chronological period. The issue of the functioning
of the state and national language in the educational sphere was the subject of scientific analysis by S. Melnyk, R.
Ofishchynskyi, H. Rozlutska, Ch. Fedynets, O. Fizeshi, S. Chernychko, V. Shandor and others. Since language and
educational issues are an integral part of the socio-political life of the region, scientific works of a general historical
nature, which served to study the historical background of "language discussions”, among which the investigations of
M. Vegesh, S. Vidnyanskyi, V. Hanchyn, Ye. Zadorozhnyi, I. Likhtei, P.-R. Mahochyi, P.Petryshche and others.

AIM AND TASKS OF THE RESEARCH - this article is devoted to the study of the influence of language discussions
on educational and pedagogical processes in Transcarpathia in the 20s and 30s of the XX-th century.

RESEARCH METHODS: content analysis of historical, historical-pedagogical, archival and reference sources on
the researched problem; a problem-chronological method for studying the dynamics of the influence of language
discussions on educational processes and ensuring mother-tongue education in Transcarpathian educational
institutions.

RESULTS OF THE RESEARCH

The 20s and 30s of the XX-th century are considered by many researchers of the history of Transcarpathia to be
the most favorable period in the formation and development of this edge. This period in scientific and historical writings
became known as the "Czechoslovak period”, which came in 1919 to replace the "Austro-Hungarian period”. After all, after
the events of World War |, the Transcarpathian lands became part of the Czechoslovak Republic. Such a state-territorial
transformation was at that time "not the only possible, optimal and, moreover, far from the worst step. ... The conditions
for Transcarpathia's inclusion in the Czechoslovak Socialist Republic ... were, in general, quite attractive and democratic
- to grant the widest autonomy, which is only compatible with the integrity of the Czecho-Slovak state.” All this opened up
new opportunities for the socio-economic and national-cultural development of this region, one of the most backward at
the beginning of the XX-th century regions of Europe” (Vidnianskyi, 1994, p. 135). At the Paris Peace Conference of 1919,
the right to exercise "legislative powers in matters of language, schooling, religion and some others” was established for
Subcarpathian Rus (here: under this name the Transcarpathian lands formed an administrative unit within the Czechoslovak
Republic — O.F.) (Narysy istorii Zakarpattia. T. Il (1918-1945): istoriia, 1995, p. 110-111). It is important to note that this
was a significant achievement, because during the Austro-Hungarian period, the Transcarpathian edge did not have such
powers and was completely guided by Hungarian normative documents on education and language.

The Czechoslovak government contributed to the creation of appropriate conditions for the activity of primary schools,
so the Senate of the Czechoslovak Republic passed an order in 1921, obliging the local authorities of Subcarpathian Rus
to make about 150 schools — state and parochial — suitable for teaching, so that "that cultural filth as much as possible
rather eliminate [here: according to the ascertaining part of the order, in many villages, children who turned 7 years old
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still did not attend school — O.F.]" (Rozporiadzhennia Ministerstva osvity Chekhoslovachchyny pro podil vchyteliv na okremi
hrupy, pro vstanovliennia zarplaty vchyteliam ta spysky vchyteliv horozhanskykh shkil 1922-1925 rr., 1921-1925, sheets
13). Statistical data on the dynamics of the growth of folk’s primary schools are presented in the table 1, which eloquently
testify to the democratic educational policy in the context of ensuring the educational needs of different nationalities in
mother tongue education.

Table 1
The Dynamics of the Development of Schooling in Subcarpathian Rus (from 1920 - till 1938)
The language Folk's Primary Schools
of learning

1920 1931 1938

Ruthenian 321 425 463

Czech 22 158 188

Hungarian 83 101 117

Others 49 43 35

In Total 475 727 803

Source: (Mahochii, 1994, p. 206).

As can be seen from the table 1, the largest number of folk primary schools were schools with the Ruthenian language
of instruction. Actually, what do we mean by "Ruthenian language"?

In the 20s of the XX-th century, the society of Transcarpathia was divided into three parts: one of them considered
themselves Ruthenians and spoke a Ruthenian dialect (in the 1930s, they switched to the grammar rules of I. Haraida); the
second — Muscophiles — considered Ruthenians part of the "Russian people” and used the Russian language; the third -
considered themselves part of the Ukrainian people, were called Ukrainophiles and used the Ukrainian language (according
to the grammar of |. Pankevych) (Mahochii, 1994, p. 82-85). It should be noted that the struggle between the Ukrainian
and Russian trends took place in all spheres of social life, including education. Therefore, a commission was created at the
Czech Academy of Sciences to establish the literary language of the Transcarpathian edge. Next, we present an excerpt
from the conclusion of the commission: "1) it is primarily up to him to decide on the literary language of any nation; 2)
artificially creating a new literary language for the inhabitants of Subcarpathian Rus would be not only very difficult, but
also completely inappropriate from a scientific point of view, and undesirable from the point of view of Slavic politics; 3)
in view of the fact that the local Ruthenian dialect referred to in the statute is, without a doubt, a Little Ukrainian dialect,
therefore it is necessary to recognize for the local population the literary language of Little Russian, which is used by its
neighbors and fellow tribesmen, that is, Galician Ukrainian...; 4) so that the population of Subcarpathian Rus’ does not lose
consciousness that, as Ukrainians, they are also members of the great Russian nation, it is recommended to introduce
mandatory teaching of the Russian language in secondary schools; 5) for scientific and political reasons, it is desirable
that the previous literary attempts to create a separate literary language for the Carpathian Ruthenians, the example of
which is, for example, Voloshyn's grammar, were professionally followed up™ (Shandor, 1992, p. 222-223). The researcher
of the history of Transcarpathia, V. Sandor, noted that "Czech politics introduced and supported the Muscovite cultural
movement in us, which caused many disasters. Only from the point of view of dizzy Czech Muscophilism could such an
illogicality appear in point 4 that Ukrainians are also members of the great Russian nation™ (Shandor, 1992, p. 223).

In the context of our research, the language debate that arose between representatives of different directions
influenced, first of all, the activities of pedagogical societies, pedagogical periodicals, the process of creating school
textbooks that used different grammars, etc.

Thus, the pro-Ukrainian direction was represented by the Pedagogical Society of Subcarpathian Rus, founded in 1924
by Augustyn Voloshyn. It included many members of the "Prosvita” society, which advocated the idea of Ruthenians
belonging to the Ukrainian people and the need to use the Ukrainian literary language in all spheres, including education.
The Department of Education of Subcarpathian Rus and the progressive pedagogical community of the region closely
cooperated with the Pedagogical Society of Subcarpathian Rus. First of all, this cooperation concerned the issue of
textbook creation, compilation of methodical literature, etc. In particular, the Lviv branch of "Prosvita" received orders
regarding Ukrainian-language literature: "A request to send to the small library the books by M. Vovchok "Sister”, B.
Grinchenko "Dyadyko Tymokha", M. Kulish "Stories”, Yu. Fedjkovych "A Selection from Literary Works", S. Rudanskyi
"Singers"...." (Perelik literatury zamovlenoi u Lvovi dlia filialu tovarystva v m. Uzhhorodi, a takozh yoho zaiava po pytanni
dalshoi peredplaty Ivivskykh zhurnaliv «Zhyttia i znannia» ta inshykh, 1933-1938 rr., sheet. 2), as well as an order for a
subscription to the magazine "Life and Knowledge". There were also periodicals of a pro-Ukrainian orientation, founded by
the Pedagogical Society of Subcarpathian Rus, in particular: " Subcarpathian Rus” (1926-1936), "Our Native Edge™ (1922-
1939), "Pchilka” (1922-1932), etc. In 1929, the "Teachers’ Community” began its activities — a pedagogical association
that advocated the Ukrainization of education in Subcarpathian Rus and founded the pro-Ukrainian pedagogical magazines
"Our School” and "Teacher's Voice". The pro-Russian trend was represented by the Teachers' Society of Subcarpathian
Rus, founded in 1921. It also included members of the Society named after Oleksandr Dukhnovych, who called themselves
Ruthenians and suggested using the Ruthenian dialect in daily communication, but insisted on using the Russian language
in education and cultural life, because at that time "the Russian literary language was codified, had great authority and
high cultural value" (Zakarpattia 1919-2009 rokiv: istoriia, polityka, kultura, 2010, p. 657). The activities of the Teachers’
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Association of Subcarpathian Rus were supported by the Czechoslovak government and representatives of the Russian
emigration. For example, Pryashiv school inspector lhor Husnai recommended the use of the Russian literary language in
school, as he considered the local Ruthenian dialect to be a manifestation of provincialism, and the Ukrainian language to
be an Austro-Polish invention (Husnai, 1921, p. 2-8).

It should be noted that in education and schooling, the language debate affected the language of instruction and
textbooks, which were compiled according to different grammars, which brought considerable chaos to the learning
process. Thus, representatives of the pro-Ukrainian direction preferred the grammar of I. Pankevych "Grammar of the
Russian language for the younger classes of secondary and urban schools” (1922, 1927, 1930), and representatives
of the pro-Russian direction preferred the grammar of E. Sabov "Grammar of the Russian language"” (1924). However,
none of these textbooks can be called exclusively Ukrainian or Russian grammar, because the authors "brought them
closer to local dialects, that is, no grammar fully corresponded to the literary version of the given language” (Zakarpattia
1919-2009 rokiv: istoriia, polityka, kultura, 2010, p. 659). In order to stop the long-standing disputes surrounding this
issue, the government initiated a referendum in 1937, the main task of which was to choose a grammar — pro-Ukrainian
or pro-Russian. Even before the beginning of the referendum, the pedagogical magazine “Narodnaya Shkola”, which
was published by the pro-Russian Teachers' Society of Subcarpathian Rus, published an appeal by the Board of the
Teachers' Society to all "Russian teachers and Russian parents”, in which they warned teachers against participating in
the plebiscite, since they had to choose the language of instruction only parents of students. Teachers could be subject to
disciplinary punishment for campaign work. Addressing parents, members of the Teachers' Association of Subcarpathian
Rus emphasized that the textbooks used in schools were written by non-Carpathian authors (V. Birchak, I. Pankevych,
etc.) and served as an experiment for the introduction of Galician-Polish jargon, which they called "sometimes Russian,
then Little Russian, then Ukrainian.” Instead, parents were offered to choose textbooks written by local authors (I. Dobosh,
M. Vasylenko, M. Mykyta, E. Sabov, etc.), who imitated O. Dukhnovych and other Awakeners of the second half of the
XIX-th century: "We must follow in the footsteps of our ancestors and ensure the future of our children with our national
culture, our native Russian language!” (Vnymaniiu vseho russkaho uchytelstva y russkykh rodytelei, 1937-1938, p. 4).
Representatives of the Russophile trend tried in every way to justify the idea of the unity of the Carpathians with the great
Russian people, and to recognize the Russian language as a single literary language. After such large-scale work, the result
turned out to be quite expected: out of 427 schools that participated in the referendum, 73% of respondents preferred the
Russophile grammar of Yevmenii Sabov (Fedor, 1937-1938, p. 2). The results of the language plebiscite of 1937 raised
doubts among the Ukrainian-speaking intelligentsia. In particular, the resolution of the 8th Congress of the "Teachers'
Community” held in Uzhhorod in 1938 states that the language plebiscite initiated by the Czechoslovak government in
Subcarpathian Rus' is evidence of a hostile attitude not only to Ukrainian teachers, but also to the entire people: "The
voting took place from corrections. There were cases when a vote was held two or three times in one school with the help
and direct intervention of notaries and gendarmes... This vote was held in our country for purely party-political reasons...
This plebiscite is a humiliation of our human and national dignity, does not correspond to the constitution and the language
law ...” (Rezoliutsiia VIII zizdu «Uchytelskoi hromady» 2-4 lypnia 1938 r. v Uzhhorodi ta memorandum yii do hubernatora
Pidkarpatskoi Rusi 1938 r., 1938, sheets 9), therefore "the Congress strongly protests against the attempts of Russophiles
to change those foundations (here: educational programs — F.QO.) in favor of the Great Russian language™ (Rezoliutsiia VIII
zizdu «Uchytelskoi hromady» 2-4 lypnia 1938 r. v Uzhhorodi ta memorandum yii do hubernatora Pidkarpatskoi Rusi 1938 r.,
1938, sheets 4). Therefore, the referendum held in 1937 did not resolve the language debate, and in the end, all this led to
a decrease in the quality of education, because instead of fully learning the content of education in their native language,
schoolchildren were involved in language disputes.

But later, the language discussion was still stopped. This was preceded by the following events: on October 11th, 1938,
the Czechoslovak government granted the long-awaited autonomy to Subcarpathian Rus, and on November 22nd, 1938,
the Czechoslovak Parliament adopted the Constitutional Law on the Federal Organization of the State of Czechs, Slovaks,
and Transcarpathian Ukrainians, following which preparations for the elections of the first Diet of Carpathian Ukraine
began. One of the first tasks of the newly formed regional government, headed by Augustyn Voloshyn, was to regulate the
language issue, for which an order was issued on November 15th, 1938, where in §1 it was determined that "The state
language in the country of Subcarpathian Rus is Ukrainian (Little Russian)™ (Ternystyi shliakh do Ukrainy: Zbirnyk arkhivnykh
dokumentiv i materialiv «Zakarpattia v yevropeiskii politytsi 1918-1919, 1938-1939, 1944-1946 rr.», 2007, p. 183). The
Ministry of Culture, Schools and Public Education immediately issues its order concerning the language of instruction in
educational institutions: "every student must be taught in his native language, since that language is used in the community
concerned” (§1), "in schools founded for the language of instruction of Ukrainian (Russian, that is, Little Russian) children
should be the Ukrainian language in its literary form™ (§2) (Ternystyi shliakh do Ukrainy: Zbirnyk arkhivnykh dokumentiv
i materialiv «Zakarpattia v yevropeiskii politytsi 1918-1919, 1938-1939, 1944-1946 rr.», 2007, p. 184-185). In order to
ensure the transition to the use of the Ukrainian literary language in all spheres of social life, on December 23rd, 1938, the
government sent out a letter that "draws attention to auxiliary linguistic literature™ (Ternystyi shliakh do Ukrainy: Zbirnyk
arkhivnykh dokumentiv i materialiv «Zakarpattia v yevropeiskii politytsi 1918-1919, 1938-1939, 1944-1946 rr.», 2007, p.
186-188). Also attached to the letter was a list of literature on general linguistic issues (textbooks by I. Ohiyenko), a list
of Ukrainian language grammars (Y. Neverli, V. Simovych, A. Shtefan), general dictionaries (B. Grinchenko, S. Ilvanytsky,
etc.), special dictionaries (H. Woznyak, A. Krymskyi, K. Levitskyi, etc.), terminological articles (terminology office, sports,
aviation, fire, etc.). As for Russian-language education, according to this Ordinance, it could be implemented provided
there were requests from parents (guardians) of at least 40 schoolchildren, if the number of applications was less, then
Russian-speaking classes were joined to Ukrainian-speaking classes. In his interview on January 4th, 1939, the Prime

76



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

Minister of the Autonomous Government A. Voloshyn noted that "we, Ukrainians, are not against the Russians. We respect
their literature and culture. But we want to live our own life, our Ukrainian culture, and, consistently and firmly defending
our own, we do not shy away from honoring the spiritual wealth of others™ (Ternystyi shliakh do Ukrainy: Zbirnyk arkhivnykh
dokumentiv i materialiv «Zakarpattia v yevropeiskii politytsi 1918-1919, 1938-1939, 1944-1946 rr.», 2007, p. 190-182). But
everyone knows that the Soviet-Russian state, regardless of such tolerance, proceeded to eliminate Augustyn Voloshyn as
a bourgeois element in the Lefortovo prison, and his name was erased from the textbooks of the history of pedagogy in the
following decades.

It should be noted that with the establishment of the military administration of the Kingdom of Hungary in 1939, the
Transcarpathian lands returned to its composition under the name "Subcarpathia”. And the issue surrounding the language
was renewed again, the Hungarian government, first of all, played on Ruthenian sentiments and tried to create an artificial
Hungarian-Russian grammar.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Educational processes are a component and, at the same time, a reflection of state and socio-political processes,
as evidenced by language discussions that arose in the 20s and 30s of the XX-th century in multilingual Transcarpathia.
Given the fact that in the educational sphere the issue of the language of instruction was resolved democratically by
the Czechoslovak government and the vast majority of schools in the region taught in the native language of the local
population, a dispute arose regarding its literary version between representatives of the Ruthenian, pro-Russian and
pro-Ukrainian trends. This could not but be reflected in the activities of schools, pedagogical societies, pedagogical
periodicals, textbook creation, etc. The linguistic question was transferred to the political plane and reflected the political
views of representatives of various directions. On the part of the Czechoslovak Republic, at the governmental level,
recommendations were made regarding the use of the Ukrainian literary language, although with the caveat that it is
necessary to study the Russian language in order to maintain unity with the Russian people. The complete transition of
education and schooling in Transcarpathia to the use of the Ukrainian literary language took place at the end of 1938 with
the assistance of the Autonomous Government of Subcarpathian Rus and personally Augustyn Voloshyn. Prospective
directions for further research are: studying the experience of foreign countries in learning the state language in a
multicultural environment, improving the method of training teachers to teach the state language in schools located in
communities where representatives of several nationalities and indigenous peoples live compactly, etc.
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IHKJTIOSUBHE ®ISUYHE BUXOBAHHS S1IK IHCTPYMEHT
®OPMYBAHHA OCBITHbOIO CEPEAOBULLA AJ1 CTYAEHTIB
3 0COBJINBUMU OCBITHIMU NMOTPEBAMMU

AHOTauif. Y CcTaTTi pPO3rNsHYTO MMTaHHA pPoni I3MYHOr0 BMXOBAHHA B MPEBEHLii HEe33[0BINbHOrO MPUCTOCYBAHHS 40
MPOLECY HaBYyaHHA Yy 3aknafi BULLIOI OCBiTM. MeTa OOCRIOKEHHS — BUSBNEHHA MOXJIMBOCTI AUCUMMIIHU «Di3nyHe BUXOBAHHSA»
y dopmyBaHHi apjanTauii 4O OCBITHBLOro cepefoBulla 3aknagy Buwoi oceit (3BO) y cTyaeHTiB 3 0COGAMBMMU OCBITHIMI
notpe6amun (OOMM). B OCHOBY [JOCHIIKEHHS MOKMAAEHO BUKOPUCTAHHS KOMMJIEKCY 3arajibHOHAayKOBMX TEOPETUYHMX METOLIB:
aHania, CMHTe3, CMCTeMaTu3aujlo, y3arajibHEHHs. YCTAHOBMEHO, WO iHKMO3MBHE i3nyHe BUXOBAHHS 3abe3rnedye crnewianbHy
OopraHisaujito 0CBITHLOro cepeposuila y 3BO, CnpsIMOBaHOro Ha ynepemKeHHs HasiBHMX HEraTMBHMX TEHOEHLIA y CTaHi 300pO0B’i
ctypenTie 3 OOr, 3ymMoBeHMM MpoLLecoM aganTauii, Wwo nependayae TEXHONOrIO 1 opraHisauiio AiarHOCTUYHUX Ta 0340PO0BYMNX
3acobiB. CucTeMaTn3oBaHO OCHOBHI YHKLUIi iHKITO3UBHOrO i3MYHOINO BMXOBAaHHA, peanisauid sakux 3abe3neuntb MpPeBeEHLjo
He3a[0BINIbHOr0 NPUCTOCYBaHHS A0 npouecy HaByaHHs y 3BO y ctyaenTie 3 OOM: opraHisauiiHo-meToanyHa; NpodinakTMKTNYHa,
MPOCBITHMLbKA, KOPEKLjiiHa, OCBITHbO-KOHCY/IbTaTMBHA PO3BMBasibHA. 3-MOMiK OCHOBHUX $OPM GIi3NYHOro BOOCKOHANEHHS
HeobOXiHe BMKOPUCTaHHA, MOPSn, i3 OCHOBHMMMW 3aHATTAMU i3 i3VYHOrO BUXOBAHHS, IHTErpoBaHi Mani GopmMu. YCNilWHICTb
ajanTauinHoro npouecy Ao ocsiTHLoro cepenosuia 3BO y ctygeHTiB 3 OOMM y npoueci §isnyHOro BUXOBaHHS 3yMOBKOETHCS
paLioHaNnbHOIO OpraHisalielo METOOMYHOrO CynpoBOAY, CMAPSIMOBAHOrO Ha 3MILHEHHS iHOMBILyanbHOro 340PO0B’S Y4aCHUKIB
nenaroriyHoro NpoLecy, 3 ypaxyBaHHaM iHAMBIAyabHUX 0cOBnMBOCTEN apanTauii A0 di3VYHUX HABAHTaXEHb, OKPIM MOETarnHOro
3aCTOCYBaHHA METOAMK KOMIMJIEKCHOI OLiHKM Ta KOHTPOso. PoswwmpeHo igei 3actocyBaHHsi 3aco6iB iHK/O3MBHOMO i3NyHOro
BMXOBaHHS K iHCTPyMeHTa dopMyBaHHs aganTauii cTyneHTiB 3 OO po oceitHboro cepenosuwa 3BO. OctaHHe nepenbayae
edekTMBHY opraHisauilo di3nyHoro BnxoBaHHA cTyaeHTiB 3 OOM 3agnd noTpebu BUXOBaHHS B HMX BiAMOBiOa/IbHOrO CTaBiEHHS
[0 BNacHOro 340poB's, GOpMyBaHHS HaBUYOK 3[0POBOr0 Crocoby XMTTS; 3HaHb i HABMYOK QI3NYHOI KynbTypu; 3abe3neyeHHs
MOBHOLIHHOIO (i3NYHOrO PO3BUTKY; PI3MYHOMO, OYXOBHOMO Ta MCUXIYHOrO 3arapTyBaHHS; OPMyBaHHS MOTPeOU y Ge3neyHiin
noeeqjHUi, NpoTMAji Ta 3anobiraHHA HeraTMBHMM 3BUYKaM; NPOdINAKTUKMA 3aXBOPIOBaHb; CTBOPEHHS YMOB [/ aKTMBHOIO
BiAMOYMHKY 32 YMOB HaBYaHHS y 3aKnafi BULLOI OCBITW.

KnioyoBi cnoBa: isnyHe BMXOBaHHS, CTYAEHT 3 0COOAMBUMM OCBITHIMW noTpebamu, 3aknagd BMLIOI OCBITW, aganTadis,
OCBITHE CepefoBULLE.

INCLUSIVE PHYSICAL EDUCATION AS A TOOL FOR FORMING
THE EDUCATIONAL ENVIRONMENT FOR STUDENTS WITH DISABILITIES

Abstract. The article examines the role of physical education in the prevention of unsatisfactory adaptation to the learning
process in a university. The purpose of the study is to identify the possibility of the discipline "Physical education” in the
formation of adaptation to the educational environment of a university in students with disabilities through inclusive physical
education. The research is based on the use of a complex of general scientific theoretical methods: analysis, synthesis,
systematization, and generalization. It was established that inclusive physical education provides a special organization of the
educational environment in a university, aimed at preventing existing negative trends in the health of students with disabilities,
due to the process of adaptation, which involves technology and the organization of diagnostic and health facilities for
students with disabilities. The main functions of inclusive physical education have been systematized, the implementation
of which will ensure the prevention of unsatisfactory adaptation to the learning process in a university for students with
disabilities: organizational and methodical, educational, correctional, educational and advisory, developmental. Among the
main forms of physical improvement, it is necessary to use along with the main classes in physical education, integrated a
small forms. In general, the success of the adaptation process to the educational environment for students with disabilities
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in the process of physical education is determined by the rational organization of methodical support aimed at strengthening
the individual health of the participants in the pedagogical process, taking into account the individual characteristics of
adaptation to physical loads, the step-by-step application of complex assessment methods and control. As a result, the
idea of using the means of inclusive physical education as a tool for shaping the adaptation of students with disabilities to
the educational environment of a university has been expanded. The latter involves the effective organization of physical
education of students with disabilities for educating them in a responsible attitude to their health, and a healthy lifestyle;
formation of knowledge and skills of physical culture; ensuring full-fledged physical development; physical, spiritual, and
mental hardening; formation of the need for safe behavior, counteraction and prevention of negative habits, prevention of
diseases; creation of conditions for active recreation in the conditions of study at a university.
Keywords: physical education, the student with disabilities, a university, adaptation, educational environment.

INTRODUCTION

The problem formulation. Over the past decade, inclusive education has gained ground in policy and practice at
the national level. The UNESCO initiative in the Education 2030 document considers inclusive education as a process
of ensuring quality education for persons with disabilities is an important step forward, which sets a clear priority in
ensuring inclusiveness and equity in obtaining quality education and creating all learning opportunities for persons
with disabilities (Blavt, O., Kozibroda, L., & Rozhko, E., 2021).

Students with disabilities need such a state educational environment in which they will feel physical, psychological,
informational and social security, comfort and well-being (Tant, M., & Watelain, E., 2016). It was noted (Goodwin,
D. L., & Watkinson, E. J., 2000), that the concept of forming a safe and healthy educational environment, both as
an educational principle and as a practical application, remains one of the most difficult tasks related to education.
Today, when the number of students with disabilities is constantly growing, the problem of their adaptation to the
general education space is extremely urgent.

There are many international guides and resources that support inclusion in education (UNESCO 2015, 2016, 2017;
UNICEF 2010). The issue of inclusive education is now part of the educational discourse regarding the identification of
contradictions in the access of students with disabilities to obtain a quality education.

It was determined (Udych, Yu. Z., 2018), that in a democratic society education is either inclusive or not education.
The evolution of scientific knowledge about inclusion in education begins with the UN Declaration on Human Rights
of 1948, which are still relevant today, based on human rights (Lidor, B. R., & Hutzler, Y., 2019), with special
attention to students with disabilities and providing for the transformation of educational systems. Moving on to the
conceptualization of inclusion as a process of transformation, the idea is to minimize the processes of exclusion from
the education of persons with disabilities (UNESCO 2009).

Analysis of recent research and publications. Existing views on this issue can be presented in such a way that
the implementation of humanistic principles in the atment of students with disabilities requires a new model of the
educational environment that would meet the needs and capabilities of each student (Baglieri, S., Valle, J. W., Connor,
D. J., & Gallagher, D. J., 2011; Page, A., Anderson, J. & Charteris, J., 2021). It was determined (Baglieri, S., Valle, J.
W., Connor, D. J., & Gallagher, D. J., 2011; Steinhardt, F., Ullenhag, A., Jahnsen, R., & Dolva, A.-S., 2019), that the
strategy of inclusive education is based on the provision of quality educational services and adaptation of the educational
environment of university to the needs of students with disabilities.

In this aspect, in scientific sources (Blavt, O., Andreev, S., Lishchuk, V., & Stepankov, S., 2022; Lizkan, Z., & Kale,
R., 2021), special attention is paid to the possibilities of physical education in the process of facilitating the adaptation of
students with disabilities to the conditions of study in university. The latter, according to specialists, is the most effective
means of ensuring the adaptation of students with disabilities to learning conditions (Goodwin, D. L., & Watkinson, E.
J., 2000). It has been proven (EscartH, A. & Gutinrrez, M., 2010), that the development of adaptation of students with
disabilities, who have age and gender characteristics, should be ensured by the rational organization of the process of
physical education.

In scientific sources (Blavt, O., Andreev, S., Lishchuk, V., & Stepankov, S., 2022; Page, A., Anderson, J. & Charteris,
J., 2021), attention is focused on the influence of physical education classes on the motor and mental spheres of
students with disabilities. The latter (Steinhardt, F., Ullenhag, A., Jahnsen, R., & Dolva, A.-S., 2019) can become a
factor in lowering the level of functioning of individual systems, straining regulatory mechanisms, and loss of functional
resources; the consequence of which is the deterioration of the general state of health of students with disabilities. It
was revealed (Escarti, A., & Gutiérrez, M., 2010), that in the process of physical education, the formation and improvement
of motor functions, which are disturbed due to the pathological process, is carried out, the main defect is compensated
and the secondary disturbances that occurred during the disease are corrected.

In other words, the leading role of physical education consists in the prevention of an unsatisfactory state of health
of students, as a result of adaptation to the process of learning in university and subsequent appropriate correction of
this process with adequate pedagogical means and methods (Goodwin, D. L., & Watkinson, E. J., 2000). In this context,
the optimal organization of physical education classes for the formation of adaptation of students with disabilities to the
educational environment of higher education institutions is relevant for solving the problem of their health care.
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THE AIM AND RESEARCH TASKS is to identify and substantiate the pedagogical foundations of the formation
of adaptation to the educational environment of university in students with disabilities employing inclusive physical
education.

RESEARCH METHODS

The research is based on the use of a set of general scientific theoretical methods theoretical analysis, systematization,
comparison of different views on the investigated problem, generalization of data from scientific, methodological, and
special literature.

RESEARCH RESULTS

Nowadays, the term "inclusive education™ has acquired various meanings and is the subject of scientific research
discussions. In general, inclusion involves the creation of an educational environment that would meet the needs and
capabilities of each recipient of educational services (Morley, D., Bailey, R., Tan, J., & Cooke, B., 2005). In the most
general sense, inclusive education is represented as a system of state-guaranteed educational services based on
the principles of non-discrimination, respect for human diversity, and effective involvement of all its participants in
the educational process (Baglieri, S., Valle, J. W., Connor, D. J., & Gallagher, D. J., 2011). The strategy of inclusive
education, particularly in university, is based on the provision of quality educational services and adaptation of the
educational environment to the needs of students (Udych, Yu. Z., 2018).

The current transformation of the pedagogical paradigm of a modern h university from an authoritarian to a person-
oriented model of education involves the elimination of isolation in the process of obtaining higher education for
any category of students. Let us consider that the formation of a safe and healthy educational environment requires
modernizing the process of physical education of students with disabilities, using the potential of the existing strong
connection between their physical and social, intellectual, and spiritual development, and therefore the possibilities of
this process in ensuring a full-fledged current and future life activity such students.

We agree with our research (Page, A., Anderson, J. & Charteris, J., 2021), that a promising direction for solving
the specified scientific problem is taking into account the basic provisions of inclusive pedagogy. This statement is
justified by the fact that primary social inclusion, as one of its components, is aimed at creating conditions to prevent the
negative impact on a student with disabilities of a complex of external factors in the process of their adaptation to the
educational environment (study load, team, etc.), increasing resistance organism to such influence, prevention of the
most common diseases, prevention of negative trends in their health.

It is important to take into account that adaptation to the conditions of study in university is connected, first of all, with
a sharp change in the social status of the individual. There are a significant number of interpretations of the definition
of "adaptation” in the work of psychological and pedagogical scientific research. Analyzing the special literature in
the direction of identifying the characteristics of the term in the aspect of our scientific research, we believe that the
adaptation of students with disabilitiesis a process of adjustment, the result of which is the establishment of mutual
correspondence between the needs of students with disabilities and the requirements of studying in university.

In the future, we coordinate our research in the direction that inclusive physical education provides a special
organization of the educational environment of university, aimed at preventing existing negative trends in the health
of students with disabilities, caused by the adaptation process. This process is based on the provisions of the theory
of adaptation (Baglieri, S., Valle, J. W., Connor, D. J., & Gallagher, D. J., 2011). The latter are used to solve applied
problems related to monitoring the state of the organism in inadequate environmental conditions. From our point of
view, this should be implemented through purposeful influence by means of physical education, taking into account the
individual characteristics of the physical condition of students with disabilities and the manifestation of its components.

So, in the future, in our scientific research, we will position adaptation as a strategy that helps students with
disabilities to achieve the highest individual level of assimilation of the same amount of knowledge, which ensures full-
fledged, productive activity in higher education. In turn, inclusive physical education is a managed activity that provides a
theoretical and practical implementation of inclusive physical education. As evidenced by the data (Tant, M., & Watelain,
E., 2016), the harmonious development of all functional systems of the body in the process of physical education
ensures positive dynamics of the body's adaptive capabilities and the strengthening of individual health.

According to the researchers, the definition of "inclusive physical education” is, on the one hand, understood as a
specialized pedagogical process of purposeful influence through physical education on improving physical condition
(Goodwin, D. L., & Watkinson, E. J., 2000). On the other hand (Lidor, B. R., & Hutzler, Y., 2019), as a strategy for the
prevention of chronic somatic diseases. It is obvious that despite the differences in the views of researchers regarding
inclusive physical education, it involves the technology and organization of diagnostic and health-improving means for
students with disabilities.

However, we believe that inclusive physical education in university is an extremely complex and long-term pedagogical
innovation, especially considering that we are considering this deterministic process for students with disabilities. In the
pedagogical process of physical education of students with disabilities, first of all, it is necessary to proceed from the
fact that physical education itself has a significant potential for development, the full implementation of which depends
on the adequacy of the construction of the educational process. So, based on the above, the components of inclusive
physical education technologies are singled out, including subjects of the process (students with special educational

80



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

needs), purpose, functions, approaches, principles, tasks, organization and content of physical education, control, and
expected result.

Let's formulate the goal of inclusive physical education in the formation of adaptation to the educational environment
in students with disabilities, which, in our opinion, consists of the formation of immunity to the negative effects of
changes in the educational environment based on strengthening health at the same time as solving corrective tasks,
achieving individually maximum health and applied effects in the influence of physical education on their motor activity to
ensure a full-fledged, productive life and activities in higher education. That is, the goal is considered in a multifaceted
manner and requires the integration of several special corrective tasks that have independent importance, but are
closely interrelated. The realization of this goal is provided by well-founded methodical bases for the development of
adaptation of students with disabilitiesin the process of physical education.

In general, the success of the adaptation process to the educational environment for students with disabilities in the
process of physical education is determined by the rational organization of methodical support aimed at strengthening
the individual health of the participants in the pedagogical process, taking into account the individual characteristics of
adaptation to physical loads, the step-by-step application of complex assessment methods and control. In our opinion,
the content of this process largely depends on taking into account the individual and typological characteristics of
students with special educational needs. Moreover, all measures should be of a preventive, anticipatory, preventive
nature, that is, based on the provisions of preventive pedagogy (Goodwin, D. L., & Watkinson, E. J., 2000).

Therefore, summarizing the experience, we systematize the main functions of inclusive physical education, the
solution of which will ensure the effectiveness of the formation of adaptation to the educational environment in students
with special educational needs:

organizational and methodical: ensuring the rational construction of the process of physical education, pedagogically
oriented to the development of resistance to the negative effects of adaptation processes;

preventive: complex psychological-pedagogical and medical-biological support of the physical education process
to determine the factors of disruption and disruption of adaptation mechanisms and the search for health-promoting
methods;

educational: stimulating students with disabilities to a healthy lifestyle, promoting valeologisation of the educational
process, learning to protect one's own life and health;

corrective: ensuring compensation of the main defect and correction of secondary violations caused by the main
disease, use of optimal corrective care;

educational and advisory involves the use of modern technologies to provide optimal educational and advisory
information to students with disabilities regarding the maximum possible use of physical education means;

developmental: implemented in improving the psychophysical condition of students.

Therefore, the effective implementation of the identified functions of physical education of students with disabilities is
ensured by solving a set of tasks as predetermined achievements, which are:

health: ensuring harmonious all-round physical development of students with special educational needs, their
self-development;

corrective and developmental: involves in-depth work on correcting physical functions, strengthening work capacity,
and ensuring the development of all physical qualities;

educational: aimed at achieving the goals and objectives of physical education in the formation of skills of systematic
classes using all possible forms and types of physical activity;

control: providing effective feedback in the process of physical education; organization of content-oriented influence
of control.

Based on the theoretical and systematic analysis of the problem, the pedagogical conditions of the technology of
forming adaptation to the educational environment of students with disabilities employing inclusive physical education
were determined:

the creation of favorable conditions in the educational environment to ensure the development of adaptation
capabilities of students with disabilities in the process of physical education;

the health-improving content of physical education of students with physical education;

modernization of methodological foundations of physical education of students with disabilities;

scientifically based selection of methods for determining rational physical loads in the process of physical education;

provision of permanent control procedures in the process of physical education.

In the basis of the development of the pedagogical technology of inclusive physical education, which ensures the
implementation of the formation of adaptation to the educational environment in students with disabilities, systemic,
activity, competence and personal approaches with a predominance of corrective and developmental character should
be used, based on the main provisions of inclusive physical education. At the same time, it is necessary to ensure the
maximum focus on the principles of the interdisciplinary approach and interdisciplinary connections, as the primary basis
for the implementation of the pedagogical technology of inclusive physical education of students with disabilities.

The main principles of the development of the content component of the pedagogical technology of inclusive
physical education, which ensure the implementation of the formation of adaptation to the educational environment in
students with disabilities, should be the principle of minimum and maximum development achievements; the principle of
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individualization of development; principles of complexity, the primary structure of the defect; differentiation based on
the principle of taking into account deviations in the state of health; principles of accessibility and sufficiency, continuity
and practical purposefulness, humanization and democratization, syncretism, unity of diagnosis and correction, the
complexity of methods of psychological influence.

The implementation of the pedagogical technology of inclusive physical education, which ensures the formation of
adaptation to the educational environment in students with disabilities, in our opinion, requires ensuring: a comprehensive
approach to the harmonious formation of all components of health; improvement of physical and psychological
preparation for an active life and professional activity based on the above principles; use of various forms of motor
activity and other means of physical improvement.

Among the main forms of physical improvement, it is necessary to use along with the main classes in physical
education, integrated: small forms. Among these are morning gymnastics, a complex of exercises after sleep, walks
in the first and second half of the day, a moving moment, a moving pause, independent motor activity; mass forms of
health improvement: tourism, health day, sports and game holidays, etc.

It should be noted that one of the most expedient forms of complex implementation of physical education of students
with disabilities in the conditions of higher education institutions is extracurricular classes. Such forms of classes for
students with disabilities require careful research. At the same time, the organizational possibilities of extracurricular
classes contribute to the socio-environmental adaptation of students with disabilities based on strengthening physical
health, developing moral and volitional readiness, and forming creative potential.

We share the opinion of practitioners (Goodwin, D. L., & Watkinson, E. J., 2000; Tant, M., & Watelain, E., 2016) that
the use of the above-listed forms of physical education for students with disabilities and other individual methods of
influence creates a health-improving space in university, which helps students with disabilities adapt to the educational
environment. The activation of the pedagogical aspect of corrective influence is fundamentally new for the theory and
practice of physical education of students with disabilities.

For the educational process in the specified context to meet the requirements of corrective influence, which is
integrated with the didactic, and contributes to strengthening the health of students with special educational needs, it is
necessary to create comfortable conditions for learning the program material. Corrective influence involves the creation
of conditions for overcoming psychophysical problems based on taking into account the unity of biological, physical,
psychological and social features of the state of health of students with disabilities.

The expected result of the implementation of the presented pedagogical technology is to achieve a positive effect of
adaptation of students with disabilities to the educational environment of higher education institutions. We note that such
a process is characterized by complexity, versatility and dynamism. Indicators and the result of the positive development
of adaptation are the following factors: there is a level of health of students with disabilities ds, one of the components
of which is a physical condition, which is based on: physical development, physical fitness, physical capacity for work,
functional reserves, namely biological and mental, physiological and biochemical.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Ensuring fair, high-quality education and promoting all learning opportunities involves the organization of an inclusive
educational environment at the level of university for the preparation of students with disabilitiesas future professionals
based on the purposeful formation of professional knowledge, skills and abilities. The leading mission of the higher
school is to create conditions that contribute to the effective education of students with disabilitiesas a process of
educating the intellectual elite of society. Global trends in the development of the educational system provide for the
adaptation of the educational environment to the needs of all participants in the process of obtaining higher education.

Solving the problem of adaptation to the educational environment in students with disabilities primarily involves
the prevention of an unsatisfactory state of health of students, as a consequence of adaptation to the process of
learning in higher education institutions and subsequent appropriate correction of this process. Using the potential of
the existing strong connection of physical, social, intellectual and spiritual development, and therefore ensuring full-
fledged current and future life activities of students with disabilities, the idea of using inclusive physical education as
a tool for shaping their adaptation to the educational environment of university has been expanded. The latter involves
the effective organization of physical education of students with disabilities for the purpose of educating them in a
responsible attitude to their health, a healthy lifestyle; formation of knowledge and skills of physical culture; ensuring
full-fledged physical development; physical, spiritual and mental hardening; formation of the need for safe behavior,
counteraction and prevention of negative habits, prevention of diseases; creation of conditions for active recreation in
conditions of study in university.

The content and tasks of inclusive physical education are implemented in pedagogical technologies with the definition
of methods and means of physical education, which should form the subject of the implementation of the educational
process with a high level of somatic health. The fulfillment of the specified tasks should contribute to the achievement
of a significant level of adaptation to the educational environment in university based on physical excellence, determined
by the motivational and value orientations of a healthy lifestyle, acquired as a result of physical education, and integrated
into physical culture and sports activities and the psychophysical health of students with disabilities.

Prospects for further research we see the development of models of physical education for students with disabilities
during their studies at the university.
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NEOATOr4YHI YMOBU PO3BUTKY MNMISHABAJIbHUX
IHTEPECIB B Y4HIB MNO4YATKOBOI LUKOJIN

AHOTauia. Y cTaTTi po3rngHyTO neparorivyHi yMOBM PO3BUTKY Mi3HABaNbHUX iHTEPECIB Y AiTEN MOMOALIONO LUKIIbHOrO
BiKy. 3a3HayeHo, O cyyacHa LUKona, AiabHICTb SKOi BiaOYBaETLCA B CKNagHMX YMOBax: BillHa 3 pocieto, naHaemis Covid,
OpIEHTOBaHa He TiNbkM Ha nepegadvy 3HaHb, @ Ha (GOPMYBaHHA KOMMETEHTHOCTel. Pel3ynbTaTmMBHA OCBITHA LiANbHICTb
HeMoxnmBa 6e3 PO3BUTKY B YYHIB CTiKMX Mi3HaBasbHMX iHTepeciB. KOHKPETU30BaHO MOHATTA «iHTepec» i PO3rnsHyTO
NMOHATTS «Ni3HABaNbHUI iIHTEPEeC», BU3HAYEHO NeaaroriyHi yMoBu MOro po3BUTKY B YYHIB MOJIOALLIONO LUKINIBHOTO BiKY. 3-MOMIX
OCHOBHUX YMOB BMOKPEMJIIOEMO Taki: PO3YMiHHA Ta YCBIOOMJIEHHS YYHEM 3MICTY i 3HAYEeHHS BWY4yBaHOro matepiany, a He
TiNbKW CnpuinHATa HaByasnbHa iHbOpMaLisd, PO3BUTOK KPUTUHHOIO MUCIIEHHS, BUKOPUCTAHHS HOBOrO Y 3MICTi BMY4yBaHOro,
DOTPUMMaHHS MPUHUMMY BUMEPEOXYBANbHOIMO HAaBYAHHSA, SKUA CMNPUSE HEe nuwe MOCTYNMOBOMY 3aCBOEHHIO BCiMA YYHAMMU
HaBYanbHOro marepiasny, ane i po3BMBaE AOMUTAMBICTb, 3arNMOMEHICTb Y 3HAHHAX, GOPMYBaHHS Mi3HABaIbHUX IHTEPECIB
VYHIB NMOYATKOBOI LIKOMWN 3aNeXUTb Bif, eMOLINHOI NpuBabiMBOCTI HAaBYaHHS i TICHO MOB’A3aHe 3 PO3BUTKOM E€MOLLiHOro
iHTEeNeKTy 9K 30aTHOCTi 0COOMCTOCTI po3ni3HaBaTV eMoLlji CBOT Ta iHWNX Noaei, 6axaHHs HaBYaTUCS, CTAB/IEHHS O HABYAHHS
Towo. OkpiM TpaamuiiHMx cnocobiB opraHi3aLii OCBITHLOro NPOLECY B MOYATKOBIN LIKONI, HA (GOPMYBaHHS Mi3HABaIbHUX
iHTepeciB BNIMBaE BUKOPUCTaHHS NPOBAEMHOr0, iHTEPaKTUBHOIO, iIHTErPOBAHOMO HaBYaHHS. BaxnnBolo yMoBOIO hOpMyBaHHS
ni3HaBanbHOro iHTepecy 34006yBadviB NOYATKOBOI OCBITW B MPOLECI HABYAHHS € BUKOPUCTAHHS irPOBMX TEXHOJIOTIN. 3a Cy4aCHUX
YMOB 0COGMMBOro 3HayeHHs HabyBae BMPOBAaOXKEHHS iHDOPMALLIAHO-KOMYHIKALLIHUX TEXHONOriA Ha ypokax Yy Mo4YaTKOoBil
LWKOAi. BUKkopncTaHHa B HaBYanbHOMY NPOLLECI ONTUMAanbHOI CUCTEMU TPEHYBAJIbHUX TBOPYMX BNpaB i NisHaBanbHUX 3aBAaHb,
BiZNOBIAHO [0 3MICTy HaBYanbHOro Martepiany, 0cobNMBOCTEN i MOXJIMBOCTEN Y4HIB, Bifirpae 0COBGNMBE 3HAYEHHS B MPOLIECI
PO3BUTKY Ni3HABaNbHUX IHTEPECIB MONOALIMNX LLUKONSPIB.

Knio4yoBi cnoBa: yyeHb N04aTKOBOI LLUKON, HABYANbHMI MPOLEC, YHiHHA, Mi3HaBaNbHUA IHTEPEC.

PEDAGOGICAL CONDITIONS FOR THE DEVELOPMENT
OF COGNITIVE INTERESTS IN PRIMARY SCHOOL STUDENTS

Abstract. The article examines pedagogical conditions for the development of cognitive interests in children of primary
school age. It is noted that a modern school, which activities take place in difficult conditions: the war with Russia, the Covid
pandemic, is focused not only on the transfer of knowledge, but on the formation of competencies. Effective educational
activity is impossible without the development of stable cognitive interests in students. The concept of "interest” is concretized,
the concept of "cognitive interest” is considered, and the pedagogical conditions for its development in elementary school
students are determined. Among the main conditions we highlight the following: the student's understanding and awareness
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of the content and meaning of the studied material, and not only the perceived educational information, the development
of critical thinking. Use of the new in the content of the subject. Adhere to the principle of anticipatory learning, which
contributes not only to the gradual assimilation of educational material by all students, but also develops inquisitiveness,
immersion in knowledge. The formation of cognitive interests of primary school students depends on the emotional appeal
of learning and is closely related to the development of emotional intelligence, as the ability of an individual to recognize
his own and other people's emotions, desires, attitude to learning, intentions and manage them. In addition to traditional
methods of organizing the educational process in primary school, the formation of cognitive interests is influenced by the
use of problem-based, interactive, integrated learning. An important condition for the formation of the cognitive interest of
primary school students in the learning process is the use of game technologies. In modern conditions the implementation
of information and communication technologies in primary school lessons is of particular importance. The use of an optimal
system of creative training exercises and cognitive tasks in the educational process in accordance with the content of the
educational material, features and capabilities of students plays a special role in the process of developing cognitive interests
in primary school students.
Keywords: primary school student, educational process, learning, cognitive interest.

INTRODUCTION

The problem formulation. There have been many changes in the education system and, in particular, in the
primary school education system. First of all, the learning goals have changed. A modern school focuses not only on
the transfer of knowledge, but on the formation of competencies. As stated in the Concept of the New Ukrainian School
(2016) and the State Standard of Primary Education (2018), the main goal of modern education is the development of
a comprehensively developed personality who strives to learn throughout life, is capable of self-improvement and self-
development, is ready for conscious choice and self-realization, labor activity and civic activity. Successful educational
activity is impossible without the development of stable cognitive interests in students.

Therefore, we believe that the search for ways to develop and activate the cognitive interests of elementary school
students is an urgent problem.

V.0. Sukhomlynsky repeatedly noted that it depends on the teacher whether the child will feel the romance and
beauty of knowledge (Sikorskyi P., 2018, p.8).

Analysis of recent research and publications. The problem of the development of cognitive interests was studied by
A. Aleksyuk, N. Bibik, A. Bodnar, S. Burchak, K. Delikatny, O. Kyrychuk, V. Kobal, N. Kravchuk, O. Mytnyk, V. Onyshchuk,
0. Savchenko, O. Sinytsia, V. Sukhomlynskyi, S. Rusova, O. Flyachynska, K. Ushinskyi, V. Shmorgun, and others.

Outstanding Czech teacher Ya.A. Komensky noted that thanks to the student's interest "he will burn with the desire to
learn, not afraid of any difficulties, in order to master science... not only will he not avoid work, he will even seek it and will
not be afraid of tension and effort” (Comenius J. A., 1940, p. 134).

The dependence of the formation of interest on taking into account the age and individual characteristics of children
was pointed out by K. D. Ushinskyi, who wrote: "The teacher should not forget that teaching devoid of any interest and
taken only by force of coercion kills in the student the hunt for learning, without which he is far from will not go” (Fitsula
M.,2002, p. 14).

V.0. Sukhomlynsky repeatedly pointed out the need to develop interest in learning. He noted at school, "A student
repeats other people's thoughts from day to day, from year to year, but does not reveal his own. A single task is set
before him: to remember, to keep in memory, to reproduce™ (Sukhomlynskyi V., 1977, p. 340). At school, it is necessary
to organize the educational process in such a way that "the child is passionately interested in learning”, and for this "she
needs a rich, diverse, attractive intellectual life"” (Sukhomlynskyi V., 1977, p. 427).

The new Ukrainian school points to the need to form students’ cognitive interest as the leading motive of educational
activity. According to N. Bibik, it should be maintained in a mode of dominance over secondary motives (duty, prestige,
achievement), because it has a number of advantages over them (Bibyk N.,1998).

A. Bondar notes that cognitive interest is a quality that is constantly developing and that has a searching nature and
increases the possibilities of mental development of schoolchildren (V. Palamarchuk), promotes self-awareness (O.
Savchenko), is a condition for the development of a creative personality (M. Alekseeva ) and promotes the emergence of
productive work (V. Lozova) (Bodnar A., 2014, p. 33).

The purpose of the article: to determine the pedagogical conditions for the formation of cognitive interest in primary
school students in the educational process.

RESEARCH METHODS

To achieve the defined goal the methods of analysis and synthesis, abstraction, generalization, and survey were
used, which made it possible to analyze the pedagogical conditions of using the development of cognitive interests of
elementary school students.

RESULTS OF THE RESEARCH

To define the concept of "cognitive interest”, it is necessary to clarify the concept of "interest”.

Most scientists note that the interest of primary school students is determined by the role that is currently important
to them and associated with a certain need. At the initial stage, it is superficial and appears in the form of a connection
between an object, an activity, later - a need. The interest of elementary school students is not deep. However, it is worth
noting that the more fully and deeply the educational subject or activity satisfies the growing needs of the child, the richer
and deeper the interest becomes.

Thus, the child's interest is a selective emotional and cognitive attitude of the individual to objects, phenomena, events
of the surrounding reality and to certain types of human activity.
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N. Vozniuk defines the following characteristic features of interest in elementary school students: heritability (in case
of its accidental occurrence); ephemerality, impermanence, unexplained change of interests; superficiality (children are
only interested in external facts that are bright, unusual, it is unattractive for them to delve into the essence); proximity to
children’s own life experience; scattered (interest in completely different fields of knowledge; children ask questions that
often go beyond the educational material); focus on immediate results (Did he solve the task or not? How many mistakes
did he make? What grade did he get?) (Vozniuk N., 2019, p. 5).

According to A. Danchenko, interest is a prerequisite for learning and its result. That is, on the one hand, the teacher in
the learning process relies on the interests of schoolchildren, and on the other hand, promotes their development.

That is, the researcher clarifies, cognitive interest, in the process of developing cognitive activity, is the goal of didactic
work and a means of learning. According to A. Danchenko such ambiguity of expression of interest as a goal, means and
result of education and upbringing is the main feature of the pedagogical aspect of the development of cognitive interests
of younger schoolchildren (Danchenko A., 2020, p. 12]. Analyzing the term cognitive interest, we note that it is a complex
integrated property of the personality, which includes intellectual, emotional and volitional components. An important
condition for its functioning is the connection with the intellectual and material needs, intellectual and emotional feelings of
the individual and his moral guidelines.

A. Karnaukhova, I. Samchenko indicate a number of important points for learning and development that are manifested
in cognitive interest:

First, it is a combination of objective and subjective aspects of cognitive activity.

Secondly, checking the expediency of using teaching aids.

Thirdly, an organic combination of intellectual, emotional, volitional processes.

Fourth, activation of cognitive activity and mental processes (perception, attention, memory, imagination). (Karnaukhova
A., Samchenko I., 2018, p. 35).

According to V. Lozova (1990) and O. Savchenko (2020), cognitive interests are the basis of activity and independence
of primary school students in the learning process. If the children have an interest in the educational material, the
researchers note, then the knowledge is learned firmly and deeply, in the absence of it - formally.

The following criteria should be followed for the classification of cognitive interest in primary school students: stability,
orientation, level of effectiveness, scope.

According to stability, the following are distinguished: situational, stable, interest-attitude.

Situational interest is temporary and arises as a result of an episodic experience as a reaction to something new,
unusual.

Sustained interest arises due to the child’s desire to learn something new not only in the process of studying at school,
but also in extracurricular time. It is based on the transformation of an episodic experience into an emotional and cognitive
attitude of students to a subject or activity.

The interest-attitude is quite deep and is fixed in cognitive activity in the learning process and in extracurricular time. It
smoothly changes the meaning of an individual's life.

According to the orientation of cognitive interest, the following types are distinguished: direct and mediated. In
elementary school, cognitive interest is most often direct and manifests itself either in the process of learning or in the
content of educational material.

Indirect interest is most often manifested when determining the need for certain activity results.

Most often, active and passive interests are distinguished by the level of effectiveness.

Active interest contributes to the formation of a child's character and willpower, the development of his abilities, as it
encourages him to master a certain object of interest.

Passive interest arises when the student perceives something interesting and has a contemplative nature.

By volume, cognitive interests are divided into broad and narrow. Broad interests arise in the case of the student's
interest in the learning process. Narrow - interest in one subject, topic.

It should be noted that the formation and development of cognitive interests in elementary school students goes
through the following stages: interest, curiosity, immersion, orientation. These stages are interrelated.

In order to form and develop the cognitive interests of primary school students in the educational process of primary
school, a number of pedagogical conditions should be followed.

As you know, pedagogical conditions reflect a purposefully created educational environment that reflects a complex of
pedagogical and psychological factors that effectively influence the interaction and cooperation of teachers and students in
order to implement the optimal educational process.

We believe that the main pedagogical conditions that contribute to the formation and development of cognitive interest are:

1. The student’s understanding and awareness of the content and meaning of the studied material, not just perceived
educational information, development of critical thinking. It is in primary school that the foundations of critical thinking are
laid, the essence of which is the use of various methods of mental activity (analysis, synthesis, comparison, abstraction) in
order to formulate well-founded conclusions and assessments and make carefully thought-out and independent decisions.

For this purpose, it is worth using the following training methods: "Brain attack”, "Associative bush”, "We know - we
want to know - we learned” (Bibik N., 2017, p.77-85).

2. Using something new in the subject matter. For this, teachers need to expand the educational horizons of younger
schoolchildren, teach children to find new, previously unknown, but essential for a deeper understanding of content in well-
known material. That is, it is worth not repeating known truths at the same cognitive level.
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3. To adhere to the principle of anticipatory learning, which contributes not only to the gradual assimilation of the
educational material by all students, but also develops curiosity, immersion in knowledge. The essence of this principle is
that brief basics of the topic are provided by the teacher before starting to study the relevant material. It is used both when
studying a topic that is difficult to understand, and when studying a topic that is closely related to other disciplines that
were previously studied.

4. The formation of cognitive interests of primary school students depends on the emotional appeal of learning and
is closely related to the development of emotional intelligence, as an individual's ability to recognize his own and other
people's emotions, desires, attitudes to learning, intentions and manage them. The information received by the students
should evoke an emotional response, activate their moral, intellectual and aesthetic feelings, become beliefs and move into
the category of learned, not jagged, knowledge.

To implement this condition, the teacher needs to develop personal and professional skills and abilities. The main ones
include: learn to put yourself in the child's place; develop the ability to correctly recognize the emotions of children, their
parents, other teachers and their own; to expand one's horizons as much as possible in order to learn to better understand
and realize the difference between students, to be able to fix their peculiarities; to learn in the educational process to "think
two steps ahead"”, to plan and implement time management.

In the lessons, be able to create pedagogical situations in which, with the help of problem tasks, exercises and games,
the emotional appeal of the educational material and the learning process was recorded.

In order to stimulate the formation of cognitive interests of elementary school students in the process of developing
emotional intelligence in the educational process, it is worth using theatrical activities (elements of staging, dramatization,
various types of theater: shadow theater, finger theater, marionette theater, puppet theater, cartoon theater).

5. In addition to traditional methods of organizing the educational process in primary school, it is worth using problem-
based, interactive, integrated learning.

Problem-based learning involves a system of consistent and purposeful cognitive tasks that students solve under
the teacher's guidance in the process of actively learning new knowledge. Tasks are problematic and contribute to the
development of cognitive interest if they require students to think about the problem, based on previous experience and
knowledge based on the principle of apperception, that is, careful, meaningful, conscious, thoughtful perception.

Problem-based learning affects not only the formation of cognitive interests, but also the development of independence
of elementary school students.

In the process of organizing the educational process using problem-based learning for the purpose of developing
cognitive interests in children of primary school age, both basic and auxiliary problems are used. The teacher formulates
the main problems at the beginning of the lesson in order to activate the cognitive activity related to the material of the
whole lesson. Auxiliary problems should be used at certain stages of the lesson.

We note that the main forms of problem solving are frontal, group, and individual.

When implementing problem-based learning with primary school students, it is worth using learning methods that are
organized using traditional and innovative techniques.

Methods of problem-based learning used in primary school include:

1) Problem presentation of the educational material, when the teacher poses rhetorical questions to the children during
the teaching process, on which he ponders, summarizes, and draws conclusions.

2) Heuristic method (partial search or joint learning method). In the process of its implementation, the teacher formulates
a problem or creates a problematic situation and solves it together with the students.

3) The search method is organized by posing a problem to the children, which they then solve independently.

4) The research (creative) method is implemented in the process of performing creative tasks, theoretical and practical
research.

Among the creative methods, projects and web quests have gained particular popularity today.

The use of problem-based learning in primary school should be combined with differentiated learning, taking into
account the individual characteristics and capabilities of each child.

An important condition for the development of cognitive interests of primary school students is the introduction of
interactive learning.

As noted in the "Encyclopedia of Education”, interactive learning should be considered as interpersonal and pedagogical
interaction, which realizes the basic need of the individual to involve him in society and the culture of society on the basis of
equal partnership with the teacher, which characterizes the readiness of the subjects of the educational process for mutual
understanding and mutual respect during communication and activities. It reflects co-learning, mutual learning (collective,
group, learning in interaction and cooperation), in the process of which the teacher and students are equal, equal subjects.
The main principle of interaction: constant interaction of students, their cooperation, communication. The teacher in this
model of education is only an organizer and coordinator of interactive interaction (Kremen V., 2008, p. 883-884).

According to S. Skvortsova, when organizing subject-subject interaction of younger schoolchildren in the learning
process, the teacher supports, explains, encourages dialogue, involves in independent selection of tasks, enriches with
positive impressions, empathizes, directs to success, organizes self-examination, self-control, self-evaluation, involves
reflection (Skvortsova S., 2015, p. 61).

The organization of the educational process with the use of pedagogical interaction stimulates the development
of cognitive interests in students of primary school age. Children learn to listen to others, they develop the ability to
communicate in a team, to help others, to respect the opinions of their peers, to express their thoughts clearly and
concretely, they develop motivation for learning and interest in the subject.
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Today, a large library of interactive learning methods has been created. Note that in the process of their use, the
following requirements should be observed:

1) The teacher should gradually move from simple ("Microphone”, "Brainstorming”, "Associative bush”) to more
complex ("Situation analysis”, "Teaching - learning”, "Six hats™) methods.

2) Do not use a large number of methods in the lesson.

3) Continuous monitoring of the effectiveness of using interactive methods in the educational process of primary school.

4) Development of methodological support for the use of interactive methods.

5) In the process of their application, direct the educational activity of students to self-realization, independence, and
self-management.

6) Ensuring dialogicity (or discussion) of the educational process.

An important condition for the development of cognitive interests of primary school students is the use of integrated
education, which is "based on an integrated approach”, when "education is considered through the prism of the overall
picture, and not divided into separate elements™ (Bibyk N., 2017, p. 73)

According to V. Sydorenko, "The didactic content of the integration process consists in the interconnection of content,
methods and forms of work. Accordingly, the integration of educational material from different educational subjects is
carried out around a certain object or environmental phenomenon, or around solving a problem of an interdisciplinary
nature, or to create a creative product, etc.» (Sydorenko V., 2018).

It is with the help of integrated learning that duplication of consideration of the same problem by different disciplines is
avoided. Children learn to perceive and learn phenomena, events and objects holistically.

Integration in elementary school is carried out on several levels: integration of educational fields united in one subject "I
explore the world"”, integration of several disciplines united by one or several united problems.

6. An important condition for the formation of cognitive interest of primary school students in the learning process is the
use of game technologies. As V. Sukhomlynsky noted, "The game is a huge bright window, through which a life-giving flow
of ideas and concepts about the surrounding world flows into the child's spiritual world. The game is a spark that lights the
fire of curiosity” (Sukhomlynskyi V., 1976, p. 95).

As you know, children come to school with different levels of development and with different levels of preparation
for learning. The school requires from the child the ability to work according to the model, to listen independently, to be
attentive, to consciously perceive the educational material.

Education in primary school is designed to ensure the further development of a child's personality, the purposeful
manifestation and development of abilities, the formation of skills and the desire to learn, the development of cognitive
interests. It is known that play activities prevail in preschool children and primary education will be complete if it is based on
well-developed play activities of children, which is not only the main form of manifestation of the child’s activity, but is also
a means of learning about the outside world, reflection in the form of sensations, perception , ideas.

The use of educational games in the educational process of primary school is carried out through the inclusion of
children in educational games with the help of game modeling (imitation, situational modeling, role-playing and business
games), didactic, cognitive, intellectual games.

For example, the following games should be used to develop cognitive interests in elementary school lessons: "From
which tree are the leaves?”, "Find the same object (color)”, "What has changed?”, "What is missing here?", "When does it
happen?”, "Who plays what?", "Whose instruments are these?", "Create a new word", "Chain", "Collect a word", "Winter
words", "Nature”, "Put the words in the huts” , "Who is it?", "Colors of nature”, "Sounds of nature”, "Plants of our forest”,
"Who flies", "Who lives where and eats something”, "My friends".

7. The education of modern children takes place in difficult conditions: the war with Russia, Covid affect the choice of
new forms and methods that affect the formation and development of cognitive interests. Therefore, we define the next
condition as the use of information and communication technologies in elementary school lessons.

Today, a large number of programs are used that encourage children to learn, explore and study the world around
them, stimulate the desire to learn.

An example can be the task of composing a certain image from figures of different shapes and sizes. It can be
something similar to the game "Tangram”. Such programs develop not only perception, but also imagination and fantasy,
as well as encourage students to engage in active cognitive activities.

With the help of the Classtime service, you can quickly and qualitatively survey the class, instantly monitoring the level
of students’ mastery of the material. With it, you can easily interest and unite students and add game elements to learning.
A convenient and simple tool for evaluating class work in real time is the Class Dojo service with a Ukrainianized interface,
cute avatars that are interesting for children to perceive.

The Wizer.me service will help you create interactive worksheets that are used in distance learning, for homework, and
for working in the classroom on an interactive whiteboard.

You can introduce the game "Living phraseology” on the LearningApps.org platform into the educational process.

It is appropriate to use online resources for creating mind maps in the educational process of primary school to stimulate
students' cognitive interests. They are considered as a map of the mind, memory or thoughts and which are a display of words,
ideas or tasks, for generating, structuring or displaying ideas and memorizing a large amount of information in the process of
learning or developing projects. In elementary school, she helps teachers present new material to children who have difficulty
concentrating on information or consolidate previously learned information. For this purpose, the following services should be
used in the learning process, especially distance learning: Mind Map, MindMeister, Buble.us, Mindomd, Cacoo.
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8. Use in the educational process of the optimal system of creative training exercises and cognitive tasks in accordance
with the content of the educational material, features and capabilities of students. It is worth implementing frontal, group
and individual.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The level of development of cognitive interests affects the child's behavior, the formation of his spiritual and
intellectual sphere, mental, communicative and moral and ethical abilities. Their formation is a rather long process
that requires appropriate conditions and depends on the organization of the educational process. The mentioned
conditions, as well as the correspondence of the organization of the educational process to the age characteristics
and intellectual capabilities of younger schoolchildren, influence the desire to learn and contribute to the development
of their cognitive interests, the education of a creative personality, develop attention, memory, observation, critical
thinking, stimulate the child to self-improvement and self-realization.

The level of development of cognitive interests affects the child's behavior, the formation of his spiritual and
intellectual sphere, mental, communicative and moral and ethical abilities. Their formation is a rather long process
that requires appropriate conditions and depends on the organization of the educational process. The mentioned
conditions, as well as the correspondence of the organization of the educational process to the age characteristics
and intellectual capabilities of younger schoolchildren, influence the desire to learn and contribute to the development
of their cognitive interests, the education of a creative personality, develop attention, memory, observation, critical
thinking, stimulate the child to self-improvement and self-realization
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NOEOHAHHA MUCTELTBA OPUrAMI 3 YKPAIHCbKUMU TPAZULIAMMU
B HABHAJIbHO-BUXOBHOMY MNMPOLECI MOYATKOBOI LUKOJIN

AHoOTauiq. Y cTaTTi akLleHTOBaHO Ha BUKOPUCTaHHI YKPAIHCLKMX HaLiOHaNbHUX TpaauLin y NOeAHaHHI 3 KyNbTypOlO HapoLais
CBiTYy, a 30Kpema TexHiKOl opurami. BuaHauyeHo CyTHICTb Ta BUAW Tpagmuiin, NpoaHani3oBaHO HayKOBi Migxoau A0 iX 3MICTy
Ta 3HAYEHHS! Y BMXOBAHHI IOHOMO MOKOJiHHS. PO3KPMUTO 0C06AMBOCTI, cneundiky MUCTELTBA Opurami; NpoaHanisoBaHo icTopito
CTaHOBJ/IEHHS Ta MOr0 PO3BUTKY; BUOKPEMJIEHO HaNpPsSMWM BMPOBAKEHHS B HABYaslbHO-BMXOBHWI MPOLEC MOYATKOBOI LUKOMN
3a4/19 NOrnMGIeHOro BMBYEHHS! HaLiOHANbHMX Tpagmui. 3ayBaxeHO, WO CYKYMHICTb pi3HMX dopM poboTM 3 MONoALMMUK
LUKONSIpaMK, BUKOPUCTAHHS YKPAIHCbKMX HAPOAHWX Ta CBITOBUX KYNbTYPHUX HaabaHb cnyrye (QOPMYBAHHIO €CTETUYHUX
CMakiB 0COBUCTOCTi, PO3BUTKY MOYYTTS MPUYETHOCTI [0 HaLioHaNbHOI KyNbTypHOI crnaflwyHKu, nparHeHHs obepiraty ii Ta
npuMHOXyBaTn. OnmncaHo, Ik TexHika opurami B noegHaHHi 3 yKpaiHCbKMMM TpaauLUisiMy eMOLHO BNJIMBAE Ha Y4YHIB MOYATKOBUX
Knacie, NigBuULLYE CaMOOOLLIHKY Ta BCensie Bipy B cebe, BMXOBYE MO3WTMBHI iX pPUCK Ta AKOCTI, WO € BKpai BaOXIMBUMWU LS
$popMyBaHHSI rapMOHIliHOi NtoavHU. Po3MeXoBaHO nepesaru Takoro BapitoBaHHS HOPM, METOAIB Ta NPUInOMIB poHOTY 3 Y4HAMM
B KOHTEKCTi iX HaLioHanbHOro BMXOBaHHS. 3p0ONEHO akueHT Ha HeOoOXiOHOCTI BMKOPUCTaHHS Oopurami B Mo4aTkoBMX Kjlacax
LIKONK, Nif, Yac ypokiB (pigHOI MOBM Ta niTepaTypu, MaremMatuku, ManioBaHHS Ta iH.). JocniopkeHHs OeMOHCTPYE, WO 4Yepes
CUCTEMY TpaaMLin KOXEH Hapoa, NPOOOBXYe cebe, BiATBOPIOE BNACHY OYXOBHY KyNbTypy, XapakTep, NCuUxXosorito. YCTaHOBNEHO,
O KyNbTypa YKPaiHCbKOro Hapoay — L& MOro BHYTPILLHIN CBIT, AYXOBHE Ha4yano, 4yapiBHi CTPYHM Cepus, NepensieTeHi 3 HNU3KOLO,
cTonitTtTaMu chOpPMOBaHUX, 3BMYAIB Ta Tpaauuiin. Y 3Bmyaax, Tpagmuisx, obpsaax ykpaiHUiB BiZoOpaxeHO MopanbHi LLiHHOCTI,
MoparsbHy CBiAOMICTb, LiHHICHI OPIEHTMPU, MEHTANBHICTb Ta iCTOPIIO, XUTTEBY MYAPICTb Ta CBITOBIAYYTTS, SKi MOXHA i NOTPIOGHO
[OMOBHIOBATM Ta AEMOHCTPYBATK 3a AOMOMOroH0 iHWKX dopM, 3acobiB, Tpagmuiin. HaronoweHo Ha NO3UTUBHOMY BMIUBI Ourami
Ha PO3BMTOK APIGHOI MOTOPWKK, YSIBK, YBaru, BIAPBHOCTI, BiANOBIAAbHOCTI Y4HIB NOYATKOBKX KJ1ACiB.

Knioy4oBi cnoBa: opurami, Tpaguuii, Xy4oXHb0-eCTETUYHUIA PO3BUTOK, TBOPYICTb, MUCTELITBO, HaLiOHaNbHA CBIAOMICTb.
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COMBINATION OF THE ART OF ORIGAMI WITH UKRAINIAN TRADITIONS
IN THE EDUCATIONAL PROCESS OF PRIMARY SCHOOL

Abstract. The article defines the essence and types of traditions, analyzes scientific approaches to their content and
significance in the education of the younger generation. The features and specifics of the art of origami are revealed; the
history of the formation and development of this art is analyzed; the aspects of introduction into the educational process of
primary school for the in-depth study of national traditions are highlighted. It is described how the technique of origami in
combination with Ukrainian traditions has an emotional impact on students, increases their self-confidence, educates their
positive traits and qualities, which are extremely important for the formation of a harmonious person. Emphasis is placed
on the need to use origami in elementary school classes, during lessons (literature, mathematics, drawing, and others).
showed that through the system of traditions, each nation continues itself, reproduces its own spiritual culture, character,
and psychology. The culture of the Ukrainian people is their inner world, spiritual principle, magical strings of the heart. The
customs, traditions, and rites of Ukrainians reflect moral values, mentality and history, life wisdom, and worldview, which can
and should be supplemented and demonstrated with the help of various other forms, means, and traditions. The importance
of origami as one of the educational tools for younger schoolchildren is indicated and the advantages of this art form are
described. Further ways and prospects of using origami in combination with traditional forms of working with students for the
formation of a nationally conscious citizen of Ukraine are outlined.

Keywords: origami, traditions, artistic and aesthetic development, creativity, art, national consciousness.

INTRODUCTION

Relevance of research. The use of the latest technologies in combination with traditional means, forms and
methods, which provides the education of a harmonious personality is of particular importance at the present stage of
the development of science and education in Ukraine. Family customs and traditions, Ukrainian folklore, multifaceted
heritage of our people are a source of inspiration, formation and comprehensive development of youth. On the other
hand, we actualize variation of traditional and innovative pedagogical tools, which have a positive impact on personal
development. In the context of the above, we turn to the art of origami - an attribute of national holidays of the
peoples of the world, an element of design, a children’'s toy.

THE AIM AND RESEARCH TASKS

The purpose of the article — to uncover the meaning of origami, determine the features of its use along with
traditional methods in working with children.

The analysis of updated sources suggests that the problem of using folk traditions and innovations is not new, but
it has been repeatedly violated by scientists, such as: L. Artemova, G. Belenka, A. Bohush, N. Havrysh, L. Kaluska,
N. Lysenko, T. Ponimanska and others. Researchers unanimously argue that the use of folk traditions is of particular
importance in the formation of the national consciousness of the younger generation, acquaintance with artistic
creativity, folklore and world cultural heritage. For example, scientist V. Borysenko argues that "the experience of the
people, norms of behavior, views, ideas, customs, rituals and other forms of social and cultural phenomena become
traditional” (Borysenko, 2000). In general, scientist V. Borysenko distinguishes the concept of "tradition” into: a)
family; b) school. It is important that the researcher believes that family traditions are "a set of customs and norms of
behavior adopted in the family, which are passed down from the older generation to the younger” (Borysenko, 2000).
Generally, traditions are defined as a process of non-biological transmission from generation to generation of stable
cultural and household features.”

Scientists V. Kuz, Yu. Rudenko, and Z. Serhiychuk considered that national traditions are those traditions that
have the originality of the age-old spiritual foundations of the development of the people, the nation, which reflect the
best achievements™” (Kuz, Rudenko, Serhiychuk, 1993, p. 92). However, scientists are inclined to think that in every
country the most influential teacher is the people who have accumulated experience for centuries and formed the
rules for educating the younger generation. Traditions are a phenomenon of philosophical, socio-psychological, and
pedagogical phenomena that have developed historically and reflect the continuity of the social experience of the
Ukrainian people (Kuz, Rudenko, Serhiychuk, 1993, p. 92). It is clear that folk traditions perform as a peculiar form
of functioning of public relations between people of a certain nationality and ensure their strengthening, development
and transmission to new generations in the process of generally accepted norms of social behavior.

RESULTS OF THE RESEARCH

It is characteristic that the transmission of traditions and their activity is influenced by the historical period during
which certain norms, the system of customs and rites, which is a component of the people’s culture, are actualized
are updated. Each nation has historically developed its own unique system of national and cultural traditions, which
is based on a strong mentality, cultural and spiritual treasure of the past and present. Education of the younger
generation is the main task at any stage of the state's development and is carried out in a certain cultural space, so it
should be implemented in a combination of ethno-cultural peculiarities not only of a specific region, but also with the
help of dialectical connections between national and universal traditions. Our research showed that through the system
of traditions, each nation continues itself, reproduces its own spiritual culture, character, and psychology. The culture
of the ukrainian people is their inner world, spiritual principle, magical strings of the heart. The customs, traditions,
and rituals of Ukrainians reflect moral values, mentality and history, life wisdom, and worldview, which can and should
be supplemented and demonstrated with the help of various other forms, means, and traditions (Vyshnevsky, 1994;
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Hapetchenko, 2014). For example, origami is one of the most famous arts that can be implemented in practice during
the performance of habitual rites, reproduction of the traditions of the ukrainian people. Instead, the use of origami
allows students to get to know ukrainian folk customs and traditions better, stimulates artistic thinking, and forms an
awareness of the importance of origami in relation to technical, artistic, social and other spheres of human activity. At
the same time, it is advisable to enrich young people with knowledge about the history, culture, and lifestyle of their
native people, to study and continue ukrainian traditions with the help of origami tools.

Practice demonstrates that the use of origami in working with children has a positive effect on their psycho-
emotional state, creates an atmosphere of comfort and positive mood, stimulates mental activity, and develops
creative potential. Making products using this technique develops children’s fine motor skills, forms sensorimotor skills
and abilities; educates accuracy, attentiveness, concentration, restraint; increases memory potential and stimulates
imaginative, critical thinking, spatial imagination, intelligence. Teachers-practitioners note that classes using origami
increase the self-esteem of the individual, serve as a means of stimulating self-development and self-assertion,
expanding the circle of communication and creating new friendships. Of course it has a positive effect not only on the
relations between schoolchildren, but also on students and teachers, which in turn provides the effectiveness of the
educational process. Considering origami in a historical and pedagogical aspect, it should be noted that it originates
from ancient China, where references to this form of art appeared for the first time in 105 year. The first sheets of
paper, compiled in interesting figures, first appeared in monasteries, playing the role of participants in religious actions
and ceremonies, means of decorating the walls of the temple. So, at the moment, humanity uses the first origami
figures - "sanbo” boxes, which were used to make a donation. Over time, the art developed and became more and
more famous and in the 20th century it gained its recognition and blossoming. During this period, A. Yoshyzawa
created the "Origami Alphabet”, which contained unique marks and symbols, graphic signs. A. Yoshyzawa's discovery
allowed origami to gain recognition as a universal international language, with the help of which information can be
transmitted to each other about feelings, events, the surrounding world, etc. In the 40s of the XX century in the USA
(New York) the first origami schools and centers were created (founded by L. Oppenheimer), which became the
beginning of a new life for this form of art.

In scientific circles, the issue of using this type of art is raised in various aspects. So, scientists claim that origami
is useful for teaching young people, stimulating their minds and educating them, revealing their inner potential.

The relevance and demand of origami in our country is confirmed by the creation of the Kyiv Origami Center, which
carries out educational and pedagogical work with the population, creative activities with young people, organizational
activities with various categories of people in order to determine the meaning of this art, its positive impact on personal
development. Step by step, teachers-innovators, lovers of origami introduce into the consciousness of the general
public an understanding of the necessity of its use in the education system, demonstrating the positive results of
educational, cognitive, socially useful, creative activities of pupils. In particular, this type of art is reflected in a number
of educational programs, such as: "Paper plastic”, "Paper construction”, "Paper craft master”, "Handwork" and
others. Modern pedagogues-practitioners are inclined to the opinion that in elementary school classes it is advisable
to use origami classes in labor training lessons and in extended day groups, and in senior classes - in the form of
electives, circles. Along with that, the popularization of origami is carried out in the form of revealing its advantages
during the combined lessons of origami, drawing and application at school. So, as we can see, this art is quite well-
known and popular, has its advantages and can be used for in-depth study of the traditions of the Ukrainian people for
the purpose of education and upbringing, development and socialization of growing youth.

Origami is a wide palette of educational influence on the spiritual, moral and ethical, aesthetic, creative development
of the individual. On the one hand, it allows you to immerse yourself in the creative legacy and heritage of the peoples
of the world, learn about Eastern and Western culture, spiritual and everyday traditions and customs, language, and
on the other hand, it is a motivation for the child's self-development (it affects the desire to learn well, increases
cognitive interest, develops artistic thinking, cultivates perseverance, equanimity, diligence, independence, develops
skill) (Fig. 1).

In the context of the above, the achievement of positive results regarding the formation of national values of pupils,
which is carried out through the use of Ukrainian themes in artistic works with origami, is of particular importance for
our research. It should be noted that the combination of two types of cultures of the Ukrainian and Chinese peoples
makes the synthesis of artistic and aesthetic, national values possible and creates opportunities for the integration of
ukrainian arts and crafts art along with origami. This is served by the specific features of origami, namely: visuality;
visibility of artistic material; imageability; the emotional component of a creative product.

Instead, the ability of origami to combine the national and the artistic is enhanced by its inseparable connection
with other types of creative activity, such as: drawing, sculpting, arts and crafts, literature, etc.

Practice shows that in the process of making thematic compositions with origami, the child's inner world, his
potential and creative abilities, opportunities to perform a certain type of work or task, interests and inclinations are
revealed. On the other hand, there are opportunities to use motives of national culture and art, which enrich pupils
with new knowledge, expand their outlook, and form key skills and abilities. These include: folk tales and songs, fables,
legends, poems. With the help of Ukrainian folklore, it is possible to spiritualize feelings, to educate a complete,
multifaceted and unique personality, a worthy citizen with a national awareness, which is reflected not only in love for
one's native land, but also in respect for the culture, lifestyle, traditions and heritage of other peoples of the world.
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Fig. 1. The influence of origami on the harmonious development of pupils

Origami technique in combination with Ukrainian traditions and culture have an emotional impact on schoolchildren,
increase their faith in their own strength, and bring up their positive traits and qualities, which are extremely important
for the formation of a harmonious person (Vyshnevsky, 1994). It is advisable to use origami in elementary school during
lessons (literature, mathematics, drawing, etc.). For example, when studying a fairy tale (according to an elementary
school textbook), it is worth using various additional and visual material, including origami as a means of depicting the
heroes and their feelings, scenes of events and phenomena. In such a bright form, it is better for children to learn new
material, to demonstrate their own feelings and attitudes to what they have read or heard, to make generalizations and
conclusions about the deeds of the characters. The activation of the emotional sphere of the child under the influence
of the fairy tale and the origami elements that reproduce it promotes the manifestation of moral and ethical feelings
of pupils, the expansion of the horizons, the awareness of social laws (about the relationship between people, person
and nature), the formation of a full-fledged personality on this basis with their own and universal values.

Making origami, which can be used in lessons or during educational activities (mornings, educational hours, holidays
"Mother's Day"”, "Autumn Festival”) serves to create an atmosphere of friendship, mutual understanding between
participants, brings students closer, immerses them in the world of folk traditions. This affects the subconscious of
schoolchildren, their emotional and volitional sphere, desires, interests and, most importantly, creates opportunities
for schoolchildren to get acquainted with the national culture. Therefore, the emotional-sensual component represents
the pupils’ attitude to various traditions and customs of their own and other peoples (labor, family, cultural), which
are clearly reflected in the emotions and feelings of children. In the educational process, the general criterion for
identifying the emotional-sensual component during the combination of ukrainian traditions and origami is stability,
awareness of the motives of their artistic and labor activity. For example, students perceive elements of folk art not
only as an object of everyday life, an object of play, but as a work of art that requires study, analysis and creative
imitation. And, therefore, this attitude to the elements of folk art serves not only to preserve and increase them, but
also to enrich the students spiritually, to involve them in artistic-aesthetic, musical, choreographic, visual and other
types of activities.

Our research allows us to assert that the use of origami along with elements of ukrainian national culture increases
the emotionality of the perception of works of art, polishes the feelings and subtle aspects of children’s souls, which
are reflected in creative work, namely:

- highlighting expressiveness of images;

creating patterns based on ukrainian painting;

forming a sense of rhythm in colors and lines;

the use of the appropriate range in embroidery, Easter eggs, painting;
the use of pattern elements, dots, circles during the execution of painting;
mastering the techniques of decorative painting;

- development of emotional and figurative thinking, imagination, rhythm, etc.

Artistic and labor activity, initiated in national crafts, is a component of the spiritual heritage of our people and,
in general, acts as a means of involving young people in work, socially useful work, which bring up moral traits and
qualities, aesthetic tastes, form a culture of student behavior. It should be carried out by combining traditional forms
and methods with origami means (Fig. 2):

Ukrainians have always honored traditions, calendar holidays and ceremonies. For example, the main symbols of
the Christmas holidays are the Christmas star, didukh, holy dinner, vertep and carol. The star is identified as a symbol
of the birth of Christ, a symbol of faith and light, love, sun, God. In general, the star can be made using the origami
technique, combining traditional ukrainian art and the art of another people of the world. Another national tradition is
the Stritennya, for which the youngsters baked cookies in the form of a bird.
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Fig. 2. Technique of execution of the product origami

This tradition symbolizes faith in the coming of spring (which this bird will bring on its wings). As well using origami
can make figurines of birds, larks, play with them and talk about ukrainian traditions related to the meeting of winter
and spring. Schoolchildren can make and use various figurines made as origami (characters of fairy tales, symbols of
the state, religious symbols, decoration of the festive table, etc.) in the lessons in the elementary grades of the school
(Kotelyanets, 2002).

Pupils can learn how to decorate and set a table with the help of origami (laying out napkins in different ways,
creating artificial flowers and leaves, boats, tents, butterflies and birds) and use it during traditional holidays (Easter,
Christmas) in labor training lessons. With the help of origami, due to the existing specific features of this art, key
features and qualities are formed in younger schoolchildren. In particular, the specifics of origami include:

1) combination of artistic and aesthetic, national values;

2) the use of ethnographic, moral-ethical, decorative-applied and other material;

3) universality;

4) the possibility of creating a figurative and meaningful basis for the formation of pupils' national self-awareness;

5) a wide range of advantages (the ability to visualize the historical existence of the ukrainian people, reflect the
spiritual ties of the individual with the nation, the spiritual unity of generations, etc.).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, the combination of origami with ukrainian culture and traditions serves to optimize the educational
and upbringing process of primary school and acts as an effective means of national education of schoolchildren.
Regardless of its foreign origin, origami has a powerful potential for the harmonious development of students, the
formation of their national consciousness, the education of patriotism, a sense of freedom and independence, love and
respect for the cultural experience of the peoples of the world. The great possibilities of origami in terms of integration
with ukrainian fine art serve to combine the cultural and historical experience of the nation and the personality of
the younger pupil, it is a translator of national ideas, images and symbols, values, cultural and historical heritage,
historical memory, ideals on which the New Ukrainian School is based.

REFERENCES

Vyshnevsky, O. (1994). Landmarks of national education. Native school, 6, 42-46.

Hapetchenko, R.Yu. (2014). Folk traditions, customs, holidays and ceremonies as components of cultural and leisure activities. Bulletin of NAKKiM,
2,107-111.

Kotelyanets, N. (2002). Origami - development of creative and intellectual abilities of children. Native school, 12, 36-38.

Kuz,V.G., Rudenko, Yu.D., Serhiychuk, Z.Yu., and others. (1993). Basics of national education: conceptual provisions / In general ed. V.G. Kuzya
and others. Kyiv. Vol. 1. Pp. 92-93.

Traditions and life activities of the ethnos: on the materials of the festive and ceremonial culture of Ukrainians: a study guide for students of higher
education. institutions / V.K. Borysenko. (2000). Kyiv: Kyiv National University named after T. Shevchenko. 124 p.

Received 14.10.2022
Accepted 20.10.2022

94



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

doi: 10.15330/msuc.2022.27.95-99
Bacunb Kobanb,

KaHampaT negaroriyHmx Hayk, npodecop, npodecop kadenpn negaroriki AOLWKiNbHOI,
NMoYaTKOBOI OCBITW Ta OCBITHLOr0 MEHeIXKMEHTY, NMPOPEKTOP 3 HayKOBO-MeaaroriyHoi poboTu,
MykadiBCbkuin epxasHui yHiBepcuTeT (M. MykadeBo, YkpaiHa)

Vasyl Kobal,

Candidate of Pedagogical Sciences, professor, professor of the department of pedagogy of preschool,
primary education and educational management, Vice-rector for Scientific and Pedagogical Work,
Mukachevo State University (Mukachevo, Ukraine)

kobalv2008@gmail.com

ORCID ID ORCID 0000-0003-3646-0968

Ipuna Po3maH,

[OKTOP negaroriyHnx Hayk, npodgecop, npodecop kadpeapu
aHrNincLKOI MOBWY, NliTepaTypn 3 METOOUKAMWN HaBYaHHS,
MykadiBCbkMinN AepXXaBHUI yHiBepcuTeT (M. MykayeBo, YkpaiHa)

Iryna Rozman,

Doctor of Pedagogical Sciences, professor, professor of the Department
of English language, literature with teaching methods,

Mukachevo State University (Mukachevo, Ukraine)

rozmanii@ukr.net

ORCID ID ORCID 0000-0002-4951-0074

vAK: 37.011.3-051-057.86:331.104-044.332(045)=111

AJANTALIA MOJ1IOAOI0 CNELUIAJIICTA
A0 NPODECINHOI NEQATOrIYHOI AIASIbHOCTI

AHoTauia. Y cTatTi 30cepenxeHo yBary Ha 3acobu apanTauii Monogoro cneuianicta Oo neparoriyHoi npodeciiiHoi
DisiNbHOCTI. 3a3Ha4YeHo, WO CrpaBXHE CTaHOBMIEHHS BYMTENS BiAOYBAETLCS 3 MOYaTKOM NPOPECIHOT AisIbHOCTI. 3aKLLEHTOBAHO
Ha BaXJIMBOMY 3Ha4YeHHi B32EMOBIABIAYBaHHA [NA MiOBMLLEHHA MaWCTepHOCTi neparora. HaronoweHo, LWo MeTol
KONEKTUBHUX GOPM METOANYHOI poBOTU € MiABULLIEHHS MACTEPHOCTI BCiX YYMUTENiB Y NPOLLECI LiecnpsMOBaHO CriiaHOBaHMX
i peanizoBaHMX 3axofiB, HANMOLWMPEHILLMMN KONEKTUBHUMK dOpMamMn MEeTOAMYHOI pobOTW B 3aknafi 3aranbHoi cepeaHboi
OCBITM € BiIKpUTi YPOKM. 3ayBaxeHo, L0 NpeaMeTHi MeToAnYHI 06’eQHaHHS BUMTENIB SK LEHTPU METOAMYHOI pOoBOTN HECYTb
HaaBaxnmMBy GYHKLiIO aganTauii Mooanx cneuianictis. BUokpemMneHo 4oTpmn KOMMOHEHTM BAACHOMO «%» Ta KOHKPETHI eTanmu
CTaHOBJIEHHS NPOGECINHOT KOMNETEHTHOCTI neparora. MigkpecneHo, wo edpekTneHO GOPMOK CaMOBAOCKOHANIEHHS € YsBHE
BXOKEHHS B POJib AOCBIAYEHOro Kosiern. YTiM, BUKOPUCTaHHA OOCBIAY iHLWNX HECe 3arpo3y rajibMyBaHHS BfIACHUX iHiLiaTuB,
TBOpYOCTi. TOMy HEOOXiAHO NMPOBOAMTU AiarHOCTMKY PO6OTU MOJSIOAOrO BYMTENS; CAPUSTA BMBYEHHIO HOPMATUBHO-NPABOBUX
DOKYMEHTIB MPO OCBITY; YyO0CKOHAMOBAT! HaBYaslbHO-METOAMYHI MiArOTOBKM Cy4yaCHOro nefarora; CrnpusaTi OBOJIOAIHHIO
iHHOBALLIMHMMW TEXHOJIOTIAMN, NEPefoBNMN METOAMKAMM HaBYaHHS | BUXOBAHHS; 3a0X04yBaT A0 BUBYEHHS Ta 3aCTOCYBaHHS
nepeaoBOro A0CBiAy B neparoriui. BuokpemneHo piBHi MeToauyHoi po6oTn 3 Monogum neparorom. 3asHayeHo, WO 3aais
noninweHHs $axoBoi MiAroTOBKM NeaaroriyHuX Kaapie y LIKOnax NpoBOAATb crnewjasbHy MeToauMyHy poOOoTy, sika CMOHYKae
BUMTENSA OO0 MiOBuULLIEHHS KBanidikauii, cnpuse B3aeMHOMY 36arayeHHIO NegaroriyHoro KOAekTUBY rneaaroriyHMM 4OCBiooM,
[ae 3Mory MosiogMMm neparoram BYMTUCS MeparorivyHiii MaicTepHOCTi B JOCBiAYeHMX koner, 3abe3nedyye B neparoriyHomy
KONEKTMBI MPArHeHHs 40 MOLyKy HOBMX GOPM i METOAIB POBOTH.

KniouoBi cnoea: neparorika, manbyTHiii cneuianict, aganTauis, AOCHIOXEHHS, pe3ynbTaTUBHUA, YPOKW, HaCTaBHWUK,
npodecinHa QisnbHICTb, NegaroriyHi yMoBu.

ADAPTATION OF A YOUNG SPECIALIST TO PROFESSIONAL ACTIVITY

Abstract. The article focuses on ways of adapting a young specialist to pedagogical professional activity. It is noted that
the true formation of a teacher occurs with the beginning of professional activity. Only in the classroom does a young teacher
understand whether this is his vocation or whether he wants to devote his life to it. Emphasis is placed on the importance of
mutual visits for improving the teacher's skills. A young teacher has the opportunity to enrich his teaching experience and
plan his professional growth. The goal of collective forms of methodological work is to improve the skills of all teachers in
the process of purposefully planned and implemented activities. It is emphasized that the most common collective forms of
methodical work in an institution of general secondary education are open lessons.
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The purpose of the article is a theoretical justification of the importance of forming pedagogical conditions for the
professional self-development of future teachers and determining the level of professional training of future teachers for
practical activities. Also, in addition to improving professional growth, there are ways to improve the methodical training of
the teacher and the adaptation capabilities of the specialist to professional activity. It was noted that the subject methodical
associations of teachers, as centers of methodical work, have an extremely important function of adapting young specialists.
Four components of one's own «I» and specific stages of formation of a teacher’s professional competence are singled out.

It is emphasized that an effective form of self-improvement is imaginary entry into the role of an experienced colleague.
But using the experience of others carries the threat of inhibiting one's own initiatives and creativity. Therefore, it is necessary
to solve a number of issues: conduct a diagnosis of the work of a young teacher; to promote the study of regulatory and
legal documents on education; to improve educational and methodical training of modern teachers; promote the mastery
of innovative technologies, advanced methods of teaching and education; to encourage the study and application of best
practices in pedagogy. During the adaptation period of a young specialist in an educational institution, special attention
should be paid to the level of methodical work. They will be divided into three: school level, city level, regional level. It is noted
that in order to improve the professional training of pedagogical personnel in schools, special methodical work is carried out,
which encourages teachers to improve their qualifications, contributes to the mutual enrichment of the pedagogical team
with pedagogical experience, enables young teachers to learn pedagogical skills from experienced colleagues, ensures the
desire of the pedagogical team to find new ones forms and methods of work.

Keywords: pedagogy, future specialist, adaptation, research, effective, lessons, mentor, professional activity, pedagogical
conditions.

INTRODUCTION

The problem formulation. Ancient sages liked to say that if you want to develop the state, educate the youth.
It can be said about young teachers that if the head wants to develop the school, he must renew it with young
specialists. After all, it is the youth who willingly and quickly perceive everything new, are open, full of ideas, and this
is an important component of the effectiveness of the school's work, moving forward.

When a young teacher comes to work at a school, a completely different picture of the school opens up for
him. He is no longer a student, but the one who teaches, the teacher. Institutions of higher education form mostly
only theoretical knowledge in students, and it is more difficult to teach them in practice. Young professionals lack
experience in methodological training. The professional adaptation of a teacher is the process of adaptation and
getting used to the general conditions of pedagogical activity for a young teacher, a graduate of a pedagogical
educational institution, who came to work at the school (Peculiarities of adaptation of a young teacher to school work).

The real formation of a teacher occurs with the beginning of professional activity. Only in the classroom does a
young teacher decide whether this is his vocation or whether he wants to devote his life to it.

As experience shows, the successful adaptation of a young teacher and his development depends not only on his
professional training and personal qualities. It depends on objective and subjective factors.

The objective factors are: the atmosphere of the school team where the young teacher works; material and
technical base of the school; the teacher's lesson schedule, which depends on whether he has time to attend the
lessons of leading teachers (Siedova, Kapinus, & Hrabova, 2012, p. 50-59).

The level of attractiveness of the profession, the presence of such qualities as tact, self-demanding, sociability, a
creative approach to work and the desire for self-improvement should be attributed to the subjective factors of the
formation of a young teacher.

The young teacher wants to do the task well. If experienced colleagues do not help him, he cannot help but cope
with the work and despairs of his own abilities.

The researches of domestic scientists N.V. are devoted to the issue of professional training of teachers. Basova,
N.V. Guziy, V.A. Semychenko, V.O. Yakunina, O. Savchenko, O. Moroz, H. Trotsko, O. Pehoty, R. Khmelyuk. Scientific
searches of O. Gluzman, A. Aleksyuk, L. Nechyporenko, L. Bondarev, E. Barbina, |. Zyazyun are devoted to various
aspects and directions of professional and pedagogical training of the future teacher. The theoretical basis of the
problem of methodical teacher training is the works of Ukrainian scientists N. Volkova, A. Gurzhiy, V. Kozakov, V.
Lunyachek, and S. Sysoeva.

THE AIM AND RESEARCH TASKS

The purpose of the article is to theoretically substantiate the importance of the formation of pedagogical conditions
for the professional self-development of future teachers and to determine the level of professional training of future
teachers for practical activities. To propose ways of improving the methodical training of the teacher and to single out
the adaptation possibilities of the specialist to professional activity.

RESEARCH METHODS

The methodological basis of the research consists of scientific and theoretical methods, analysis of pedagogical
and methodical literature, generalization of pedagogical experience; observation of adaptation processes of a young
specialist.

RESULTS OF THE RESEARCH

Adaptation to pedagogical activity begins in a higher educational institution. The interaction of professors and
teaching staff and students of education contributes to the creation of a single scientific space where the future
specialist develops the necessary knowledge and develops professional and pedagogical competencies (Dem’ianenko,
2012, p. 32).
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There is a certain algorithm for the adaptation process of young teachers, which consists of 5 steps. The first step
is familiarization. The second contains mentoring, social assistance. The third step is a step towards the professional
development of a young teacher. At this stage, young specialists attend the lessons of experienced teachers.

The next step is the mentor will visit the student’s lessons. At the same time, the lesson is analyzed, shortcomings
are identified, recommendations and advice are provided. Attendance of the lesson by the mentor is revealed by
means of the mentor's questionnaire. At the final stage, methodical assistance is provided with participation in
seminars, master classes and other types of work to support the young teacher.

Scientific and methodical work plays an important role in raising the scientific and theoretical level and professional
skill of young teachers, forming their readiness for self-education and self-development.

For effective work, at the end of the first academic year, young specialists pass a questionnaire. The purpose of
the questionnaire is to identify the requests and wishes of students. The questionnaire contains questions related
to the use of methodical literature, self-education and the study of the requests of young professionals regarding
methodical assistance. After the end of the second year of study, students are offered questions that will help them
adapt to the educational institution. The main form of work is aimed at passing pedagogical practice. Students share
their impressions and solve questions that arose during communication with students. After graduating from a higher
education institution, there is a logical continuation of work with young specialists.

At the beginning of the academic year, the deputy director for educational work develops and defines one of the
priority areas of work with pedagogical personnel: work with young specialists. It is aimed at developing the creative
abilities of young specialists, increasing the level of their professional skills (Pobirchenko, 2003, p. 3).

The work begins with the issuance of the order "On the organization of work with young teachers”, in which mentor
teachers were assigned to young and inexperienced teachers in order to provide young teachers with methodical
assistance in solving primary problems, overcoming the difficulties they encounter, to support their creative effort,
desire to work effectively.

During the first years of pedagogical activity, the formation and formation of a young specialist takes place. During
this period, it is extremely important that his mentor is a colleague who knows how to improve and support the positive
aspects of the young teacher's work. The mentor and the young specialist must have "the same psychological blood
group”. In a creative tandem, they work on improving the qualification level of a young specialist.

The relationship "mentor - young teacher” is usually a relationship of trust, kindness, sincerity, and mutual respect.

One of the forms of improving the qualifications of a young teacher and providing him with the necessary methodical
assistance is the school of young teachers. It functions in every Ukrainian school. Senior colleagues help with practical
professional advice.

While working in the school of a young teacher, a beginner attends the lessons of experienced teachers who
provide them with advice and help in conducting classes.

In large educational institutions, where several teachers work in the same subject, the young specialist is necessarily
offered a teacher-mentor. First, a young specialist attends the lessons of an experienced teacher. At the same time,
he conducts his own classes. Over time, the mentor begins to attend the lessons of his mentee.

A lesson can be considered effective if it provides an optimal connection of the entire complex of educational
goals, if the attention and thinking of students are concentrated on the main, leading ideas and concepts of the
subject being studied, educational processes are awakened and developed, and students' needs for knowledge are
formed.

All these requirements for a modern lesson are motivated by scientific modern pedagogy. But all of them were
carried out without the teacher's creative attitude to the organization of learning, without his mastery. The mastery of
a teacher largely depends on the ability to analyze one's own mistakes and those of others. Self-analysis of the work
is extremely helpful in this.

Young teachers can improve their qualifications, learn best practices at the School of Advanced Pedagogical
Experience, creative groups.

But as experience shows, whatever forms of methodical work are offered to a young specialist, his professionalism
depends on independent work, self-education. The idea of continuous education is realized by constant work. Self-
education is based on a high level of consciousness development, the need for self-improvement and creative self-
realization (Siedova, Kapinus, & Hrabova, 2012, p. 50-59).

So, the deeper the knowledge, the wider the horizons, the comprehensive scientific education of the teacher, the
more he is not only a teacher, but also an educator. Outstanding teachers emphasize that the self-education activity
of a teacher must begin with self-knowledge. A teacher must study himself as a person, compare himself with others,
observe himself as if from the side.

The system of self-education of a young teacher involves current and prospective planning, the selection of
rational forms and methods of assimilation and preservation of information, mastering the methodology of analysis
and methods of generalizing one's own and collective pedagogical experience, gradual mastering of methods of
research and experimental activity (Onyshkov, 1986). Improving the qualifications of young teachers is a process of
their professional growth that takes place consistently.

So, at the basis of effective pedagogical activity is the teacher's "self-concept”, because self-acceptance,
self-understanding, optimistic cheerful worldview is the main and leading principle of ensuring socio-psychological
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conditions for strengthening and preserving favorable trends in self-improvement and self-realization of the teacher's
personality.

Each teacher defines four components of his own "I": "actual I" - how the teacher sees himself now; "retrospective
self" - how he sees and evaluates himself at the initial stages of his work; "ideal self" - what the teacher would like
to be; "reflective self" - how, from the teacher's point of view, he is considered and evaluated by school leaders,
colleagues, students and parents.

Methodical work, which enriches them with pedagogical findings, enables young teachers to master pedagogical
skills, contributes to the improvement of the professional training of pedagogical personnel in general secondary
education institutions.

Methodical work encourages the teacher to learn the content of new programs and technologies for their
implementation, get acquainted with the methodology of teaching disciplines, study and implement advanced
pedagogical experience, improve self-education skills. It provides the teacher with qualified assistance in theory and
practical activities. A teacher remains a pedagogue while he himself studies, carries out his professional growth (The
role of methodological work in increasing the level of professional training of teachers).

He will become a highly qualified specialist when he strives to master the program material of the subject and
teaching methods. Elements of pedagogical technique, knowledge and skills of organizing pedagogical interaction
in education and upbringing are some of the components of the success of a young specialist's work. The following
stages of the formation of a teacher's professional competence are distinguished: entry into pedagogical activity
(liquidation of the program in knowledge and skills of one's subject, teaching methods); mastering the basics of
pedagogical skills; possession of pedagogical equipment; the level of mastery of pedagogical skills (Sudakova, 2009,
p. 48-53). Lesson self-analysis is one of the most important indicators of improving the professional level of a teacher,
especially a young one. A young teacher is an extraordinary, talented, multifaceted individual whose task should be
to ensure high quality of education and upbringing, creative development of each individual. The teacher's ability to
organize subsequent pedagogical activities depends on the ability to analyze situations that arose during the lesson.
The skill of a young teacher depends on the ability to analyze other people’'s mistakes and their own.

This gives an opportunity to learn from a colleague, to compare one's work with others, to see and overcome
one's own mistakes, to affirm the positive aspects of preparing and conducting a lesson, and to avoid mistakes. For
this purpose, schools practice introspection of the lesson.

In order to improve the professional level, the teacher needs to know the curriculum, to identify the requirements
for knowledge, abilities and skills of students, to know regulatory documents, to be familiar with the modern experience
of teaching the subject.

After upgrading his qualifications, a young teacher should continue to work on himself, improve his professional
level.

A feature of the professional development of a young teacher is the elimination of gaps in educational and
methodological preparation (Linnik, 2004).

Working in a school, a teacher gets his first practical experience. Analyzes his level of professional preparation,
determines what needs to be worked on, what needs to be improved.

Therefore, the teacher must constantly work on himself, plan his activities. The great Ukrainian teacher Ushinskyi
K.D. drew up a plan for self-education: self-improvement; directness in words and actions; thoughtfulness of actions;
determination; do not talk about yourself unnecessarily; do not spend time pointlessly; spend time only on what is
necessary or pleasant; every evening to conscientiously report on one's own actions; never brag about what was or
what will be (Ushynskyi, 1983, p. 192-471).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, an effective form of self-improvement is imaginary entry into the role of an experienced colleague. But using
the experience of others carries the threat of inhibiting one's own initiatives and creativity. Therefore, it is necessary
to solve a number of issues: conduct a diagnosis of the work of a young teacher; to promote the study of regulatory
and legal documents on education; to improve educational and methodical training of modern teachers; promote
the mastery of innovative technologies, advanced methods of teaching and education; to encourage the study and
application of best practices in pedagogy.

During the adaptation period of a young specialist in an educational institution, special attention should be paid to
the level of methodical work. They will be divided into three: school level, city level, regional level.

School level — work according to individual teacher self-education plans, recommendations of experienced
teachers, speeches at methodical associations. The city level provides a school for young specialists, methodological
weeks, subject-methodical sections, pedagogical readings, counseling of young teachers. At the regional level,
courses for young professionals, courses, author's schools, conferences are planned.

In the process of methodical work, there is an increase in the scientific level of the teacher, familiarization with
achievements and teaching methods and their implementation in practice, improvement of self-education skills.
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FEAMIDIKALIA 9K IHCTPYMEHT NIABULWEHHA EOEKTUBHOCTI
NMPOBECIMHOI NIATOTOBKW Y BULLIN OCBITI

AHoTauig. CratTa npucBsYeHa NUTAHHAM MNiABULWEHHS €dEKTUBHOCTI MNPOLECY BMBYEHHS METOAMKM BUKIAOAHHS
MaTeMaTuky y BULLiA LIKONI 3a AOMOMOMOI0 irpOBUX TEXHONOriM. HaByanbHa rpa — CnifbHa AiSNbHICTb, 9Ka € OAHIEl i3
BaXX/IMBUX TMCUXOJSIOr0-NeaaroriYyHMx OCHOB MPOLECY camopeanidauii 3m06yBaya OCBITM B HaBYasbHil AisnbHOCTI. IrpoBi
METOAW Hanexarb A0 iHTepPaKTMBHUX METOAIB HaBYaHHA. BOHM NpakTMKO-OpPIiEHTOBAHI, CAPSAMOBAaHi Ha aKkTMBI3aLil0 CTYAEHTIB,
CNpUAOTL IXHBOMY NPOMECINHOMY PO3BUTKY i BIAMOBIAHO NiABULLYIOTH SKICTb OCBITHLOI LiSNbHOCTI Ta pPe3ysbTaTUBHICTb
npodecinHoi nigrotToBku. Lle 3ymMOBIOE akTyasbHICTb 3aCTOCYBaHHSA IFPOBUX TEXHOJOri B OCBITHBOMY MpOLECi BULLOT
wkonu. MNpoaHaniaoBaHo pi3Hi Nigxoan Ao knacudikauji irpoBUx TeXHOsOri B OCBiTi. OBIr'PYHTOBAHO, L0 AOCATHYTU OCHOBHUX
OMOAKTUYHUX LiNen HaBYyasnbHOI rpY MOXHa 3a YMOBW ii peTesnbHOi NiArOTOBKW 3 OpraHi3auiiHoi Ta MeTogu4yHOi CTOPOHN.
OnncaHo Npuknagy BUKOPUCTAHHS CUTYaATMBHO-IFPOBMX TEXHOJOrA HaBYaHHA AAs PO3BUTKY MPOdECIAHOI KOMMETEHTHOCTI
ManbyTHIX neparorie. 3aBAskuU OpPraHi3aoBaHOMY nenaroriyHoMy ekcrnepuMeHTy BCTAHOBEHO, LLO iFPOBi TEXHOSOriT HaBYaHHS
MatemMatuMkm i MeToamkm matematukm GopMyloTb akTUBHE, AiI0Be, eMOLjiHe OCBITHE cepenoBulia. BoHu pgonomaraioTb
CTyOQEeHTaM PO3BMBATU KOMYHIKATMBHI BMiHHS, CMPUSOTb MNGLIOMY PO3YMIHHIO MaTeMaTU4YHMX Ta METOAMYHUX AediHiLil.
[MpoaHanizoBaHO posib BMKAagaya i MOro B3aEMOLiI0 3i CTyAEHTaMW Ha PiSHMX eTanax 3aCcTOCYBaHHS iFPOBWMX TEXHOJOFIiN.
CxapakTepr30oBaHO 1M0ro nosuuiiHe Micue B npoueci rpu. CyyacHi Bumorn o npodeciiHoi niarotoskn daxiBLiB y 3aknanax
BULLOT OCBITU 3yMOBJIIOIOTb MEPMAHEHTHE BNPOBALXKEHHS iIHHOBALMHUX TEXHOMONN HAaBYaHHS, 3-NMOMIX SKMUX BaX/IMBe Micue
nocigatoTb irpoBi TexHosorii. MelMidikauis OCBITHEOrO NPOLECY Y BULLA LWKONI BAOCKOHAIOE MiAroToBKy 3400yBayiB OCBITK
00 ManbyTHBOT NPODECINHOIT AiISNBHOCTI B COLiyMi.

KnioyvoBi cnoBa: 3aknag BWLLOI OCBITW, Mo4YaTkOBa LUKOMa, irpoBi TexHoMorii, npodeciiHa nigarotoeka, BMKIagad,
MeToauka MaTtemMaTuku, ManbyTHI yautens.

GAMIFICATION AS A TOOL FOR INCREASING THE EFFICIENCY
OF PROFESSIONAL TRAINING IN HIGHER EDUCATION

Abstract. The article is devoted to issues of improving the effectiveness of the process of studying mathematics methods
in higher education with the help of game technologies. An educational game is a joint activity, which is one of the important
psychological and pedagogical foundations of the process of self-realization of an education seeker in educational activities.
Game methods are interactive learning methods. They are practice-oriented, aimed at activating students, contribute to their
professional development and, accordingly, increase the quality of educational activities and the effectiveness of professional
training. This determines the relevance of the application of game technologies in the educational process of a higher school.

The article analyzes various classifications of game technologies in education. It is justified that the main didactic goals
of the educational game can be achieved if it is carefully prepared from the organizational and methodological side. The
possibilities of using situational game learning technologies for the development of professional competence of future
teachers are described. Thanks to an organized pedagogical experiment, it was established that game technologies for
teaching mathematics and mathematics methods contribute to the creation of an active, business-like, emotional educational
environment. They help students develop communication skills. They also contribute to a deeper understanding of
mathematical and methodical definitions. The role of the teacher and his interaction with students at various stages of the
application of game technologies are analyzed. His positional place during the game is characterized. Modern requirements
for the professional training of specialists in institutions of higher education lead to the permanent implementation of innovative
learning technologies, among which game technologies occupy an important place. Gamification of the educational process
in higher education improves the preparation of students for future professional activities in society.

Keywords: institution of higher education, elementary school, game technologies, professional training, lecturer, mathematics
methodology, future teacher.
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INTRODUCTION

The problem formulation. In institutions of higher education in developed countries, since 2010, the trend of
involving gaming technologies in the educational process has been spreading. The gamification of education helped to
increase students’ motivation to study and increase the effectiveness of their learning results. The multifaceted nature
of game activity, which develops, educates, socializes and concentrates on a specific goal, consists in enriching a
person with knowledge, skills, and experience (which is the essence of the concept of "learning”) and is a process of
mastering knowledge, experience, taking into account the achievements and shortcomings of the past, acquisition of
skills, the ability to perform certain actions, to educate and develop certain qualities, traits, skills (which reflects the
meaning of the concept of "learning™) (Great explanatory dictionary of the modern Ukrainian language, 2009, p. 706).
Therefore, the main goal of games is the educational process. It is obvious that game technologies can be attributed
to active, developing ones. Today, the importance and necessity of gamification of higher education is actualized.
Game technologies occupy a prominent place among innovative educational technologies.

Analysis of recent research and publications. The theory of game activity is sufficiently fully presented in the
studies of L. Vygotsky, O. Leontiev, S. Rubinshtein, and others.

M.Barber, T. Miller, K. Schrier, K. Werbach & D. Hunter and others wrote in their research about the high potential
of game technology application in the educational space (Werbach & Hunter, 2012; Barber, 1996; Miller,  2008;
Schrier, 2018).

The work of B. Ananiev, P. Blonskyi, |. Dychkivskaia, O. Zhukova, |. Sikorskyi, V. Shakhrai, P. Shcherban, etc. is
devoted to the study of the educational game and its social essence.

A. Verbytskyi, N. Kichuk, P. Pidkasisty, O. Pometun, O. Savchenko, G. Selevko, G. Shchedrovytskyi and others
investigated the theoretical foundations and practical features of the use of game technologies in the process of
professional training of future specialists in their works.

Educational scientists consider the game to be a socio-pedagogical and socio-cultural phenomenon. Their
arguments regarding this thesis are as follows: the game is a type of social activity, a form of assimilation of social
experience through the reproduction of methods and methods of work. Also, an educational game is a type of
personal-oriented activity, because it is related to learning and education.

H.Selevko studied the game from the following points of view: activity, process, teaching method. The game as an
activity is structured into a chain of actions: goal setting, planning, goal implementation and analysis of results. The
game as a process is a set of components: roles (in educational games performed by students); game actions (means
of implementing roles); playful use of items; real relationships (between players); e) plot (reality is reproduced in the
game). The game as a method of learning can be: technology; an element of another technology; by the method of
conducting one of the forms of educational activity (Sadova, 2008, p. 241).

According to V. Shahray, games can be classified according to E. Dobrynska and V. Shashina, namely: according
to the type of activity depending on what they develop - physical (motor), intellectual (mental), creative. (Shakhrai,
2012).

O Savchenko proposed the structural components of game activity:

motivational (needs, motives, interests, aspirations that determine the desire to participate in the game);
indicative (choice of means and methods of game activity);

executive (actions, operations that make it possible to realize the game goal);

control and assessment (correction and stimulation of game activity) (Savchenko, 1999, p. 191).

M Barber in his book «The Learning Game: Arguments for an Education Revolution» (Barber, 1996) recognized
the task of transforming education with the help of games as a powerful means of personality development and an
effective tool for spreading democratic values of society.

According to N. Shesiak, a business game is a form of reproduction of the subject and social content of professional
activity, modeling of relational systems characteristic of this type of practice.

Pedagogical (educational) games are a large group of methods and techniques for organizing the pedagogical
process. Machynska N. believes that «the main difference between a pedagogical game and a game in general is
that it has an essential feature - a clearly set learning goal and a pedagogical result corresponding to it, which can be
substantiated, clearly identified and characterized by an educational and cognitive orientation» (Machynska, 2011, p.
20). She suggests classifying educational games by:

didactic purposes;

organizational structure;

age-related possibilities of their use;
specificity of the content.

The optimal implementation of the didactic goals of the game is possible if the teacher understands the essence
of the business game and is able to design it methodically and competently. The basic principles of designing and
organlzmg a business game were formulated by A. Verbytskyi (Sadova, 2008, p. 242):

the principle of simulation modeling of specific conditions and game modeling of the content and forms of
professional activity;

the principle of problematic content of simulation modeling and the process of its deployment in the game
model;
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the principle of dialogic communication;
the principle of duality of game learning activities.

By Shamesia Ismailova value of application of game technologies for development of cognitive activity of students,
increase of interest to a profession, strengthening of communication of theoretical knowledge and practical skills is
emphasize. ( Ismailova, 2021, p.595).

AIM AND TASKS RESEARCH

The purpose of the article is to describe the experience of using game technologies in the process of learning
mathematics methodology by future primary school teachers to activate students and develop their professional
competence. for the purpose of development.

RESEARCH METHODS

In accordance with the purpose and objectives of our research, we used theoretical research methods, namely
descriptive, comparative methods, generalization and interpretation of theoretical and applied aspects of game
technologies, organizational and methodological features of their use in higher education.

RESULTS OF THE RESEARCH

We used game technologies in studying the elective course "Mathematical Methodology Practicum” for students of the
graduation course of the bachelor's degree in Elementary Education at Vasyl Stefanyk Prykarpatsky National University.

Note that the State Standard of Primary Education provides «the organization of the educational process using an
activity approach on an integrated basis and with a predominance of game methods in the first cycle (grades 1-2) and on
an integrated subject basis in the second cycle (grades 3-4)» ( State standard of primary education, 2019). Therefore, the
initial games in the methodology classes at the university form skills for the application of game technologies in the future
in the professional activity of the future teacher.

Thanks to our methodological experiment, we established that game technologies for learning mathematics and
mathematics methods contribute to the creation of an active, business-like, emotional educational environment. They help
students develop communication skills. They also contribute to a deeper understanding of mathematical and methodical
terms. Students' search skills are developed in the process of finding the key to solving a problem in a game situation.
Students learn to be more focused, gain confidence in their abilities, learn to express their thoughts.

The main goal of the educational game is to form students’ ability to combine theoretical knowledge with practical
activities. In the process of game situations on the methodology of teaching mathematics, students have the opportunity to
assess their level of theoretical and practical preparation for the future profession.

Methodical management of the educational game process has its own characteristics. The role of the teacher and
his interaction with students at different stages of the game is different. The leading role of the teacher is revealed at the
stage of preparation and design of the game. At this stage, he can be in the role of a consultant who will help students
in determining the content of their activities according to the role. The teacher's role at the stage of summing up and
analyzing the results of the game is also decisive. At the main stage (the stage of the game itself), the teacher should
create conditions for maximum self-organization of students.

The teacher’s position in the process of conducting a pedagogical game can be as follows (see Fig. 1):

the facilitator

Fig. 1. The teacher's position during the game.

The game technician is the lifeblood of the game, the facilitator is an assistant and consultant. The expert observes
the game process and evaluates the students’ actions, notices positive and unsuccessful moments, and at the end of the
game conducts a detailed analysis.

The «perceived passivity» of the teacher in the role of facilitator or expert contributes to the development of students’
independence, self-organization, and responsibility.
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«The game environment encourages the student to show «supersituational activity», when he goes beyond what is
objectively required of him by a certain role, and on the basis of an initiative-creative approach produces new ideas, ways
of solving professional tasks, etc. The use of didactic games contributes to the transformation of a student from an object
of learning into a subject of professionally directed work, which causes his purposeful activity and creative participation in
the independent formation of professional competence». ( Machynska, 2011, p. 20).

Before studying the elective course, the students had already studied the normative course of Mathematical Methods in
elementary school, had practical training at school for a month as at the first workplace. The main goal of the educational
subject «Mathematics Methodology Practice» is to consolidate the acquired theoretical and practical skills and abilities in
mathematics methodology.

Students are offered to choose a topic from the curriculum of a typical program for grades 1-4. Students choose the
topic independently. You can join two or three in «teacher» groups.

The main tasks of the teaching group are to write an outline of the lesson on the chosen topic, to prepare a fragment of
this lesson. Groups are given time to prepare before the next lesson (usually a week).

During the class, the teacher divides students into three teams: 1) «teacher» group; 2) a team of «students» of the class
with whom the developed lesson will be implemented; 3) «experts» (1-2 students) who, at the end of the class, make a
deep methodological analysis of the conducted fragment of the lesson.

At the lesson, the group first describes the method of presenting the chosen topic. Next, he conducts a fragment of
the developed lesson with a team of «students». Experts evaluate classes, taking into account the level of methodical
and organizational support of the lesson, the ability of «teachers» to activate «students», the interest of presenting new
material, etc.

With this organization of the educational process, the teacher in the lesson acts either as a player (as part of the team
of «students») or as a facilitator. In case of serious theoretical, methodical or organizational errors of the team of «teachers»
or manifestations of bias on the part of experts, the teacher points out the errors of the teams. On the contrary, he notes
the interesting findings of the «teachers», the high level of «experts».

At the end of the lesson, all members of the «teachers» and «experts» teams are evaluated by the teacher. During the
course, each student acts in the role of a «teacher», and in the role of an opponent - a «student», and in the role of a reviewer.

An additional requirement, which the teacher informs at the beginning of the course, is the creation of an electronic
case from lesson notes, sketches or descriptions of handouts, other methodical and informational support for the lesson.
Thanks to this, after the optional course, the students received a ready-made case with developed topics.

Implementation of the described elective course for three years proved the effectiveness of using game technologies
in classes. Students skillfully modeled lesson fragments during classes, used innovative methods, and worked with
various types of technology to create the most informative and interesting lesson for elementary school students. Future
teachers learned and gained experience from their fellow students, used the author's methods of other teachers (see the
general impressions of the students of education from the elective course at https://pedagogical.pnu.edu.ua/2020/02/26/
MaTemartumka-Le-nerko-Ta-npocro/)

The effectiveness of the use of game technologies was confirmed by the consolidation of knowledge of didactics and
methods. In particular, the final testing of mathematics methods based on test tasks from the previously completed basic
course in mathematics methods showed an increase in the average quality of knowledge by 18%. This confirms the opinion
of O. Zhukova that «the use of gaming technologies in the educational process of a higher education institution is an
indicator of the quality and thoroughness of student preparation for further professional activity in society, which integrates
individual interests and goals with the socio-economic vector of the direction of the evolution of the state, contributing to
the development of the of a person in various spheres of his life» (Zhukova, 2019, p. 14).

Thus, «one of the most promising ways to improve the training of future workers, arming them with the necessary
knowledge, practical skills and skills is the mastering and implementation of active forms and methods of learning, among
which the leading place is occupied by educational and pedagogical games». (Shcherban, 2016, p.286)

The teacher should emphasize to future teachers that the main principles of implementing game technologies are
systematicity, functional expediency, universality, perspective, etc. Game technologies allow the teacher to make any
lesson in primary school educational, interesting and exciting. (Maksimenko, 2021, p.175)

The relevance and effectiveness of game technologies in education was noted by the Ukrainian scientist-pedagogue V.
Sukhomlynskyi: «Without play, there is no and cannot be full-fledged mental development». (Sukhomlynskyi, 1972, p. 25)

K. Werbach claims that modern game technologies can be applied in business processes to solve specific professional
tasks with minimal expenditure of time and resources. (Werbach & Hunter, 2012)

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The German educator Friedrich Froebel emphasized that «the game is the highest level of human development».
Today's demands of the labor market present universities with the task of training highly educated specialists, creative
and critical thinkers, ready for constant self-improvement. A modern student needs the most up-to-date knowledge,
thorough practical training. At the same time, he must be able to work actively in a team to achieve joint success, be
able to communicate, analyze, quickly adapt to changing working conditions and new challenges that arise.

The professional training of such a specialist requires the improvement of educational technologies, the active
implementation of innovative learning technologies, among which game technologies occupy an important place.
Therefore, one of the tasks of the higher school is also the creation of a progressive cognitive and game space in
educational institutions.
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AKTYAJIbHI HANPSIMW MPO®ECIAHOI NIATOTOBKU MAUBYTHIX MATICTPIB
I3 AOLWKUIbHOI OCBITU A0 OPrAHI3ALII MPOEKOJIONYHOI AIFJIbHOCTI
AOITEW Y SAKJIAOAX AOLWWKIJIbHOI OCBITU YKPAIHU

AHoTauiga. Y cTaTtTi npoaHanisoBaHoO 0COBGAMBOCTI NPOMECINHOI NiAroToBKM ManbyTHIX neparorie 40 opradizadii
NMPOEKOJIOriyHOi OCBITU AiTeN OOLUKINBHOrO BiKy B Cy4aCHWMX 3aknagax AowkinbHOi ocgith (340). AKLUEHTOBAHO, WO 3MICT
Takoi MiArOTOBKM MA€E FPYHTYBATMUCS Ha MOJSIOXKEHHSX HOPMATMBHO-MPABOBMX OOKYMEHTIB 3 ypaxyBaHHAM Bumor Basosoro
KOMMOHEHTa [AOLKiINbHOI OCBITU ([epxaBHuii CTaHOApT OOLIKINbHOI OCBITW), A€ HaBeAEHO 3MICT i KJOYOBI BUMOrM OO
GOpPMYBaHHA B AITEM AOLWKINIbHOMO BiKY MPUPOOHNYO0-EKOSOrYHOI KOMMETEHTHOCTI Ta HaBWYOK, OPIEHTOBAHMX Ha CTanun
PO3BUTOK. YCTAHOBMEHO, LLO EKOJIOMYHY OCBITY AiTeil y Mpoueci iXHbOro O3HAWOMIIEHHS 3 MPUPOAHMM LOBKinNsM Tpeba
CNPSIMOBYBATM Ha BUXOBAHHS YCBIAOMJIEHOrO, BiAMOBiAaNbLHOMO i A4OANIMBOrO CTaB/IEHHS OO0 MPUPOLHOrO AOBKINSA Ta BCiX
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MOXJIMBUX DOPM XUTTEBUSBIIEHHS MOro 06’ekTiB. MNMpukiHLEBA MeTa eKOoJIOriYHOi OCBITU nonsarae y GopMyBaHHi €KONOri4YHOi
CBIOOMOCTI Ta €KOJIOri4HOT KYNIbTYPU.

OnepauiiiHi uini NpoekonoriyHoi OCBITU AiTell AOLWKINbHOro BiKy MPEACTABNEHO B OKPEMMX OfIOKax: CTBOPEHHS YMOB
ON1S MOLUYKY AiTbMM iHDOopMaLii NPUPOAHNYO-EKOJIONYHOrO 3MICTY; O3HAOMIIEHHS! AiTel i3 morngaamm Ha npupogy 3 6oky
nopocnux; GopMyBaHHS B OiTeil yMiHHS CriocTepirati 3a 3amMiHaM1 B MPUPOOHOMY AOBKiNi, HaBUHOK HEpexsIMBOro CTaBNEHHS
00 NMPUPOAHOro AOBKiNNS, eKOHOMHOrO CMOXWMBAHHA pecypciB Ta 36epeXeHHs npupoan; GOopMyBaHHS B OOPOCANX MOYYTTS
MOpasIbHOI BiAMOBIAANBLHOCTI 3@ CTaH NPUPOAHOrO i CYCnifIbHOrO AOBKINAA Ta GEpexsMBOro CTaBNeHHS A0 MPUPOAM PigHOro
Kpalo 3arasioM. Y KOHTeKCTi edeKTUBHOI MiAroTOBKWM MariCTpiB i3 OOLUKINbHOI OCBITU [0 €KOJSOrivHOi AiafIbHOCTI B yMOBax
310, BMABNEHO XapakTEPUCTUKM OCHOB EKOMOTiYHOI CBIAOMOCTI AiTel AOWKINbLHOrO BiKy, @ caMe: 34aTHICTb nidHaBaTn aBuLLA
CYCMiNbHOrO i NPUPOAHOrO AOBKINNSA; 3aLikaBNeHiCTb Ni3HaBaTK CBIT JOBKONA i ABMLLA, SKi B HbOMY BiiOYyBalOTLCS; YCBIAOMIEHHS
i PO3yMiHHS MpaBwui, SKi iICHYIOTb Y MPUPOAI; BIAMOBIAANBLHICTE 32 Pi3Hi GOPMU XUTTA Ha 3emni; aKTUMBHICTb i YCBIZOMIEHHS
MoYyTTs B3AEMHOI HEMOANIbHOCTI MiXX NPUPOAOIO Ta NtoabMKN; HeOBXiOHICTL 0bepiraTi i WaHyBaTn NpMpoaHe AOBKINNS.

Knio4oBi cnoBa: npoekosoriyHa OCBiTa, Marictpyu 3 OOLKINbHOI OCBITW, AiTM AOWKINBHOrO BiKy, €KONOriyHa CBiAOMICTb,
€KonoriyHa KynbTypa, HaB1YKW, OPIEHTOBAHI Ha CTasIMn PO3BUTOK.

CURRENT DIRECTIONS OF PROFESSIONAL TRAINING
OF FUTURE MASTERS IN PRE-SCHOOL EDUCATION
FOR THE ORGANIZATION OF CHILDREN'S ENVIRONMENTAL
ACTIVITIES IN PRESCHOOL EDUCATION INSTITUTIONS OF UKRAINE

Abstract. The article analyzes the peculiarities of professional training of future teachers for the organization of pro-
environmental education of preschool children in modern preschool education institutions. It was emphasized that the
content of such training should be based on the provisions of regulatory documents, taking into account the requirements of
the Basic Component of Preschool Education (State Standard of Preschool Education), which contains the content and key
requirements for the formation of preschool children's natural and ecological competence and skills focused on sustainable
development. It has been established that the ecological education of children in the process of their familiarization with
the natural environment should be aimed at raising a conscious, responsible and caring attitude towards the natural
environment and all possible forms of existence of its objects. The ultimate goal of environmental education is the formation
of environmental awareness and ecological culture.

Operational goals of pro-ecological education of preschool children are presented in separate blocks: creation of
conditions for children to search for information of natural and ecological content; acquainting children with adults’ views
on nature; formation of children's ability to observe changes in the natural environment, skills of careful attitude to the
natural environment, economical consumption of resources and nature conservation; forming in adults a sense of moral
responsibility for the state of the natural and social environment and a careful attitude towards the nature of the native land in
general. In the context of the effective training of masters in preschool education for environmental activities with preschool
children, the characteristics of the foundations of pro-ekological consciousness of preschool children were revealed, namely:
the ability to learn about the phenomena of the social and natural environment; interest in learning about the world around
and the phenomena that occur in it; awareness and understanding of the rules that exist in nature; responsibility for various
forms of life on Earth; activity and awareness of the feeling of mutual indivisibility between nature and people; the need to
protect and respect the natural environment.

Keywords: pro-ecological education, masters in preschool education, preschool children, environmental awareness,
ecological culture, skills oriented towards sustainable development.

INTRODUCTION

The problem formulation. In the content of modern preschool education, pro-ecological education of children
is of great importance, which is a component of sustainable development of society and ensures the formation of
an ecological culture of the individual, a careful attitude to the natural environment, and conscious consumption of
natural resources. Accordingly, there is a need to train specialists for such activities, to develop in future masters the
ability to organize pro-ecological education of preschool children, to use innovative approaches to its design.

The relevance of this problem is evidenced by normative documents, such as: Standard of higher education
of the second (master’s) level of specialty 012 Preschool education, Laws of Ukraine «On higher education», «On
preschool education», etc. In particular, the Basic Component of Preschool Education (State Standard of Preschool
Education) specifies the essence, content, and main aspects of the formation of natural and ecological competence of
preschool children, and identifies skills focused on sustainable development: «children’'s initial ideas about sustainable
actions and behavior, awareness of the need to preserve the planet's resources and personal involvement in this; the
development of effective habits of social behavior, economical consumption of resources and nature conservation»
(Basic component of preschool education, 2021). This proves the priority of the specified direction of professional
training of future masters in preschool education.

Analysis of recent research and publications. The analysis of recent researches and publications proves that
the problem of organizing pro-ecological education of preschool children and professional training of future masters in
preschool education has repeatedly become the subject of scientific explorations of modern Ukrainian scientists. The
theoretical and methodological principles of the formation of the ecological culture of preschool children are presented in
the studies of G. Belenka, K. Krutiy, N. Lysenko, L. Matsuk, Z. Plohij, V. Rozgon, and others. Basic aspects of professional
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training of future masters in preschool education are investigated by L. Zdanevich, O. Lysenko, M. Mashovets, M. Oliinyk,
L. Pisotska, O. Semenov, and others.

AIM AND TASKS RESEARCH - to analyze the methodological principles of professional training of future masters
in preschool education for the organization of pro-environmental activities with preschool children; to identify and
systematize the goals of environmental education of preschoolers in modern preschool education institutions of
Ukraine.

RESEARCH METHODS: analysis, synthesis and generalization of normative and legal documents, psychological-
pedagogical and methodical literature on the problems of goal setting and organization of pro-environmental education
of preschool children in modern educational institutions; designing the process of forming the foundations of the
environmental awareness of preschool children in the course of partnership interaction of preschool teachers with parents
of preschoolers.

RESULTS OF THE RESEARCH

The content of educational activities in preschool education institutions is aimed at strengthening and enriching
the emotional vulnerability and moral and aesthetic experiences of each child and his personal life experience thanks
to the multifaceted natural environment that surrounds him. The preschool period of childhood can rightfully be
recognized as sensitive for the formation of cognitive activity, since its dynamics in different years of a child's life
differ significantly. Based on the conclusions of scientists (I. Bekh, M. Boryshevsky, O. Kononko, M. Savchyn, etc.),
we can say that from 5.5 to 7 years of age, independence and self-control develop intensively, the range of interests
expands significantly, cognitive processes are formed, such as: analysis, comparison, comparison, generalization,
classification, as well as a growing desire for observation, examination, research and experimentation.

Environmental education of children in the process of their familiarization with the natural environment should be
aimed at raising a conscious, responsible and caring attitude towards the natural environment, all possible forms of
life expression of its objects - from the simplest to the most complex organisms and, accordingly, to one's own health
and one's body.

As you know, any direction of educational activity, as well as education in general, is aimed at achieving clearly
defined goals. They are equally important for both children and teachers, as they represent the dynamics of changes
that are expectations based on the results of the educational process. Educational goals can also be presented as
characteristics of children planned by the teacher, which will distinguish them according to the results of the work
performed, for example, the amount of expected information learned; mastered skills and abilities; formed personal
qualities in line with the value orientations of nature protection content.

In modern preschool didactics, goal setting is considered in the following interpretation: it is a structural component
of education, which is planned among the necessary and basic ones. Accordingly, the selection of organizational
forms and methods is subordinated to the achievement of its partial goals and the generalized goal of the entire goal
setting of the educational process.

The primary goal in the entire goal-setting procedure should be to identify (diagnosis), develop, project the creative
potential of an individual and outline the ways and methods of its permanent formation. In accordance with the above,
in the goal-setting procedure, we single out a certain subcontracting of operational goals (the goal of each stage) and
general (the ultimate goal of the educational process in a certain age group of preschool children).

Actually, the ultimate goal determines the direction of all the teacher's intentions in the specified direction (in our
case — environmental education). Instead, operational goals are somewhat narrower, more local, more clearly defined.
In the content of the professional training of future masters in preschool education, it is best to present them with a
list of what children should know and what they should be able to do. Accordingly, we can generally imagine the goal
of preschool education as a certain postulate, a certain amount of competencies that every child should master at this
age stage. Regarding the goal of environmental education, in this context it should be understood as the formation of
a conscious attitude to the natural environment, the education of careful attitude to various forms of living organisms,
active activities with objects of living and non-living nature aimed at their protection and rational use. The ultimate goal
of environmental education is the formation of environmental awareness and ecological culture.

In the scientific and methodical literature, interpretations of the categories related to the raised problem are given,
namely: ecological consciousness is understood as a typical human stereotype of the attitude towards the surrounding
nature as a result of mastering the system of knowledge developed by it. Ecological culture is considered as a socially
significant activity in the sphere of society's interaction with nature in relation to the obtained results - material and
spiritual values, legal norms, transpositional mechanisms in the direction of folk customs and traditions (Lysenko N.,
2015).

Based on the above-presented procedure for setting goals for children's education in general and environmental
education in particular, we will describe its operational goals in four blocks (B) that we have summarized in a little
more detalil.

B. I. Creation of conditions for children to search for such information about:

natural means that are interdependent and exhaustive: the destruction of some has a detrimental effect on
others;

natural resources are decisive for establishing the standard of living of children and adults, but their location on
the planet is not uniform;
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an adult modifies the processes that occur in living and non-living nature;

changes made by economic activity to the natural environment are not always effective and useful for its
objects and processes;

the obligation to preserve certain natural landscapes for future generations;

balanced use of natural resources in industrial, agricultural and household activities, which requires thorough
knowledge and professional skills;

methods of using the natural environment determine the quality of human life;

the problem of using natural raw materials from the natural environment can be solved by using their substitutes;
mostly mineral deposits are non-renewable;

soil protection is extremely important for the further rational development of mankind;

flora and fauna belong to the renewable resources of the natural environment and suffer from excessive
exploitation;

water is a necessary means for human life;

water belongs to restorative means, but its quality deteriorates as a result of harmful human activity;
recreational areas are an extremely important element of general and ecological culture, as well as for the
development of the economy in the region;

life on Earth depends on the state of the atmosphere;

prevention of the accumulation of garbage, harmful emissions into the atmosphere and other materials is
an important measure for the preservation of human health and the protection of landscapes of the natural
environment.

B. Il. Acquaintance of children with the views of adults on the fact that:

resistance to the negative impact of civilization on the natural environment requires cooperation between all
organizations and societies of adults who are responsible for its condition;
a person bears moral responsibility for his activities in the natural environment;
the established system of universal human values affects the methods of human economic activity in nature;
human problems are divided into psychological and biological;
all citizens of society should be interested in the protection of society;
searches for new and alternative sources of energy saving are urgent.
B. lll. Formation in preschool children:
the ability to observe phenomena and examine changes that occur in the natural environment;
the ability to evaluate and analyze the results of the degradation of objects in the natural environment and
participate in the search for alternative ways of their use for the purpose of protection and rational exploitation.

B. IV. Formation in adults:

a sense of moral responsibility for the state of the natural and social environment;

willingness to actively participate in nature conservation activities and rational use of natural resources in the
region;

careful attitude towards native nature.

Over a long period of time, it is quite obvious that the factors that destroy the quality of life of a person and the
person himself are growing, accordingly, the situation that has developed objectively requires people to change their
attitude towards nature, to rethink their value orientations and, therefore, their behavior in general: in everyday life, in
society, in nature. Thus, the goal of environmentally appropriate activities in preschool education institutions should be
seen in the following:

contributing to children’s awareness that life without contact with the natural environment is impossible, since
everything that is necessary for a person is drawn from its depths;

acquainting children with information (according to age) about the structure of living organisms and their
symbiosis with environmental conditions;

familiarization of children with plants and animals that are common not only in the region, but also on the planet
in general;

contributing to children's awareness that every living being has the right to a dignified life;

formation of the foundations of nature protection attitude towards objects and natural phenomena;

formation of abilities and skills of rational use of renewable and non-renewable natural resources;

children’s awareness of the importance of disposal of garbage and other remains;

formation of various types of children's activity in the bosom of nature;

formation of a sense of responsibility for the state of the natural environment.

Preschool education institution should be considered as such an institution in which the foundations of pro-
ecological education of children are formed from the youngest age, the aesthetic receptivity of the natural environment,
the aesthetic pleasure of contemplating its objects and phenomena are nurtured, the sense of duty and understanding
of nature as an objective and of real necessity not only for themselves, but also for society in general. In order to
achieve this goal, children should be given such information that will help them understand all responsibility for the
protection of the natural environment, demonstrate the possible and available ways for them to protect it, which will
generally have a positive effect on the formation of environmental awareness.
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Every child should be clearly informed that the objects and phenomena of nature that surround them are what is
necessary for human life and that he uses them to satisfy all his various problems. In situations where a person uses
natural resources immoderately and inefficiently, threatens the environment with his activities and pollutes it, he, first
of all, destroys his health and, therefore, his life. Already from preschool age, children should be able to answer the
question of why they should do their best to protect the natural environment and prevent its degradation, and even
better - to treat plants and animals as their smaller friends.

Such an approach should be a general requirement to teach children from the youngest age to use the wealth of
the natural environment. Accordingly, environmental education in a preschool educational institution should take the
place of one of the most important components of the guardianship-didactic-educational activity of teachers and the
influence of parents on children in family communication. As a result of the use of various forms of activity in working
with children, it is important to make them aware of the undeniable truth that the natural environment is vital for every
living being and, however, also for humans, so it is necessary to take care of it constantly and responsibly.

In line with such an approach, the task of fostering a positive attitude towards objects of living and non-living
nature, and, further, on its basis, forming a sense of responsibility and a careful attitude towards their protection
and preservation, becomes no less important. Relying on such an activity algorithm, children are deeply aware of the
content of the statement that, destroying nature, man destroys himself.

Environmental education in preschool age is a purposeful and conscious process in the course of the entire
educatlonal activity of the preschool teacher and parents. Accordingly, it should provide children with:

direct or (if this is impossible) indirect contact with objects and natural phenomena;

reliable information about ecosystems, objects, phenomena that occur in nature;

basic scientific and reliable ideas (knowledge) about the importance of objects and natural phenomena for the
lives of adults and for their lives, including;

awareness of cause-and-effect relationships between all processes occurring in nature and, first of all, in the
environment that is closest to the child;

observation and awareness of the dependence that follows between the state of the natural environment and
the health of adults and children;

formation of skills of economical and rational use of natural resources of nature, at the same time, protecting
them;

forming the skills of sorting the remains by realizing the possibilities of their secondary use, which can be found
in the preschool education institutions, at home, in the yard, etc.;

formation of the need to comply with environmental rules and to comply with current prescriptions in
independent activities, as well as in joint activities with parents, relatives, peers or other adults;

formation of healthy lifestyle skills and ecological behavior in accordance with ecological culture and valeology
during games, rest, study, and work;

the formation of an ecological lifestyle, and, above all, the observance of cultural and hygienic skills in relation
to oneself, one's surroundings, and compliance with the rules of personal hygiene;

formation of a humane attitude towards people, plants and animals;

formation of skills of cooperation with peers and with adults regarding the protection of nature, multiplication of
its wealth and diversification of natural landscapes by available methods of artificial modeling of its compositions.

Environmental education in preschool education ensures the formation of the foundations of environmental
awareness, which in preschool age is distinguished by a number of characteristics, namely:

- the ability to recognize social and natural environment phenomena;

a pronounced interest in learning about the world around and the phenomena that occur in it;
awareness and understanding of the rules that exist in nature;

responsibility for various forms of life on Earth;

activity and awareness of the feeling of mutual indivisibility between nature and people;

the need to protect and respect the natural environment.

As stated above, the goal of environmental education in line with its goal-setting can be achieved only under
the condition of a purposeful and systematically implemented process. Therefore, the specific tasks of familiarizing
children with the nature of the environment are clearly defined. It:

- informing children of information about the structure, living conditions of plants and animals, as well as various

phenomena of inanimate nature;

formation of children's ability to observe and appreciate the beauty of natural objects and its phenomena:
shape, movement, color, composition, sounds, texture, etc.;

development of the ability to convey and comment on the information learned, thereby expressing one's
feelings in various forms of creative expression: movements, graphics, sound imitation, pantomime, etc.;
formation of the ability to evaluate manifestations of harmful behavior of adults and children in the natural
environment: cruel treatment of plants and animals, contamination with remains, etc., as well as justification of
ways to prevent such acts;

fostering a careful attitude towards objects of nature by realizing its importance for human life;

familiarization with plants and animals that are listed as protected in the Red Book of various levels.
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CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, during the professional training of future masters in preschool education, it is necessary to ensure their
readiness to implement the listed goals of pro-ecological development of children in modern preschools, to promote
the development of cognitive activity and curiosity of children, the enrichment of concepts of natural content, the
ability to navigate in the natural environment, to show interest and readiness to get to know the nature of the native
land.

This will ensure the formation of preschool children's natural and ecological competence and skills oriented towards
sustainable development in accordance with the requirements and provisions of the Basic Component of Preschool
Education. At the same time, parents should be actively involved in the formation of the foundations of environmental
awareness of preschool children on the basis of partnership.

We see the prospects for further research in the identification of methodological aspects and organizational and
pedagogical conditions for the preparation of future master's degrees in preschool education for the implementation
of pro-environmental education of preschoolers.
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. AWAAKTUKO-METOAWN4YHI SACAAN NIATOTOBKU
MAUBYTHIX NEQAroriB 40 ®OPMYBAHHSA YHIBEPCAJIbHUX
HABYAJIbHUX YMIHb MOJIOALWUKUX LUKOJIFPIB

AHoOTauig. Y cTaTTi po3rngaTbCa NUTAHHSA AMAAKTMKO-METOAMYHUX 3acas POMYBaAHHS Y MaNOYTHIX yunTeNniB NOYaTKOBUX
Knacis npooecinHMx KOMMETEeHUiM Woa0 PO3BUTKY YHIBEPCaNbHMX HaBYaslbHUX YMiHb MOJIOALWMX LUKONAPIB BiAnOBiOHO
0o BuMoOr [epXaBHOro CTaHAapTy LUISXOM HaykKOBOMO OCMMWCIIEHHS MigXoniB OO uiei npobnemu B neparoriui, ncmxosnorii
Ta OKPEMUX MeToamkax. 3a3HayvyaeTbCsl, L0 OCHOBA Mi3HABAJSIbHOI aKTMBHOCTI, YCMILWIHOI HaBYanbHOI AiSNbHOCTI LUKONAPIB
3aKnagaceTbCs cCaMe B MOYaTKOBIM LIKOi. PO3rnsiHYyTO HaBYanbHYy Ai/IbHICTL SK NPOBIOHWIA BUA, OiSNbHOCTI YYHIB MOYATKOBMX
Knacie, KM CKNagaeTbCs 3 KOHLENTyaNbHUX CTPYKTYP (HaByasbHE 3aBAaHHA, HaByasbHa i, Oi9 KOHTPOMO Ta OLHKM).
ABTOp CTaTTi NiOKPECNIOE, WO MOMOALIMA LWKINIbHWIA BiK € CEH3UTUMBHUM OJ15 Mi3HABaNbHOI AiAIbHOCTI, TOMY HaMBaXMBILLUM
3aBAAHHSM Y4MTENs NOYaTKOBUX KnaciB cTae GOPMyBaHHS CYKYMHOCTI Mi3HaBaslbHUX YHIBEPCASIbHUX HaBYaNbHUX YMiHb, SKi
edekTMBHO 3a6e3neyyioTb PO3BUTOK 34aTHOCTI YCNILLIHO 3aCBOIOBATM HOBI 3HAHHS Ta KOMMNETEHTHOCTI, TOGTO BMiHHS BUMTUCS.
MNMopaHo nepenik OCHOBHUX YHIBEPCANbHUX YMiHb, SKMMW MalOTb OBOJIOAITU Y4HI MOYATKOBOI LUKOAN. OnNncaHo rpy, CinkyBaHHSA
Ta NPOEKTHY HiSSIbHICTb GK LUASXM PO3BUTKY YHIBEpCaslbHMX HaBYaflbHUX YMiHb Y4HIB. 3a3HA4a€TbCs, WO YHiBEpCasbHI
HaBYasibHi BMiHHS CTalOTb OCHOBOK A/19 GOpMyBaHHS MidHaBasIbHOI akTUBHOCTI i CAMOCTIMHOCTI MONOALWMX LIKONAPIB, IXHBOT
HaBYanbHO-Mi3HaBaSIbHOI KOMMETEHTHOCTI, fKi BUCTYyMNaloTb HaAMBaXIMBILULMMK aTpPUOyTaMu OCOBUCTICHO OPIEHTOBAHOIO
HaBYaHHA Ha BCiX PiBHSX OCBITWU. ABTOPOM CTaTTi BCTAHOBJSIEHO, L0 npobnemMa popmyBaHHS Ta PO3BUTKY YHiBepcasbHUX
HaBYaslbHUX YMiHb MOJIOALUMX LWKOASPIB AOCTATHLO CK/afdHa i BUKMKAE BENWUKI TPYAHOL HaBiTb Y AOCBIAYEHUX y4uTenNiB.
MaTepianom ons Takoro BUCHOBKY MOCIYXWM aHania Ta 06pobka pesynbTaTiB aHKeTyBaHHS, NMPOBEAEHOIO CeEPeS, CTYAEHTIB
Ta Npauloymx negaroris. BUsBneHo NpoTmpivya Mixk MOXIMBICTIO GOPMyBaHHS B YYHIB NMOYaTKOBWUX KaciB yHiBEPCANbHUX
HaBYaJIbHNX YMiHb MPW BMBYEHHI PISHUX OUCUMMIH i HEAOCTATHLOK FOTOBHICTIO A0 ULOrO negaroris y MeToaMyHoMy Ta
opraHisauiiHo-neparoriyHomy nnaHi. BctaHoBNEHO, WO rOTOBHICTb MaiBYTHIX yunTenis 40 GOPMYyBaHHS HaBYaNIbHKX NPOLLECIB
Yy MOJIOALNX LUKOMSPIB BWM3HAYAETLCHA KOMHITUBHUM | AIGNbHICHUM KpuTepiaMmn. PO3KpUTO 3MICT AMOAKTUKO-METOAMNYHOI
niaroToBkM MambyTHIX neparorie A0 GOPMYBaHHS YHIBEPCA/IbHMX HABYaNbHUX YMiHb MOMOALUMX LLKONSAPIB, WO CKNaAaETbCs
i3 3aBOaHb OO CEMiHApPCbKMX Ta MPaKTUYHMX 3aHATb, CUTYaUINHUX 3aBAaHb 3 OKPEMUX TeM, BUKOPUCTAHHS Kenc-metony,
opraHisauii camocCTiinHOi po60TK CTyAEHTIB i3 po3p0obeHHs BNpas Ta 3aBAaHb A1 MOMIOALUMX LWKOASPIB i ix anpobadii nig yac
neaaroriyHoi NPakTUKK TOLLLO.

Knio4oBi cnoBa: mMonoawnin LWKONSP, yHiBepcasbHi HaBYasbHi BMIiHHS, 3arafibHOHaBYaslbHi BMIHHS i HaBWYKW, BYUTESb
noYaTkoBMX KfaciB, AMAAKTMYHA rpa, ChifIKyBaHHS, MPOEKTHA LiSNbHICTb, CUTyaLiViHi 3aBAaHHS, Kelc-MeTon, Bnpasu Ta
3aBAAHHA 419 MOJIOOLLINX LUKONSPIB.
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DIDACTIC AND METHODOLOGICAL PRINCIPLES OF TRAINING FUTURE
TEACHERS FOR THE DEVELOPMENT OF PRIMARY SCHOOL STUDENTS’
UNIVERSAL LEARNING SKILLS

Abstract. The study deals with the issue of didactic-methodological fundamentals of the development of future primary
school teachers’ professional competencies regarding the improvement of primary school students’ universal learning skills
according to the requirements of the State Standard through a scientific understanding of approaches to this problem in
Pedagogy, Psychology, and particular methods. It is noted that the foundation of schoolchildren’s cognitive activity and
successful learning activity begins in primary school. The educational activity is considered the leading type of primary school
students’ activity, combining conceptual structures (learning task, educational action, control, and assessment action). The
authors of the research emphasize that early school age is sensitive to cognitive activity; therefore the primary school
teacher’s most important task is the development of a set of cognitive universal learning skills that will effectively ensure
the development of the capability of successfully obtaining new knowledge and competences, that is, the ability to learn.
We provided a list of basic universal skills for primary school students to master. The authors consider educational games,
communication, and project activities ways of developing students’ universal learning skills. It is noted that universal learning
skills become the basis for the formation of cognitive activity and independence of primary schoolchildren, their educational
and cognitive competence, which are the most important attributes of personally oriented learning at all levels of education.
The authors of the article learned that the problem of the formation and development of primary schoolchildren’s universal
learning skills is quite complicated and causes great difficulties even for experienced teachers. The source for such a
conclusion was the analysis and processing of the results of the questionnaire conducted among students and in-service
teachers. The contradiction between the importance of the development of primary school students’ universal learning
skills when studying various disciplines and teachers’ insufficient methodical and organizational-pedagogical readiness was
revealed. Future teachers’ readiness to facilitate primary schoolchildren’s educational processes is determined by cognitive
and activity criteria. The content of the didactic and methodological training of future teachers for the formation of primary
school students’ universal learning skills is analyzed. In our opinion, this content consists of tasks for seminars and practical
classes, solving situational problems, individual tasks, case methods, organization of students’ independent work, creation of
exercises and tasks for primary school students, and their assessment during pedagogical practice, etc.

Keywords: primary school student, universal learning skills, general education skills and abilities, primary school teacher,
didactic game, communication, project activity, situational tasks, case method, exercises, and tasks for primary school students.

INTRODUCTION

The problem formulation. Considering the modernization of the education system in Ukraine, in particular,
its primary level, one of the main tasks is to create conditions for the development of primary schoolchildren’s
personalities. Modern primary school, as the most important social institution, is aimed primarily at the development
of children’s universal learning skills during school life to realize their intellectual and personal potential. The changes
that take place in the modern world require students to be able to think creatively, independently solve non-standard
tasks, find innovative solutions quickly, and navigate the flow of information. "In the conditions of the information
society, the problem of developing students' learning ability, to acquire knowledge independently, is becoming more
urgent. Its significance increases within the boundaries of the first-level school, where the educational activity as a
leading one is only beginning to take shape, and therefore there is the necessity to ensure its procedural component,
represented both by course (special) abilities and skills and by cross-course (general education), in particular by the
ability to learn”, - notes Y. Kodlyuk (Kodlyuk, 2015, p. 220). The State Standard of Primary Education states that the
development of students’ extra-subject, general subject, and subject-specific competencies is the goal and main
result of education (State Standard of Primary Education, 2018). Therefore, future primary school teachers should
be professionally competent in matters of effective organization of educational and cognitive activities of primary
schoolchildren.

Analysis of recent research and publications. Research into the essence and structure of students’ universal
learning abilities dates back to the times of Plato, Aristotle, J. Locke, I. Kant, G. Hegel, and others. The problem has been
studied by many modern Ukrainian and foreign scientists: L. Vygotsky, T. Golovan, N. Zakharova, O. Zozulya, Y. Kodlyuk, I.
Lerner, V. Lozova, O. Mytnyk, V. Molyako, O. Savchenko, V. Sukhomlynskyi, T. Shushara, and others.

RESEARCH AIM AND TASKS is to determine the didactic and methodological principles of training future teachers
for the development of primary schoolchildren’s universal learning skills.

RESEARCH METHODS: theoretical analysis of psychological and pedagogical literature; analysis of practical
problem-solving skills.

RESULTS OF THE RESEARCH

Primary school plays an important role in a person’s life. Primary school age is characterized by the transition to
systematic learning, which fundamentally changes the social condition of the child’s development. School life introduces
students to a strictly standardized world of relationships, and obliges them to be responsible for discipline, duties, and
the acquisition of learning skills. It can be argued that it is to a certain extent stressful in connection with sufficiently strict
requirements for the child. At the same time, this period is sensitive to cognitive activity; therefore, the most important task
of a primary school teacher is the development of a set of universal learning skills ensuring the effective development of
the capability to acquire new knowledge and competencies successfully, that is, the ability to learn. At this level, children
should have at least such universal skills as general education, logic, and problem-solving. At primary school age, the
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learning activity becomes leading (Zozulya, 2000, p. 59). Under a teacher’s facilitation, a student not only acquires special
mental actions but also the skills necessary to adapt to new, changed social conditions. The educational activity is complex
in terms of content and form of implementation; the child does not absorb it immediately. The teacher needs to make a lot
of effort so that in the process of systematic work the student acquires the ability to learn.

The conceptual basis of the structure of educational activity is the educational task; educational action; action of
control; evaluation action. A modern primary school student masters the following universal skills:

- cognitive skills: comparing and contrasting facts, highlighting key points, risk assessment, switching from one type of
activity to another, perceiving and quickly processing new information, distinguishing between fake and true information,
critical thinking, calculating, text analyses, observation, reflection, remembrance ;

- active and self-organizing skills: to communicate online, plan activities, learn independently, use gadgets independently
following instructions, organize a workplace, online study, use a computer or phone, online resources, join by link and work
with digital tools,

+ use digital textbooks, search for additional information, take online tests, work with interactive worksheets, express
opinions orally and in writing, co-work, study additional sources, work with presentations, and educational projects, cloud
technologies;

+ regulation-related skills: to concentrate attention, listen and hear, look and see, concentrate on an activity, manage
one's emotions, cope with stress, follow instructions, have a positive attitude to learning, self-organize, show initiative, be
independent and responsible, be goal-oriented, to continue study after the "air alarm™ signal;

- reflective skills: express emotions, perform a self-check, monitor your emotional state, analyze activity, and monitor
your behavior (Onoprienko, 2022, pp. 91-92).

Thus, a primary school student’s development is based on the development of educational activities in the process of
theoretical knowledge obtaining through analysis, planning, reflection, etc. These processes determine the peculiarities of
the development of children of primary school age in connection with their immersion in educational activities.

Universal learning skills development takes place in the process of studying school disciplines. Every course has a
certain potential depending on the discipline content and methodology. At the same time, universal learning skills have
extracurricular, meta-disciplinary character, ensuring the connections between general cultural, personal, and cognitive
development, the continuity of all links of the educational process, and the organization and regulation of student activity
regardless of the specifics of the discipline content (Savchenko, 2014). When solving educational tasks, the child's mental
activity develops, and his/her thinking process becomes coherent, consistent, and evidential, that is, mental actions aimed
at analyzing and managing his/her cognitive activity are formed (Kodlyuk, 2013).

Universal learning skills are general educational actions combining the independent setting of a cognitive goal;
searching and structuring the necessary information using various means; meaningful reading; modeling. Several universal
learning skills consist of a group of logical universal actions, namely: the creation of hypotheses and their verification,
cause-and-effect relationships; logical reasoning; implementation of classifications, comparisons, and generalizations.
Solving systematized tasks, primary schoolchildren master the content of various courses actively, as well as such mental
operations as analysis, synthesis, concretization, selection of key concepts, etc. They acquire the ability to think creatively.
All this is the basis of logical universal learning processes (Zakharova, 2001, p. 69).

Game-based learning, communication, and project activities are of significant importance. The German scientist .
Herbart was the first to initiate a systematic study of game-based learning as a teaching method. He claimed that it is a
preparation for life, a means of training for skills necessary for intellectual and personal development. The scientist also
proved the social significance of game-based learning as the primary form of the child's involvement in the ethno-cultural
educational environment. The game, in his opinion, fosters a sense of responsibility, and self-determination in activities,
developing your learning capabilities (Herbart, 1982, p. 126).

A well-known Swiss researcher J. Piaget related the game with activity and thinking and believed that in the game
setting, primary schoolchildren learn to navigate it. Types of educational games can be understood in three primary
categories: game exercise (complex skills development), educational simulations (affects the process of remembering with
the help of symbols and signs), and playing by the rules (develops cooperation).

Game-based learning is being developed in Ukrainian Pedagogy and Psychology by G. Boyko, L. Boyarova, O.
Humenyuk, O. Dobrovolska, P. Kuharuk, O. Martynenko, T. Pavlenko, O. Piskun, and others. They associate it with child
development activity. Scientists consider game-based learning to be an effective method of educating players.

As noted by |. Ruda, a game is a historically determined, natural cultural element, an independent type of activity
in which the social experience of generations, rules, and norms of life is enriched through the adoption of a game role
(Ruda, 2016). For example, in the game "Spot the difference” (the teacher successively shows two pictures that differ
in detail, and the children’s task is to spot the differences); "Visual dictation” (geometric shapes pictures are presented,
then students reproduce them from memory on a sheet of paper); "Write a fairy tale” (the teacher shows a picture, and
students take turns to make up a fairy tale about what is depicted on it) and others.

The child's interaction with the setting, with the social environment, is of great importance in the development of
universal learning skills. Primary school students master various types of activities (learning, productive), starting new forms
of communication with adults and peers. Communication is such emotional, informational and meaningful interaction,
in which personal and interpersonal relationships are manifested, realized, and formed. Its role is very important in the
development of universal learning skills, because, in the process of communication, a child’s relationship with the setting,
personal relationships, and relationships with adults (trusting - distrustful, interested - indifferent, etc.) are established.
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We highlight the great importance of primary school students’ communication in their native language (mother tongue),
and the preservation and transmission of the linguistic wealth ensured in primary school. It is the basis for the development
of primary schoolchildren’s universal learning skills, which is impossible without the national language and culture. The
mother tongue increases the level of children ethno cultural knowledge because the mental structures of activity and the
culture of thinking of its speakers find expression in the language. Thus, language is a means of social development and a
tool for children's intellectual growth.

Applying the idea of a group project, a primary school teacher develops not only students’ intellectual, but also creative,
and communicative abilities. The essence of this technology is that primary schoolchildren, looking for a solution to a
given problem, learn to acquire knowledge independently, be acquainted with the cultural heritage of their people, and
strengthen national self-awareness. Working on a group project, children become researchers, build hypotheses, draw
conclusions, and generalize them, because of which they develop their intellectual and communicative abilities, adapt
to modern conditions of school education, and acquire such qualities as responsibility, purposefulness, independence,
and initiative. They develop such universal learning activities as an orientation to search activities, and the ability to plan
actions independently. Project activity enriches students with new knowledge, develops an interest in learning, and helps
systematize knowledge. Each student takes an active part in it, getting an opportunity to realize their abilities, and to
develop teamwork skills. In the project work, everyone contributes to the common task and acts simultaneously as an
organizer and expert in the activity (Onoprienko, 2009).

Students’ universal learning skills become the basis for the formation of their cognitive activity, independence, and
educational competence. They are the most important attributes of personally oriented education at every level of education.
Educational and cognitive competence is defined as the readiness to carry out educational and cognitive activities at a
certain level, a student's set of interrelated knowledge, skills, and personality qualities. They allow him/her to carry out
an independent effective cognitive activity, the integrative quality of the student's personality, educational and cognitive
competence, resulting in motivation to learn, the ability to organize the educational and cognitive activity, informational and
logical thinking skills, the system of knowledge in the discipline area (Turchyna, Vakhrusheva, 2018, pp. 13-14).

Cognitive activity, cognitive independence, and cognitive competence are the basis, a condition, and at the same
time are manifested in the student’s effective cognitive activity. About schoolchildren, young people, and adults, these
categories characterize activities that go beyond just learning, related to the individual’s independent and self-regulated
activity, aimed at solving current social and personally significant problems, ultimately, with the self-determination and self-
realization of the individual in the socio-cultural setting.

The problem of the formation and development of universal learning skills is quite complex and causes great difficulties
even for experienced teachers, regarding appropriate methods and teaching tools acceptable for a particular situation.

The material for such a conclusion was the analysis and processing of the results of the questionnaire conducted among
students and teachers. We found a contradiction between the possibilities of developing primary school students’ universal
learning skills when studying different disciplines and teachers’ insufficient methodical and organizational-pedagogical
readiness.

Students were proposed to fill out a self-diagnosis card assessing their readiness for this activity. Two criteria were
singled out: cognitive (understanding of universal educational actions, laws, and mechanisms of development, capability to
specify them taking into account the discipline specifics) and activity (capability to select tasks, pedagogical and methodical
technologies, educational material taking into account the specifics of the development of universal learning skills). The
majority of senior students (67%) stated that they were insufficiently prepared to solve this problem.

Of course, a teacher must possess certain competencies regarding the formation of certain universal skills. Future
teachers’ training should be aimed at ensuring firm mastering of subject knowledge, methods of teaching disciplines, and
capability to use effective technologies, and methods of teaching. Students should be prepared for independent expansion
and renewal of knowledge, therefore, great attention is paid to the organization of their independent work in practice.

For thorough preparation for the development of primary school students’ universal learning skills, we have accomplished
a didactic system consisting of tasks for preparation for classes - seminar and practical. They include situational tasks on
certain topics, case methods, independent work of students on the development of exercises, and tasks for primary school
students. Analysis of tasks and their approbation in primary school during practice contribute to the effective formation of
future primary school teachers’ professional competence.

The development of students’ universal learning skills is carried out mainly in the process of targeted learning,
organized, facilitated, and managed by the teacher. In this regard, there are serious requirements for future primary school
teachers’ training, which are implemented in the process of general psychological-pedagogical and methodical training,
by strengthening the connection between educational, cognitive, and scientific research activities. The first group includes
scientific research in the educational process: lectures, seminars, practical classes, selective disciplines, individual tasks
of a research nature for a pedagogical internship, etc.; the second is extracurricular scientific and research activities
(coursework and graduation qualification works, participation in scientific circles, preparation of scientific articles, etc.).

One of the most difficult problems is the diagnosis of the formation of children's universal learning skills. To do this, we
teach students to analyze syllabi, and the educational and methodological curricula of primary education during practical
classes.

In our opinion, there are not enough tasks in school textbooks that would teach how to select the right sources
of information and promote the development of the ability to analyze information. Children like to make drawings, and
diagrams, using various signs and symbols. The modeling method equips them with techniques that help them to be
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active and successful, overcome difficulties, create new images, and fantasize when solving a task independently. With this
approach to learning, study becomes an interesting type of activity. That is why we are working with future primary school
teachers on a methodology for solving non-standard and logical tasks, which are aimed at preparing for work concerning
not only the development of primary schoolchildren ‘s critical thinking but also the formation of a logical chain of reasoning.

An important requirement for the professional training of future primary school teachers is an understanding of
psychological and pedagogical mechanisms for the formation of universal learning skills. When studying the discipline
"Didactics”, we consider the issue of "Activity”, and "Educational activity"; psychological and pedagogical literature is
analyzed, as the structure and peculiarities of the formation of educational activities, criteria for evaluating the formation
of students’ universal learning skills; the methodology of their development. Recommendations for educators include the
following issues: 1) rely on students’ personal life experience; 2) try to use interesting game—based material; 3) create
problem situations in the learning process; 4) determine the aim and tasks of the educational activity together with students,
etc.

Teacher training also involves the development of skills to develop programs for the formation of universal educational
skills (subject and meta-subject educational results), which reflect methodological and organizational directions for the
development of the activity criterion of students' readiness for professional activity. During classes, students get to know
the methods of active learning, and real-life simulation games are widely used. At the same time, we rely on the results of
research by O. Ardelyan, Ya. Kodlyuk, V. Reshentnik, O. Savchenko. They consider the concept of universal general learning
abilities and skills as the ability for self-development and self-improvement through conscious and active assimilation of
new social experiences.

Effective teaching practice promotes and supports the formation of universal skills, gradually developing students’
logical structures necessary for the educational activity. The future teacher must possess the appropriate skills because
primary schoolchildren often imitate him/her even in the manner of reasoning.

Students must be able to solve standard tasks as well as those that require originality and flexibility of thinking, and
cognitive ingenuity. Therefore, considering several ways of solving non-standard tasks with students in elective classes, it is
necessary to show ways of solving a similar task and methods of reasoning at the same time.

Students develop lesson notes for all classes and conduct lessons based on them in secondary schools during
pedagogical practices. When making notes, attention is focused on such requirements as the ability to formulate correct
aims and tasks of the lesson, the mandatory creation of such situations when students face insufficient knowledge of the
material, the inability to solve tasks (problematic situations), and the desire to find solutions.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, universal learning skills are a set of methods of various actions that contribute to students’ active self-
development, independent mastering of new knowledge, gaining social experience, and formation of social identity.
Their formation takes place during the study of school subjects, in the process of didactic games, communication,
project activities, etc. Our research proved that it is necessary to provide additional assistance in the preparation of
future primary school teachers for the formation of primary schoolchildren’s universal learning skills. Methodological
support is one of the important pedagogical conditions that ensure the effectiveness of professional training of future
teachers in this direction. We consider the development of programs for the formation of universal learning skills of
primary school students, which would help the future teacher to achieve subject and meta-subject educational results,
to be a promising direction for further research of the problem.
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®OPMYBAHHA EMOLIAHOIO IHTEJIEKTY 9K YAHHUKA 3MILHEHHS
NCUXIYHOIO 3A0POB’A TA ADANTALLI CTYAEHTIB Y KPU3OBUX YMOBAX
BINCbKOBOIO CTAHY: TEOPETUYHE OBI'PYHTYBAHHS1 NPOBJIEMMU

AHoTauif. AKTyanbHICTb | NPaKTUYHA 3HAYYLLICTb NOPYLIEHOT Npo6ieMy 3yMOBIIOETLCSA MOMPLUEHHSM NCUXIYHOIO 300PO0B’s
YKPAiHCbKOr0 HaCeseHHs, 30Kpema CTyAEeHTCbKOI MOJoAj, 3a YMOB 3anpoBamxeHHs y 2022 p. BIACLKOBOro CTaHy B YKpaiHi.
MoponaHHs Liei npobnemu NnoTpebye Nowwyky edekTUBHUX IHCTPYMEHTIB. OQHMM i3 HUX € HOPMYBaHHS EMOLINHOMO IHTENEKTY.

MeTa pocnioXeHHs nonsrae B HayKOBO-TEOPETUYHOMY OBrpPYHTYBaHHI MOTEHLIHWUX MOXJIMBOCTEN PO3BUTKY €MOLLNHOIo
iHTENeKTy B CTYOEHTCbKOI MONOAi fK YMHHMKA 30epexeHHs ii NCUXIYHOro 300POB’S Ta ajanTauii A0 KPU30BMX CUTYyaLli
CNPUYUHEHNX BINCbKOBMMU AiaMU B YKPaiHi.

MeToau focnioXeHHs: eBPUCTUYHO-MOLLYKOBWIA (ANs cucTemMaTtmaadii i aHanisy HaykoBUX gykepen 3 nopyLleHoi npobnemu);
aHanidy i cuHTesdy (4ng PO3KNaLEHHS | YneHyBaHHA npoueciB i f9BuLW, GOpPMyBaHHS €MOLIMHOrO iHTENeKTy Ta Crony4eHHs
PO3pi3HEeHMX OaHuX Ons BiooOpaxeHHs 06’ekTa AOCHIOXEHHS K LiNOCTi); KOHTeHT-aHani3, AMCKypCc-aHania (ans BUBYEHHS
OKpPEMUX acnekTiB JOCAiIAXYyBaHNX (PEHOMEHIB i3 NO3MLLI HAYKOBOrO OUCKYPCY).

PesynbTaT OCHIAXEHHS NONAraTb Y po3po0OLL KOMMIEKCHOT Moaeni GOpMyBaHHSA €MOLLNHOIO iHTENEeKTY CTYAEHTChKOI
MOMOAI B KPM3OBMX CuUTyauiax. BoHa CMHTE3yE 4YOTMPU OCHOBHI TEOPETUYHI KOHUEMNTW: MEPLUMiA BU3HA4YaE eMOLiNHWI
IHTENEeKT SK KOTHITMBHY 3[aTHICTb, CMpPsSIMOBAHY Ha 006pobKy iHdOopMauji Kpidb NPM3My €eMOUIAHOr0 CNPUAHATTS; OpYrui
XapakTepu3ye eMOLHUIA IHTENEKT SK 34aTHICTL 0cobM po3ni3HaBaTV i PO3yMiTU emMoLii, HaMipy, GaxaHHs BAACHI Ta iHLWNX
nogen, a Takox ynpaefsTM HUMM; TPEeTi — CTPYKTYPYE eMOUINHWIA iHTenekT K piBHI BOMOAiHHSA ocoboto 15 3aibHoCTaIMM;
4YeTBEPTUIA CTOCYETLCS MOEAHAHHA B CTPYKTYPiI €MOLIIAHOr0o iHTeNnekTy oCOBUCTICHOrO Ta MiXKOCOOWUCTICHONO KOMMOHEHTIB.
HaykoBo-TeopeTnyHe 06rpyHTYBaHHS MOPYLUEHOT NPOBAEMU YMOXIMBUIO BUCYHYTU TiNOTe3Y, 3rigHO 3 SKO (hOpMyBaHHS
€MOLNHOrOo iHTENEKTY CTYAEHTCbKOI MOJIOAI, 30KpeMa Moro YHoTMpbox KOMMNOHEHTIB (iHpopMauinHWiA; aganTauinHa NOBEiHKa;
CaMOKOHTPO/b; eMnaria), Moxe cTaTh ePeKTUBHUM YUHHUKOM 30epexeHHs ii NCUxiYHoro 300poB’sa Ta aganTadii 4O KPpU30BUX
cuUTyauin.

KniovoBi cnoBa: eMOLiMHNIA iHTENeKT, NCuxiyHe 340POB’SA, KPM30Ba CUTyauid, aganTauifiHa noBegjiHka, CaMOKOHTPOSb,
emMnartis, 3a006yBadi OCBITU.

DEVELOPMENT OF EMOTIONAL INTELLIGENCE AS A FACTOR FOR
STRENGTHENING THE MENTAL HEALTH AND ADAPTATION OF STUDENTS
IN THE CRISIS CONDITIONS OF THE STATE OF WAR: THEORETICAL
JUSTIFICATION OF THE PROBLEM

Abstract. The relevance and practical significance of the raised problem is determined by the deterioration of the mental
health of the Ukrainian population, in particular the student youth, under the conditions of the introduction of martial law
in Ukraine in 2022. Overcoming this problem requires finding effective tools. One of them is the formation of emotional
intelligence.

The purpose of the study is to provide a scientific and theoretical basis for the potential development of emotional
intelligence among student youth as a factor in maintaining their mental health and adapting to crisis situations caused by
military actions in Ukraine.

Research methods: heuristic-search (for systematization and analysis of scientific sources on the problem in question);
analysis and synthesis (for the breakdown and division of processes and phenomena of the formation of emotional intelligence
and the combination of disparate data to display the object of research as a whole); content analysis, discourse analysis (for
the study of certain aspects of the studied phenomena from the standpoint of scientific discourse).

The results of the research consist in the development of a complex model of the formation of emotional intelligence
of student youth in crisis situations. It synthesizes four main theoretical concepts: the first defines emotional intelligence
as a cognitive ability aimed at processing information through the prism of emotional perception; the second characterizes
emotional intelligence as a person's ability to recognize and understand their own and other people's emotions, intentions,
desires, as well as manage them; the third - structures emotional intelligence as levels of a person’s possession of 15 abilities;
the fourth concerns the combination of personal and interpersonal components in the structure of emotional intelligence,

Conclusions: scientific and theoretical substantiation of the raised problem made it possible to put forward a hypothesis
according to which the formation of the emotional intelligence of student youth, in particular, its four components
(informational; adaptive behavior; self-control; empathy) can become an effective factor in preserving their mental health and
adapting to crisis situations.

Keywords: emotional intelligence, mental health, crisis situation, adaptive behavior, self-control, empathy, students of
education.

INTRODUCTION

The problem formulation. Initially, this study was planned as a continuation of previous studies [29] and was
supposed to relate to the formation of emotional intelligence as a factor in the adaptation of student youth in the crisis
conditions of the COVID-19 pandemic. However, the large-scale military operations that began in Ukraine in February
2022 and fundamentally changed its social development forced the subject of the study to be adjusted. Although the
main participants of the experiment remained students, the representativeness of its results expanded, so they can be
applied to other categories of the population, taking into account their psychophysiological and social characteristics.

117



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)

/e
‘ Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y O Y YWY Y

Conducting such a study is actualized by official government data, according to which in the fourth month of the
war, about a third of the population of Ukraine needed psychological support. According to scientists' forecasts,
mental disorders will inevitably lead to the spread of cardiovascular diseases, diabetes, arthritis, asthma, cancer
and other diseases. This situation is typical and is confirmed by the experience of other countries affected by armed
conflicts (Lyashko, 2022).

AIM AND TASKS RESEARCH

The purpose of the study is the scientific-theoretical substantiation of potential opportunities for the development of
emotional intelligence (El) in student youth as a factor in maintaining their mental health (MH) and adapting to crisis situations,
in particular, those caused by military actions in Ukraine.

Achieving this goal involves defining terminology, ideological concepts, research hypotheses and developing a structural
model of El formation in the context of the problem.

RESEARCH METHODS

During the preparation of the study, the following methods were used: heuristic-search (for the systematization and
analysis of scientific sources on the problem in question); analysis and synthesis (for the breakdown and division of
processes and phenomena of the formation of emotional intelligence and the combination of disparate data to display
the object of research as a certain whole); content analysis, discourse analysis (for the study of certain aspects of the
studied phenomena from the standpoint of scientific discourse).

RESULTS OF THE RESEARCH

Based on international scientific experience (Interpretations..., 2020), we interpret a crisis situation as an extreme
aggravation of contradictions, destabilization of the situation in various spheres of a person's social and personal life in a
certain region, country or the world as a whole. Its most dangerous and complex type is a military-political crisis, which
creates an atmosphere of incomplete and inconsistent information, uncertainty and unpredictability of the situation, general
fear, confusion, and panic. A sharp increase in destabilizing factors in the environment leads to an increase in the number
of people suffering from stress, behavioral and mental disorders, and exacerbation of chronic diseases (Russell, Charles,
Figley, Robertson, 2015).

Analysis of scientific research (Centers..., 2020; Eysenbach, Fagherazzi, Torous, 2020; Mental health..., 2020) about
the impact of a crisis situation (in particular, caused by COVID-19) on MH allows to consider it as a state of a person who
functions at a satisfactory level of emotional and behavioral adaptation; the ability of an individual to realize himself as a
subject of interaction with the surrounding world; mental mechanisms that determine a person’s social activity. Mental
health plays a decisive role in overcoming "normal life stresses”, coping with life's stresses and ensuring productive social
work. Fear, anxiety, and stress are normal reactions to the perception of real and imagined threats, however, during crisis
situations they significantly increased, because the person was faced with the unknown, uncertainty due to new realities.

In our context, we should note that, according to American scientists, problems with mental health have become one of
the main obstacles to the successful study of students, because they negatively affect their motivation, social interaction,
concentration of attention, and aggravate various mental ilinesses (Centers..., 2020).

Under such circumstances, the relevance of research aimed at studying effective ways of preserving MH and human
adaptation in crisis situations, in particular, caused by military actions, is increasing. Representative scientific studies
(Bariso, 2018; Bar-On, 2005; Goleman, 1998; Mayer, Salovey, Caruso, 2000; Salovey, Mayer, 1990) testify that one of the
promising ways and means of solving this problem is the formation of El. Based on their analysis, a complex model of El
formation was developed as the ability to perceive adequately and process information critically and to exercise self-control
and emotional self-regulation of behavior in crisis situations.

This model synthesizes four main theoretical concepts. The first defines El as a cognitive ability aimed at processing
information through the prism of emotional perception. The cognitive ability of El consists of four "branches™: recognition
and expression of emotions; using emotions to solve specific tasks; understanding the emotions that preceded and
followed the events; regulation of one's own and others’ emotions for successful interaction with the external environment
(Salovey, Mayer, 1990).

The second concept characterizes El as a person's ability to recognize and understand emotions, intentions, desires of
other people and their own as well as to manage them to solve practical tasks; as a unity of intellectual processes and a
tool for effective interaction with the social environment, which allows one not to succumb to stress (Goleman, 1998; Nelis,
Quoidbach, Mikolajczak, Hansenne, 2009; Stein, Book, 2011).

The third concept structures the El model as levels of a person’s possession of 15 abilities: self-assessment of
capabilities and limitations; awareness of one's emotional state; self-expression of feelings, thoughts; emotional stability;
empathy; self-identification; social contacts; resistance to stress; control of emotions; assessment of realities; adjusting
thoughts, ideas, behavior according to circumstances; effective problem solving; self-actualization; optimism and emotional
balance; satisfaction with life (Bar-On, 2005).

The fourth concept contains two aspects related to: a) an organic combination in the structure of El of personal and
interpersonal components, which are aimed at one's own emotions and the emotions of others (according to Goleman,
1998); b) a clear fixation of the influence of El on adaptation, which includes assimilation - reproduction in the cognitive
activity of the subject of the main characteristics of the object of knowledge and accommodation - adaptation of the
subject to new realities (according to Piaget, 1966).

The synthesis of these concepts allows us to present an integrated model of the formation of El as a vital resource for
the preservation of MH and adaptation to a crisis situation (in our case, caused by military actions in Ukraine). It consists of
four main components that outline the essence and indicators of a person’s possession of El as a factor in the regulation
of behavior, emotions and adaptation to the challenges of a crisis situation (table 1).
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Table 1.

Components and indicators of determining the levels of formation
of El as a vital resource of adaptation to a crisis situation

El component Indicators of EI components
Informational component reflects Ways of receiving information; subjects of information; nature of information per-
psycho-emotional perception ception; its effect on the psyche

Adaptive behavior is adaptation to Adaptability - correspondence between goals and the result of life activities, de-
new living conditions termined by a person's attitude to the surrounding world and himself; non-adapt-
ability — a perceived inconsistency between goals and the result of life activities;
maladaptability - disharmony between goals and activity results, which causes
mental tension, weakening of immunity

Self-control is the conscious control | The ability to realize and manage feelings, emotions; tolerance; positive thinking;
of behavior and emotions. mental optimism; ability to psychological adaptation
state, reactions to events

Empathy is sympathy, perception of | The ability to understand the feelings and emotional state of another person;
another’s feelings adequacy of perception of the social environment; development of social compas-
sion; the ability for sincere emotional relationships; willingness to help others

On the basis of the specified theoretical provisions, a hypothesis is put forward, according to which the organization
of targeted training on the formation of specified components of El can become an effective factor (vital resource) in
preserving the MH of a person and its adaptation to a crisis situation. To test the hypothesis, an experiment should be
conducted, which should be a continuation of the theoretical justification of the raised problem.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The scientific-theoretical substantiation of the raised problem made it possible to put forward a hypothesis
according to which the formation of El of student youth, in particular, its four components (information; adaptive
behavior; self-control; empathy) can become an effective factor in preserving its MN and its adaptation to crisis
situations. All life crises, including those caused by military events, mass casualties and large-scale destruction,
always end sooner or later. Therefore, their experience should be carefully studied in order to use the potential of El
in increasing human life resources effectively. As the famous Sir Winston Churchill said, "Never let a good crisis go to
waste".

We see the prospects for further research in the organization and conduct of experimental work on the formation
of El among student youth. Its results should confirm or refute our hypothesis.
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«MEPEBEPHYTA NEKUIA» — IHHOBALIA Y METOAULUI NIATOTOBKU
MAUBYTHIX BUKNTAZAYIB 3AKJIAAY BULLOI OCBITU

AHoTauig. CTaTTio NPUCBAYEHO OHIN i3 IHHOBALIMHNX TEXHOJIOTIN, WO aKTMBHO BMKOPMUCTOBYETLCS B OCBITHI NMpakTuLi B
3aknapgj Buwoi oceitn (3BO) — «nepeBepHyTili nekuii». Ha oCHOBI aHanidy HaykoBOi niTepaTypy BUCBIT/IEHO CYTHICTb KOHLENTY
«MepeBepHyTa JiekLisi», OKPeCIeHo MeTy, 3aBlaHHs Ta 3acobu BMKOpUCTaHHs TexHonorii y 3BO. YcTtaHoBneHO, Lo BCi nigxoam
[0 PO3ropTaHHa «NepeBepHYTOro HaBYaHHS» (KlacuyHa, NPOCYHyTa i 3MillaHa Mopeni) 6a3yloTbCs HA EOMHOMY KOYOBOMY
NPUHLMNI: 03HAKOMNEHHS 3 HOBMM MaTepianom BiabOyBaeTbCs No3a ayouTopielo, TOAI Sk ayauTopHa poboTa NpUCBAYYETLCS
NPaKTUYHOMY 3aCTOCYBAHHIO OTPUMaHUX 3HaHb. JocnigxeHo, wo B npakTmui 3BO BUKOPUCTOBYIOTb TakKi TUMK «NepeBepHYTOl
nekuii»: TMnoBa, OpiEHTOBaHa Ha AMCKYCilo, cpOKyCOBaHa Ha OEMOHCTpaLilo, NCEeBOONEpPeEBEpPHyTa, rPynoBa, BipTyasbHa,
«MepeBepHyTUA BMKNagay». Ha OCHOBI aHKeTyBaHHS (ONUTYBaNbHUKKM «EMEKTUBHICTL TpaauuinHOi dOopMM HaBYaHHSA» Ta
«EdekTnBHiCTb nepeBepHyTOi dopmu HaByaHHs» (Google Form)) yCTaHOBNEHO, L0 TEXHOMOris «NepeBepHyTa Nekuis»
€ THYYKOl0, WO Jae 3Mory chopmyBaTh AMHAMIYHE i TBOpYE CepenoBuLle, Y SKOMY CTYOEHTW BYaTbCS KPUTUYHO MWUCAUTU
Ta CMifbHO PO3B’A3yBaTX MOCTaB/EHi 3aBAaHHSA. 3p0OSIEHO BMCHOBOK, LU0 «MepeBepHyTa Nekljis» € HOBaLew B MeToauui
BuknagaHHa y 3BO, OCKinbkM Mae Ha MeTi 3MiHy poni BUkNagadiB Ha KOPUCTb Binbll TiCHOI criBnpauji, komaHoHoi po6oTun
Ta CMifibHOro BHECKY B OCBITHIN MPOLEC, WO CMOHyKae A0 3CyBY MPIOPUTETIB Bi4 NPOCTOI NOAadvi HaBYanbHOro Matepiany 4o
pPO6OTU Haf, NOro BOOCKOHAIEHHSM.

Knio4oBi cnoBa: «<nepeBepHyTa nekuis», «nepeBepHyTe HaBY4aHHS», iHHOBaLis, MeTOAMKa, NigroToska, Buknagad, 3BO.

«INVERTED LECTURE» — INNOVATION IN HIGHER EDUCATIONAL
INSTITUTION TEACHING METHODOLOGY

Abstract. The article is devoted to one of the innovative technologies that are actively used in educational practice in a higher
education institution - «inverted lecture». On the basis of the scientific literature analysis, the essence of the «inverted lecture»
concept is highlighted, the purpose, tasks and ways of using technologies in higher education are outlined. Established that all
approaches to the «inverted learning» deployment (classical, advanced and mixed models) are based on a single basic principle:
familiarization with new material is carried out outside the classroom, while classroom work is devoted to a practical set of acquired
knowledge. It has been researched that the following types of lectures are chosen in the practice of higher educational institutions:
typical, discussion-oriented, demonstration-focused, pseudo-inverted, group, virtual, «inverted teacher». Based on questionnaires
(questionnaires «Effectiveness of traditional form of education» and «Effectiveness of inverted form of education» (Google Form))
it was established that the technology of «inverted lecture» is flexible, which allows forming a dynamic and creative environment in
which students learn to think critically and solve the tasks together. It was concluded that the «inverted lecture» is an innovation in the
teaching methodology at higher education institutions, after which it aims to change the role of teachers to obtain closer cooperation,
teamwork and joint contribution to the educational process, which prompts a shift in positions from the simple presentation of
educational material to work on its improvement.

Keywords: «inverted lecture», «inverted learning», innovation, methodology, training, teacher, HEI.

INTRODUCTION

Formulation of the research problem. The 21st century is a time of transition to a high-tech information society,
in which the quality of human potential, the level of education and culture of the entire population become crucial for
the economic and social progress of the country. With the aim on quality of education constant improving, updating its
content and forms of organization of the educational process, forming and developing a competitive personality, there
is a need to create conditions for expanding life competence, forming new motivations for learning, self-organization
and self-realization of the individual, introducing new methods and technologies of learning, adequate to modern
trends, the demands of society and the needs of students of the digital generation and as a final result - the orientation
of students for further independent life.

120



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

The challenges faced by Ukrainian higher education as a result of the COVID-19 pandemic and the new stage of
the Russian-Ukrainian war of 2014-2022, which began with the invasion of the Russian army, drew the attention of the
entire society to distance learning technologies, which have now become one of the development priorities education
One of such innovative technologies is the technology of «inverted learning».

Analysis of scientific research and publications. A review of the scientific and methodological literature showed
that at the current stage the described phenomenon is relatively new in the educational practice of Ukraine. Thus, the
technology of «inverted learning» is presented in the works of T. Basalgin, V. Bykov, O. Voronkin, L. Didukh, S. Litvynova,
M. Khomutenko, M. Kurvits, E. Mazura, O. Remezova, S. Baker, J. Bergman et al. Therefore, the problems of using
the «inverted learning» technology in the professional training of future specialists of the institution of higher education
(hereinafter referred to as HEI) were left out of the researchers attention, which determined the relevance of the topic of
the scientific publication.

PURPOSE AND TASKS OF THE RESEARCH - to justify the expediency of using the «inverted lecture» technology
in the process of teaching in HEL.

RESEARCH METHODS: systematic analysis, scientific-pedagogical and special literature synthesis and generalization.

RESULTS OF THE RESEARCH

Modern Information Technology is just a tool, with help of which those who study can expand their discipline learning
posibility and future job activity, and teachers job is to help students to obtain the skills to help them use this tools with quality
for professional tasks solving in modern life. As a result, teachers strive to find new and effective methods, techniques and
teaching methods that can be used in combination with traditional methods to motivate students and develop them useful in
the 21st century skills, such as «Critical thinking and capability of decision making, ability to communicate and cooperation,
creativity and innovativeness, information literacy, computer and media working skills, independence and initiative, flexibility
and adaptability, productivity and responsibility, leadership and desire to learn and improve in life» (Tilikina N. V., 2020).

«Inverted learning», noted M. Kademiya, is a type of educational model of mixed learning, in which the traditional
presentation of a lecture is transformed into its discussion, in which debatable issues are revealed, projects are presented,
practical work is carried out, etc., and the video lecture in this approach is a key component in technologies of inverted
learning (Kademiia M.lu., Yevsiukova L.S., Tkachenko T.V., 2011, p. 112).

E. Remizova emphasizes that «inverted learning is a pedagogical approach where the emphasis shifts from the
collective learning space to the individual learning space.» The collective learning space is accordingly transformed into
an interactive, dynamic, educational environment, where the teacher coordinates students for creative activities in the
educational process (Remyzova E.H., 2014).

The history of inverted learning technology appearence is associated with the name of Salman Khan, the founder of
the international educational network «Khan Academy». In 2006, he had to explain the material of school lessons to his
cousins. Later, he decided to shoot a video and post it on a YouTube channel. A year later, this innovative idea was picked
up by chemistry teachers Jonathan Bergman and Aaron Sams, offering it to students at Woodland School in the state of
Colorado (USA). They filmed short video lectures for students to watch at home. In the classroom, practical and laboratory
work was performed and students’ questions were answered. Subsequently, they wrote the book «Inverted learning or how
to reach every student in the lesson» and «Solving the problem of homework through the technology of inverted learning»,
which tells about the features of the technology and its possibilities (Stynska V.V., Prokopiv L.M., 2020, p. 148).

The experience of the «inverted learning» technology has spread rapidly in various fields of knowledge around the
world. However, it is worth adding that some principles of «inverted» learning were used by teachers even earlier, until
2007. «The use of the technology «inverted classroom» in teaching a professional foreign language» is mentioned, as an
example, by the professor of Harvard University - E. Mazura. It is known that he «was giving students the lecture material
for preparation before class, at the beginning of the session he conducted surveys to check the learned material», and
then, in small groups, worked on in-depth study of the topic and problems. The authors emphasize that «unlike traditional
lectures, he did not demonstrate to students the solutions to analogical tasks, encouraging them to apply principles and
theories in different situations» (Konoplianyk L., Melnykova K., 2021).

0. Pylypchuk in the review essay «Inverted» learning of informatics» provides information about the creation in 2010 of
the entire «Clintondale High School» in Detroit, USA, which «became the first «inverted school», which completely inverted
the principle of «inversion». According to a 2018 study by the Center for Digital Education and Sonic Foundry among
members of the online community «Educational Exchange (Center for Digital Education)», «half of American university
teachers are already using inverted learning in their classrooms» (Markova N., Shmatok A., 2018).

In the sphere of Ukrainian higher education, the technology of «inverted learning» has been actively included in HEI
educational processes since 2014 in teaching various subjects (O. Volnevich, L. Korol, O. Malykhin, I. Pyankovskoi, K.
Yalova, K. Yashina T. Yarmolchuk and others).

In scientific literature, the categories «inverted learning», « inverted classroom», « inverted lecture» are considered
synonymous. This allows us to consider the peculiarities of the «inverted lecture» organization, using all concepts.

Combining the traditional system of education and online education, the technology of «inverted learning» is practically
a kind of «blended learning». This technique is based on the psychological concept that it is through the visualization of the
content one can learn the material much better.

The technology relies on concepts such as active student learning, hybrid course design, and podcasting (a digital
media file that can be distributed over the Internet). It is this technology that establishes a structure that provides students
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with the opportunity to «receive individual education taking into account their individual needs», to learn from each other
(Hladun M., 2019).

The purpose of the «inverted lecture» is to provide comfortable educational conditions that contribute to the productive
educational, cognitive and practical participants activities of the educational process, the self-development of the student’s
personality and the formation of their life competence, as well as the ability to transform the received information, to
transfer it from a cognitive level to a constructive, active one.

The implementation of the «inverted lecture» in the educational process contributes to solving the following tasks:
ensuring that each student reaches his or her own level of development through an individual pace of work; promoting
the formation of the student's professional competencies through a comprehensive approach to education; formation of
intellectual and cognitive abilities of students; development of creative activity, practical and research skills of students;
provision, stimulation of self-development and self-actualization of the individual; increasing the level of educational
achievements of students; ensuring the conscious assimilation of basic knowledge due to their universal use in various
situations.

The following types of inverted lectures are found in the practice of foreign education:

The Standard Inverted Classroom. Students they receive homework, which involves watching video lectures,
familiarization with materials related to the topic of the next class, during which theoretical knowledge is applied in practice,
and teachers have additional time for individual work with each student.

The Discussion-Oriented Flipped Classroom. Students are given the task of watching certain videos or materials from
Internet resources, and the teacher organizes a discussion of the received information during the lesson.

The Demonstration-Focused Flipped Classroom. This form will be effective for teaching those subjects that require
demonstration of materials, conducting visual experiments. The teacher demonstrates the necessary activity, and the
students perceive and analyze it, and then independently perform the assigned tasks.

The Faux-Flipped Classroom. The use of this form will be appropriate if there is no certainty that students will prepare
independently at home. Such a model allows students to watch videos in pairs, and then perform the corresponding tasks
and, if necessary, receive individual consultations from the teacher.

The Group-Based Flipped Classroom. This model encourages students to learn from each other, to get the right
answers in the process of interactive interaction, to find effective ways of obtaining information, ways of conducting scientific
research, etc. In order to apply the model, students should, at their own request or on the teacher’'s recommendation, form
groups and familiarize themselves with the relevant materials. And in classes, work together on a certain scientific problem.

The Virtual Flipped Classroom allows to organize students’ work so that the entire learning process takes place
remotely: the teacher offers students material to review, downloads practical tasks, provides online advice, conducts tests
and assigns final scores. The main thing is to start studying the relevant material by working out the theory independently.

«Flipping The Teacher» assumes that the teacher does not necessarily have to do all the work - prepare or search
for video materials, form practical tasks, advise, check works. Certain types of work can be performed by students, and
the teacher will observe how the learning process will be organized, how information will be presented and will provide, if
necessary, assistance (Kovtun O. A., Krykun V. S., 2019).

There are a number of approaches to the deployment of «inverted learning», but all of them are based on the same
basic principle: familiarization with new material takes place outside the classroom, while classroom work is devoted to
practical application of the acquired knowledge:

1. The «classic» model of «inverted learning» involves the student’'s preliminary familiarization with the theoretical
material of the upcoming lesson. Preparation materials can be provided both in the form of a reference outline of lectures
or a textbook paragraph, and in the form of slides, video and audio documents. It is worth noting that despite the fact that
training is partially conducted remotely, this model continues to resemble the traditional education system.

2. The «advanced» model of «inverted learning» also has two stages - outside the classroom and in the classroom and
involves a gradual complication of the level of tasks and expansion of activities. In the process of preliminary preparation,
students independently search for information on a given topic, read articles, watch videos, in minigroups or individually
prepare theses that they will present in the audience, questions for debates or a round table. They post the results of their
work on a common electronic platform so that the teacher and other students can familiarize themselves with them in
advance and better prepare for the class

3. The «systemic» or «combined» model involves combining the first two models. The essence of this model is not
to change the place of performance of a certain type of activity, but to change the key components of the educational
process. The traditional sequence of involved competencies (memorization, understanding, applying, analysis, synthesis,
evaluation) is changing. First, the practical application of the theory or model is studied, and only then its theoretical
justification (Lishchynska O., 2022, p.106).

Thus, in the conditions of a non-traditional lecture, the teacher's preparation process for it is different compared to the
preparation for a traditional one. The lecturer advises students, monitors and analyzes the results of their testing, reviews
questions received from students. Based on the results of such preparatory work, he adjusts the content of the next
lecture, plans the form of its delivery. During the lecture itself, the teacher organizes an active discussion by students of the
lecture issues, gives them the opportunity to make additions, share interesting information found during the preparation for
the lecture.

Therefore, the «inverted lecture» is a form of active learning that allows you to «invert» the usual learning process in
the following way: the traditional presentation of the lecture is transformed into a discussion, in which debatable issues
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are revealed, projects are presented, practical work is performed, etc., and a video lecture with this approach is a key
component. Also intersecting with problem-oriented learning, this technology «has significant flexibility and ensures greater
involvement of students in the educational process, allows to form a dynamic and creative environment» in which students
learn to think critically and solve tasks together.

In order to identify the effectiveness of using the inverted learning model, the questionnaires «Effectiveness of traditional
form of learning» (Google Form) and «Effectiveness of flipped form of learning» were developed.

Figure 1. Results of the survey «Effectiveness of the traditional form of education»

1. Evaluate the degree of convenience of the learning process in the traditional form of learning.

50

1 H 3 4 5 5 7 8 9 10

30

25

20

4. Evaluate the role of the teacher in the traditional educational process (explains the lecture material and evaluates the
level of educational achievements of students).

25

20
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Figure 1. Effectiveness of inverted learning
1.  Evaluate the degree of convenience of the learning process using the «inverted lecture».

50

40

30

20

55
4

0 0 0 0
0

1 2 3 4 5 6 7 8 9 10

2.  Evaluate the possibilities of the inverted learning of education in force majeure circumstances.

20
2

20

20

15
10
4
[ [ [ ) [

0

7 8 9 10

1 2 3 4 5 6

3. Evaluate the possibilities of the inverted learning of education when working on problematic issues?
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4. Evaluate the role of the teacher in the inverted educational space (answers problematic questions, gives feedback,
can work in individual mode).
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So, after the experiment, the following conclusions can be drawn: in contrast to the traditional: inverted learning
is flexible, individual (96%), provides an opportunity for differentiation, learning in crisis conditions (96%), working on
problematic issues (84%); inverted learning by 92% changes the role of the teacher, who turns from the main translator
of knowledge into a facilitator (assistant, consultant, organizer and coordinator) of various types of student activities,
which contributes to his closer cooperation with students during the educational process and the formation of certain
competencies
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Despite the described advantages of «inverted learning», there are a number of significant obstacles to its effective use,
namely: increasing the barriers to entering the «inverted classroom» models and the appropriate level of IT competence
for all participants; requires teachers to carefully prepare and record video lectures and podcasts, which is quite active
additional work in course preparation. Currently, it is not possible to consider the individual system plans of the teacher's
working time for such courses; inability to work independently (an important problem is the incompetence of students and
their unwillingness to systematically do homework); reluctance to change the learning process at the level of heads of
higher education institutions. World practice shows that not all teachers within higher HEI positively perceive the use of the
inverted lecture model. Some of them fundamentally deny such changes; too much load on teachers. The preparation of
high-quality materials requires extensive information processing.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the inverted lecture demonstrates the unique, practically unlimited potential of the Internet, its significance
in terms of self-education. The network acquires the importance of a source of knowledge, a method of broadcasting
and gaining practical experience, creates a real possibility of change from «incubating» and «breeding» in a couple to
the formation of an active life position of a person as an equal subject of the educational process, the development of
professional competencies on the subject material.

Therefore, the «inverted lecture» can be considered an innovation in the teaching methodology, as it aims to
change the role of teachers in favor of closer cooperation, teamwork and joint contribution to the educational process,
which prompts a shift in priorities from the simple presentation of educational material to work on its improvement .
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®OPMYBAHHSA EKOJIOMNYHOI CBIAOMOCTI 34,05YBA4IB OCBITU
3A YMOB CYYACHUX BUKJIUKIB SACOBAMU XYA0XHbOI NNITEPATYPU
nPO YOPHOBWUJ1b

AHoTauia. Ctatta npucesyeHa npobnemi ¢GOpMyBaHHS €KOJSOriYyHOI CBIAOMOCTI 3000yBayiB OCBITM 3a YMOB Cy4acCHUX
BMKNUKIB. 3a3HaueHo, Lo ans YkpaiHu us npobnema ocobnmBo akTyasnbHa 3a YMOB POCIACHKO-YKPAiHCbKOI BiliHM, KON POCINChHKi
OKYNaHTW BAALITOBYIOTb CTPALUHWA reHoumpa, yKpaiHLiB, HUWATb iHPPaCTPYKTYpy, NPUPOLHI pecypcu, OOBKiNAS, CTBOPIOKOTb
3arpo3dy xiMiYHOro Ta saepHoro 3abpyaHeHHs BHACMZOK 06CTpiniB 06’eKTiB BIMCLKOBOI, MPOMMWCNOBOI iHPPACTPYKTYpW,
XiMiYHMX NignpremcTB, cxoBuL, Boenpunacie, HadTONPOAYKTIB, aepONopPTiB, LUMBINbHUX 06’EKTiB, TENOBMX, €N1EKTPO-, aTOMHUX
eneKTpOoCTaHLin, 3okpema i1 YopHobunbcbkoi AEC, Towlo. Benvka BianoOBioanbHICTb 3a AOBKINASA 1 MaiOyTHIN reHodoHA,
YKPAIHCbKOI Hauji NoKnagaeTbCsl He TilbKM Ha OEepXaBHi CTPYKTYpW, a W negaroris, CiM’t0, NPOMaAChKICTb, LEPKBY Ta iHLUi
YMHHUKN. HaronowweHo, WO Wnsgx A0 eKOSIOriYHOI CBIGOMOCTI NeXUTb Yepesd eekTUBHY eKOOrivHy OCBITY, Yepes eKkonorisaviio
cBigoMocTi 3000yBaYiB 0CBiT. TOMY Ha Yaci NnepeopieHTaLlis 3MiCTy CUCTEMM OCBITM Y BUMIpI CTiIKOro po3BUTKY, LLLO nepenbayae
Hacamnepen, ii ekonorizauiio — PO3BUTOK EKOJSIONYHOr0 MUCNEHHS SIK YMOBU (OPMYBaHHS €KOJIOM4YHOI CBiIOMOCTI 0COBMCTOCTI,
3000YTTa eKONOriYyHMX 3HaHb, POPMYBAHHS €KONOriYHOI NoBeAjHkM. OBrpyHTOBAHO TEOPETMNYHI 3acaan GOPMYBAHHS €KOJIOMYHOI
CBiOOMOCTi 3400yBadiB OCBITY KPi3b NPU3MY CyYaCHMX BUKINKIB (POCINCbKO-YKpaiHChKa BiliHa Ta ii HACNiaKM1, eKoNoriyHi KprU3oBi
SIBMLLA Ta 3arpo3n, CNPUYMHEHI NOBHOMACLLUTabHMM BTOprHeHHaM Pocii Ha Teputopito Ykpainu, HYopHOBuNbLCLKO KaTacTpodoio,
Towo). MNpoaHanizoBaHO HOBOYACHY XYAOXHKO niTepaTypy npo YopHobuib Sk YMHHMK (DOPMYBaHHS €KOJIOMYHOI CBiLOMOCTI
ocobucTocTi. BrokpemneHo ykpaiHCbKuiA Ta CBITOBUIA YOPHOOUIILCLKMIA XYO0XHI auckypc. 3po6aeH0 BUCHOBOK, LLO XYAOXHi
TBOPU NPO YOpHOOWAb € BaXIMBMM NefaroriyHum 3acobom, akmii epekTUBHO BMAMBaE Ha GOPMYBaHHA €KOMOriYHOI CBIAOMOCTI
3006yBavdiB OCBITW, 30aTHWUIA PO3LUMPIOBATI HE TiflbKK iXHi eKONOriyHi 3HaHHS (icTopito YopHOBMNLCLKOT KaTtacTpodu, ii IPUYMHN,
Hacnigkn Towo), a i popMyBaTK €KOJOriYHi LIHHOCTI (BepexnmnBe CTaBneHHs A0 Npupoau) K OCHOBY MPUPOAOLEHTPUYHOMO
XapakTtepy eKosori4Hoi CBiZOMOCTiI Ta GOpMyBaTU EKONOMYHO OOLSIbHY NOBELiHKY (EKOLEHTPUYHMIA TUM eKOJSIOrYHOI CBILOMOCTI),
a TakOoX BUXOBYBATW MOYYTTS NaTpPiOTU3My, HaLiOHANbHOI MgHOCTI, iCTOPUYHOI Nam’aTi ToLO.

KniouoBi cnoBa: ekonoriyHa CBigOMICTb, €KONOriYHi LiHHOCTI, 30006yBadi OCBITM, Y4Hi, CTYAEHTU, YOPHOOWUIILCHKUIA
OMCKypC, YKpaiHcbka NiTepartypa, CBiToBa nitepatypa, YopHobusb.

FORMATION OF STUDENTS’ ENVIRONMENTAL AWARENESS UNDER
THE CONDITIONS OF CONTEMPORARY CHALLENGES BY MEANS
OF LITERARY FICTION ABOUT CHORNOBYL

Abstract. The article deals with the problem of students’ environmental awareness formation under the conditions of
contemporary challenges. It is noted that this problem is especially relevant for Ukraine under the conditions of the Russian-
Ukrainian war. The Russian occupiers are organizing a terrible genocide of Ukrainians, destroying infrastructure, natural
resources, the environment, and creating a threat of chemical and nuclear pollution as a result of shelling of military, industrial
infrastructure, and chemical enterprises, warehouses of ammunition, petroleum products, airports, civil facilities, thermal,
electrical, and nuclear power plants, including the Chornobyl NPP, etc. The great responsibility for the environment and the
future gene pool of the Ukrainian nation rests not only on state structures, but also on teachers, the family, the public, the
church and other factors. It is emphasized that the way to environmental awareness lies through effective environmental
education, through the environmentalization of students’ consciousness. Therefore, it is time to reorient the content of the
education system in the dimension of sustainable development, which involves, first of all, its environmentalization - the
development of ecological thinking as a condition for the formation of ecological consciousness of the individual, acquiring
of ecological knowledge, formation of ecological behaviour. The theoretical principles of education seekers’ environmental
awareness formation through the prism of contemporary challenges are substantiated (the Russian-Ukrainian war and its
consequences, environmental crisis phenomena and threats caused by the full-scale invasion of Russia into the territory of
Ukraine, the Chornobyl disaster, etc.). Contemporary fiction about Chornobyl as a factor in the formation of environmental
consciousness of the individual is analyzed. The Ukrainian and world Chornobyl literature discourse is singled out. It was
concluded that works of fiction about Chornobyl are an important pedagogical tool that effectively influences the formation
of the environmental consciousness of students, capable of expanding not only their ecological knowledge (the history of the
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Chornobyl disaster, its causes, consequences, etc.), but also the formation of ecological value attitudes (thrifty to nature)
as the basis of the nature-centric character of ecological consciousness. Literary pieces of Chornobyl discourse also help
to form ecologically appropriate behaviour (ecocentric type of ecological consciousness), as well as to cultivate a sense of
patriotism, national dignity, historical memory, etc.

Keywords: ecological awareness, ecological values, education seekers, pupils, students, Chornobyl discourse, Ukrainian
literature, world literature, Chornobyl.

INTRODUCTION

The problem formulation. Today, the world public has united around the idea of sustainable development, which
is considered as an ideology for the survival of human civilization. For Ukraine, this problem is especially urgent under
the conditions of the Russian-Ukrainian war. The Russian invaders are organizing a terrible genocide of Ukrainians,
destroying infrastructure, natural resources, and the environment. In addition to the loss of its gene pool, Ukraine found
itself on the brink of an ecological disaster as a result of the full-scale invasion of Russian troops, who, advancing
deep into the natural territories, occupied the forests of Chernihiv Oblast, Sumy Oblast, Kyiv Oblast, the territories of
the Nature Reserve Fund of Southern Ukraine; active hostilities, the movement of heavy equipment, the construction
of fortifications, etc., damaged the soil cover, which led to the degradation of the vegetation cover, increased wind
and water erosion, the destruction of animal life, etc. Thus, according to the Ministry of Environmental Protection
and Natural Resources of Ukraine, according to preliminary calculations (the final data on the loss of national natural
resources will probably be made public after the war), as of March 1, 2022 alone, Russia was conducting combat
operations on the territory of 900 assets of nature reserve fund, the area of which reached 12,406.6 square km, and
this is almost a third of the area of the entire nature reserve fund of our state. Moreover, about 200 territories of
the Emerald Network are currently under threat of destruction. We are talking about nature conservation areas that
require special protection not only at the national level, but also at the pan-European level. In relation to Ukraine,
they are habitats located on an area of 2.9 million hectares for thousands of species of plants and animals that
have special an important role for the protection of biodiversity and the preservation of the Earth's climate. Virgin
steppes, chalk slopes in Donetsk region, seaside settlements in Mykolaiv region and Kherson region, swamps in the
north, etc. - all this was in the field of active hostilities, which threatens the existence of flora and fauna. In addition,
Ukraine's forestry has suffered irreparable losses, the occupiers are cutting down and destroying forests, they have
not only a large number of fallen missiles, but also unexploded ammunition, which will pose a potential danger to
people for many decades. The hostilities, which have been taking place since the beginning of 2022, threaten the
loss of biodiversity and the disappearance of red-listed species (Nature and War: How Russia's Military Invasion
Affects Ukraine's Environment, 2022). A separate problem not only for Ukraine, but also for the whole of Europe is
the threat of chemical and nuclear pollution as a result of the shelling by Russian troops of military facilities, industrial
infrastructure, chemical enterprises, storage facilities for ammunition, petroleum products, airports, civilian facilities,
thermal, electrical, nuclear facilities power plants, including the Chornobyl NPP, fires at them, etc. In just 20 days of
the Russian military invasion, about 900 missiles of various types and calibers were launched. Pollution of the soil and
the Black and Azov seas with oil products has enormous damage to the natural territories of Ukraine. Russian troops
attacking port infrastructure along the coasts, as well as ships at anchor. All this leads to the pollution of sea waters,
the spread of poisonous substances, not to mention the ammunition, missiles, shells, their fragments lying or drifting
in the Black Sea, and it will have irreparable consequences for the fauna and flora of the Azov region (Nature and
War: How Russia's Military Invasion Affects Ukraine's Environment, 2022). Therefore, after the end of the war, it is so
important to take care of the restoration of the environment, the revival of ecosystems to a safe state: both for humans
and for wildlife. In this complex process, a great role is assigned to the young generation, which should become active
ecologists on their native land, as well as to teachers, who should develop a large-scale set of environmental measures
of nature restoration, give environmental education of students a new sound, a practically oriented direction, which
will include measures for restoration and preservation of ecosystems, environmental initiatives aimed at restoring the
environment.

The great responsibility for the environment and the future gene pool of the Ukrainian nation rests not only on
state structures, but also on teachers, the family, the public, the church and other factors. We are convinced that the
way to environmental awareness lies through effective environmental education, through the environmentalization of
the consciousness of those seeking education. Therefore, it is time to reorient the content of the education system
in the dimension of sustainable development, which involves, first of all, its environmentalization - the development
of ecological thinking as a condition for the formation of environmental awareness of the individual, the acquisition of
ecological knowledge, the formation of ecological behaviour so that children both now and in the future are capable
not only to satisfy their needs without endangering the safety of nature, without harming it, but also take care of the
restoration of the environment destroyed as a result of the Russian-Ukrainian war that began on February 24, 2022,
act in the environment and make relevant decisions not as consumers, but as conscious citizens, who are ready to
develop post-war Ukraine. Perhaps it is time to make changes to the current Law of Ukraine "On the Basic principles
(strategy) of the state environmental policy of Ukraine for the period until 2030" (Concept of environmental education
of Ukraine. Information collection of the Ministry of Education and Science of Ukraine. 2002), which would reflect
these processes. It is important to update the Chornobyl literary discourse, which we consider as an important factor
in students’ environmental awareness formation.
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Analysis of recent research and publications. The problems of environmental education of personality as
an independent scientific problem began to be actively developed since the 70s. In the 20th century, shortly after
the Chornobyl disaster (1986), this issue became one of the key issues in foreign science. Ukrainian pedagogical
science has certain achievements in this field, the authors (H. Bilavych, L. Vysochan, V. Bondar, O. Zakharenko, |.
Zyazyun, T. Kucher, N. Kurylenko, |. Lozovska, L. Lukyanova, N. Menchynska, N. Oliynyk, N. Pustovit, H. Pustovit,
O. Savchenko, S. Sapozhnikov, S. Sysoeva, S. Sovgira, |. Suravegina, N. Fedchyshyn, L. Khomych, M. Shved, T.
Yaprynets ) reveal general pedagogical and psychological aspects of ecological education of children and youth,
outline separate issues of the theory and practice of forming a responsible attitude to the environment in the context
of sustainable development. Ukrainian authors (Bilavych, Borys, Dovgij, Savchuk, Fedchyshyn, Fedoniuk, & Savchuk,
2022; Bodnar, 2014 ) and foreign authors (for example, Gratiela Dana Boca and Sinan Sarasli] (Gratiela Dana
Boca & Sinan Sarasl(, 2019; Gordon Oliver, 1995 ; Joy Palmer & Philip Neal, 1994 )) claim that only a person who
understands himself/herself as a part of the universe is psychologically prepared for future environmental activities,
that is, he/she has an ecological consciousness. We fully agree with the opinion of scientists from Great Britain
Philip Neal and Joy Palmer (Joy Palmer - senior lecturer in education from Durham University, former chairman of
the National Association for Environmental Education and Philip Neal - former head of a secondary school, current
general secretary of the National Association for Environmental Education) ( Joy Palmer & Philip Neal, 1994 ), who
emphasize that environmental education is a lifelong process that is interdisciplinary and holistic in its nature and
application, scholars consider environmental education holistically, which includes not only political, economic, social,
technological, but and spiritual, moral, aesthetic aspects, emphasize the value approach to solving environmental
problems in educational institutions.

So, Ukrainian scientists are actively researching the problems of environmental education in general, however,
such problems are actualized in view of the environmental consequences that Ukraine is experiencing today as a
result of the Russian full-scale invasion (such as the environmentalization of education in the context of sustainable
development, the formation of environmental consciousness of education seekers under conditions of challenges
today), researchers have not analyzed sufficiently fully and holistically. At the same time, in the second half of the
20th century (especially after the Chornobyl disaster in 1986), foreign scientists began to consider the problems of
environmental education of the personality (both children and adults) in the dimension of sustainable development
problems, analyzing such aspects as the state of understanding of sustainable development problems by the personality
of a pupil/student, finding out the level of their environmental culture, outlining effective areas of environmentalization
of school and university education, formation of environmental awareness, etc. However, scientists did not consider
modern fiction as a means of forming an individual's ecological consciousness.

THE AIM AND RESEARCH TASKS

The purpose of the article is to substantiate the theoretical foundations of students’ environmental awareness
formation through the prism of modern challenges (the Russian-Ukrainian war and its consequences, ecological crisis
phenomena and threats caused by the full-scale invasion of Russia on the territory of Ukraine, the Chornobyl disaster,
etc.), to analyze modern literary fiction about Chornobyl as a factor in the formation of environmental consciousness
of the individual.

RESEARCH METHODS

In the research process, a group of methods was used: theoretical (specific research) - analysis, comparison
and generalization of scientific literature on the research problem for systematization and generalization of facts,
information, materials on the researched problem and definition of the essence of the main concepts; scientific-
pedagogical examination of educational materials and fiction, with the help of which the conceptual and terminological
apparatus is determined, the literary works about Chornobyl are determined, which should be considered as a factor
in the formation of environmental awareness.

RESULTS OF THE RESEARCH

Basic educational documents of Ukraine ( Concept of environmental education of Ukraine, 2002; Law of Ukraine
"On the Basic principles (strategy) of the state environmental policy of Ukraine for the period up to 2030, 2019 )
emphasize the importance of environmental education of the growing generation; in they claim that environmental
education is a holistic and complex cultural phenomenon, it includes the processes of learning, upbringing, and
personality development, it involves the environmentalization of academic disciplines and training programs, which are
designed to ensure the formation of holistic ecological knowledge and thinking of education seekers.

Ecological education is one of the directions of national education, it is a holistic process that covers all aspects
of a child's personality development in the system of his/her relations with nature, society and his/her inner world
(Ukrainian ecological explanatory dictionary, 2011, p. 56). The formation of environmental consciousness in students
is a complex and long process, the end result of which should be not only the acquisition of certain knowledge, but
also the development of emotional sensitivity, the ability and desire to actively protect nature, to be a highly moral and
cultural person who is aware of the importance of nature conservation for his/her own life, development of Ukraine,
humanity in general. Today, one of the key goals is the education of a young person who is aware of his/her place
in post-war Ukraine as a future effective environmentalist who rebuilds the environment, revives natural resources,
restores natural areas, as well as his place in the world and builds his lifestyle in accordance with ecological priorities
of ecological culture formation in the context of sustainable development, which includes a complex of national-
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patriotic, moral and ethical norms and active principles of behaviour in the relationship between man and nature,
society and man.

Scientists interpret ecological awareness as a set of a person's ecological knowledge, his personal attitude to the
environment and the idea of a person’s place in the "man-environment” plane, readiness to take actions that make
it possible to preserve the environment, or readiness to refrain from actions that cause damage to the environment,
to support or not to support environmental policy, environmental measures, etc. (Environmental consciousness). The
formation of an individual's environmental awareness is primarily influenced by the values in which a child/adult lives/
grows. Depending on the concept of worldview, ecological consciousness can be anthropocentric (man and his needs
come first, man takes everything he needs from the environment), nature-centric (nature is higher in the hierarchy and
more important than man and his needs), ecocentric type (balanced and harmonious the relationship between needs,
human development and the environment). Ukrainian scientists traditionally define ecological culture as the result of
ecological education. Each of the authors interprets the concept of "ecological culture” from his own point of view and
from the angle of his own research. Most of the scientists’ definitions are united by the thesis that ecological culture
is a multicomponent concept, a complex entity that is a derivative of such a concept as ecological consciousness.
Accordingly, ecological consciousness should be built on ecological knowledge and include a deep interest in nature
conservation activities, competent implementation of them, a complex of moral and aesthetic feelings and experiences
generated by communication with nature.

In our opinion, Ukrainian literature about Chornobyl (the books by Anatoliy Andrzejevskyi "Chornobyl True Srory”
(2019) and "Chornobyl Dog Axel™ (2019); "Chornobyl. Sketches from Nature” by Oleh Veklenko (2019); the book "That
Fiery Night: Chornobyl Story™ by Lydia Vyrina (1989); poetic works of Ivan Drach, the poem "Chornobyl Madonna”
(1988); poetry collection "Yevshan Potion” by Volodymyr Hetman, the book "Woman in the Zone" by Svitlana Yovenko
(2016); the novels "Kyiv-86" (2016) and "Designland or a Walk in the Zone" (2015) by Markian Kamysh; poetic
works of Lina Kostenko; poetic works of Borys Oliynyk, poem "Seven" (1988), poetry collection "Turntable” (1989)
; poetry collection "Prypiat Birch Bark™ by Lyubov Syrota (2016); the novel "Nostalgia” (2014) by Vasyl Shkliar; the
story "I Saw" by Vasyl Shevkoshytnyi (2016); the documentary novel "Chornobyl™ by Yury Shcherbak (1989); the
novel "Mary with Wormwood at the End of the Century” by Volodymyr Yavorivskyi (1986-1987); etc.) and world fiction
about Chornobyl (“novel-testemony by the Belarusian writer Svitlana Alexievych “Chornobyl Prayer: Chronicle of the
Future”, the work of the Ukrainian-American novelist Iryne Zabytko “The Sky Unwashed”, the novel by the French
writer Galia Ackerman “Going through Chornobyl” (“Traverser Tchernobyl”), the book by the German author Christa
Wolf "Accident: A Day’s News", the novel "Chornobyl” by the American writer Frederic Paul, the work of the English
novelist Julian Barnes "A History of the World in 10 S Chapters”, the book by the Irish novelist Darragh McKeon
"All That is Solid Melts into Air", a graphic novel by the French artist Emmanuel Lepage "Springtime in Chornobyl”,
the collection of the Belgian poet Alain Vancloster "Cream cheese with Wormwood", etc.) is a pedagogical tool that
effectively influences the formation of the ecological awareness of an individual, since such works of art are capable
of instilling the appropriate values in the reader, acting to the emotional sphere - feelings, emotions.

Fiction on the subject of Chornobyl (Bibliographic editions of the MSMB about Chornobyl. 2016) is a factor capable
of expanding education seekers not only environmental knowledge (the history of the Chornobyl disaster, its causes,
consequences, etc.), forming environmental values (careful attitude towards nature) as the basis of the nature-centric
character of ecological consciousness and to form ecologically appropriate behavior (ecocentric type of ecological
consciousness), as well as to cultivate a sense of patriotism, national dignity, historical memory, etc. (Trukhan, 2022a).

The Chornobyl library allows the pupil/student to master the system of knowledge about nature and interaction with
society, serves to form an understanding of the need to optimize human relations with the environment, to develop an
emotional-sensual and moral-aesthetic attitude to nature. The aesthetic and ethical factors revealed in the works are
emotional levers of influence on the formation of ecological values of both the pupil/student-reader and the adult, they
are distinguished by great educational power. These works of fiction serve as a good basis for deep moral and ethical
reflections, encourage the mind, will, and feelings of the student to analyze the actions of literary characters, and
therefore to the appropriate conclusions, cause a desire to imitate them or, on the contrary, to act differently. Literary
pieces, in which the Chornobyl theme is updated, among other things, are not only a pedagogical factor, but also an
important means of spiritual development of the individual, as it encourages the reader to further deepen knowledge
of history, culture, art, etc. (more details about this in our separate publications (Trukhan, 2022a; Trukhan, 2022b)).

"Chornobyl trail" is well represented in world literature. The artistic understanding of the accident at the Chornobyl
NPP began in hot pursuit: already in the summer of 1986, the German writer Christa Wolf began writing the novel
"Accident: A Day’s News", which was published in September; in the summer, the work "Chornobyl" by Frederic Paul
was published on the American continent (Trukhan, 2022a; Trukhan, 2022b). These books started the Chornobyl
library in the international dimension, they played an important educational role, served as a source of information
for the world community about the nuclear disaster that happened in Ukraine, and highlighted the anthropocentric
nature of human ecological consciousness: the "peaceful atom” ceased to be "peaceful”. These books belong to the
works of warnings for mankind. In the same vein, the book "A History of the World in 10 S Chapters"” by the English
writer Julian Patrick Barnes (1989) (Barns, 2018) is written in the same vein, the author interprets the accident at the
Chornobyl nuclear power plant not only as a terrible man-made catastrophe, but also as a catastrophe of the spiritual
world that befell humanity, each previous tragedy is the cause of the next. "Chornobyl trail” is also in Irish literature.
The Chernobyl discourse is represented by Darragh McKeon: his novel "All That is Solid Melts into Air" (McKeon,
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2014) is a large-scale panoramic project that records the history of the collapse of the USSR, which began with the
explosion of a nuclear reactor at the Chornobyl nuclear power plant. The work depicts the difficult destinies of people
on whom the imprint of the Chornobyl disaster and the social and political life of the USSR is also imposed. The author
also emphasizes the role of the political system of the USSR in this catastrophe, and also shows one or another
role of each of the characters, which is somehow related to the crime. From family-personal catastrophes to state-
world catastrophes - this is the responsibility borne by the characters of the work (McKeon, 2014). Darrah McKeon
emphasizes to readers: the human ecological consciousness should not be anthropocentric, the person/state and
their needs should not come first, the person/state should not be a consumer and only take everything necessary
from the environment, otherwise it will lead not only to man-made disasters, and family.

Let us emphasize that the Chornobyl theme, as in Ukrainian poetry (I. Drach, D. Pavlychko, B. Oliynyk, L. Kostenko,
etc.), presented in modern world poetry. Chronologically, a book of poetry by the Belgian author Alain Vankloster
"Cream cheese with Wormwood" (Vankloster, 2020) was recently published in Ukraine, in which the Chornobyl disaster
is interpreted from the perspective of more than thirty years. Alain Vankloster, a poet and artist, supports the tradition
of authors of the Chornobyl theme, expressed in the thesis that the accident at the nuclear plant is man's responsibility
for the consumerist attitude towards nature, turning it into an exceptional source of resources. This explosion of the
nuclear reactor is a consequence of the pride of the human mind, which likened itself to God. This book is another
literary warning for humanity. Despite the fact that almost every poem by Alain Vankloster is an example of deep
philosophical lyrics, the collection of poems together constitutes a coherent lyric-epic story about the accident at the
Chornobyl nuclear power plant, which became a terrible tragedy for thousands of children, their mothers and unborn
children, male liquidators and workers of the nuclear power plant, which united into a single all-human catastrophe.
The theme of motherhood and childhood is one of the main ones in the book: the Belgian poet used information about
the "very young" city of Prypiat, where an extremely large number of young families lived, who had young children
or were expecting their birth, a city of happy mothers, a city of youth, which blossomed on the eve of the accident at
the Chornobyl nuclear power plant. This "youth™ froze not only in poems, but also in the author’s illustrations, which
serve to deepen the awareness of the tragedy of humanity, named Chornobyl. Poems dedicated to the liquidators
are full not only of love and gratitude, but also of the bitterness of wormwood that will never disappear (Vankloster,
2020). The very use of the poetic form is an emotional lever of influence on the formation of the reader's ecological
values, prompts deep moral and ethical reflections, analysis of the actions of literary characters, and therefore - to
appropriate conclusions about nature-centric attitude to the environment. These and the above-mentioned works are
a potential for the formation of ecologically appropriate behaviour of the individual, that is, they are a factor in the
formation of an ecocentric type of environmental consciousness of education seekers.

With this in mind, pupils and students should be introduced to Ukrainian and world Chornobyl library. The novel of
the Nobel laureate Svetlana Alexievich deserves special attention. Svitlana Alexievych “Chornobyl Prayer: Chronicle of
the Future” (Aleksievich, 1998) and the English language work "The Sky Unwashed” by |. Zabytko (Zabytko, 2000),
which made it to the New York Times bestseller list, we interpret them as having an important educational, informative
and educational value. Today (more than ever) they are important not only for Ukraine, but also for the entire
civilization: the works deal not only with the problems of human survival, nuclear danger, the appropriate use of the
"peaceful atom”, human activities for sustainable development, but also with spirituality, absolute values on which the
human community is based and which are the basis of the formation of a high level of environmental consciousness.

In the end, we note that in order to realize the key goal - the formation of environmental awareness of education
seekers - it is necessary to observe a number of pedagogical conditions, some of which are: to raise the level
of environmental awareness of teachers and parents themselves; to combine various forms, methods and means
of environmental education; to actively use fiction about Chornobyl in the educational and educational process of
educational institutions; to organize practical activities for nature and environment protection; to ensure the continuity
of environmental education and upbringing, etc.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The formation of environmental consciousness in education seekers is a complex and long process, the final result
of which should be not only the mastery of certain knowledge, but also the development of emotional sensitivity, the
ability and desire to actively protect nature, to be a highly moral and cultural person who is aware of the importance of
nature conservation for human’s own life, development of Ukraine, humanity in general. Today, this problem is especially
relevant for Ukraine under the conditions of the Russian-Ukrainian war, when the Russian occupiers are organizing
a terrible genocide of Ukrainians, destroying infrastructure, natural resources, the environment, creating a threat of
chemical and nuclear pollution as a result of shelling of military and industrial infrastructure facilities, chemical plants,
storage facilities ammunition, oil products, airports, civil facilities, thermal, electrical, and nuclear power plants, including
the Chornobyl NPP, etc. The great responsibility for the environment and the future gene pool of the Ukrainian nation
rests not only on state structures, but also on teachers, the family, the public, the church and other factors. The way
to environmental consciousness lies through effective environmental education, through the environmentalization of the
consciousness of those who receive education. Therefore, it is time to reorient the content of the education system
in the dimension of sustainable development, which involves, first of all, its environmentalization - the development of
ecological thinking as a condition for the formation of ecological consciousness of the individual, acquisition of ecological
knowledge, formation of ecological behaviour. The complexity of environmental problems against the background of the
Russian-Ukrainian war, economic and ecological crisis phenomena objectively require to consider continuous ecological
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education as one of the most important factors for the survival of the Ukrainian nation, it is important to form in education
seekers a new ecological ideology filled with real state-political, socio-economic and scientific and technological content.
Educating an effective pupil/student-ecologist is an important task today.

Literary fiction of Ukrainian and foreign writers about Chornobyl enables the pupil/student to master the system
of knowledge about nature and interaction with society, serve to form an understanding of the need to optimize
human relations with the environment, develop an emotional-sensual and moral-aesthetic attitude towards nature. The
aesthetic and ethical factors revealed in the works are emotional levers of influence on the formation of environmental
values among education seekers. The Chornobyl library, among other things, is not only a pedagogical factor in the
formation of ecological consciousness, but also an important means of spiritual development of the individual.

The subject of further research will be the analysis of the textbook fund on Ukrainian and world literature in relation
to the reflection of the Chornobyl literary discourse in it.
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OCOBJINBOCTI NATPIOTUYMHOIO BUXOBAHHS YYHIB MOYATKOBOI LLKOJIU
3A YMOB BUKJIUKIB CbOIrOAEHHA

AHoTaujig. BMXoBaHHA OUTUHM 9K naTpioTa i rpomMagsHuHa 3aBxau Oyno B LEHTPi yBaru OepXaBHOI nonitukm y coepi
OCBITW, TeOopii i NPaKTUKM yKpaiHCbKOi OCBITK Ta negaroriyHoi Hayku. Ocobnmeo us npobnema akTyasnbHa 32 YMOB POCIACHKO-
YKPAIHCbKOI BiHW. B ymoBax BWKIMKIB, nepen skMMn onuHunacs YkpaiHa, 30kpema 1 yKpaiHCbKa LIKOMa, BUXOBHWI
npouec noTpibHO OyayBaTu 3 Ornsiay Ha YMOBU OJHIEi 3 HAMKOPCTOKILLUMX BOEH HOBITHLOI iCTOPIi: BUXOBaHHSA NaTpioTU3my,
rPOMafsIHCLKOCTi MOBUHHO BiAOYBaTUCS Ha AepXaBHULLKUX No3uuisx. CborogHi Tpeba 6yayeaTii HOBY MOAESb IOHOMO naTpioTa.
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BapTo BigMOBUTMCA Bif, 3arafibHOMNPUIHATMX MepeKkoHaHb i GyayBaTy MATPIOTU3M aKTMBHUWIA, AepXaBHULLKWIA. Mpuknagamm
HaLiOHaNIbHMX repoiB MaloTb CNyryBaTtu Ti, XTO BiAAaB CBOE XWUTTHA 3a BOMO YKpaiHW. BUXOBHWMIA NpoLEC y HOBIN yKpaiHCbKil
LUKONi MOBUHEH I'PYHTYBATUCH Ha YTBEPIXKEHHI YKPAiHCbKOI AepXaBHWUUBKOT ifeil, Ha HanexXHOMy PpiBHi MOTPIOGHO CbOroaHi
BMKNAAATWN BIiTYN3HAHY ICTOPIlO, A€ 4Y4iTKO PO3CTaBUTW NPIOPUTETU, akTyanidyBaTh HaLiOHaNbHI NOCTaTi, SKi CAPUHYNMHUANCS 80
YTBEPIKEHHS AepXaBHULbKMX ineanis, ofis sknx YkpaiHa 6yna noHapn yce (ykpaiHcbke ko3auTeo, YCC, YMA Ta iH.). CboroaHilHi
BOiHW, 9Ki Ha NepepnoBii 30006yBalOTb HE3aNeXHICTb YkpaiHi B 60poTbbi 3 pOCIACLKUM arpecopoM, € TMMU HaLioHaNbHUMU
reposiMm, ki MaloTb CTaTU BMXOBHMM ifeanoM Ofs yKpaiHCbkux Aiteil. HeobxigHO nam’datati npo BlUaHyBaHHS 3arnbnamx 3a
cBoGoay YkpaiHu, NiakpecntoBaTh y4HIM CEHC HaLjOHabHO-BU3BOJSIBHUX 3MaraHb B aCMeKTi LMBINi3auiiHoro po3suTky YkpaiHu
NPOTAroMm YCiei i icTopii. BapTo BpaxyeBatu negaroriyHi yMoBy eeKTUBHOCTI NATPIOTUYHOIO BMXOBAHHS MOMOALWIMX LLKONSPIB B
OCBITHbOMY MPOLLECi MOYATKOBOI LLKOJIN: iAETLCSA NP0 CUCTEMATMYHY POBOTY NeJaroris Woao GopMyBaHHS! NATPIOTUYHMX NOYYTTIB
3706yBaviB OCBITV Ha BUPA3HMX AEPXaBHULLKUX MO3ULSX; BMAVB HA CBIJOMICTb MOMOALUNX LUKOJISIPIB i3 BUKOPUCTAHHAM Pi3HUX
3aco6iB 3319 GOPMyBaHHS MATPIOTUYHUX YSIBSIEHb Ta MOHSATb, OpraHisaujlo Pi3HOMaHITHOI BMXOBHOI AiSNbHOCTI; 3ay4eHHs
MOJIOALINX LUKONAPIB A0 PISHOMAHITHUX POPM NPaKTUYHOI NaTPIOTUYHOI AiaNbHOCTI (BOMOHTEPCTBO, 6narodiiHnuUTBO), y4acTi B
«[0POCNUNX» NATPIOTMYHMX aKLiisX, MeTo skmx € gornomora 3CY, BHYTPILLIHLONEPEMILLEHM 0cO6aM, IIoAsM Ha AEOKYNOBaHMX
TepuTopIaX; CniflbHa GisNbHICTL Neaaroris Ta CiM'i 3 NaTPIOTUYHOrO BUXOBAHHS MOSIOALLUNX LUKONSAPIB; akTyanisavis perioHanbHoro
KOMMOHEHTA NaTPiOTUYHOIO BMXOBAHHS; TOLLO.

KniouoBi cnoBa: natpioTMyHe BMXOBaHHS, Y4Hi MOYATKOBOI LUKOSM, BUXOBHA pOOOTa, BONOHTEPCTBO, GnarogjiHUUTBO,
naTpioTN3Mm, BilHa.

FEATURES OF PATRIOTIC EDUCATION OF PRIMARY SCHOOL STUDENTS
UNDER THE CONDITIONS OF TODAY’S CHALLENGES

Abstract. Raising a child as a patriot and citizen has always been at the center attention of state policy in the field
of education (The concept of national-patriotic education of children and youth, 2015), theory and practice of Ukrainian
education and pedagogical science. This problem is especially relevant under the conditions of Russian-Ukrainian war. In
the conditions of challenges that Ukraine has faced, in particular, Ukrainian school, the educational process must be built
taking into account the conditions of one of the most brutal wars in modern history: the education of civil patriotism should
be based on statesmanlike positions. Today, it is necessary to build a new model of a young patriot. It is worth giving up
generally accepted beliefs and build active state-oriented patriotism. Examples of national heroes should be those who
gave his life for the freedom of Ukraine, especially in its confrontation with Moscow during more than four hundred years
of struggle. Educational process in new Ukrainian school should be based on the approval of Ukrainian statehood idea.
Nowadays it is necessary to teach national history at the appropriate level, where priorities should be clearly set, national
figures that led to the establishment of statehood ideals, for whom Ukraine was above all else (Ukrainian Cossacks, Legion of
Ukrainian Sich Riflemen, Ukrainian Insurgent Army and etc.), actualized. Today's soldiers, who are on the front lines fighting
for independence of Ukraine with the Russian aggressor, are those national heroes who are to become an educational ideal
for Ukrainian children. It is necessary to remember about commemoration of those who died for the freedom of Ukraine,
emphasize the meaning of national liberation struggles in the aspect of the civilizational development of Ukraine throughout
its history. It is worth taking into account the pedagogical conditions for the effectiveness of patriotic education of younger
students in the educational process of primary school: it is about the systematic work of teachers on the formation of
patriotic feelings of education seekers on solid statesmanship positions; impact on consciousness of younger schoolchildren
using various means for the formation of patriotic ideas and concepts, the organization of various educational activities;
involvement of younger schoolchildren in various forms of practical patriotic activities (volunteering, charity), participation
in "adult” patriotic events, the purpose of which is to help the Armed Forces, internally displaced persons, people in the
de-occupied territories; the common activities of teachers and families on patriotic education of younger schoolchildren;
actualization of the regional component of patriotic education; etc.

Keywords: patriotic education, primary school students, educational work, volunteering, charity, patriotism, war.

INTRODUCTION

Formulation of the problem. Raising a child as a patriot and citizen has always been at the center attention of
state policy in the field of education (The concept of national-patriotic education of children and youth, 2015), theory
and practice of Ukrainian education and pedagogical science. This problem is especially relevant under the conditions
of Russian-Ukrainian war, when the Russian army terrorizes the people of Ukraine, as a result of which civilians and
children die. In addition of this, the Russian invasion of Ukraine on February 24, 2022 also caused the destruction
of the energy system, natural resources, chemical soil and water pollution, etc., that is why it is important today to
take care of it, so that students are brought up as active patriots who are not in words, but on practice led to victory
over Russian occupiers, aid to the Armed Forces of Ukraine, families of soldiers who protect the native land from the
enemy, temporarily internally displaced persons who are currently in Prykarpattia, families who lost their relatives in
the war, etc.

It is also worth educating students as active environmentalists, who in the post-war period will take care of the
restoration of the environment, will become active ecologists on their native land.

Given this, it is worth reviewing the model of patriotic education of a primary education seeker. Educators and
scientists should develop a large-scale complex of educational activities of national and patriotic, civic, statist, and
environmental education. These components we consider as integral components of patriotic education, which is
response to the challenges of the war in Ukraine.
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Analysis of recent research and publications. Different aspects of the complex concept of "patriotic education”
at different times were researched by pedagogues, psychologists, sociologists, literary critics, philosophers and
representatives of other sciences. Results of literature analysis in the field of pedagogy science, in particular the
creative achievements of Ukrainian scientists (I. Bekh, N. Bondarenko, E. Vaskovskaya, S. Kosianchuk, M. Boryshevsky,
P. Ignatenko, M. Kachur, Yu. Rudenko and others.), as well as foreign scientists (Belowski, 2018; Rondomaliska,
2007; Sawinski, 2007), testify that "patriotism” as a term (Bekh, 2016; Bilavych, Vysochan, & Borys, 2022; Bilavych,
2018; Bondarenko, Vaskovskaya, & Kosianchuk, 2021; Education of a citizen. Psychological-pedagogical and
ethnographic aspects: teaching method. Manual, 1997; Kachur, 2010; National education of students by means of
Ukrainian folklore: A guide for teachers, 1995) is a multidimensional and complex concept (Philosophical dictionary,
1986), which has a complicated structure; here a number of components can be singled out, the key ones being
citizenship, statehood; etc. Ukrainian scientists are actively studying problems of patriotic upbringing of the individual,
but there is no separate research devoted to the formation of patriotic feelings of junior students under conditions of
Russian aggression.

AIM AND TASKS RESEARCH

The purpose of the article is to substantiate the specifics of the implementation of patriotic education of primary
school students in the process of educational work under war conditions.

RESEARCH METHODS

Research methods: theoretical - analysis of scientific literature of research problems; experimental and empirical -
pedagogical observation, conversation, interviewing, surveying students to determine understanding the essence of the
concept of "patriotism”, the state of patriotic education of primary school students; its systematization and generalization
results.

RESEARCH RESULTS

Under the conditions of the Russian-Ukrainian war, the way to a high level patriotic education lies through effective
primary education, through "Ukrainization™ of the consciousness of primary school students. Time for a reorientation the
content of educational work in the New Ukrainian School (NUS) in terms of measurement social and state education of
students of primary education as conscientious Ukrainian citizens-patriots who will find it important and difficult mission is
to build Ukraine after the war, and today to help in every possible way to win.

Citizenship, patriotism, state ideals are the values that must occupy a key place in the education of a junior student.
Under the war conditions, patriotic education is a priority link in NUS: precisely in elementary school it lays the foundations
for the formation of patriotic feelings in students. The theses of an outstanding teacher, scientist, director of the Institute of
Problems of Education of the National Academy of Pedagogical Sciences of Ukraine |. Bekh about the importance of state
education of students (Bekh, 2016), are more relevant than ever. However, as noted by researchers (Bilavych, Vysochan,
& Borys, 2022; Bilavych, 2018), in pedagogical science and education practice, a statist approach to patriotic education is
not always corresponds to realities of the modern stage of social development of Ukraine, implementation of the Concept
of the New Ukrainian School; this aspect is not sufficiently reflected in current educational programs and textbooks.

Patriotism is a concept closely related to the identity of a nation. The concept of "patriotism” is defined in different ways.
However, most scientists, teachers, public, educational, religious figures, etc. claim that patriotism should be interpreted as
a state in which a person who has a feeling of love to his Motherland, nation and state, tries to express them in their own
behavior. Today, the words of lvan Paul Il about "active patriotism™ are of particular importance: "...patriotism means love
for the native, history, traditions, language or the native land itself... Every threat to the homeland becomes a test for this
love... The motherland is the common good of all citizens...” (John Paul I, 2005, p. 71-72).

This statement coincides with the idea of teaching children and youth of patriotism - active, expressed in specific
cases. Patriotism should grow from an abstract concept into a national one. Ukrainian patriotism is a feeling of a strong
connection with the Ukrainian nation, which today chooses the right to be called a sovereign state; statist patriotism, which
means a close connection with the Ukrainian state, within which - small homeland; civilization patriotism - a sense of
connection with the whole human civilization; after all, spiritual and religious patriotism is a deep connection with religion,
the Ukrainian Church.

Patriotism is a socio-historical phenomenon. The word ‘patriotism’ (from ‘patris’) is of Greek origin, which means
‘homeland’ (Philosophical dictionary, 1986). It first arose during the Great French Revolution (1789-1793). People's fighters,
defenders of the republic called themselves patriots. In Pedagogical dictionary edited by S. Honcharenko (Honcharenko,
2011) and Pedagogical dictionary edited by M. Yarmachenko, patriotic education is considered as education, the content
of which is love for the Motherland, devotion to it, pride for its past and true desire to protect the interests of the state. This
definition actualizes the role of patriotic education under condition of modern challenges, because it is through the activity
of a person for the benefit of the Motherland its true feelings are revealed.

In educational work on patriotic upbringing with children of the younger age attention should be paid to their age
characteristics. Junior students do not yet have permanent interests; they need constant help and teacher’s advice in the
organization of studies, his leisure time (Kachur, 2010). These and other age-related, psychological features must be taken
into account during educational work with junior students. Analysis of psychological and pedagogical literature (Bekh, 2016;
Bilavych, Vysochan, & Borys, 2022; Bilavych, 2018; Bondarenko, Vaskovskaya, & Kosianchuk, 2021; Education of a citizen.
Psychological-pedagogical and ethnographic aspects: teaching method. Manual, 1997; Kachur, 2010; National education
of students by means of Ukrainian folklore: A guide for teachers, 1995; Belowski, 2018; Rondomanska, 2007; Sawinski,
2007 etc.) showed that patriotic feelings in children of primary school age do not arise by itself. They are the result of
purposeful educational influence on the child’s pedagogical ideas, ideology, literature, art, social system, educational work
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of the family, school and extracurricular institutions, etc. Leading role in the formation of personality belongs to the family,
which is responsible for social reproduction of the population, for its national, moral, spiritual development, for creating a
certain way of life (National education of students by means of Ukrainian folklore, 1995, p. 38—-45). The educational mission
of the school is especially important, because it is in it that the child's character is formed, as well as its attitude to the
surrounding world, to people, to life, to the Ukrainian language and history, to Ukrainian customs and traditions, to the
native land and Ukraine as Motherland in general.

So, patriotism is not only a pedagogical category, but also a social and political position and form of ideology that
combines commitment to one's Motherland, a sense of social connection with one's nation, loyalty to its people, respect
for other peoples, nations, respect for their sovereign rights, etc.

The concept of "patriotism™ is interpreted differently not only by scientists, but also by schoolchildren themselves,
however, they look at this concept through the dimension of wartime. Here are some statements of students of the
4th grade of the Yamnytsia Lyceum in Yamnytsia territorial community of lvano-Frankivsk region: "Patriotism is love for
Homeland and pride for one's people”, "Patriotism is when a person speaks Ukrainian™, "Patriotism is love for the land,
where one was born”, "A patriot should celebrate all national holidays with dignity, respect symbols of their country,
speak its name with pride”, "Patriots are those who liberate the occupied territories and return people to a peaceful life”,
"Patriot - the one who protects Ukraine from the Russian enemy”, "Patriotism is love to Ukraine”, "A patriot is someone
who does not leave Ukraine today, where the war continues”, "Patriots are volunteers”, "Patriots are our Armed Forces of
Ukraine", "Patriots are those people who used to speak Russian, but now switch to the Ukrainian language”, "Patriots are
those who return to defend native land from the Russian occupier”, "Patriotism is when you give something for the needs
of the army”, "Patriots are every Ukrainian who fights against Russian enemies”, "A patriot is one who helps the defense
and volunteers”, "Patriotism is when you give shelter to those fleeing from war”, "Patriotism - daily prayers for the soldiers
of the Armed Forces, for those who are in captivity, under shelling”, "Patriotism is the actions of our soldiers”, "Patriots
are everyone: the President of Ukraine, state leadership, military leadership, Armed Forces, volunteers, doctors, energy
workers, firefighters, military chaplains™ and others.

For generations of students who lived in independent, peaceful Ukraine, patriotism was associated exclusively with the
"peaceful” aspects of this complex concept. As we can see, today, under the conditions of war, in its content, primary
school students include such concepts as "protection of the Motherland from the enemy”, "volunteerism™, "charity”,
"help to internally displaced persons”, "support population in the de-occupied territories™ etc. So, we are talking about
"active” love for Ukraine, which is based on "real” love, reinforced by specific actions aimed at helping the Armed Forces,
temporarily displaced people, volunteering, etc. The concept of "patriotism” obtained a specific dimension expressed
in the formula: a patriot is the one, who is ready to sacrifice one’s life for the sake of one's Motherland; who is actively
fighting for its independence, who sacrifices something for the sake of victory over the enemy; who contributes to the
liberation of Ukraine from the Russian occupation.

So, the modern dimension of patriotism is significantly different from the one prevailing in the pre-war Ukraine, say,
until 2014 - the beginning of the Russian aggression on the territory of Ukraine: Crimea and Donbas. Nothing teaches
patriotism better than a living lesson of history, even a tragic one. After all, only today you can fully understand the
importance of Ukraine's independence, realize the deep meaning of national symbols (coat of arms, anthem, flag), the
importance of using the Ukrainian language in all spheres of life, including everyday life, etc. Analysis of Ukrainian history,
its tragic events, is taking place in a new way as a consequence of the communist regime (the Holodomor of 1932-1933,
the "red terror” that Moscow staged on the territory of Ukraine in 1918, which continues to this day, mass deportations
of residents of Western Ukraine in 1947, terrorist actions of the communist regime in Prykarpattia during 1939-1950s),
national liberation struggle of Ukrainians, figures of national heroes (lvan Mazepa, Stepan Bandera, Yevhen Konovalets
and others, who fought against Moscow tyranny, starting from the 17th century; Taras Shevchenko and other Ukrainians
writers, composers, artists, performers who through the means of arts affirmed the Ukrainian idea), as well as the feat of
today’'s heroes - soldiers of the Armed Forces of Ukraine and all those who gave their lives for the will of Ukraine in the fight
against the Russian occupier, are being thoroughly contemplated.

Ukrainians have many national heroes, such as Ilvan Mazepa, who was one of the first to justify and practically
implement the idea of liberation of the Ukrainian state from under the influence of Moscow. It is known that the Russian
Orthodox Church keeps anathema of the Ukrainian hetman: on November 12, 1708, the Moscow autocrat Peter | due to
the transfer of I. Mazepa to the side of Charles XlI, the Swedish king during the Great Northern War, he issued the order
to excommunicate the hetman of the Zaporizhzhia Cossack Army Ilvan Mazepa from of the Moscow Orthodox Church
(Borshchak, 1992). Perhaps this is the greatest recognition of the Ukrainian national hero. When telling primary school
students about |. Mazepa, it is worth emphasizing that the Ukrainian hetman was one of the first to witness that the
Russians, especially Peter |, were actively destroying the foundations of Ukrainian statehood and violated the agreements
given in 1654 during Pereyaslav Council, which was initiated by B. Khmelnytskyi. State interests of Ukraine were above all
else for . Mazepa, so he decided to take advantage of the conditions that developed during the Northern War and return
the real statehood for Ukraine. "Get away from the Moscow!” - the leading slogan, which can be read between the lines
of the oath in front of the closest entourage, which Ukrainian hetman |. Mazepa gave on September 17, 1707: "for the
common of the motherland, poor Ukraine”, "of the entire Zaporozhian army and the people of Little Russia”, "to expand
the freedoms of the military”, "so that the motherland with Zaporozhian troops from both the Moscow and Swedish sides
did not die". So, for the Ukrainian nation, |. Mazepa is the great hetman of Ukraine, a symbol of its independence and
statehood, a hero who tried to liberate Ukraine from Moscow's influence.
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In this aspect, we need to tell younger students about the Ukrainian Sich Riflemen, the heroes of Kruty, Bazar, Hetman
P. Skoropadskyi, Ye. Konovalets, S. Bandera, soldiers of the Ukrainian insurgent armies for whom the slogan from the
Decalogue of the Organization of Ukrainian Nationalists "You will win the Ukrainian State, or you will die fighting for it"
(Ponomaryov, 2011, p. 398), became the life principle and its goal; as well as the most recent heroes - fighters for the
independence of Ukraine in the war that was started by Russia in 2014 and is still ongoing. Today, Ukrainian history is
enriched with thousands of names of real fighters for Ukrainian statehood: these are not only Heroes of the Heavenly
Hundred, participants of the anti-terrorist operation in Donbas, defenders of the Donetsk airport, and thousands of Crimean
Tatars, who were political prisoners of the Russian Empire and who did not come to terms with the Russian annexation
of Crimea, this includes the Armed Forces of Ukraine, volunteers, doctors, military chaplains, defenders of Mariupol and
Azovstal, unknown patriots, murdered in Russian torture camps in Kyiv region, Kharkiv region, Kherson region, Ukrainian
energy workers, municipal officials, drivers, state and military leadership, the diplomatic corps of Ukraine, the Ukrainian
diaspora, in short, everyone who contributes to victory today.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, in the conditions of challenges that Ukraine has faced, in particular, Ukrainian school, the educational
process must be built taking into account the conditions of one of the most brutal wars in modern history: the
education of civil patriotism should be based on statesmanlike positions. Today, it is necessary to build a new model
of a young patriot. It is worth giving up generally accepted beliefs and build active state-oriented patriotism. Examples
of national heroes should be those who gave his life for the freedom of Ukraine, especially in its confrontation with
Moscow during more than four hundred years of struggle. Educational process in new Ukrainian school should
be based on the approval of Ukrainian statehood idea. Nowadays it is necessary to teach national history at the
appropriate level, where priorities should be clearly set, national figures that led to the establishment of statehood
ideals, for whom Ukraine was above all else (Ukrainian Cossacks, USR, UPA and etc.), actualized. Today's soldiers,
who are on the front lines fighting for independence of Ukraine with the Russian aggressor, are those national heroes
who are to become an educational ideal for Ukrainian children. It is necessary to remember about commemoration of
those who died for the freedom of Ukraine, emphasize the meaning of national liberation struggles in the aspect of the
civilizational development of Ukraine throughout its history.

It is worth taking into account the pedagogical conditions for the effectiveness of patriotic education of younger
students in the educational process of primary school: it is about the systematic work of teachers on the formation
of patriotic feelings of education seekers on solid statesmanship positions; impact on consciousness of younger
schoolchildren using various means for the formation of patriotic ideas and concepts, the organization of various
educational activities; involvement of younger schoolchildren in various forms of practical patriotic activities
(volunteering, charity), participation in "adult” patriotic events, the purpose of which is to help the Armed Forces,
internally displaced persons, people in the de-occupied territories; the common activities of teachers and families on
patriotic education of younger schoolchildren; actualization of the regional component of patriotic education; etc.
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NITEPATYPHWUN KBECT 9K 3ACIE ®OPMYBAHHS
YNTALUBKUX IHTEPECIB MOJIOALLUUX LUKOJIAPIB

AHoTauiga. BukopnctaHHs iHHOBaLiHMX $OPM Ha ypokax YKpaiHCbKOi MOBM Ta niTepatypu 30inbLlye iHTEpec y4HiB A0
npegMeTa, a Takox Cnpusie NiABMLLEHHIO SKOCTi HaBYaHHs. Cy4acHWIn yuuTenb MOBUHEH OPraHisoByBaTW YPOK Y Takuid crnocio, wob
y OiTei 3aBXaM BUHUKaNO GaxaHHs Mi3HaBaTh BCe HOBE. Y PO3B’A3aHHi LIMX 3aBAaHb 3HAYHE MICLE NOCiAaloThb irpoBi HaBYasbHI
TexHosorii, 3okpema kBecT. MeTolo OOCNiOXeHHs € aHani3 Ta BMOKPeMJIeHHsSI 0COBMBOCTEN BUKOPUCTAHHS NliTepaTypHOro
KBECTY K 3ac00y OPMYBAHHS YATALLKUX iHTEPECIB Y MONOALIMX LUKONApiB. KBECT € iHTEPaKTUBHOK irPOBOKD TEXHOJOTIEID,
SIKa MICTUTb CIOXETHWI, MPUrOAHULBbKUIA, LiNecnpsaMOBaHNA Ta KOMaHAHWIA XapakTep, WO YMOXINBIIOE Y4HAM KpaLle 3acBOiTU
HaBYaNlbHUIA Matepian, y4uTUCs Mg Yac BUKOHAHHS MEBHUX 3aBAaHb, BUSIBNATU NEBHI SKOCTI (NiAepCTBO, iHTENEKTYasNbHICTb,
DOBPOUYMHHICTL) Ta BUKJIMKAE Y HUX Ge3niy no3uTMBHMX emouiit i cnoragi. Came Ha ypokax nitepatypu BYMTENi MOXYTb
aKTUBHO BMKOPWUCTOBYBATW L0 iIHHOBALiHY TEXHOSOTIIO, Nif Yac SKoi GOPMYETLCA Ta PO3BUBAETLCS YMTALbKA KOMMETEHTHICTb,
BinOYBaETLCA MOBIEHHEBWIA, NiTepaTypHWIA Ta iHTenekTyasbHUin PO3BMTOK. Lle BioKprMe MOXSIMBOCTI LUKOSIIpaM A0 CaMOCTIHOI
TBOPYOI Oi9NbHOCTI, HABYae CNpuAMaTK, aHanidyBaTn Ta po3yMiT npodmTaHe. JlitepaTtypHi KBeCTn — Lie NepcoHanisoBaHi ypoku
BMBYEHHS niTepaTypu, siki HaB4alOTb CAMOCTIAHOCTI, TBOPYOCTI Ta, HaMronoBHilwe, GopMylOTb YMTaLbKi iHTepecu B 3a00yBadiB
OCBITW. 3aCTOCYBAHHS KBECT-TEXHOJIONi/ MO3UTUBHOIO BMJIMBAE HA HABUYKM iHTEPNPETAaL,i XyA0XHIX TBOPIB: B y4HIB POPMYIOTLCS
HaBMYKWN COLiafIbHOi NOBenjHKM, KONekTMBHOI pobOTN B KOMaHAax, a 3aJlyYeHHsl A0 peanbHOi NPakTUYHOI OiSnbHOCTI PO3LLMPIOE
TBOpYE CEepenoBULLE A9 Mi3HABANIbHOI aKTUBHOCTI. 3anponOHOBaHNIA HaMK KBECT B irpOBiin GOpPMi Jae 3MOry YYHAM PO3BUHYTH
CBOi KOMYHIKaTVBHi HaBWYKM, NpaLoBaTh B KOMaHAi, NOrnMbuT 3HaHHS B NPOLIECi OnaHyBaHHA HaB4aSIbHOro mMaTepiany.

KnioyoBi cnoBa: KBeCT, KOMyHikaLlisi, opraHisauis HaB4asbHOro NMPOLLEeCy, NOYaTKOBa LIKONA, 4uTaubki iHTepecu.
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LITERARY QUEST AS A TOOL FOR FORMING READING INTERESTS
IN PRIMARY SCHOOL CHILDREN

Abstract. The use of innovative forms in the lessons of the Ukrainian language and literature increases students’ interest
in the subject content, and improve the quality of education. A modern teacher should organize a lesson in a way that
children always obtain a desire to learn new things. Game educational technologies, especially quests, are the crucial part of
these problems. The purpose of the study is to analyze and highlight the features of using a literary quest as an instrument
of forming reading interests in the primary school. Quest is an interactive game technology that comprise story, adventure,
goal-oriented and team-based character, which allows students to better learn the educational material, obtain knowledge
while performing tasks, reveal certain qualities (leadership, intelligence, benevolence) and, most importantly, evokes a lot of
positive emotions in players and memories. Teachers can easily use this innovative technology in literature lessons, during
which reading competence is formed and developed, also speech, literary and intellectual development takes place. This will
open opportunities for children to independent creative activity, teaches to perceive, analyze, and understand what is read.
Literary quests are personalized lessons in the study of literature that teach independence, creativity and, most importantly,
form reading interests in primary school. The use of quest technologies has a positive effect on the skills of interpreting works
of art: pupils develop the skills of social behavior, study collective work in teams, and involvement in real practical activities
expands the creative environment for cognitive activity. The game quest will allow students to develop their communication
skills while working in a team and deepen their knowledge while mastering the educational material.

Keywords: communication, organization of the educational process, primary school, quest, reader's interests.

INTRODUCTION

The problem formulation. In modern conditions, people feel a need of looking for new forms and types of
educational process organization. It helps students don't be only listeners but also become active inventors and
researchers. The usage of innovative forms in the lessons of the Ukrainian language and literature increases students’
interest in the subject, and also contributes to the improvement of the education quality. A modern teacher should
organize a lesson in which children always have the desire to learn new things. Game educational technologies,
especially quests, play an important role in solving these problems.

AIM AND TASKS RESEARCH

Quest contributes to the formation of reading competence, comprehensive development of creative abilities,
creative potential, and personal self-esteem. It helps to realize the full potential of children and makes lessons more
interesting, and brighter. The purpose of the research is to investigate and reveal the peculiarities of using a literary
quest as a tool for developing reading interests in primary school children.

RESEARCH METHODS

The theoretical and methodological basis of research. The research analysis showed that the problem of the
literary quest as a part of forming readers’ interests has not been widespread among Ukrainian scientists. This issue
is reflected in the works of such researchers as N. A. Bugayova, Garbovska L. G., lichenko O. V., Kademiya M. Yu.,
Mishaghina O. D., Rozhok I. L., Sokol |. M., Stepanytska S. S., Sukach N. V., Kharina O. O., and others.

The sense of education in a modern school should be directed to the motivation of educational activities, which
will help to evoke basic cognitive interest in children. The quest is the result of creative tracking for original and non-
standard solutions to various problems.

RESULTS OF THE RESEARCH

In scientific studies, there is no versatile definition of the quest. In general, a quest (from the English quest - search,
search for adventure) is interpreted as an amateur sport or intellectual competition, the basis of which is the consistent
performance of previously prepared tasks by teams or individual players (Hytten, 2022). A quest is the guessing of difficult
and unexpected riddles (tasks) (Zhurba, 2017).

T. Bondarenko interprets WebQuest as a tool for activating students’ independent activity, i.e. as "a set of methods
and techniques of organizing research activities, for the implementation of which students are looking for information using
Internet resources. The methodological basis of WebQuest is active learning. It creates prerequisites for the transformation
of new information received by students into new knowledge that they can use” (Bondarenko, 2013).

Based on the analysis of the organization peculiarities of the student's education in the conditions of the quest, I.
Sokol concludes that the quest is a game technology, during the implementation of which various methods are used. This
educational technology has a clearly defined didactic task, a game design, and prescribed rules. The quest is implemented
to increase students' knowledge and skills of the 21st century (Sokol, 2014).

Thus, the quest is an interactive game technology that contains a plot, adventure, purposeful and team character, which
allows students to better learn the educational material, memorize while performing certain tasks, reveal certain qualities
(leadership, intelligence, benevolence), and most importantly, causes players many positive emotions and memories.

Quests can be classified as:

- quest as a stage of the lesson;

quest-lesson — the lesson is conducted in the form of a quest, like an adventure game, where children must
perform some logical actions aimed at the final result.

WebQuest — conducting a quest using e-technologies, resources, and information. This type of quest is one
of the most effective in the educational process, because the teacher is no longer a seed of knowledge, but
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creates the necessary conditions for searching, analyzing, and applying information. In such activities, students
become active subjects in learning.
The scientific doctrine defines the structure of the quest as a hierarchy (see Fig. 1).

Aim

Plot

Rules

Storyline

Hints

Tasks

Evaluation system

—J _J U _JU_J _J__JL_J

Prize

Figure 1 The structure of quest as a tool for forming reading interests in the primary school

Let's describe the element of it.

The first one is the aim. The academic goal ensures the implementation of the educational program during the
scholarly period. The goal of the game arouses interest and stimulates children to complete tasks and obtain results.

The next one is the plot. It is an event or a system of events in which characters are revealed their peculiarities to
resolve the contradictions between them. The most important thing in the quest is the plot on which the game is based.

It's necessary to have rules. They are clearly explained to students before the start of the game and are also
reminded during its execution.

The Storyline is a pre-determined way of traveling a certain distance. In a linear quest, participants must complete
the route according to a specific sequence, and in a non-linear quest, they must choose freely. For the quest
participants to move on to the next task, they must get a mark in the route sheet about the correct completion of the
previous task and find a clue. These can be hint questions, an answer to an additional question, guessing a riddle,
words on a certain page of a book, etc.

For the quest tasks, we can include intelligence tasks, logical exercises, puzzles, crosswords, interesting questions
on the topic, riddles, experiments, and game exercises.

The evaluation system is one more important element of the quest. For each completed stage, the team receives
points, which are recorded on the evaluation sheet. In the end, the points are tallied for the winner's determination.

What is the interest of children to take part in the game? Of course, it is to be prized for participation in the
quest which must be mandatory. The type of prizes depends on imagination and financial capabilities. These can be
sweets and pastries (you must know if someone is allergic to), books, coloring, postcards, badges, bracelets, etc.
(Bolshakova, 2016).

Teachers can easily use this innovative technology in literature lessons, during which reading competence is
formed and developed, and speech, literary and intellectual development takes place. This will open opportunities for
schoolchildren to independent creative activity, obtaining the ability to perceive, analyze and understand what is read.
Based on this, they will be taught how to build their thoughts and express feelings.

In literature lessons, the types of quests have diverse and specific characteristics. The most common of them is
systematized in table 1.

Table 1
The classification of quests
Type Meaning
Interview with the author, character, composer, literature critic, screenwriter
Advertisement Collecting information for the promotional video creating about the
personality of the writer and his works
Historical note Study of certain material for a complete understanding of a literary
work
Convincing WebQuest Persuasion, using arguments that testify in favor of the character

(negative or positive), the writer and the critic (comparison of skill)

Classification Detailed classification of genres, families, heroes, means of artistic
expression, plot (non-plot) elements
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For example, we took a Ukrainian literature class dedicated to the works of Valeriy Schevchuk, especially the Four
Sisters and transform this lesson into the quest form.

Theme - "Four Sisters”

Goal:

To deepen children’s knowledge about the writer;

Consider the content of the work;

Analyze the characters of the fairy tale;

To develop dexterity, creativity, responsibility, independence, and tolerance.

The plot - children must pass 5 milestones along the specified route. For completing each task, pupils receive
letters that they will stick on a poster. At the end of the quest, letters must form a sentence on the main point.

Rules :

To perform the assigned tasks;

Work as a team;

Listen to the opinion of others;

The "raised hand” rule (when someone raised their hand, the others remain silent);

Complete the task within the specified time.

The first milestone "Biography of Valeriy Shevchuk”

Task: answer the questions

1. Where is the author from?

2. What is the name of the works collection for children?

3. Where does the author currently live?

4. What other tales of Valeriy Shevchuk do you know?

5. Who inspired the writer to write fairy tales?

For the completed task, students receive the letters: D, B, O, R, and O, from which they have to make a word.

The second milestone "Green-haired”

To find out who is going to be talked about at this stop, you need to guess who the letter says about.

"Above the head, lush green braids were folded into a wreath, the forehead was white and clean, the eyes were
huge, and a green glow changed and changed in them, the nose was thin and straight, and the lips were full and red.
And it bloomed on each cheek in a bright crescent, as if the moons had come down from one side and the other...".

That's right, it's Green-haired and she offers you the following task: match the sayings with their authors (Table 2).

Table 2
Characters and their sayings

1. Black Bird 1. "trumpets were playing, and everything around was numb
and icy.”
2. Cold Wind guys 2. "... dark thoughts came to the head of the White-haired

sister, or maybe she whispered them ... who, fleeing from the
storm, fell not anywhere, but on the shoulder of the White-
haired”

3. Bluebird 3. "A bright light emanated from her as if a large lamp was
burning in her, and winter even covered her eyes with her
sleeve, trying to guess what was shining there.”

4. Gold-haired 4. "Summer walked in bright clothes, and where it passed, the
earth blossomed.”

5. White-haired 5. "... what happened to her, poor thing! Her hair turned gray,
her head was damaged, and her face was wrinkled until it be-
came brown from old age, and this is because the sister does
not pity them.

For the completed task, students receive letters: V, Z, A, Y, ZH, and D from which they must make a word.
The third milestone "Blue-haired”

The blue-haired sister offers you plants with interesting tasks:

Chamomile - Read a part of Winter's introduction to Black Bird

Dabhlia - analyze the following actions of the Bird, can they be called negative, and if so, why?

Dandelion - Why did Black Bird keep breaking the mirror?

Trinity - imagine yourself in the role of Winter, what are your feelings and thoughts?

Leaflet - give some advice to the sisters on how to act in a situation with a blackbird

Violet - can the actions of a bird be justified?

For the completed task, students receive letters: R, E, M, P, H, E, A, A, E, from which they must make a word.
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The fourth milestone "Gold-haired”
Read what is encrypted in the first square, using the second square.

t a o d P b i
sh P e o iu r z

f a s t p a
b t i i y ch a
m ie e h u i

f d ia o r a ie
b m iu n shch
0 t v a h
v k a ts t i y

The correct answer: "it's time for you to sleep, and for me to get up for battle,” - the words of Gold-haired.

For the completed task, students receive letters: O, Z, L, from which they must make a word.

The fifth milestone “White-haired”

Act out the end of the play "Four Sisters”.

After each task, the students received letters that together form the saying: "Good always wins over evil.”

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, literary quests are personalized lessons in the study of literature that teach independence, creativity and, most
importantly, form reading interests in younger schoolchildren. The use of quest -technologies has a positive effect
on the skills of interpreting works of art: children develop the skills of social behavior, collective work in teams, and
involvement in real practical activities expands the creative environment for cognitive activity. The division into positive
and negative heroes of the work affects the psyche of the child, forming the correct worldview and stimulating its
moral development, this and the above indicate the important role of the quest in literature lessons .

The game quest created by us will allow children to develop their communication skills while working in a team and
deepen their knowledge while studying the work of Valery Shevchuk and his work "Four Sisters”.
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YNPOBAJKEHHS KOMIKCIB MPO POCINCbKO-YKPAIHCbKY BINHY
B OCBITHIN NPOLEC

AHoTaujig. CTatTa npucBsHeHa AOCIIKEHHIO YKPAIHCbKMX KOMIKCIB, MPUCBSAYEHMX POCIACHKO-YKPAIHChKIN BilHi Ta BNPOBAMKEHHIO
iXx B OCBiTHIli npouec. CTBOPEHHS HOBOrO akTyaslbHOrO KOJSla YMTaHHS € BaXIMBOK NPOBMEMOID CbOroAeHHs, 0cobnamMBO micns
MOBHOMACLUTAOHOrO BTOPrHEeHHs pocii B YkpaiHy. KOMikCM BXe OaBHO CTa/M YaCTUHOWO YKPaiHCbKOrO YMTaLbKOro MpoCTOopYy,
CTBOPEHHS iX NPOMOHYETLCS BYMTENAMM YHHAM Mif, Yac pobOTU HA PISHOMAHITHMX YPOKax, i BOHW CTaloTb YMAaNi NONyNspHILLMA.
Y DOCHIMKEHHI PO3rASHYTO iCTOPIl0 PO3BUTKY YKPAIHCBKUX KOMIKCIB Bif, Meplumx OO0 HaMHOBILUMX, MPOaHani3oBaHO TemMaTuyHi
3pian. OcHOBHa yBara 3BepHeHa Ha komikcu «Kibopru», coujasnbHi Komikcu Big Inker, ocBiTHi npoektn «enWar Mental», «<Mu ckopo
noBepHemMocs...». [poaHanizoBaHO iXHE 3MICTOBE Mone, CTPYKTYpY, rpadiyHe odopmieHHs. B OCHOBI KOXHOMO 3 HUX — peasibHi
nogii. Cepia komikciB «Kiboprax» onvcye enizogn 60poTbbu 3a [oHeupkuii aeponopT y 2014-2015 pokax, nig, 4ac fKOoi Halumx
3aXMCHVKIB NMoyanu Ha3ueaTy kibopramu 3a iXHI Haa3BMYaiHy MyXHICTb, BigBary Ta cuny. Yci nogii, sk i nepcoHaxi, peanbHi. IcTopii
IPYHTYIOTBCS HA PO3MoBigax 6eanocepeHix ydacHukiB TUx nogii. Cepii komikciB Inker Takox 3acHOBaHi Ha peanbHUX nogjisax nicns
24 motoro 2022 poky. FonoBHUMM reposiMy CTaloTb YKPAiHL, L0 YYHATL OMip Ta CAPOTMB OKYMaHTY, BPaXaloTb CBOIM repoisMoM Ta
3[0aTHICTIO He 3arybuTu cebe y BiltHI. «enWar Mental» (Npo ekonoriyHi HacniaKy BiHM) Ta «Mu CKopo NOBEPHEMOCS» (NMPO BUMYLLIEHUX
nepeceneHLiB) € He KOMIKCaMun y KNacM4yHOMY PO3YMIiHHI, a LUBMALE OCBITHIMM MPOEKTAMW, afKe BaXIMBY POSb Y iXHIX iCTOPIAX
Bifirpae OMaaKTuyHa Cknagosa: y MepLIoMy akUeHT Ha GOpMyBaHHI eKOBIANOBIAAILHOI OCOBUCTOCTI, Y APYroMy Ha iHDOPMALLINHIN
ririeHi Ta npaeunax NoBefiHk1 B iHpopMaLiitHOMy NPOCTOpI Nif Yac BiiHW. POBNSTLCS BUCHOBKM MPO BaXIMBICTL Ta HEOOXIOHICTH
BMPOBIKEHHS! LIMX KOMIKCIB B YKPAiHCbKMIA OCBITHI MPOLLEC.

Kniou4oBi cnoea: KOMikCK, OCBIiTHIA MNPOCTip, BiliHa, KiGopru, noBHOMacluTabHe BTOPrHEHHs, E€KOBiAMOBIAANbHICTb,
MeaiarpamoTHICTb.

THE INTRODUCTION OF COMICS ABOUT RUSSIAN-UKRAINIAN WAR
IN EDUCATIONAL PROCESS

Abstract. The article deals with the study of Ukrainian comics devoted to the russian-Ukrainian war and their introduction
in educational process. Creating a new modern reading space is an important problem today, especially after the full-scale
russian invasion of Ukraine. Comics already become a part of the Ukrainian reading space, their creation is suggested by
teachers to students like a task in lessons, and they are becoming more and more popular. The paper examines the history of
the development of Ukrainian comics from the first to the latest, and analyzes the thematic and topical segments. The main focus
is on “The Cyborgs” comics, social comics from Inker, educational projects “enWar Mental”, and “We'll Be Back Soon...”. Their
plots, structure, and graphic design were analyzed. Each of them is based on real events. The series of comics “The Cyborgs”
describes some episodes of the struggle for the Donetsk airport in 2014-2015, during which our defenders began to be called
cyborgs for their courage, bravery, and strength. All the events and characters are real. The plots are based on the stories of the
direct participants of those events. Inker comic series are also based on real events after February 24, 2022. The main heroes are
the Ukrainians who resist the occupier, impress with their heroism and ability not to lose themselves in the war. “enWar Mental”
(about the ecological consequences of war) and "We will soon return™ (about forced migrants) are not comics in the classical
sense, but rather educational projects, as the didactic component plays an important role in their stories: in the first one, the
emphasis is on the formation of an eco-responsible personality, in the second on information hygiene and rules of conduct in the
information space during war. Conclusions are made about the importance and necessity of introducing these comics into the
Ukrainian educational process.

Keywords: comics, educational space, war, cyborgs, full-scale invasion, eco-responsibility, media literacy.

INTRODUCTION

The problem formulation. Work with comics is becoming more and more popular on the lessons, there are many
online platforms where you can create your own stories with pictures. Among the educational possibilities of comics,
the following are distinguished: a possibility to tell a complex story with several images; to provide a comment on any
drawing on various topics; the use of symbols easily identified by all students; the possibility to create a model of
communication, life situations; to comment on and illustrate current issues of life (adolescence, family relationships,
tolerance, etc.) like a game (Yatsenko, N., 2018).
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However, such work is impossible without knowledge of the peculiarities of comics: the structure, plots, historical
development which allow to understand comics not as easy reading. Also, reading comics helps to develop the
reader’s interests.

Today, the Ukrainian book market offers a lot of comics, both translated and Ukrainian, which can and should be
introduced into the educational process. Among them are a number of comics dedicated to the Russian-Ukrainian
war, which are appearing more and more and truthfully tell about the events since 2014. Among them are comics on
the topic of war, ecological disaster, refugees.

Analysis of recent research and publications. The specifics of graphic literature are studied by the following
Ukrainian researchers: Voronina R., Kolesnyk O., Koropetska R., Kosmatska N., Pidoprygora S., Filonenko B. Danylenko
E., Onkovych H. examine the peculiarities of using comics as didactic material. The culture of comics has been thoroughly
studied in the works of foreign researches, such as Will Eisner, Scott McCloud, Stan Lee, Umberto Eco and others.

Claude Bailey argued that comics and television should rank with the other seven forms of art, becoming the eighth and
ninth kinds of art. In 1960, John Hoyer Updike said on a public lecture: “I can’t see any significant reason why a talented
artist could not create a real masterpiece in the form of a comic”.

B. Filonenko is sure that graphic literature in our country can’t be classified as mass culture, and calls Ukrainian comics
individual experiments of individual people. The critic emphasizes the need to create a comic culture that will be accessible
to everyone. For him this is an indicator of the development of society - when comics are in demand, when there are
people who do it professionally, there are people who read (Filonenko, B., 2014).

Comics is a special kind of art, which mostly (with some notable exceptions) has a narrative character and tells stories
(McCloud, S., 2019).

The works of Scott McCloud “Understanding Comics” (1993), Randy Duncan, Matthew Smith, Paul Levitz “The Power
of Comics” (2015) are serious studies of the history of their appearance, formation of the culture of comics, their structure
and content. The first work is a scientific study, professional, serious, but in the form of comics. S. McCloud reflects on the
iconic nature of the images in the comics, their space-temporal features, and their possible evolution (McCloud, S., 2019).
The authors of the book "The Power of Comics™ talk about the history of comics (from birth to adulthood), form (creating
history, reading), comics culture, and also suggest classification of comics’ genres and their narrative models (Dankan, R.,
Smit, M., & Levits, P., 2020).

In 1919, the illustrated Ukrainian folk tale “The War of Mushrooms with Beetles” was published with illustrations by Ohrim
Sudomora. In 1921, Antin Lototskyi (pseudonym Yaroslav Vilshenko) wrote a verse poem “The Warlock from Chornogora”.
It is published by one of the Lviv publishing houses with illustrations by Anton Manastyrskyi. In 1953, sketch about Ukraine's
participation in the Second World War “Ukraine in the fight with horsemen” by Leonid Perfetsky was published. In 1982, the
comic book “Where Poppy Pies Grow” by Valerii Gorbachev was published.

In 1990, the comic book “Silk State” by Vasyl Barysh and Felix Dobryn was published, in 1993 “Viy” and “Taras Bulba”
by M. Hohol were adapted into a comic book. Since the 90s, we can talk about the appearance of historical comics. These
are “Adventures of the Zaporozhians on land and at sea” by Oles lichenko (artist Kost Lavro), “Prince Oleg's Campaign
to Tsargorod” by Yuriy Logvin, “Buiviter” by Kostantyn Sulyma, “The Return of Mamai”, “Sviatoslav and the Viking” by Igor
Baranko, “The Battle of Heroes” and “Besiege of Kyiv by the Pechenegs” by Serhii Pozniak's.

In the 2000s, comics more and more confidently conquered the Ukrainian cultural area. In 2003, the magazine “K9”
appeared and existed until 2009. The name of the magazine comes from the European definition of illustrated stories as
the ninth art, which emphasizes their difference from comics, which are represented in the name by the letter K. That's
how the name “K9” combined graphic novels, manga and comics. In 2007, the “Grani-T” publishing house started the
“Cool Comics” series devoted to the adaptation of Ukrainian classics to this format. In this series, comics were based on
the books of Mykola Hohol, Ivan Nechui-Levytskyi, lvan Kotliarevskyi, lvan Karpenko-Karyi, Hryhorii Kvitka-Osnovianenko,
and Ivan Franko. A year later, “Maxim Osa” by Ihor Baranko appears. The film “Maxim Osa: Gold of the Cynocephaly” was
made based on his motives. In the history of Ukrainian cinema that a comic has been adapted into a screen it was at first.

In 2008, comic book publishing is experiencing a crisis related to the global economic crisis. But “Daogopak”, “Volya”,
“Chub” soon appeared. In 2014, the first volume of “Unwilling Hero” (a graphic adaptation of lvan Franko) was published.
In 2016, “War of the Gods”, “Sarcophagus”, “Dream” and “World 912” by Andrii Dankovych appeared. In 2019, the comic
book “Friends 2.0”, based on real stories of struggle and success of people with disabilities appeared.

The first Ukrainian comic about the war in the East is considered to be the comic “Victory. Savur-Mohyla” (2015) by
Denys Fadieiev. It was based on the events in Ukraine of August 2014.

THE AIM AND RESEARCH TASKS is to identify and substinate the pedagogical and cultural potential of Ukrainian
comics in literary and educational space, to analyze the comics devoted to russian-Ukrainian war in the formation of
modern reading culture in Ukraine.

RESEARCH METHODS: theoretical analysis, systematization, comparison of different views on the analysis of
comics, synthesis.

RESULTS OF THE RESEARCH

The theme of the russian-Ukrainian war is one of the most important and popular in the modern Ukrainian culture. Since
2014, war has become an integral part of our life. The heroic deeds of the Ukrainian warriors inspired and continue to
inspire the creation of new illustrated stories. Thus, a few months after the invasion of the russians into Ukraine, Matsuda Hi
manga “The Ghost of Kyiv” appears. It's about Ukrainian superhero - pilot who shot down enemy planes.

The famous manga author was inspired by the heroic defense of the sky over Kyiv by Ukrainian pilots of the 40th
tactical aviation brigade. This defense gave rise to the urban legend of the Ghost of Kyiv, the MiG-29 pilot who scored six
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victories over Kyiv in the first 30 hours of the Russian invasion. This indicates trends in the creation of illustrated stories,
where the main characters will be our warriors, and episodes of heroic resistance to the enemy and defense of the native
land will be the basis of the story (Hi, M., 2022).

In 2022, the comics “We’ll be back soon” was appeared. It's about the forced immigration of a family during the war.
“enWar Mental” tells the story of ecocide due to the russian-Ukrainian war, and the main characters, children, witness how
the russian occupiers abuse animals in ecoparks and nature reserves. In the same year, Inker published comics about
“Azovstal”, Mariupol and Ukrainian people among war.

In 2016, the first comic books of the “The Cyborgs” series were published. The publication was carried out by the non-
governmental organization “True to Traditions”, founded by warriors, volunteers and activists against russian aggression,
primarily in the information space. The comics were created on the base of real events - the battle for the Donetsk airport
and the memories of the fighters who participated in this battle. It all started with the stories told by the soldiers who left
the airport. The stories were written as accurately as possible, without any artistic embellishments. The thing is, explain
the authors of the idea, that one of those who carry out from the battlefield his friend really liked to draw comics. He
painted them at the airport on the wall. The coordinator of the organization “True to Traditions” Doc notes the following:
“These are the stories of the cyborgs which they told themselves. Donetsk airport has become a legendary point. It’s like a
modern Cossack Sich. There are many incredible things, self-sacrifice, and humor in these stories. There are stories about
superheroes — “X-Men”, “Superman” and others. And we decided to start several series about our heroes. “The Story of
Three” is about two warriors who carried out a wounded comrade. Very interesting story! If Spielberg had such a story, he
would cry, make a new Oscar-winning film, and everyone would cry with him” (Sabadyshyna, Y., 2017).

The word “cyborgs” appeared for the first time in 1960 in the article “Cyborgs and Space” (“Cyborgs and Space”) in
the magazine “Astronautics” by Manfred E. Clynes and Nathan S. Kline (Madrigal, A., 2019). Since 2014, this word began
to be used in the Ukrainian public space in the sense of defenders of the Donetsk airport, it even became the word of the
year 2014. The fighting for the Donetsk airport was one of the fiercest and most difficult in the war with Russia in the east,
since it lasted from May 2014 to January 20, 2015 (more than 242 days).

The first issue that began “The Cyborgs” was the comics “The Cyborgs. The story of Three”. The events unfolded
in January 2015, when the Lviv 80th a separate assault brigade was tasked to protect the DAP and its territories. The
main characters are Ivan Kamianchyn, Petro Chornyi and lhor Rymar. Ihor Rymar was seriously wounded. On January
8, negotiations with the enemy took place for about 12 hours, as a result of which the occupiers agreed to evacuate on
the condition that two unarmed soldiers would carry the wounded man to the enemy checkpoint. lhor Rymar was died on
January 25 in a hospital in Kyiv, and Petro died after the second explosion in the terminal. Only lvan Kamyanchyn survived.

These comics set a general type for the creation of the following: the presence of a short story-explanation of the
events depicted in the comics, or a brief overview of the heroic Ukrainian past. The “DAP” series includes comics: “The
Cyborgs. Beginning. Volume 1", “The Cyborgs. Beginning. Volume 2”, “The Cyborgs. Legend of the Invincibles. Volume
1", “The Cyborgs. Trap” (3 stories). The series “The Chronicles of the 3rd Regiment” includes the following books: “The
Cyborgs. Chronicles of the 3rd regiment. Volume 1”7, “The Cyborgs. Chronicles of the 3rd regiment. 19”7, the “pilot” series
is “The Cyborgs. Unbreakable: DAP Mission”, “The Cyborgs. Assault. Volume 17, “The Cyborgs. Under siege. Volume 2”.
The volume “SSO of Ukraine. Cyborgs: The First Selection”. lllustrators: Danylo Lys, Dmytro Tkachenko, Levko Kvit, Pavlo
Pryjmych, Vitalii Mishuk, Oleg Ivaneyko, Kurkuma.

Soldiers of the 3rd separate special forces regiment and the 95th separate automobile brigade secured the Donetsk
airport in March 2014, and on April 17, the enemy tried to capture the airport for the first time, and from May 6 all flights
were stopped. On May 26, the occupiers again tried to take control of the Donetsk airport: they entered the new terminal.
It was on this day that the sniper Voha made the first shot from the roof of the old terminal, which gave rise to the history
of cyborgs and the history about cyborgs. The enemy was pushed out, and the airport was fully controlled by ATO forces.

On January 1, 2015, was a fierce battle. And on January 13, there were mass shelling again, but the Ukrainian military
continued to control the territory of the new terminal. On the night of January 14, the last rotation took place at the
airport, the battle on January 16 lasted from 6 a.m. to 2 a.m. On the night of January 16-17, reinforcements from the 90th
separate air mobile battalion arrived. On January 17, our soldiers recaptured a part of the airport. Fierce battles continued
on January 19, in which Ukrainian soldiers suffered the greatest losses. During the following days, the Ukrainian soldiers
had to retreat (Bytva za Donetskyi aeroport: khronika podvyhu, tsyfry, fakty, znachennia ta uroky).

“The Cyborgs” comics describe the main and important events of this period on such days: 26.05, 31.05, 29.07, 03.09,
25.11.2014, and 08.01., 17.01.2015.

The events are described by those warriors who were participants in the events: Vokha, Titan, Commander, Tick, High,
Headmaster, Tourist, Dan, Crawl, Beard, Old, Slime, Doc, Cascade, Adam and others. Their memories, reflections interrupt
the general plot of the story, reminding that the story that comes to life on the comics’ panels is real with real characters
and real events, with strict observance of chronology and time codes. Real stories without pathos, stories about the days
of defense not only of the Donetsk airport, but something bigger, more important, because DAP became a symbol of the
unbreakable of the Ukrainian army and Ukraine.

On the panels of the comics we can see scenes of battles, the life of cyborgs, individual details or objects necessary for
understanding the story and creating the appropriate emotional load are drawn, too.

The title “The Cyborgs” suggests that the main characters will be Ukrainian defenders, new superheroes. Classic
superheroics appeared due to the mixing of fantastic powers (supernatural abilities), costumes (the hero becomes easily
recognizable) and double life (for example, an ordinary clerk during the day and a superhero at night). Our cyborgs are
easily recognizable thanks to the pixel and chevrons, not all of them were military in their former lives. And what they did is
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still surprising and impressive. And the pro-social mission is to use our forces for the benefit and protection of humanity, to
fight against evil.

The DAP control tower often appears on comic’s panels. First whole, then destroyed. It fell down on January 13, 2015.
This tower was a symbol of the defense of the airport, as well as a symbol of Ukraine's ability to resist. The tower was the
main observation point of the Armed Forces of Ukraine for the enemy, so it is not surprising that the enemy constantly fired
at it.

Each issue of “The Cyborgs” has a separate story, but they are all combined by characters, place and time of action.

In June 2022, stories from the social comic’s magazine Inker, dedicated to the events of the russian-Ukrainian war,
were published. Inker searches for true stories, their participants, takes interviews, collects photo and video evidence that
become the basic of stories in comics. These are the stories of ordinary Ukrainians, who make heroic resistance to the
enemy. They bring us back to the events in Mariupol, at Azovstal, in the Chornobyl, they speak to us from occupied villages
and cities. A total of 6 issues were released already.

The first issue of “Mariupol” consists of stories from Mariupol: “The Medic” (Volodymyr Kuznetsov, Zakhar Polishchuk),
“The Road from Hell and Back” (Volodymyr Kuznetsov, Natalia Tarasenko), “Saved by the Sea” (Yarko Filevych), “Drama
Theater” (Oleksii Chornyi, Maksym Solntsev). The second edition of “Unbreakable. Civilians at War” consists of the
following stories: “The Shore of Freedom” (Volodymyr Kuznetsov, Zakhar Polishchuk), “Bullet in the Heart” (Ruslana
Koropetska, Natalya Tarasenko), “The Ark” (Oleksii Chornyi, Maksym Solntsev), “Chernobyl. Occupation” (Denys Borysyuk,
Tanya Pryymich). The third “Azovstal” contains such stories: “Fly to Hell and Come Back” (Volodymyr Kuznetsov, Linnison),
“Aunt Soup” (Yarko Filevych), “Shelter” (Oleksii Chornyi, Maksym Solntsev), “I'll Fight for You” (Volodymyr Kuznetsov,
Lyudmila Samus). In the fourth edition of “Partisans”: “Grandfather's Bedtime Stories” (Denys Borysiuk, Yevhen Kharuk),
"Dronovator” (Voladymyr Kuznetsov, Maksym Solntsev), “Pensioner of Special Purpose” (Nykyta Yanyuk, linnison), “Run”
(Voladymyr Kuznetsov, Darcia Zironka). The fifth issue of “Prisoners” consists of the following stories: “Diary in captivity”
(Denys Borysyuk, Yevhen Kharuk), “In the dark” (E. Moir, Zakhar Polishchuk), “I Was in Olenivka” (Voladymyr Kuznetsov,
Andriy Dankovich), “Are You Immortal?” (Volodymyr Kuznetsov, Natalia Tarasenko). The sixth “Love at War” contains the
following stories: “Trench for Lovers” (Taras Kunets, Maksym Solntsev), “Three Days of Happiness” (Taras Kunets, Zakhar
Polishchuk), “Saved Photo” (Denis Borysyuk, Maksym Solntsev), “Healing by Love” (Mykyta Yanyuk, Natalia Tarasenko).
These stories are about resistance, love for the motherland, true friendship and love.

The stories are short, full of pain, but not despair. They are based on true stories of real people; it is a kind of chronicle
of the heroic deeds of Ukrainians during the russian-Ukrainian war. Actually, this makes these comics similar to “The
Cyborgs” series, however, if the second is about military resistance to the invader, then the first is mostly about civil
resistance, because their heroes are mostly people who woke up from the explosions on February 24: some of them have
to flee from occupation, someone finds himself face-to-face with the enemy, someone saves others at the risk of death,
and someone meets their love.

They have different styles, some of them are colored, some are black and white. Panels are mostly rectangular
(horizontal and vertical), 3-6 per page, in which the action takes place, as a rule, in one location and in a certain period of
time. The authors of sketches pay attention to details, especially those that show life before and after (before the invasion
and during), so the use of metonymy and synecdoche are so popular, as in “The Cyborgs”.

“enWar Mental” (by Yaryna Katoroz) is a story that describes the ecological consequents of war. This is a part of the
EnWar Mental project, which tells about the impact of the wars of the 21st century, the restoration of cities and the ecocide
of the Russians in Ukraine. The main characters of the comics are 15-year-old Yurko and his 7-year-old sister Myroslava.
They escape from the war and see how the occupiers abused animals from the Kharkiv ecopark, what they did with
protected areas of Kherson, the waters of Donetsk and Luhansk, and the landscapes of Zaporizhzhia. They witness not
only ecocide, but also how Ukrainians save nature, risking their own lives.

The aim of the project is not only to tell, but also to interest readers in the investigation of ecocide. These comics
contains the following sections: “Forest fires”, “Destruction of eco-parks”, “Poisoning of waters”, “Destruction of protected
areas”, “Destruction of landscapes”. It deals not only with disasters, but also with their consequences for Ukraine in the
future

“We'll Be Back Soon...” by Oleksandra and Yuri Shapovalov shows the family's forced immigration during the war.
The main characters (the mice family — mother, father, children Gorgynka, Grycyk, Liana) who live in Forestland woke up
from loud explosions. It started a war. This illustrated story is about a home and its loss, mutual help, support, as well as
a responsible attitude to the dissemination of information, the development of critical thinking, and safety rules in wartime.
The narrative is occasionally interrupted by informative inserts on how to properly consume information, what to take with
you on the road during evacuation.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In our research, we examined comics dedicated to the events of the russian-Ukrainian war, some of which describe
the events of 2014-2015, such as “Cyborgs”, which tell about heroic struggle of Ukrainian soldiers against the enemy,
others were written already after the full-scale invasion of russia into Ukraine and they tell the stories of Ukrainians
who were under occupation and resisted the enemy, saved others, held on with dignity in Azovstal and in captivity,
believed in victory and did everything to make it closer. They are based on real stories, events, characters, and
facts. This kind of literature should be made a part of the educational process, because it teaches us to remember
the experience of the war. Also, they are a good example of Ukrainian comics. They can become part of the reading
interests of both students and pupils. The comics “enWar Mental”, “We’ll Be Back Soon” can be used during various
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lessons, because they contain not only history, but also some factual and didactic corpus: how to behave during war,
how to check information for certainty, how to grow up as an eco-responsible person.
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®OPMYBAHHA NOYATKOBUX MATEMATUYHUX SHAHb Y OITEU
AK YMOBA YCNIWHOrNro HAB4AHH4 B HOBIN YKPAIHCbKIW LUKOJII

AHoTauia. CTaTTa npucssiyeHa npobnemi GopmyBaHHS MaTeMaTU4YHOI KOMMETEHTHOCTI 3400yBadyiB OCBITM, 30Kpema
NUTaHHIO GOPMYBAHHS MOYATKOBMX MaTeEMATUYHMX 3HaAHb Yy AiTeil. MaTtemaTtuyHa KOMMETEHTHICTb HaneXuTb OO0 KJIYOBUX
KOMMeTeHTHocTel 3a00yBaya ocBiTM. CbOrofHi OBOJIOAIHHA MaTeMaTMYHOK KOMMETEHTHICTIO € MOKAa3HMKOM SIKOCTi OCBITM
Ha MiXXHapOAHOMY PiBHI Ta KOHKYPEHTOCMPOMOXHOCTI KpaiHu B ranysi GyHOaMeHTaNbHUX Hayk i HOBITHIX TeXHOMOrin. Tomy
HeoOxigHO dOopMyBaTU MOYaTKOBI MaTeMaTUyHi 3HAHHS BXE B OOLIKINIbHOMY Billi, a NpoLecoBi GOPMyBaHHS MaTeMaTUYHOI
KOMMETEHTHOCTI, aKy BuyuTeni HYLU 3A4iiCHIoITL 3 MepLlioro PoKy HaBYaHHA OWUTUMHM B LUKOMI, BapTO peanisoByBatu Ha
npuHUMNax napTHepCTBa, HACTYMHOCTI, MepCrneKkTMBHOCTI. 3-MOMiX METOAB  BUKIaOaHHA [OPEeYHO 3acToCOBYBaTWU Ti,
SKi I'PYHTYIOTbCSl Ha B3aEMOfji BCiX Y4YaCHWKIB OCBITHbOrO MpPOLECY, CNPUSAOTb SKICHIN NiAroTOBUi AiTel OO0 nepexony 3
OOHOr0 PiBHS OCBITW Ha iHWWIA. 3p06NEHO BUCHOBOK, LLO KYpPC MaTeMaTuKM B CUCTEMi HEMEPEPBHOI OCBITU I'PYHTYETHCH
Ha BignoBigHOMY 3MiCTi Ba3oBOro KOMNOHEHTa AOLUKINLHOT OCBITU I peani3ye HaCTYMHICTb MiXK AOLLKINASM Ta NO4aTKOBOO
LKoo y cdepi Noriko-mateMaTMyHoro Po3BUTKY, a TakoXx 3abesnedvye NMepCrnekTUBHICTb Y HABYaHHI MaTtemMatukm B 5-my
knaci. 3-nomixx 3aBgaHb MO4aTKOBOI MaTeEMaTUYHOI OCBITM — HOPMYBaAHHS €fIEMEHTAPHNX MaTeMaTUYHKX YSIBJIEHb | MOHATD,
3o0Kkpema Taki: HabyTTs 3HaHb MPO MHOXWHY, 4Mcno, Po3Mmip, PopMy, NPOCTIP i Yac; GOPMyBaHHS LUMPOKOI MOYaTKOBOI
opieHTauii B KifIbKICHMX, NPOCTOPOBMX i YaCOBMX BiAHOLUEHHAX HaBKOMMLLHBLOI AiNCHOCTI; HOPMYBaHHA HaBWYOK i BMiHb
3 niubu, BUMIPIOBAHHS, OOYMCNEHHS; OBONOAIHHA MaTEMATWYHOK TEPMIHOMOrIED; PO3BUTOK Mi3HABAsIbHUX IHTEPECIB i
34ibHOCTEl, PO3YyMOBUIA PO3BUTOK ANTUHM 3aranom. Y Hogii ykpaiHcbkiid wkoni (HYLL) maTtemaTnyHa ocsita HabyBae HOBUX
ocobnueocTei. CknagHnkaMy NpeamMeTHOi MaTeMaTUYHOT KOMNETEHTHOCTI 3000yBaYa No4YaTKOBOi OCBITM € 064YMCNIOBaNIbHUIA,
BMMIipIOBaNbHWIA, rEOMETPUYHUIA, anrebpaiyHnii, iHPopMaLinHO-rpadidHNA, NOTYHNA, KOMYHIKATUBHWIA.

Knio4oBi cnoBa: KOMNETEHTHICHWUIA niaxia, mMaTemaTMyHa KOMMETEHTHICTb, nmodYaTkoBa MaTtemMaTuyHa ocBiTa, 3400yBavi
no4yaTkoBOi OCBiTM, HoBa ykpaiHCbka LKona, OOLWKINg.

FORMATION OF PRIMARY MATHEMATICAL KNOWLEDGE IN CHILDREN AS A
CONDITION FOR SUCCESSFUL EDUCATION IN THE NEW UKRAINIAN SCHOOL

Abstract. The article is devoted to the problem of the formation of mathematical competence of students, in particular
the issue of the formation of initial mathematical knowledge in children. Mathematical competence is one of the key
competences of the schoolchildren. Nowadays, the acquisition of mathematical competence is an indicator of the quality
of education at the international level and the country's competitiveness in the field of fundamental sciences and the latest
technologies. Therefore, it is necessary to form initial mathematical knowledge at preschool age, and the process formation
of mathematical competence by the teachers of the New Ukrainian School (hereinafter, NUS), which are carried out from
the first year of a child's education at school. It should be implemented on the principles of partnership, continuity, and
perspective. Among the teaching methods, it is appropriate to use those that are based on the interaction of all participants
in the educational process, contribute to the high-quality preparation of children for the transition from one level of education
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to another. It was concluded that the mathematics course in the continuing education system is based on the appropriate
content of the Basic component of preschool education and implements the continuity between preschool and primary school
in the field of logical-mathematical development, as well as provides perspective in teaching mathematics in the 5th grade.
Among the tasks of primary mathematical education is the formation of elementary mathematical ideas and concepts, in
particular the following: acquisition of knowledge about set, number, size, shape, space and time; formation of a broad initial
orientation in quantitative, spatial and temporal relations of the surrounding reality; formation of skills and abilities in numbers,
measurements, calculations; mastering mathematical terminology; development of cognitive interests and abilities, mental
development of the child in general. In the New Ukrainian School (NUS), mathematics education acquires new features.
Computational, measuring, geometric, algebraic, information-graphic, logical, and communicative are the components of
subject-matter mathematical competence of a student of primary education.

Keywords: competence approach, mathematical competence, elementary mathematics education, pupils of elementary
school, New Ukrainian School, preschool.

INTRODUCTION

The problem formulation. Nowadays, the problem of teaching mathematics to students is gaining more and
more importance. This is caused not only by the rapid development of mathematical science in connection with its
penetration into the most diverse fields of knowledge, but also by competence-oriented and practically oriented
approaches to the education of children, which are oriented towards the Concept "New Ukrainian School” (New
Ukrainian school) and other educational documents ( Basic curriculum for students 1 — 4 classes of secondary
schools; Basic component of preschool education in Ukraine; Derzhavnyi standart pochatkovoi zahalnoi osvity [State
standard of primary general education). In addition, the mastery of mathematical competence of the student is an
indicator of the quality of education at the international level and the competitiveness of the country in the field
of fundamental sciences and the latest technologies. International recommendations based on PIZA, TIMSS, PIRLS
testing data emphasize the need to pay more attention to the practical side of mathematics education, teach students
to apply knowledge in life situations, etc. (PISA: mathematical literacy, 2018; OECD, 2019), because of the important
role of mathematics in human life 21st century due to the need to use calculations and compile algorithms in the
process of solving many life problems of a different nature (financial and economic, environmental, health-preserving,
etc.). Therefore, it is necessary to form initial mathematical knowledge from an early age, and the process of forming
mathematical competence, which the teachers of NUS implement from the first year of a child's education at school,
should be carried out on the principles of partnership, continuity, perspective. Among the teaching methods, it is
appropriate to use those that are based on the interaction of all participants in the educational process, contribute to
the high-quality preparation of children for the transition from one level of education to another. It should be noted
that mathematical competence belongs to the key competences of an education seeker (New Ukrainian school;
PISA: mathematical literacy, 2018; OECD, 2019), which involves identifying simple mathematical dependencies in the
surrounding world, modeling processes and situations using mathematical relations and measurements, awareness
the role of mathematical knowledge and skills in a person’'s personal and social life, as well as the formation of skills to
concisely and clearly formulate an opinion, argue, prove the correctness of statements, etc. (OECD, 2019).

Analysis of recent research and publications. Scientists have actively been investigating various aspects of the
problem of mathematical competence of students. It is seen in the works of M. Bogdanovich, N. Budnaya, L. Zaitseva,
L. Koval, Ya. Korol, O. Korchevska, V. Kushnir, I. Osadchyo, S. Rakov, I. Romanyshin, R. Romanyshin, S. Skvortsova,
L. Cherkaska, T. Chernetska, V. Shvets and other authors analyzed the peculiarities of teaching mathematics
in elementary school, highlighted the issue of the effectiveness of student activation during learning with the
algorithmization of the learning process, the use of practical tasks, and also the authors emphasize the strengthening
of the applied orientation of the school mathematics course, the formation and development of logical-mathematical
abilities, etc. However, certain issues of continuity in mathematics education, the formation of initial mathematical
knowledge as a condition for their further successful learning remained outside the attention of scientists.

AIM AND TASKS RESEARCH is to characterize the individual means of forming primary mathematics education as
a prerequisite for the successful education of students of the NUS.

RESULTS OF THE RESEARCH

The mathematics course is an important component of education and upbringing of students of primary education at
the NUS, a fundamental part of mathematics education. The goal of the educational field "Mathematics” is (Curriculum.
Mathematics. 1st class. Explanatory note) the versatile development of the student’s (pupil’s) personality, the formation
of mathematical and other key competencies necessary for effective life activities and continuing education in primary
school. The most important expected results of the educational field "Mathematics” are the student’s ability to regulate
their activities arbitrarily; to build an internal action plan; to predict the result; to show cognitive attitude to reality,
interest in research; to think critically; to monitor their activities; to be aware of the role of mathematics in understanding
the surrounding world and achieving personal success in life; to recognize problems that can be solved by means of
mathematics; to carry out an analysis of the educational and practical situation; to create mathematical models of a
process or situation; find possible ways to solve a mathematical problem. It is advisable to use knowledge and methods
of action to solve educational, elementary economic and practical problems at the reproductive and creative levels; build
reasoning using mathematical vocabulary logically; transfer the acquired experience of mathematical activities to new
situations; express evaluation and value judgments regarding the process and results of training; strive for self-improvement
(Curriculum. Mathematics. 1st class. Explanatory note).

It is important to emphasize that the mathematics course in the continuing education system is based on the relevant
content of the Basic component of preschool education and implements the continuity between preschool and primary
school in the field of logical-mathematical development, as well as provides perspective in teaching mathematics in the 5th
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grade. According to the Basic component of preschool education (Basic component of preschool education in Ukraine),
among the tasks of forming elementary mathematical ideas and concepts are the following: acquiring knowledge about set,
number, size, shape, space and time; formation of a broad initial orientation in quantitative, spatial and temporal relations
of the surrounding reality; formation of skills and abilities in numbers, measurements, calculations; mastering mathematical
terminology; development of cognitive interests and abilities, mental development of the child in general.

It is essential for children to realize that mathematics is not separated from reality, as we encounter it at every step, in
everyday life, understanding this is a great skill for students of education, and applying it is a great achievement, which leads
to the development of personality in all spheres of life in the future. It is important to convey to students that mathematics is
not only calculations; it is primarily logical thinking, the ability to forecast and plan, reasoning, communication, etc.

Preschool education coincides with the child's dynamic development, during this period his intellectual abilities are
formed; most innate tendencies develop, including the ability to learn. That is why it is so important to direct all educational
activities to the comprehensive stimulation of the child’'s cognitive and social development, since it is during these years
that his psyche is most receptive. Children's mathematical education should be considered broadly. It must be combined
with the intensive development of thinking and the formation of emotional stability of the individual.

Therefore, mathematical skills need to be developed before the child goes to school. Children have to deal with
mathematics, as well as with language, from an early age (numbers, clocks, rhythms, etc. surround them from a young
age). Parents can help their child understand the content of mathematics. The principle they should remember is that the
most important thing is the child’'s personal experience, and the activities that the child most willingly engages in are not
only entertainment, but a means by which he learns about the world. If an adult wants a child to master something, he must
organize such situations in which he will accumulate certain knowledge, experience, emotional experiences, and skillfully
direct their internalization. These can be tasks and games, manipulation of specially selected objects, which the child
singles out from among others, arranges, for example, in a row, determines the place of each of them, connects them in
different ways, adds and subtracts, distributes and separates, etc.; selected play situations with adults and other children.

However, it should be remembered that primary mathematical education involves the process of forming initial
mathematical knowledge and skills, it is carried out in such a way that training gives not only a direct practical result
(counting skills, performance of elementary mathematical operations), but also a wide developmental effect. So, by primary
mathematical education, we mean qualitative changes in the forms of a child's cognitive activity, which are formed as a
result of the formation of elementary mathematical ideas and logical operations connected with them, but it should be
limited to counting, recognizing the shape of numbers, adding and subtracting within a dozen.

Mathematical education acquires new features at NUS. Computational, measuring, geometric, algebraic, information-
graphic, logical, and communicative are the components of subject-matter mathematical competence of a student of
primary education. Thus, the basis of the measuring component of subject mathematical competence is knowledge of
basic quantities (length, mass, volume, time) and an understanding of the essence of the process of their measurement,
knowledge of measurement units and the relationship between measurement units of a certain quantity, the ability to
measure quantities and record the results of their measurement, skills in performing arithmetic operations with quantities;
knowledge of groups of interrelated quantities (price, quantity, cost, etc.), understanding of their relationship and the
ability to find one of the quantities of the group by the other two; knowledge of geometric quantities (perimeter and
area) and the ability to measure and find them using the appropriate rules and formulas. The geometrical component of
subject-matter mathematical competence consists in forming in students of education an idea of geometric figures on a
plane and in space, knowledge of the names of plane and spatial figures and their elements, knowledge of the essential
features of polygons, rectangles and squares (definition of concepts) and the ability to construct and depict geometric
figures, draw a line, ray, segment, rectangle and square on paper in a cell. The basis of the algebraic component of the
subject mathematical competence is knowledge of the essential features of algebraic concepts (expression, equality,
including equations and inequalities), mastery of mathematical symbols, the ability to find the meaning of expressions,
read and write equalities and inequalities, establish the truth or falsity of equalities and inequalities, the ability solve linear
equations with one variable (simple and complicated), the ability to find individual solutions of inequalities with a variable.
The ability to read information from diagrams, tables, diagrams, and the ability to present information in the form of
diagrams, tables, diagrams form the basis of the information-graphic component of subject mathematical competence.
The logical component involves acquiring the skills to determine the features of objects (objects, geometric figures, etc.),
to determine common and distinctive features, to determine essential and non-essential features; the ability to compare
objects, generalize objects by a common feature, classify objects into groups; an idea of the definition of a concept, the
ability to "bring it under a concept”; the ability to establish the truth or falsity of judgments, conclusions; the ability to build
true conclusions (Curriculum. Mathematics. 1st class. Explanatory note).

The basis of the communicative component of subject mathematical competence is knowledge of mathematical
terminology, the ability to apply it in speech correctly, the ability to justify one's opinion competently, to construct true
statements and conclusions using logical conjunctions. An important component of the communicative component is the
formation of learners as language ecologists, speakers of the organic Ukrainian language, individuals who know the norms
of the modern Ukrainian literary language.

As the results of our observations showed and noted by authoritative researchers in the field of speech ecology
(Bilavych, Dovhyi, & Holovchak, 2019; Bilavych, Pantiuk, Savchuk, & Holovchak, 2019), participants in the educational
process (preschoolers, primary school students) in mathematics classes/lessons most mistakes are made in stressing
words. Under such conditions, we advise educators/teachers, as well as parents, to pay special attention to the normativity
of stressing words. It would also be appropriate to compile a dictionary of accents "Let's accent Ukrainian correctly!”,
where to enter words where children violate the rules of the accent more often. It is advisable to work with these words
in almost every class/lesson, arranging "Accentological minutes”, which purpose is to remember the stress in words
(BUNazok, KiloMeTp, HOBWIA, CTapuii, AeLMMeTP, YNCesIbHYIK, Apob0oBuMiA, JOOYTOK, JIErkuii, BaXKNA, TOBCTUI, cEpeanHa,
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bepemo, pobsio, BasioBWIA, BIiCIMAECST, YOTUPHAALSTb, OAMHAALSTh, AOLLIKa, HECTU, BE3TN, 03HaKa, BUPA3HWI, YATaHHS,
HaB4aHHsl, ByAaHHS, MPaBoOI1C, NMeEPeruc, Komiviku, /1acTiBKM, BYUTESIbKM, MOPSAKOBWIA, MpeameT, npusTesib, nogapyra,
4epcTBuMi, fAo4ka, xuna, 6yso, ABIDHUK, LEMEHT, KBapTaJ, Ierknii, BiCiMaecaT, BiCIMCOT, BifroBiia, pO3roBICTA, KOTPWIA,
JIOKyMeHT, Kaxy, 3p00smo, 3araaka 1a iH.) (Bilavych, Dovhyi, & Holovchak, 2019, p. 322).

The importance of the knowledge results of elementary mathematical education is obvious, mathematical abilities and
skills are based on mathematical knowledge, which is presented in the form of ideas, concepts, laws, dependencies,
regularities. The logic of the formation of mathematical and other key competences unfolds from teaching students
mathematical activities to the generalization of methods of action, mathematical facts, and the formulation of mathematical
concepts. The educator/teacher should take into account the fact that the content part of the mathematics curriculum
contains opportunities for the implementation of a problem-oriented approach. The content of mathematics education
develops from simple (partial) to complex (general), and this creates opportunities to build teaching methods based on
comparing the new with the previously learned, which is the basis for creating a problem situation; the result of its solution
is the "discovery” and formulation by students of the guiding basis of action. The dynamics of the development of the
content of mathematics education allows the educator/teacher to organize a generalization of mathematical methods of
action from a narrow empirical (for individual partial cases) to a generalization of a higher order - theoretical (for general
cases), under such conditions it is possible to integrate not only individual topics of the mathematics course, and other
educational courses (Curriculum. Mathematics. 1st class. Explanatory note). In other words, intra-subject integration is
carried out, which we consider as highlighting the relationships of related topics, unifying and structuring mathematical
concepts, facts and methods of action, increasing the intensity of interaction between the elements of the system, orderly
functioning of its components.

Such interdisciplinary integration can be implemented not only in the system of educational tasks for the mathematics
lesson, but also through the use of mathematical knowledge, abilities and skills in the process of studying other educational
fields. For example, in the process of studying the signs and properties of objects, comparison, generalization and
classification in the subjects of problems in mathematics lessons, it is appropriate to use the knowledge of students about
the flora and fauna of our planet, Ukraine, and their native land. When studying numbers as symbols for writing numbers,
it is appropriate to apply an analogy with letters, which are also symbols for speech sounds. The study of quantities and
their measurement, in particular mass, volume, etc., makes it possible to organize appropriate conversations, during which
children’s knowledge about the nature of Ukraine in general, and their native land in particular, is updated. When solving
problems with the values "price, quantity, value”, "labor productivity, working time, total output”, it is worth updating
knowledge from the field of social sciences, etc.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Mathematical competence is one of the key competences of an education seeker. Nowadays, the mastery of
mathematical competence is an indicator of the quality of education at the international level and the country's
competitiveness in the field of fundamental sciences and the latest technologies. Therefore, it is necessary to form
initial mathematical knowledge already in preschool age, and the process of forming mathematical competence should
be carried out on the principles of partnership, continuity, perspective. Among the teaching methods, it is appropriate
to use those that are based on the interaction of all participants in the educational process, contribute to the high-
quality preparation of children for the transition from one level of education to another. The mathematics course in
the continuing education system is based on the relevant content of the Basic component of preschool education and
implements the continuity between preschool and primary school in the field of logical-mathematical development,
as well as provides perspective in teaching mathematics in the 5th grade. Among the tasks of primary mathematical
education is the formation of elementary mathematical ideas and concepts.

Mathematical education acquires new features at NUS. Computational, measuring, geometric, algebraic,
information-graphic, logical, and communicative are the components of subject-matter mathematical competence of
a student of primary education.

Further research is needed on the issue of training future primary school teachers for the development of the
primary education student’s cognitive interest in mathematics.
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CYYACHI MiaXoAu A0 OHOBJIEHHA 3MICTY MOYATKOBOI OCBITU
TA HANPAMM IX PEANISALII AN9 PO3BUTKY
EMOUIMHOIO IHTEJIEKTY MOJ1IOALUUX LUKOJIAPIB

AHoTauia. NepeopieHTalia Cy4aCHOi YKpaiHCbKOI LUKOAW i3 3HAHHEBOI Ha KOMMETEHTHICHY Mae Ha MeTi GOopMyBaHHS B
YYHIB XMTTEBOr0 [0CBIAY, HEOOXiAHMX 3HaHb, YMiHb Ta LLIHHOCTEN, BAXIMBUX ANS YCNiLIHOI peanisauii B LWBWMAKO3MIHIOBAHOMY
cycninbcTei. KoHuenujs Hosoi ykpaiHcbkoi wkonm (HYLU) nporonowye ocobucTiCHO 30pieHTOBaHe HaBYaHHS, TOOTO
OpiEHTOBaHe He Ha 3BWYaHE 3aCBOEHHSI 3HaHb, a Ha (OPMYBaHHS OCOOUCTOCTI caMoi AUTUHWM, ii XapakTepy, CTaBNEHHS
00 cBiTYy. MeTa MoAepHisauii cucTeMn OCBITU — NepeBedeHHs BEKTOPA Mi3HAHHS i3 30BHILLIHBLOIrO CBITY OUTUHU, CTBOPEHOIO
NPUPOAOIO Ta MIIOAMHOIO, Ha 3aCBOEHHS MPOLECIB B3AEMOLji 3 UMM CBITOM, PO3YMIHHS CMWUCHIB BAACHOI AianbHOCTI. Bigrak
0c0o6nMBOI aKkTyanbHOCTI HabyBae 3MICTOBE HAMOBHEHHSI OCBITHLOIrO MPOLLECY B MOYATKOBIM LUKONI 3a4/19 peanis3alii 3aBaaHb
HYLL, 30kpema B acnekTi pO3BUTKY Takoi 0COBUCTICHOT SKOCTI Y4YHIB, K EMOLNHWIA iHTeNnekT. Y cTaTTi pO3KpUTO NepesyMoBU
CTaHOBJIEHHS1 Cy4yacHMX MigxodiB 4O OpraHi3auii OCBITHbOrO MPOLLECY, CTPYKTYPHI KOMMOHEHTM 3MICTy pob0TM 3 PO3BUTKY
0COBUCTICHOrO CBITOrNAAY Y4HIB MOYATKOBOI LUKOMN, OCOOGNMBOCTI HOBUX MiaxofjB A0 peanidauji 3MicTy no4yaTkoBOi OCBITU
Ta X 0COOUCTICHO-LHHICHE CMpsIMyBaHHA Ta €MOUiHI cknadoBi OCBiTM. BWCBITNEHO pe3ynbTaTv aHanisy nporpamMoBOro
3ab6e3neyeHHs1 PO3BUTKY EMOLLIAHOrO iHTENEKTY MOJSIOALINX LUKONSPIB, MOAAHOMO B YMHHMX TUMOBMX OCBITHIX nNporpamax Ta
JepxaBHOMY CTaHOapTi 3arasbHOi No4aTkOBOI OCBITW YkpaiHu. PO3BUTOK €MOLNHOIO iHTENeKTy MOMOALUMX LIKONSAPIB €
HaCKpi3HOI 3MICTOBOIO NiHielo, TO6TO 060B’A3KOBMM OCBITHIM pPe3ynbTaToM, Lo GopMyeTbCs 3acobamm BCiX OCBITHIX ranyseit
i CNyrye NoOKasHMKOM SKICHMX 3MiH Y CUCTEMIi NOYaTKOBOI OCBITU.

Knio4yoBi cnoBa: HoBa ykpaiHCbka LWIKONA, eMOLMHMUIA IHTENEeKT, MOMOALLI LWKONSAPIi, CydacHi nigxoam OO HaBYaHHA Ta ix
EMOLINHO-LiHHICHE CNpPSiIMYBaHHS.

MODERN APPROACHES TO UPDATING THE PRIMARY EDUCATION CONTENT
AND THEIR IMPLEMENTATION DIRECTIONS FOR THE DEVELOPMENT OF
JUNIOR SCHOOL STUDENTS’ EMOTIONAL INTELLIGENCE

Abstract. The reorientation of the modern Ukrainian school from knowledgeable to competent one is aimed at forming
students’ life experience, necessary knowledge, skills and values important for successful implementation in a rapidly
changing society. The New Ukrainian school concept proclaims personality-oriented education, i.e. oriented not on the usual
mastering of knowledge, but on the formation of the child's personality, his character and attitude to the world. The goal of
education system modernization is to transfer the vector of child's external world cognition, created by nature and a man,
to mastering the processes of interaction with this world, understanding the meaning of one's own activities. Therefore, the
meaningful content of the educational process in primary school becomes particularly relevant in order to implement the
New Ukrainian School tasks, especially in the aspect of the development of such student’s personal quality as emotional
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intelligence. The article reveals the prerequisites for the formation of modern approaches in the educational process
organization, the structural components of the work content on the development of the primary school students’ personal
worldview, the features of new approaches to the implementation of the primary education content and their personal value
orientation and emotional components of education. The results of the analysis of software for the development of younger
schoolchildren’s emotional intelligence, presented in current standard educational programs and the State Standard of
General Primary Education of Ukraine are highlighted. We have come to the conclusion that the development of emotional
intelligence of younger schoolchildren is a cross-cutting content line, i.e. a mandatory educational result which is formed by
means of all educational branches and serves as a qualitative changes indicator in the primary education system.

Keywords: New Ukrainian school, emotional intelligence, younger schoolchildren, modern approaches to learning and their
emotional and value orientation.

INTRODUCTION

The problem formulation. The State Standard of General Primary Education defines content guidelines for the
integral development of the personality of a primary school student and formulates them as cross-cutting skills that are
common to all educational branches and compulsory for the formation of a student, namely: solves problems, critically
and creatively thinks, cooperates, communicates effectively, develops his own emotional intelligence, researches,
organizes his activities, reflects, reads thoughtfully. Such orientations reflect the balanced interaction of the main
structural components of the personality: emotional ("I feel™), thinking ("I think™) and active ("l act").

Therefore, the task of emotional intelligence development is an important component of the primary education
content. Mastering it by primary school students as a means of successful social interaction and getting to know
themselves and others should become the most important child’s attainment at primary school age, which is
characterized by a special sensitivity to the learning of social communication norms and rules.

Analysis of recent research and publications. The domestic system of education is guided by a holistic concept of
education content formation at each stage of its development, which has been built on the basis of the theoretical works of
the leading didactists of the country and the world. Theoretical ideas about the education content, which takes into account
the society and student’s needs, sources and methods of content formation and improvement, grounds and guidelines for
determining the educational subjects content and materials, requirements for methods of fixing the education content in
educational programs, presented together with the activity aspect of the training process, in their essence, form the basis
for the formation of the education content at various levels.

Accordingly, the Ukrainian researcher M. Shpak noted that emotional intelligence should be considered in the context
of the "activity” category, since it develops and manifests itself in activity: in the communication process, interaction with
other people. Therefore, emotional intelligence, or EQ, is an indicator of the ability to communicate, the skill to be aware of
one's own emotions and to understand the other people’s feelings; it is the interaction of emotional, cognitive, behavioral
and motivational features of an individual, aimed at understanding one's own emotions and the other people’s emotional
experiences, the submission of emotions to the mind, which contributes to self-knowledge and self-realization through the
enrichment of emotional and social experience (Shpak, M. , 2011).

D. Goleman presented his vision of holistic concept components of "emotional intelligence”, expanding and
deepening the understanding of this phenomenon with such concepts as empathy, compassion, self-knowledge, self-
motivation, self-regulation, which are powerful factors in establishing effective relationships in various fields of human
activity (G oulman, 2019).

AIM AND TASKS RESEARCH

The purpose of our research is to find out and highlight the possibilities of modern primary education regarding the
formation of emotional intelligence of junior schoolchildren as a component of their life competencies.

RESEARCH METHODS

In the research process the methods of theoretical analysis, generalization, specification of the research source
base materials were used.

RESULTS OF THE RESEARCH

Under the new conditions of the development of society, which leads to a change in its needs, the didactic approaches
to the construction of education content from the standpoint of national education and the needs of Ukraine's entry into the
world educational space are also changing.

According to the theory of rationale of general education content, the younger schoolchildren education can be defined
as the formation of a foundation for the further child's personal worldview development through his learning of a certain
knowledge system and skills about the objectively existing world, the experience of creative activity and emotional-valuable
attitude to reality, and the content of education should reflect both the objective, i.e. informational aspect of the worldview,
based on knowledge, skills, and subjective, or an active aspect that is realized in the creative activity and emotional valued
attitude.

The New Ukrainian School concept was formed under the influence of the general didactic theory of the education
content formation and new acquisition of psychological and pedagogical science. Since 2004, new approaches to the
content of education have been purposefully implemented in primary school: first, a communicative approach; since 2011,
some efforts have been made to introduce personally-oriented, competency-based and activity-based approaches to
education, and since 2018, the primary education on an integrated subject basis has become mandatory, which initiated
the development of an integrated approach to learning.
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The Concept of the New Ukrainian School states that education in primary school is based on the principles of personally
oriented, competent, communicative, activity approaches. The document does not specify to which of the approaches
should be given priority, so they should complement each other.

Let us consider the emotional valued orientation of a personally oriented approach to the younger schoolchildren
education. Its peculiarity is the orientation of teachers to create conditions for the internal personal changes of the student
and his development. Among other conditions, there are those that directly contribute to the formation of various components
of emotional intelligence, namely: cultivation of moral values, communicative activity norms and behavior; atmosphere of
friendliness and attention to each student; dialogue in the educational process to gain life and communicative experience
in the game, search activity; creation of situations for students to realize personal values and simulation-game reproduction
of life roles and situations; event in the life of an individual is an element of educational activity for the formation of a holistic
life experience based on the acquired knowledge; dialogue, search, game become a source of formation of students’
personal experience.

The expected results of the implementation of a person-oriented approach in the education of younger schoolchildren
are the acquisition of such personal characteristics as responsibility, tolerance, self-development, positive thinking
and attitude to the world, that is, those abilities that are inherent to a person with a high level of emotional intelligence
development.

The formation of personal life experience in various types of activities is the basis of personally oriented education.
The mastering of various methods appropriate for a certain type of activity aims at mastering important life competences.
Therefore, the person-oriented and competency-based approaches are interrelated, since the competency-based
approach orients the education process to the formation of a certain list of useful knowledge and experience of their
application in educational activities and everyday life.

Let us consider the components of the competence approach for the implementation of tasks on the development of
younger schoolchildren emotional intelligence.

According to the State Standard of General Primary Education in 2018, the educational process is focused on the
formation of key, or vital, competencies and subject competencies as indicators of readiness for successful activity in
various professional and social situations (Derzhavnyi standart, 2018).

The peculiarity of the implementation of the competence approach in elementary school in the aspect of forming the
students’ emotional intelligence is the following: the main attention is focused on the usefulness, value of knowledge and
ways of using them to solve various communicative life situations; introduction of interactive learning methods, during
which students gain experience in effective interpersonal interaction; encouraging students to apply creatively the acquired
knowledge and skills, express their own opinion formulated on the basis of external and internal information stimuli, justify
their own position; organization of students’ independent educational activities in order to obtain the necessary information
including the information obtained on the basis of observations of their own and other people's emotions and corresponding
behavior; encouraging students to show initiative, evaluate their own actions and behavior, take responsibility for the
consequences of their activities.

The expected results of the implementation of the competence approach for the formation of emotional intelligence in
primary school are formed life competencies, such as the ability to learn, being guided by one's own emotional motives;
the ability for interpersonal communication in various activities in real and virtual spaces; social, general cultural, health
care competencies, an important component of which is emotional intelligence, and even initiative, which is manifested
in the ability to influence one's own and other people's emotions in order to establish an effective partnership, and
entrepreneurship, the key to which is the ability of leadership. It should be remembered that the prerequisite for the
successful formation of each life competence is the child's emotional intelligence.

We shall analyze the ability of the activity approach to influence the development of elementary school students’
emotional intelligence.

Personally oriented and competence-oriented approaches direct the education process in primary school to the
acquisition of knowledge in various types of activities: game, educational, cognitive, search, research, independent,
interactive, transformative, creative, communicative, speaking, reading, thinking, etc. for the formation of personal life
experience and further successful life in society. Therefore, the activity approach directs the educational process to
students mastering the activity experience of interacting with other people that will ensure the development of students’
emotional intelligence which is revealed and developed only in activities.

The following types and directions of work are a feature of the activity approach to learning in primary school and
the development of emotional intelligence: mastering the necessary components of interpersonal activity, such as the
selection of the necessary verbal and non-verbal methods and means for its implementation, adjustment of the interaction
result, responsibility for the result; use of verbal and non-verbal means to achieve results in various activities; development
of imagination, the ability to predict the results of one's own activities and to carry out self-control and self-evaluation;
reflection of methods and conditions of action.

The expected results of the activity approach implementation are the ability to acquire knowledge in the process of self-
learning educational activity and to carry out the necessary intellectual operations for it, as well as formed skills to carry out
effective interaction with other people.

We shall reveal the importance of the communicative approach for the development of younger schoolchildren’s
emotional intelligence.

The communicative approach declared in the NUS Concept as one of the important conditions for the education
content implementation aims at forming the students’ ability to use language successfully in the process of cognitive and
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communicative activity in order to form the vital experience of exchanging information, thoughts, emotions and feelings
during the interpersonal interaction.

The implementation of the communicative approach will be effectively ensured by the following areas of work:
simulation of communicative situations involving the task of solving communication and behavior problems that
may occur for a 7-9-year-old child in real life;
development of the statements motivation taking into account their informativeness and usefulness;
development of the ability to accumulate and systematize language material in particular the one related to the
vocabulary used to denote emotions, feelings, and a person’s state;
work with the text to analyze the verbal and non-verbal characters’ behavior and its consequences;
improvement of students’ expressions for the development of the ability to manage one's own and other
people's emotions, the abilities to establish cooperation, the skills to maintain, develop, strengthen the contacts;
development of educational, intellectual and creative abilities and skills to form the ability to exercise self-
control over one's own emotions, thoughts, verbal and non-verbal behavior;
introducing the elements of rhetoric for the leadership qualities formation, the ability to establish contacts with
different people.

Therefore, competence and communicative approaches, person-oriented and activity-based learning in primary school
involve the organization of the educational process in such a way as to form in younger schoolchildren the awareness of
how the acquired specific knowledge can be applied in various types of activities to solve life tasks effectively.

Finally, we shall find out the emotional and value aspect of interdisciplinary integration.

The New Ukrainian School concept declared the transition of the primary school to a qualitatively new level of
interdisciplinary integration implementation: on the value-semantic level, which involves the formation of the ethical
foundations of any individual activity. Such integration is end-to-end and is carried out in the process of all educational
subjects study.

The basis for delineating the value-semantic direction of interdisciplinary integration was stated in the State Standards of
general secondary education, since 2004, when the need for the formation of children’s social skills and worldview beliefs
was declared in the strategic or activity and socio-cultural content lines of junior schoolchildren’s language education. In
2011 the specified content lines were described in detail in the educational field curriculum "Languages and Literature”,
and in 2018 it was formalized as the goal of the integrated linguistic and literary educational field: learning the Ukrainian
language for spiritual, cultural and national self-expression, exercising the intercultural dialogue, development of emotional
and sensory experience. It should be noted that the development of younger schoolchildren’s emotional intelligence is
necessary to be carried out within the limits of each educational field, since in the State Standard it is designated as an
end-to-end skill that is common to all key competencies and an indicator of the competency approach implementation.

The features of the training organization on an integrated basis for the emotional intelligence formation are as follows:

+ the use of various educational fields content within the scope of one research topic, that will help to form a
valuable attitude to the subject or phenomenon, persistent cognitive interest and motivation for further research
of the problem. Thus, the communication with nature, literary reading, the Ukrainian language, knowing folklore
and history, guessing riddles, expressive reading of poems, drawing, staging, research activity, elements of
choreography and physical education will facilitate the familiarization with the peculiarities of the native region;
the application of knowledge, abilities, skills of related disciplines, for example, perception of music and visual
arts, reproduction of received emotions in artistic work or elements of choreography will contribute not only to
the development of creative activity, but also to understanding how emotions lead to activity;
unification of knowledge, abilities, skills into a single whole, for example, during the perception of musical
and visual arts, lyrical poetry. At such a lesson, guessing riddles, dramatization, expressive reading of poems,
elements of choreography, physical education and artistic work will help to understand better the ways of
expressing emotions, feelings, and mood;
research of the topic from different sides. Suppose, in order to learn ethical behavior norms , which is provided
by the social and health-preserving educational field, it is advisable to analyze communicative situations of
different emotional colors, which is provided by the linguistic and literary educational field content , and on this
basis to demonstrate the influence of mood and emotions on health and the communication effectiveness ;
integration of different ways of activity. For example, it can be a game and subject-practical activity in drawing,
staging, choral singing with elements of dance, familiarization with the environment, during which the active
interpersonal students’ interaction takes place, and at the end the reflections to fill in a diary of impressions.

The goal of integrated education is the formation of a holistic picture of the world. The structure of the integrated lesson
is determined by its purpose and tasks, the study content, the characteristics of the teachers and students’ activities. The
ratio of activity types at different stages of education is determined by the child's age, level of readiness and development.
The weaker prepared is a student, the greater the specific number of lessons with game, subject-practical, visual and
musical activities should be.

Thus, to implement the requirements of the State Standard in New Ukrainian schools regarding the development of
younger schoolchildren’s emotional intelligence as a basis for mastering all key competencies it should be taken into
account the following:
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during the subjects study in all educational fields, preference should be given to communication lessons that
involve work in a dialogic form;
an effective form of dialogic education is the organization of integrated lessons, during which the development
of emotional intelligence takes place in various types of activities, both speech, which includes listening,
speaking, reading, writing, and non-speech, during which students gain experience in performing various
subject-practical actions, practice various types of art, are involved in search and creative activity;
modeling of problematic speech situations and their resolution, analysis of speech behavior, situational games,
search and research activities, group work methods, creative thinking should prevail at the lessons involving the
development of emotional intelligence,;
interactive technologies and teaching methods that involve the students’ interaction in pairs, threes and small
groups to solve educational tasks in various types of game and educational activities are an effective tool in
development of students’ emotional intelligence.
CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH
Thus, the development of younger schoolchildren’s emotional intelligence is a cross-cutting content line, that
is, a mandatory educational result, which is formed by the means of all educational branches and is an indicator of
qualitative changes in the primary education system.
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OPTAHISALLIA KOMMNEKCHOIO OLIIHIOBAHHA PO3BUTKY AITEN:
NMPAKTUKO-30OPIEHTOBAHUN NIAXIA

AHoTauiga. Y craTTi cxapakTtepu3oBaHO HOPMaTMBHO-MPaBOBi OCHOBM Opradidauii Ta npoBeAeHHS KOMIMIEKCHOro
OLIHIOBaHHS PO3BWUTKY QAiTe pi3HOro Biky. [lpoaHanisoBaHO MeTy, 3MICT, OCHOBHi 3aBAaHHS, HampsMyW KOMMIEKCHOIO
OLiHIOBAHHS PO3BUTKY AiTel pi3HOro Biky. CxapakTepn3oBaHO YHKLUIi daxiBUiB iHKNO3UBHO-PECYPCHOMO LIEHTPY; PO3KPUTO
cneundiky NPOBEAEHHA KOMMJIEKCHOro OLHIOBAHHA PO3BWUTKY AiTel BiAMNOBIOHO [0 iX BUAY MOPYLIEHHH, HAMBIAyanbHUX
ocobnusocTeit. BusHayeHo cneumdiky npakTUYHOI AisNbHOCTI KOMaHay daxiBuiB, BUOKpEeMSIEHO 0COBNNBOCTI poHOTM BUMTENS-
noronena, yuntens-gedekTonora, yumTtens nikysanbHoi §iskynbTypu (peabinitonora), NnpakTM4yHOro ncmxosiora. YCTaHOBNEHO
Ta CXapakTepu30BaHO OCHOBHI MPUHLMNK, HA SKkMX 6a3yeTbecs npodeciliHa AisnbHICTb daxiBuiB y NPOLECI KOMMIEKCHOro
OLiHIOBAHHS PO3BUTKY AiTeli. PO3MeXoBaHO eTanu KOMMIEKCHOrO OLiHIOBaHHS Ta Hanpsmu iHavBigyanisoBaHoi po6otn 3
OUTVHOIO 3 MOPYLUEHHAMUW PO3BUTKY. 3ayBaXKeHO, L0 MPAKTUYHA OifNbHICTb GaxiBLB LLEeHTPY NiC/s 3aBepLUEHHSA KOMMIEKCHOMO
OUIHIOBaAHHA Ma€e CBOE JIOriYHe NMPOLOBXEHHS, L0 BUPAXaETLCA B KOHCY/bTYBaHHI Neaaroris 3aknagis AOLWKiNbHOI, 3arasibHoi
cepenHboi, NPOMECINHO-TEXHIYHOI OCBITM 3 NUTaHb OPraHi3adii iIHKIIO3MBHOMO HaB4YaHHS. HaronoweHo Ha 3MiCTi METOAMYHOI
nonomorn ¢axiBuiB negarorivHMM npauiBHuMkam, 6aTbkam abo 3aKOHHUM MpeacTaBHMKaM AiTeit 3 0COBAMBMMKM OCBITHIMK
notpebamu. Po3kpnTo Ta npoaHanisoBaHo Gopmu NPakTUYHOT poboTn daxisuiB y 3a6e3neyeHHi NCMXoNoro-neaaroriyHnx Ta
KOPEKLIAHO-PO3BUTKOBUX MOCHYr OiTAM 3 MOPYLUEHHAM PO3BUTKY, OpraHizauii KoHCynbTauiin 6aTbkiB LWOAO BUMOOPY Mepexi
3aknafjis OCBiTW. HaronoweHo Ha 4YMHHMKaXx, L0 BMMBAIOTb Ha SKICTb MPOBEAEHHSI KOMIMAEKCHOT OLiHKWU PO3BUTKY AiTEN..
MpoaHanizoBaHo BMAK, Gopmu Ta NPUNOMMU POBOTU KOXHOro 3 daxiBLiB, HaNPAMU 34iIKCHEHHS KOMMIEKCHOMO OLiHIOBAHHS,
3aBfaHHSl Ta NPOrHO30BaHi pe3ynbTaTu.

KnioyoBi cnoBa: iHKNIO3MBHO-PECYPCHUIN LEHTP, PO3BUTOK, KOMMEHCALid, KOHCyNbTalid, pesynbTar, AiarHoCTuka,
NopyLLEHHS, 0cObNMBI NOTPebduU.

ORGANIZATION OF COMPREHENSIVE ASSESSMENT
OF CHILDREN’S DEVELOPMENT: A PRACTICE-ORIENTED APPROACH

Abstract. The article describes the regulatory and legal foundations of the organization and implementation of a
comprehensive assessment of the development of children of different ages. The purpose, content, main tasks, directions
of comprehensive assessment of the development of children of different ages are analyzed. The functions of the specialists
of the inclusive resource center are characterized; the specifics of conducting a comprehensive assessment of children's
development according to their type of impairment and individual characteristics are disclosed. The specifics of the practical
activities of the team of specialists are defined; the specifics of the work of a speech therapist teacher, a special education
teacher, a physical therapy teacher (rehabilitator), and a practical psychologist are highlighted. The main principles on which
the professional activity of specialists in the process of comprehensive assessment of children's development is based are
established and characterized. Stages of comprehensive assessment and directions of individualized work with a child with
developmental disorders are delineated. It was noted that the practical activity of the center's specialists after the completion
of the comprehensive assessment has its logical continuation, which is expressed in the consultation of teachers of preschool,
general secondary, vocational and technical education institutions on the organization of inclusive education. Emphasis is
placed on the content of methodological assistance of specialists to pedagogical workers, parents or legal representatives
of children with special educational needs. The forms of practical work of specialists in providing psychological-pedagogical
and correctional-developmental services to children with developmental disabilities, organization of parents’ consultations
regarding the choice of a network of educational institutions are disclosed and analyzed. Factors influencing the quality of
comprehensive assessment of children’'s development are emphasized, namely: taking into account the results of observing
the child, his environment and conditions of development, psychological and pedagogical characteristics, notebooks,
drawings and creative works, documents of additional examinations. The types, forms and methods of work of each of the
specialists, areas of comprehensive assessment, tasks and predicted results where analyzed.

Keywords: inclusive resource center, development, compensation, consultation, result, diagnosis, violation, special needs.
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INTRODUCTION

The problem formulation. At the present stage, the comprehensive development of the individual becomes the
main task of education. It remains relevant to ensure the direction of international practice regarding the creation
of a network of general education institutions with inclusive education, adapted to the needs and capabilities of this
category of people, capable of providing quality educational services. At the moment, there is a need to determine
priorities in the process of ensuring constitutional rights, state guarantees for children with special educational needs,
carrying out their complex rehabilitation, forming their social skills and abilities, developing aptitudes and abilities.
As one of the factors, this direction will help create a democratic system in the state, organize a new tolerant social
environment, and ensure the realization of the rights and freedoms of every citizen.

Practice shows that the number of persons who are considered particularly vulnerable in society increases every
year. Thus, the category of citizens who feel a lack of quality and equal coexistence in the social environment includes
persons with various disorders and disabilities, which in Ukraine is 6.1%, children - 15.4%, and elderly people - 16.8%.
In general, the number of vulnerable persons is 38.3% of the total number of citizens. On the one hand, this is the
need for changes and special attention to this category of persons, and on the other hand, it is evidence of the need
to update all spheres of life to the needs and capabilities of everyone, their adaptation and modification, architectural
arrangement, regulatory and legal, educational and methodological, technical support.

It is a well-known truth that "A successful, happy individual is a guarantor of the state's prosperity.” In other words,
thanks to the implementation of rights and the creation of favorable conditions, the state provides opportunities
for its own prosperity, both political, economic, social, and cultural. That is why such tasks are important today,
which affect the organization of a democratic system, overcoming discrimination, creating any obstacles on the
way to self-realization of the individual, namely: overcoming strains and labels, ensuring equal opportunities and
guaranteeing medical, social, educational, cultural services; creating conditions for continuous lifelong learning;
search for educational trajectories in order to achieve the maximum possible results (for persons with developmental
disabilities); maximum reduction of the time gap between the detection of a developmental disorder and the beginning
of education; establishment of cooperation with families of persons with special educational needs.

The relevance of the research lies in the fact that providing opportunities for harmonious development, creating
conditions for meeting individual needs begins at the stage of early intervention. This is of particular importance in
working with children with various disabilities, whose parents turn to the specialists of the inclusive resource center
for help. Of course, the child’s further success in various spheres of activity depends on the diagnosis of the child’s
development: personal, educational, creative. On the one hand, comprehensive assessment is an important condition
for establishing the child's real level of development, identifying his gaps, difficulties, deviations from the norm, and
on the other hand, it is a step towards the formation of the necessary skills and abilities, the cultivation of traits
and qualities that will allow him to realize the goals set in the future task. Comprehensive assessment is one of the
main areas of activity of specialists of the inclusive resource center and is based on the Regulations on the inclusive
resource center.

TAIM AND TASKS RESEARCH - to reveal the peculiarities of comprehensive assessment of the development of
children with special educational needs by specialists of the inclusive resource center.

RESEARCH METHODS: include survey, observation, analysis and characterization of results.

RESULTS OF THE RESEARCH

Providing high-quality educational services, ensuring the conditions for satisfying the interests of children of different
levels of development and capabilities, creating an adapted developmental environment are extremely important in the
organization of the educational process, including persons with learning disabilities in mass educational institutions
(Andrijevsjkyj, 2010; Prokhorenko, 2018). In order to monitor the quality of the educational process by the Ministry
of Education and Science of Ukraine in accordance with the Order of 03.11.2014 No. 1255 "On the formation of
a working group on the development of criteria for determining the level of child development according to the
Basic component of preschool education and the toolkit for their practical application”, the need for the work of
working groups in composed of scientists, methodologists, and practicing teachers who would develop criteria for
determining the level of a child’'s development even before the beginning of his studies at school. This was to ensure
the proper level of preparation of preschool children for schooling, to create favorable conditions for cooperation
between preschool, general secondary, and higher education institutions with families and other institutions (medical,
social, inclusive resource center, after-school institutions). The activity of practicing teachers and other specialists is
based on the Resolution "On the Approval of the Regulation on the Inclusive Resource Center”, according to which
the inclusive resource center is "an institution established to ensure the rights of children with special educational
needs aged 2 to 18 years.” for obtaining preschool and general secondary education, including in institutions of
professional (vocational and technical) education and other educational institutions that ensure the acquisition of
general secondary education, by conducting a comprehensive psychological and pedagogical assessment of the
child’'s development, providing psychological and pedagogical, corrective and developmental services and ensuring
their systematic qualified support” (Regulations on inclusive resource center). The documents on which the activities of
the inclusive resource center are based are the Laws of Ukraine "On Education”, "On General Secondary Education”,
"On Preschool Education”, the Constitution of Ukraine, the Convention on the Rights of Persons with Disabilities.
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Specialists of inclusive resource centers carry out activities in various directions, namely: diagnosis of child
development, educational and methodical work, and cooperation with teachers of educational institutions and families,
professional development. Each of them aims at the development of personality using possible means, techniques,
forms and methods. The main principles on which the activities of the center's specialists are based are:

- Respect and perception of individual personality traits;

Study of individual characteristics, satisfaction of needs, interests of the child;
Prevention of discrimination, violation of children’s rights;

Confidentiality;

Availability of educational services from an early age;

Interdepartmental cooperation (Regulations on inclusive resource center).

The field of comprehensive assessment is extremely important and is one of the conditions for the implementation
of the entire program of personality development, the creation of its individual educational trajectory. A large number
of specialists of the center participate in the comprehensive assessment, each of whom diagnoses one or another
direction of the child's development. The purpose of the comprehensive assessment is to determine the special
educational needs of the child and his intelligence quotient, to make recommendations for the educational program,
and to provide psychological-pedagogical and correctional-developmental services in accordance with the potential
capabilities of the child. The practical experience of the center's specialists also includes further counseling of teachers
of preschool, general secondary, vocational and technical education institutions on issues of organizing inclusive
education. In the same way, the specialists of the inclusive resource center provide methodological assistance to
pedagogical workers, parents or legal representatives of children with special educational needs about the peculiarities
of the organization of psychological-pedagogical and correctional-developmental services for such children, as well as
regarding the network of educational institutions.

A comprehensive assessment of the child's development takes place upon prior application of parents or
guardians to the inclusive resource center. In order to make a qualitative assessment of the child’'s development, the
specialists of the center take into account the results of observing the child, processed data on his environment and
developmental conditions, psychological and pedagogical characteristics (with the dynamics and quality of knowledge
acquisition), notebooks (from the native language, mathematics), drawings, documents additional examinations of the
child and others (Regulations on inclusive resource center).

One of the requirements for conducting a comprehensive assessment of a child's development is the creation
of an atmosphere of trust, mutual understanding, and mutual assistance; taking into account her physical and
psycho-emotional state during its implementation; individual characteristics, age, place of residence, language of
communication. Practice shows that a comprehensive assessment is carried out by the specialists of the inclusive
resource center individually and involves the diagnosis of the following areas of development (Fig. 1):

\\\ — ==, P o
> Areas of integrated <\
7 assessment s
[
[ |
hysical emotional and
P volitional
development
sphere
! :
| |
speech cognitive educational
development sphere activity

Fig. 1 Directions of comprehensive assessment of child development

In general, one or another specialist of the inclusive resource center, taking into account the individual abilities,
analyzes each of the directions and capabilities of the child, taking into account the results of the conducted diagnostics
and observations, surveys and testing, instructions and recommendations of other colleagues. This makes it possible
to make a general picture of the development of the personality, to single out its certain gaps and omissions, to make
recommendations for its further educational activities (Table 1.1):
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Table 1.1
The purpose and tasks of comprehensive assessment Child development

development

teacher

Direction of . -
Ne development A diagnostician Purpose of assessment
1 Physical Rehabilitation Determination of the level of general development, compliance with
development teacher age norms, development of fine motor skills, the way of movement
2 | Speech Speech therapist Determination of the level of development and use of verbal/nonverbal

language, the presence of a speech disorder and its structure

3 | Cognitive sphere Practical Determination of the level of formation of perception, memory,
psychologist thinking, imagination, attention
4 | Emotional and Practical Identification of the ability to willful effort, tendency to display deviant
volitional sphere psychologist behavior, determination of its causes

5 Evaluation of
educational

Special education
teacher

Determination of the level of formation of knowledge, abilities, skills in
accordance with the educational program or the main criteria for the

activities formation of abilities and skills of preschool children

Source: [author's own observations]

Importantly, if necessary, the specialists of the inclusive resource center conduct a comprehensive assessment
in other areas, such as diagnosis of the level of social adaptation (in most cases, this happens when the child
demonstrates a low level of sociability and social skills).

The conclusion on the comprehensive assessment is an important document that should be taken into account
by both parents and practicing teachers. It contains general data about the child with special educational needs, his
health condition, family (parents or guardians, brothers, sisters), conditions of upbringing in the family, educational
institution (preschool or general secondary education institution). In addition, the conclusions include data on the
directions of the comprehensive assessment, general conclusions, recommendations, information about the specialists
of the inclusive resource center who conducted it. This document (the results of a comprehensive assessment of
development) must be brought to the attention of parents (one of the parents) or legal representatives of a child with
special educational needs, which will further guide them in creating conditions for the child's education and upbringing,
providing psychological-pedagogical and correctional-developmental services in educational institutions. The weight
of the conclusion is also confirmed by the fact that if specialists establish that a child has special educational needs,
there are grounds for drawing up an individual development program, providing psychological-pedagogical and
correctional-developmental services by a team of specialists, and organizing psychological-pedagogical support for
the child.

At the current stage, specialists of inclusive resource centers use various techniques and means, methods of
comprehensive assessment. The practical activity of specialists includes cooperation with other specialists, colleagues
and teachers of educational institutions, social institutions, medical centers, who share their own opinions and work
experience regarding the specifics of personality development in the presence of a certain disorder. The choice of
the most effective method of comprehensive assessment of a certain direction of development of children of different
ages depends on its purpose and tasks. The most used, for example, in working with children with disabilities are the
following (Table 1.2):

Table 1.2
Methods of comprehensive assessment of children’s development of different ages
Ne Methods of comprehensive assessment Direction of use
CASD
Leiter-3
PEP-3 ; i
1 ADI-R-iHTepe’io a.utlsr.n spectrum disorders
ADOS-2 violation of mental development
M-CHAT
VB-MAPP
2 Leiter-3 intellectual development
WISC-IV
WAIS-IV
Raven's matrices
3 VB-MAPP speech disorders
social interaction

Source: [author's own observations]
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Each individual technique has its own structure and involves certain stages of implementation, preliminary
(preparatory) work of a specialist, compliance with requirements and conditions of implementation, rules for drawing
conclusions about diagnostic results.

Our research proved that the specialists of the inclusive resource center do not always use this or that method in
its full, pure form, but combine it with other methods, author's techniques, which depends on a number of reasons
(Fig. 2):

other (conditions,

advice from y
parents' request)

correspondence of colleagues

the results to the
established diagnosis

o 2%
12% ‘7' .
i B
| ‘\\

A individual

characteristics of the
child
64%

professional
knowledge,
experience of use14%

Fig. 2. Factors influencing the choice and frequency of use of the comprehensive assessment methodology

The survey of the specialists of the inclusive resource center proved that parents often do not trust the results
of the comprehensive assessment conducted within the center and turn to various private clinics for re-examination.
However, the same results obtained in another place using the same methods become indicative in accordance with
the professional level of the employees of the inclusive resource center. As a result, parents of children with disabilities
continue to consult with the specialists of the inclusive resource center, receiving answers to their questions, new
knowledge about the rules of home care, education and upbringing of their own children.

It is characteristic that in practice there are situations when a specialist can almost immediately characterize the
existing disorder, which is clearly expressed in the child's behavior, his abilities and skills, and other signs. High
professionalism and extensive experience allow the employees of the inclusive resource center to accurately and
correctly identify developmental disorders and carry out high-quality comprehensive assessments. At the same time,
this contributes to the further search for ways of personal development that correspond to its individual capabilities,
aptitudes and abilities, interests and needs, and do not pose difficulties in achieving success in self-development.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, comprehensive assessment is an integral part of the practical activity of the specialists of the inclusive
resource center, which depends on the drawing of the educational trajectory of a child with a developmental disorder,
his further educational, work, creative activities, the formation of social skills and abilities.

The choice of a specific method of comprehensive assessment depends primarily on the personality of the child,
his individual characteristics and capabilities, the professional knowledge of the special education teacher, speech
therapist or psychologist and the practical skills of using it in practice. A friendly atmosphere in the institution, a
positive mentor, calm parents and a child who is not afraid of what will happen, in one way or another affect the
duration and frequency of conducting, as well as the results of comprehensive eye. This allows us to assert that in
order to increase its effectiveness, it is necessary to create appropriate conditions, to direct the practical activities of
the specialists of the inclusive resource center to constant arming with new professional knowledge and the study,
generalization, and further implementation of the experience of using various methods of comprehensive assessment.
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COUIAJIbHO-NEQAIOriMHMA CYNPOBIA, AITEN 13 CIMEWN,
AKI MEPEBYBAIOTb Y CKJIAOHUX XXUTTEBUX OBCTABUHAX

AHoTauiga. CyyacHi yMOBM BiliHM B KpaiHi, WO 3a CBOIMW BMAMBAMW BiANOBiAaOTb CKNaOHWM XUTTEBUM ob6CTaBUHAM?
Ta 3MiHW, 9Ki NpyM  UbOMY BiAOYBalOTLCSA B MOJIITUYHIN, couianbHii Ta eKOHOMIYHIA cdepax? Mo3HaYaloTbCs Ha MOripLUEHHI
Gnaronosyyys, ncuxiyHoro Ta @i3MYHOro 340POB’A, COUianbHOI afanToBaHOCTI Ta (iHAHCOBOMY CTaHOBULL CiMen,
3MEHLLEHHI BMXOBHOrO noTeHLuiany 6aTbkiB, WO NPU3BENO A0 Pi3KOro 3pOCTaHHs Cimeld, ki nepebyBaloTb y CKNaLHWUX
XUTTEBUX O0BCTaBMHax. Y 3B’A3Ky 3 UMM iTOTHO MiABULLYETLCS 3HAYEHHS NpodeciiiHoi AisnbHOCTI daxiBuiB, ki 6 HapaBanm
[ONOMOry Bpas3nmBmUM Kateropiam HaceneHHs. Ocob6MBO HeOoOXiaHOW i akTyanbHOW Taka AianbHICTb € ONa AiTel i3 ciMmen,
ki NnepebyBaloTb y CKNaOHUX XUTTEBUX 0O6CTaBMHax. [iTv € HaNBPa3NUBILLOK rPYyNo HaceNeHHs, a 06CTaBWHW, Y SKi BOHU
noTpannsaoTb, NO3HAYATLCS HA iIXHBOMY CTaHi Ta pPo3BUTKY. NocTae HeOBXIAHICTb iX COLianbHO-MCUXOMNOrYHOrO 3axXMCTy Ta
HagaHHsA M KOMMIEKHOI NiATPMMKM BiAnNoBiAHO A0 NoTpeb Ta npoGnem. A ue, CBOEO 4eproi, notpedye cynpoBoay aitel
i3 cimell, ski nepebyBaloTb Y CKIAOQHMX XUTTEBMX OOCTaBMHAax. Y CTaTTi PO3rNsHYTO OCOOMMBOCTI 34JIACHEHHS COLjanbHO-
neparoriyHoro cynpoBoay Aitel ix cimeld, ki nepebyBatoTb y CKIIAAHUX XUTTEBUX 0OCTaBMHax. BUSBNEHO NpuynHM CKnagHux
XUTTEBUX 0OCTABUH, Cepem SKUX: CoLjiaibHO-eKOHOMIYHI; CoLiafibHO-MCUXOMOrivyHi. BuaHauyeHo noTtpebu Ta npobnemu aitein
i3 cimeit, ki nepebyBaloTb Yy CKNaQHNX XUTTEBMX 06CTaBUHAX, iXHi @MOLiiHI CTaHW Ta coLiafibHO-MCUX0N0riYHY afanToBaHiCTb.
EdekTBHOIO TEXHOMOrIE CoLiasbHO-NeaaroriyHoi AonoMorn AitaMm i3 cimei, gki nepebyBaloTb Yy CKNAaOHMX XUTTEBUX
06CTaBMHax, € coLjanbHO-NeaaroriyHniA cynpoBia. 3’acoBaHo, WO coLiasbHO-NeaaroriYHnii cynposig, — Bua/ TEXHOMOorisa
Oi9NbHOCTI coujanbHOro negarora 3 AUTUHOW i CiM’El0, 9Ki OMUHUANCA B CKNAOHUX XUTTEBUX OOCTaABMHAX, HACHIOKM AKUX
BOHM HE MOXYTb CaMOCTIIHO NoJo0NaTu, WO BUSBASETLCS B KOMIMEKCHIA cucteMi NigTpuMku ciM'i. BUoKpemneHo o3Hakm
couiaNnbHO-NeaaroriyHoro CyrnpoBoy, PO3KpUTO MeTy, 3aBaHHs, eTanu Moro 34iiCHEHHs 3 fiTbMU i3 cimMeld, ski nepebyBaioTb
Yy CKNagHuX XWUTTeBMX 0b6CTaBMHax. BuaHauyeHo i 06rpyHToBaHO yMOBM edeKTUBHOrO COLianbHO-NeaaroriyHoro CyrnpoBoay
Takux OiTemn.

KniouoBi cnoBa: cknagHi XuTTesi 06cTaBuHU; CiM'i, aki nepebyBaloTb Yy CKNagHMX XUTTEBMX 0DOCTaBUHAX, OiTW i3 cimen,
gki nepebyBaloTb Yy CKIaOHUX XUTTEBUX OOCTaBMHax, CoOLiasbHO-MeaaroriYyHnin cynpoBin, edekTUBHI YMOBU COLianibHOro
CynpoBOAy AiTel i3 cimeit, gki nepebyBaloTb Y CKNaAHMX XUTTEBMX 0OCTaBMHAX.

SOCIAL AND PEDAGOGICAL SUPPORT OF CHILDREN
FROM FAMILIES IN DIFFICULT LIFE CIRCUMSTANCES

Abstract.The current conditions of the war in the country, which correspond to difficult life circumstances in their effects
and the changes in the political, social and economic spheres affect the deterioration of the financial position of families, the
reduction of the educational potential of parents, which has led to a sharp increase in families in difficult life circumstances.
Due to this, the importance of the professional activity of specialists who would provide assistance to vulnerable categories
of persons increases significantly. Such activity is especially necessary and relevant for children from families in difficult life
circumstances.

Children are the most vulnerable group of the population, and the circumstances they fall into affect their condition and
development. There is a need for their social and psychological protection and providing them with comprehensive support
according to the needs and problems of such children. And this, in turn, requires accompanying children from families in
difficult life circumstances.

The article describes the peculiarities of social and pedagogical support for children and their families in difficult life
circumstances.

We have found out that a family that is in difficult life circumstances is a family that has lost educational opportunities
due to the occurence of conditions that disrupt the normal life of one or more family members and cannot overcome
the consequences independently. We have revealed the causes of difficult life circumstances, which include: social and
economic; social and psychological. The article also determines the needs and problems of children from families in difficult
life circumstances, their emotional states, as well as social and psychological adaptability.
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An effective technology of social and pedagogical support to children from families in difficult life circumstances is a
social and pedagogical support. It was found out that social and pedagogical support is a type / technology of activity of a
social care teacher with a child and a family who find themselves in difficult life circumstances, the consequences of which
they cannot overcome by their own efforts, which is manifested in a complex system of family support.

The article highlightes the signs of social and pedagogical support, and reveals the purpose, tasks and stages of its
implementation with children from families in difficult life circumstances. We have defined and substantiated the conditions
of effective social and pedagogical support of such children: providing comprehensive support, depending on the individual
needs and resources of children and families.

Keywords: difficult life circumstances; families in difficult life circumstances; children from families in difficult life circumstances,
social and pedagogical support; effective social support conditions for children from families in difficult life circumstances.

INTRODUCTION

The problem formulation. The current conditions of martial law in Ukraine cause many factors that lead to the
difficult life circumstances of many families. There is a need for social and psychological protection and social and
pedagogical support for both whole families and individuals. Due to this, the importance of professional activity of
psychological service specialists, in particular social teachers, especially with children from families in difficult life
circumstances, increases significantly.

It is important in such cases to protect the fundamental rights and freedoms of children from families in difficult
life circumstances, determine their basic needs and find resources for their satisfaction, support in experiencing
traumatic events, as well as mediation.

At the legislative level, the support of children from families in difficult life circumstances is regulated by: Laws of
Ukraine "On Social Work with Families, Children and Youth" (2001), "On Social Services" (2019); the Order of the
Ministry of Social Policy of Ukraine "On Approving the Forms of Accounting for Social Work with Families/Persons
in Difficult Life Circumstances™ (2018), the Regulation on Psychological Service in the Education System of Ukraine
(2018), Procedure for Ensuring Social Protection of Children in Difficult Life Circumstances, including Children
Who Have Suffered from Cruel Treatment” (2020), Resolutions of the Cabinet of Ministers of Ukraine: "lssues of
the Activities of Custody and Guardianship Agencies Related to the Protection of the Child's Rights” (2008), "On
Organizing the Provision of Social Services” (2020).

Analysis of recent research and publications. Domestic and foreign psychological and pedagogical science has
amassed considerable theoretical groundwork and empirical experience in providing aid to children and youth who
were in extreme conditions and traumatic situations, which is covered in the works of such scientists as: in the field of
psychology — N. Bochkor, M. Korolchuk, I. Malkina-Pykh, V. Panok, N. Tarabrina, in the field of pedagogy — O. Bezpalko,
0. Kalashnyk, L. Kovalchuk, I. Trubavina et. al.

The problems of the legal status of internally displaced persons are addressed in the research of T. Anisimov, N. Hrabar,
I. Kovalyshyn, O. Kuzmenko, V. Steshenko et. al. Issues of social work with internally displaced persons are covered in the
works of I. lvanov, M. Lukashevych, O. A. Malynovska, I. Myhovych, L. Tiuptia et. al. Existing works relate only to specific
aspects of social protection for refugees and internally displaced persons. However, the issue of social and pedagogical
support for internally displaced children under martial law has not been adequately considered in the scientific literature.

AIM AND TASKS RESEARCH

The purpose of the article is to substantiate the conditions of effective social and pedagogical support for children
from families in difficult life circumstances.

RESEARCH METHODS: studying regulations on solving the problem of social support for children from families in
difficult life circumstances, analysis of philosophical, psychological and pedagogical literature, analysis and synthesis,
generalization, abstraction — to characterize the theoretical principals of the study; testing, observation, conversations
with children from families in difficult life circumstances, surveys, special methods — to identify the needs and problems
of children; statistical: quantitative and qualitative data processing.

RESULTS OF THE RESEARCH

A family as a social institution of society implements the most important social functions, plays an important role in the
life of an individual, protects him/her, ensures socialization, as well as satisfies vital needs.

Families with children who experience difficult life circumstances are the most socially vulnerable.

The Law of Ukraine "On Social Services" defines difficult life circumstances as those that disrupt the normal life activities
of an individual, the consequences of which he/she cannot overcome on his/her own (Law of Ukraine «On Social Services»,
2019).

A family with children that is in difficult life circumstances is a family that has lost educational opportunities due
to the occurence of conditions that disrupt the normal life of one or more family members and cannot overcome the
consequences independently (Kapska A., 2004, p.27).

According to the order "On Approval of the Procedure of Interaction of Subjects of Social Work with Families in Difficult
Circumstances” (2006), these include families: with children with disabilities of parents or children; with forced migration;
with violence in the family; with drug or alcohol addiction of one of the family members; which members are HIV-infected;
which members are in prisons; homeless families; with orphanhood; where there is a risk of taking a child to institutions
for orphans and who are deprived of parental care; minor single mothers (fathers) who need support; with unemployed
one of the family members, if registered with the state employment service; which members are on the state maintenance
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(Order of the Ministry of Family, Youth and Sports, Ministry of Health, Ministry of Education and Science, Ministry of Labor,
Ministry of Transportation, Ministry of Internal Affairs and State Department of Corrections «On Approval of the Procedure
of Interaction of Subjects of Social Work with Families in Difficult Circumstances»).

However, according to the Law of Ukraine "On Social Services", the concept of "difficult life circumstances™ contains a
much larger list of circumstances that disrupt the normal life activities of an individual, in particular: disability, orphanhood,
homelessness, lack of housing or job, poverty, violence, psychological or mental disorder, loss of motor activity due to
health, old age, loneliness, unfavorable family relationships, act of God, disaster, etc. (Law of Ukraine «On Social Services»,
2019).

Global approach to the classification of the reasons for which families fall into difficult life circumstances: macro-level
and macro-level reasons. The first reasons are caused by social and political, economic and cultural processes of the
state system, as well as a family policy. These include: changes in the political, economic, cultural development of the
state; economic crises; unsystematic implementation of the state family policy. Macro-level reasons are determined by the
conditions of family functioning and the immediate social environment of the family (Analytical report, 2018).

M. Solianyk, studying the problems of families in difficult life circumstances, divides them as follows: material and
economic, social and pedagogical, social and psychological, legal problems (Solianyk M., 2014, p. 61).

0. Bezpalko identifies the following as the reasons of difficult life circumstances at the macro level: social and economic:
poverty, lack of housing, forced migration, unemployment; social and psychological: antisocial behavior of parents, cruel
attitude to raising children, crisis in the relations between parents and children, unpreparedness of young people for
married life; organizational: the imperfection of the social security system and quality medical care for families with children
(Bezpalko O., 2010, p. 96).

Children who find themselves in difficult life circumstances and are active participants in the events that are taking place,
react emotionally to them, which causes them stress reactions and disorders, fear or confusion, anxiety, aggressiveness.
Children's reaction to crises depends on their age and level of development. They have stress reactions, as well as they
can have the following reactions:

+ regressive behavior that was typical for an earlier age (sucking a finger, clinging to parents);

school-aged children may feel guilty for situations that have occurred, they can feel fear, loneliness or concern
about saving people;

in adolescence, children can isolate themselves from their peers, or show risky behavior, negativism (Tytarenko
T., 2014, p. 69).

The main reactions of children who have experienced stress are: sleep disturbances, night terrors; unreasonable
anxiety, fear or depression; social isolation, isolation; problems with concentration; crying, emotional vulnerability; "stuck”
on negative experiences; psychological protection (regression, avoidance, etc.) (Bochkor N., 2014, p. 52).

Children who have experienced psychotraumatic effects may have different adaptation disorders: the desire to isolate
themselves, low activity, low mood, causeless irritability, intrusive memories, loss of interest, aggression. We can observe
disturbances in the somatic sphere: decreased appetite, muscle tension, rapid heartbeat; etc. They show: disorganization,
irritability, tearfulness, anxiety, mistrust, reproduction of traumatic events, for example, in night terrors, games or drawings
(Adaptation Disorders, 2012, p. 22).

Adaptation disorders are the states of distress and emotional disturbance that harm social functioning and arise due to
a stressful event during the period of adaptation to a significant change in life (Tytarenko T., 2014, p. 59).

Adaptation disorders and post-traumatic stress disorders (PTSD) are the adverse forms of mental disorders in those
who have experienced extreme, life-threatening situations. Due to psychotraumatic influence, they are manifested as
emotional and affective disorders, protective and adaptive reactions (Post-Traumatic Stress Disorders, 2017, p. 49).

The severity of adaptation disorders depends on the child's age, involvement in a stressful event, as well as the nature
of the parents’ response.

A child who has experienced a psychotraumatic situation can show both: internalized and externalized behavior. The
first one is manifested in the following characteristics: avoidance of contact with others; low mood, depression; obedience
and compliance; fearfulness; phobias; frequent headaches; addictive behavior; possible threats of suicide; self harm. With
externalized behavior, children put their emotions and feelings outward, towards others. They can show aggressiveness,
hostility; behave defiantly, provoke or attack others; abuse animals; destructive forms of behavior (arson) (Levchenko K.,
2015, p. 90).

So, the main problems we can observe in children from families in difficult life circumstances are: impaired cognitive
processes; neurotic reactions; functional disorders (behavioral regression, psychosomatic disorders); emotional and
behavioral reactions (protest, increased tearfulness, frequent mood changes); adaptation problems and communication
problems (inadequacy of communication skills, fear, mistrust or aggression in relation to the surrounding people, or
excessive dependence on the opinions of others); disruption of family relationship.

Children from families who belong to the vulnerable groups of the population or are in difficult life circumstances need
support according to their needs and problems. Due to this, the diagnostic (detection of these needs), protective and
mediating areas of the specialist's activity with the satisfaction of needs through cooperation with various specialists should
become the leading ones.

In order to determine the needs and problems of children from families in difficult life circumstances, their emotional
state and social and psychological adaptability, we have conducted survey and testing based on Ivano-Frankivsk Regional
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Center for Social and Psychological Rehabilitation of Children. Based on the survey results, we have found out that the
most pronounced needs of children from families in difficult life circumstances were: safety — 100 %; health — 100 %;
emotional comfort — 100 %; material support — 96.15 %, social contacts — 50 %, communication — 40.4 %. The detection
of levels of mental stress or low mood according to the test results showed that: a fifth of children have an excessively
pronounced level of mental stress or low mood, which indicates that the difficult life circumstances and the situation
in our state affect children and their mental stress. As a result of the application of the "Anxiety Scale” Method by Ch.
Spielberger (adaptation by Yu. Khanin), it was found out that more than half of the children in the group show a high level
of reactive anxiety, which indicates that the difficult life circumstances of families and the war events in our country affect
children. The study results using the "Social and Psychological Adaptability” Method by K. Rogers and R. Diamond showed
that high indicators of maladaptation — 22.2 % of children — were caused by: emotional discomfort (74 %), avoidance of
problems (37 %); level of external control (37 %), level of subordination (37 %), rejection of others (37%); rejection of
oneself (14.8%). The revealed indicators of social and psychological maladaptation cause children’s emotional discomfort,
rejection of others, dependence on external control and circumstances (Protas O., 2022, p. 509).

Thus, the study results indicated the need to provide social and pedagogical, and psychological support to children for
their successful adaptation in the surrounding environment and increasing their vitality.

According to the Regulation on Psychological Service in the Education System of Ukraine, a social care teacher
of an educational institution provides: social and pedagogical support of students, groups, individuals in difficult life
circumstances, as well as provides them with the necessary social and pedagogical support (Regulation on Psychological
Service in the Education System of Ukraine, 2018).

Social and pedagogical work with a family in difficult life circumstances is a system of interconnection and interaction
of social care teachers, state bodies, society and a family, which is aimed at improving the material and living conditions of
the family, ensuring its rights and freedoms, promoting the physical and spiritual development of family members, involving
them in the social process (Bochkor N., 2014).

Taking into account the peculiarities of children from such families, we will outline the following main directions and
tasks of social and pedagogical work with children from such families:

1) timely identification of children of the above category who need targeted social and pedagogical support for
protection of the child's rights and legitimate interests, provision of the child's vital needs, study of the child's social status;

2) visiting the child at home / at the place of residence and studying the conditions of his/her life, upbringing and
development;

3) creating a favorable social and psychological climate, an atmosphere of attention, compassion and cooperation;

4) forming the safe behavior skills in risk situations;

5) identifying and activating the child’'s personal resources, promoting the formation of more flexible socially adaptive
forms of behavior;

6) conducting individual and group educational and preventive work with both children and parents, implementation
of special courses, preventive programs to combat bullying, prevention of abuse and violence (in the family, society,
educational institution);

7) forming skills to cope with a loss, models of safe behavior in a risk situation, formation and development of important
life skills, critical thinking in children and adults;

8) proming adaptation of children in new conditions;

9) optimization of the content and forms of social, pedagogical and legal education of parents, the social environment
that takes care of children;

10) providing consultations and recommendations to teachers, organization of professional supervision, methodical
support in the form of booklets, teaching materials, educational seminars and seminars on exchange of experience;

11) studying the possibilities of the community to provide the necessary assistance to children, parents or teachers who
need it;

12) mediation between the educational institution, families and territorial communities, using intersectoral interaction
and a multidisciplinary approach to solving current issues of social and pedagogical work with children who have
experienced the loss of parents as a result of warfare, etc.

We believe that the most effective technology for supporting families in difficult life circumstances is social and
pedagogical support.

The social and pedagogical support is a type / technology of activity of a social work specialist with a child and a
family who find themselves in difficult life circumstances, the consequences of which they cannot overcome by their own
efforts, which is manifested in a complex system of family support [Levchenko K., 2015]. The comprehensive system of
family support includes: diagnostic, preventive, social and rehabilitation measures, creation of optimal conditions for the
functioning of the family and children in difficult life circumstances.

Signs of social and pedagogical support are: comprehensiveness of the services provided; their duration; involvement
of other specialists in the implementation of support; use of community potential; consent of a child and a family to support
and its active position regarding changes for the better.

The goal of social and pedagogical support for children from families in difficult life circumstances is to create
appropriate conditions for the child and his/her family to get out of difficult life circumstances.

The following tasks are solved when implementing the support: social support of a child and a family in solving problems;
activation of self-help; use of external and internal resources of a child and a family. Support tasks require the selection
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and definition of its functions, the means of its implementation, the definition of the rights of children and other family
members in the family and society, life skills and abilities.

Social and pedagogical support must be carried out in stages.

At the 1st — preparatory stage: it is necessary to study the social situation of the child, his/her environment, to conduct
a diagnosis of the psychosocial features of the child and the environment.

At the 2nd stage — implementation: to ensure the solution of the set tasks (get out of the crisis, implement social
protection, etc.).

At the 3rd stage — the final stage — to analyse and evaluate the results of support.

Social and pedagogical support of children from families in difficult life circumstances should include: their registration
and diagnosis; complex systematic measures to overcome life difficulties, increase the social status of children; provision
of an educational and rehabilitation environment; protection of the rights and interests of the child.

Social and pedagogical support requires the provision of comprehensive support, depending on the individual needs
and resources of children and families.

The content of social and pedagogical support may include the following components: studying information on a child
and a family, which is the basis for further work with it; evaluating the life circumstances; informing; planning activities to
realize needs and overcome problems, monitoring their implementation; assistance in receiving social benefits, benefits,
privileges, providing treatment, rehabilitation, recovery of children and family members; formation of social skills; social
and pedagogical, psychological support and correction; accompanying to services or institutions; representing the child’s
interests.

Taking into account the research results, we have determined the following basic conditions for effective social and
pedagogical support of children from families in difficult life circumstances: providing comprehensive social assistance,
depending on the individual needs and resources of children and families; using effective forms and methods of social
and pedagogical support for children from families in difficult life circumstances; ensuring the cooperation of different
institutions in providing support to children from families in difficult life circumstances.

Social and pedagogical support of children from families in difficult life circumstances has a systemic nature and
requires a set of activities: studying information on a child and a family, evaluating the needs, determining ways to solve
problems, visiting a child in order to monitor the performance of tasks, assistance in obtaining other services, developing
skills to overcome or minimize difficult life circumstances.

Studying the family requires gathering information about the child and the family. During the visit to the family, it is
necessary to evaluate the needs, examine the material and living conditions, reasons and factors that led to the difficult
life circumstances, investigate the family's living conditions, the level of family education, analysis of the needs, the type of
necessary support and means of overcoming them; recommendations for further work with them. The social care teacher,
together with form masters and the deputy principal for educational work, organizes the work on social passporting of
pupils and a public review of their living conditions, based on which a data bank of children from such families is created.

Based on the joint discussion of ways to solve difficult life circumstances by a specialist and family members, tasks are
formed, a plan of social and pedagogical support is drawn up, which defines: tasks, expected results in overcoming difficult
life circumstances, measures to achieve the result, their executors, deadlines.

An important direction of the work of a social care teacher is to provide assistance to teachers, educators, parents,
students in creating favorable conditions for children from families in difficult life circumstances, their adaptation in the
environment, establishing relations, finding ways to meet their needs and overcome their problems.

Social and pedagogical support requires: provision of comprehensive support according to the needs and problems of
children; social education; psychological, social and legal support; counseling on overcoming difficult life circumstances;
preserving, supporting and protecting the health of a family or a person, representation of interests in executive bodies,
local self-government, institutions and organizations of different forms of ownership regarding support in overcoming
difficult life circumstances.

When working with a family, the social care teacher provides individual, family, legal counseling, mediation in the
resolution of family conflicts, establishing relations, monitoring the conditions of the child's development, etc.

The effective forms and methods of social support for children from families in difficult life circumstances include: group
forms of work: classes according to preventive, corrective and developmental programs, role-playing games and exercises,
psychotherapeutic techniques; breathing exercises; art therapeutic methods; relaxation; visualization; meditation; individual
forms of work: creation of individual support programs, games, methods of self-regulation of behavior, self-analysis.

We believe that the most effective form of work is correctional programs for removing excessive emotional stress,
overcoming maladaptation, developing stress resistance, communication skills, self-regulation and self-control, as well as
the ability to resist the negative effects of the external environment. The following methods are effective when providing
social and therapeutic support: games, art therapy, psychodrama, sand therapy, doll therapy, bibliotherapy, fairy tale
therapy, music therapy, psychogymnastics, etc.

For the effective implementation of social and pedagogical support of children from families in difficult life circumstances,
interaction with various organizations and institutions is necessary according to the needs and problems of such families,
due to which interdisciplinary interaction and multidisciplinary approach are used (health care institutions, legal institutions,
units of the emergency services, the police are involved to the support) and specialists of different fields (psychologists,
lawyers, psychotherapists, rehabilitators, etc.).
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CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, when implementing the social and pedagogical support of children from families in difficult life
circumstances, it is necessary to provide the comprehensive social assistance, according to the needs and problems
of children, to involve (if necessary) specialists, institutions and facilities, as well as to ensure effective conditions for
its implementation. We see prospects for further research in the implementation of effective models of social and
pedagogical support for children from families in difficult life circumstances.
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BUXOBAHHS TOJIEPAHTHOCTI Y AITEA AOLUKIJIbHOIO BIKY SACOBAMU
OUTAYHOI JIITEPATYPU SAKAPNATTA (KIHUA XX — MOYATKY XXI CTOJIITTA)

AHoTauiga. 3MiHn, ki BigOyBaloTbCs B YKpaiHi, CTaBnsaTb BWULLI BUMOrM OO0 MOACBLKOI CRifIBHOTW, OO0 HOBUX GOpM
CNiBiICHYBaHHS Yy CbOroAEHHOMY coLiyMi. MNocTae HeOoOXiAHICTb BUXOBAHHS TOJIEPAHTHMX B3aEMWH, SKi CMPUSIOTL BiflbHOMY
PO3BUTKY KOXHOrO 4jieHa cycninbCcTBa, popmyBaHHa Soft Skills, 3aBAfKM akMM CRiNKyBaHHS MiX JNIIOAbMWU CTA€ BUBAXEHUM
Ta BiOKPUTUM. YXXe 3 OOLUKIIbHOrO BiKy BaX/UBO HABYUTK OUTUHY XWUTW B MUPI | TEPAUMOCTI A0 Pi3HUX NIOAEN, BipyBaHb,
no3uLjin, 30aTHICTb BiACTOOBATM CBOI MpaBa i cBOOOAW, He MOPYLUYIOYM MPY LbOMY NpaBa i CBOOOAW iHLWIMX, FOTOBHICTb
[0 KOHCTPYKTMBHOI B3aeMOfii Ta B3aEMOPO3YMIHHA 3 JIIOAbMMW, HE3aNIeXHO Bif IXHIX MOrnagis i NoBediHKM 9K OCHOBWU
LIMBINI30OBaHMX CTOCYHKIB.

MeToto aaHoi ny6nikauji 6yn0 NpoOBECTU AOCNIAXEHHS MOXIMBUX METOAiB Ta 3ac0biB BMXOBaHHS TONEPAHTHOCTI Y AiTen
OOLLKINBHOrO BiKy 3 BUKOPUCTAHHAM JliTepaTypHMX TBOPIB NUCbMEHHUKIB 3akapnaTTa y A0CAiAXyBaHUA nepios,.

Hamun 6ynn BrkopucTaHi Taki TeopeTuyHi MeToamn OO0CNIOKEHHS SK aHani3, NOPIBHAHHS, CUCTeMaTN3aLia Ta y3arajibHeHHS
[AaHWX Ha OCHOBI BMBYEHHS NCUXONOro-neaaroriyHoi, HaykoBOi Ta XyO0XHbLOI fliTepatypu.

3AINCHMBLUM aHani3 niTepatypyu — MW AIAWAN BUCHOBKY, WO XWTTS JIIOAMHW cepen iHWWX Nogen npoxoamtb §K
cynepeyMBuiA i AUHaMIYHMIA NpoLLec, L0 BMMarae Bif, KOXHOI 0COBUCTOCTI 3aCBOEHHS peaniit coujanbHOro Ta iHanBIayanbHOro
iCHYBaHHS, HOPM i NpaBui AYXOBHOro Ta MaTtepiasibHOro CRiBXMTTS BiAMOBIOHO A0 BAACHMX MOXI/IMBOCTEN, NEPEKOHaHb i
piBHS KynbTypu. MOPMYBaHHIO X HOPM i MPaBuUn CNPUSE HAPOAHWA GONbKNOP Ta TBOPU 3aKapnaTCbKUX MUCbMEHHUKIB i
npo Hei, Towo. Biatak, OWTUHA BYMTBCA PO3YMITU BHYTPILLUHIA CBIT repoiB, a 4Yepe3 HUX — BHYTPILHIA CBIT iHWKWX Nogen,
BUMTbCS CrMiBYyBaTU iM, BipUTK y cunm pobpa, HabyTu BneBHEHOCTI y cobi. BukopuctaHHs TemaTuyHoro GaratcTea Kasok,
BipLUiB, ONOBigaHb, Mannx GONbKIOPHUX XaHPIB ICTOTHO BRMBAE Ha (GOPMYBAHHS TOIEPAHTHOCTI Y AiTeN OOLWKINBHOro BiKY,
NO3HA4Ya€eTbCs Ha iX MOBeAiHLI Ta BYMHKAX.

CnyxaHHs niTepaTypHOro TBOPY Hagae MOXMBICTb OUTMHI yaBUTU cebe Ha Micui nepcoHaxiB, PO3WMPUTU CrEKTP
BJTACHUX AYMOK i NOYYTTIB, CNPUSE KpaLLLOMy PO3YMiHHIO cebe Ta OTO4YI0HYMX, A03BONSE 3MIHUTM CBOIO MO3WULLIIO Y CTaBNEHHI
[0 eMOLNHNX CTaHIB POBECHUKIB.

Outaua nitepatypa Ha 3akapnatTi 6yna i € ogHiEld 3 KJIIOYOBMX NAHOK AYXOBHOro Xutta. TyT nnigHo npautoBann Ta
npauioioTe Onekcanap Maepotu, Onig AparyH, Ctenad XynaHuH, FanvHa Manuk, Jligia Mosx, Bonoaumup @eanHuuvHelp,
IOpin LWwnn, Bacunb Lkipa Ta iHwWi.

AHanisylo4n TBOpKY NOETIB Ta NMCbMEHHWKIB ANS AITEN Ta NPO GiTEN MU MOXEMO CTBEPOXKYBATH, LLO NiTepatypa 3akapnartTs
KiHug XX — noyatky XXI CTONITTA CNOBHEHA ifesMM BMXOBAHHA MiApPOCTaO4Oro MOKOMIHHA B AyCi TONEPaHTHOCTI, BUCOKMX
MOpaJIbHUX IKOCTEW, APYXHIX CTOCYHKIB Ha 3acafax B3aeMo40nomMoru, AoBipy, 406p0o3nMYanBOro i BigKpUTOro ChifkyBaHHS.

KniouoBi cnoBa: TonepaHTHICTb, OiTW OOLWKiNLHOMO BiKy, AMTSaYa nitepaTtypa 3akapnartts, popmysaHHs Soft Skills, meTopnis
Ta 3ac06iB BMXOBAHHSA TONEPAHTHOCTI, Ka3ka.

NURTURING TOLERANCE IN PRESCHOOLERS BY TRANSCARPATHIA
CHILDREN'S LITERATURE (LATE 20TH — EARLY 21ST CENTURIES)

"No one becomes a better person accidentally”.
Plato

Abstract. The changes in Ukraine place higher demands on the human community, and on new forms of coexistence in
today’'s society. There is a need to nurture tolerant relationships that contribute to the free development of each member of
society, the formation of soft skills, thanks to which communication between people becomes balanced and open. Already
from preschool age, it is important to teach a child to live in peace and tolerance for different people, beliefs, and viewpoints,
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the ability to defend their rights and freedoms without violating the rights and freedoms of others, readiness for constructive
interaction and mutual understanding with people, regardless of their views and behavior as the basis of civilized relations.

The purpose of this publication was to conduct a study of possible methods and means of nurturing tolerance in
preschoolers using the literary works of Transcarpathian writers in the studied period.

The following theoretical research methods have been used: analysis, comparison, systematization and generalization of
data based on the study of psychological and pedagogical, scientific literature and fiction.

Having analyzed the literature, we came to the conclusion that a person’s life among other people is a contradictory and
dynamic process that requires each individual to learn the realities of social and individual existence, the norms and rules of
spiritual and material coexistence in accordance with their own capabilities, beliefs and level of culture. Folklore and writings
of Transcarpathian writers and poets contribute to the formation of these norms and rules. By listening to fairy tales, stories
and poems, the child gets to know the world around them, the people who care about them, etc. Therefore, the child learns
to understand the inner world of the heroes, and through them - the inner world of other people, learns to sympathize with
them, to believe in the forces of good, to gain self-confidence. The use of the thematic richness of fairy tales, poems, short
stories, and small folklore genres significantly affects the formation of tolerance in preschoolers, affects their behavior and
actions.

Listening to a literary work gives the child the opportunity to imagine themselves in the place of the characters, to expand
the spectrum of their own thoughts and feelings, contributes to a better understanding of themselves and others, and allows
them to change their viewpoint in relation to the emotional states of their peers.

Children’s literature in Transcarpathia was and is one of the key links of spiritual life. Oleksandr Havrosh, Yuliia Drahun,
Stepan Zhupanyn, Halyna Malyk, Lidiia Povkh, Volodymyr Fedynyshynets, Yurii Shyp, Vasyl Shkiria and others have been
fruitfully working here.

Analyzing the writings of poets and writers for children and about children, we can say that the literature of Transcarpathia
in late 20th - early the 21st centuries is full of ideas for educating the younger generation in the spirit of tolerance, high moral
qualities, and friendly relations based on mutual assistance, trust, friendly and open communication.

Keywords: tolerance, preschoolers, children's literature of Transcarpathia, formation of Soft Skills, methods and means of
nurturing tolerance, fairy tale.

INTRODUCTION

The problem formulation. The integration processes in Ukraine require fundamental changes in various
spheres of society. Modern life puts higher demands on the human community, and on new forms of coexistence in
contemporary society. Such human qualities as cruelty, heartlessness, strife, indifference, etc. in the 21st century,
must be substituted with tolerance, responsiveness, mercy, and mutual assistance, which are the basis of a tolerant
attitude of people towards each other.

Reforming all spheres of life of modern Ukrainian society, building a democratic, legal state, and integrating into the
global European space have put forward new demands on the educational sector. Quite a large number of program
documents proclaim the need to create a tolerant society. In particular, the Laws of Ukraine "On Preschool Education”,
"On Childhood Protection”, and the Basic Component of Preschool Education in Ukraine define that ensuring the
survival, development, and protection of the rights of every child is an obligation for the state and the pubilic.

The necessity of nurturing tolerant relationships as one of the qualities of humane interpersonal relations is related
to the fact that values and principles contributing to the free development of every member of society are becoming
relevant today. In particular, strategies of non-violent behavior, tolerance for another person’s viewpoint, values,
culture, and ideology; the need for mutual understanding, and finding compromises when resolving any issues. The
listed aspects are important personal skills, Soft Skills, thanks to which communication between people becomes
balanced, and helps to find the truth even in a conflict situation.

Tolerance is the ability to live in peace and lack of prejudice for different people, beliefs, and viewpoints, the ability
to defend one's rights and freedoms without violating the rights and freedoms of others, readiness for constructive
interaction and mutual understanding with people, regardless of their views and behavior as a basis of civilized
relations (Declaration of Principles of Tolerance, 2014).

Humanistic education has always been an urgent problem in preschool age. In 1982, the World Organization for
Early Childhood Education (OMER) outlined the following directions for the education of preschoolers: the formation
of a positive and friendly attitude towards the world around them; development of independence and formation
of interaction skills with other people; education in the spirit of dialogue, preparation for dialogic communication;
fostering a sense of national belonging; education of international solidarity (Skrypnyk, 2011). As we can see, all
directions correspond to the characteristics of a tolerant personality, which indicates the relevance of this problem in
preschool education at the international level.

Analysis of recent research and publications. The methodological basis of tolerance is humanistic philosophy and
psychology (A. Maslow, C. Rogers, G. Allport, etc.). The study of this problem was reflected in the works of Amonashvili
Sh., Bekh I. D., Bohush A. M., Hryva O. A., Liapunova V. A., Maksymova O. O., Ponimanska T. I., Rohalska I. P., Skrypnyk
N. I., Sukhomlynska O. V., Fasolko T. S., and others. In the research work of the scientists, the emphasis is laid on the
need to introduce the child to humanistic concepts and moral ideas as early as possible, to teach kindness, and to nurture
appropriate personal qualities in them.

Due to a number of age and psychological processes, leading motives of behavior, and characteristic manifestations in
relationships with others, it is the preschool age that is sensitive to the development and formation of tolerant relationships.
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It is during this period that the child becomes aware of the relationship between other people and their own self, and a
system of general and mutual relations is established.

THE PURPOSE OF THE RESEARCH

To investigate the possible methods and means of nurturing tolerance in preschoolers using the literary works of
Transcarpathian writers in the studied period.

RESEARCH METHODS: theoretical research methods: analysis, comparison, systematization, and generalization
of data based on the study of psychological and pedagogical, scientific literature, and fiction.

RESULTS OF THE RESEARCH

Transcarpathia is a multinational region where Ukrainians, Hungarians, Romanians, Russians, Roma, Slovaks, Germans,
and other national minorities live side by side on 12,900 km2, which makes this region unique and inimitable. Multinationality
is a characteristic feature of the population of the Transcarpathian region. According to the All-Ukrainian Population Census
results of 2001, representatives of more than 100 nationalities and national ethnoses live in the oblast. The uniqueness of
the region is also provided by its geographical position. Transcarpathia borders Poland, Slovakia, Hungary, and Romania.
In the north and northeast, Transcarpathia borders Lviv and Ivano-Frankivsk regions (Reho, 2017).

The abovementioned has a direct impact on the fact that the issues of national, multicultural, and patriotic education,
and the formation of a positive, tolerant attitude towards otherness have always been relevant in the region.

A person’s life among other people is a contradictory and dynamic process that requires each individual to learn the
realities of social and individual existence, the norms and rules of spiritual and material coexistence in accordance with
their own capabilities, beliefs, and level of culture.

Folklore and the works of Transcarpathian writers and poets play a significant role in the formation of a tolerant attitude
towards others. The native language is an inexhaustible source of education, it fosters a sense of love for the native land,
and for the cultural heritage of its people. Through the native language, the child gets to know the world around them, the
people who care about them, etc.

Listening to a fairy tale helps the child learn to understand the inner world of heroes, and through them, the inner world
of other people; teaches to sympathize with them, to believe in the forces of good, and to gain self-confidence. Based
on the analysis of the behavior of fairy-tale heroes, pupils learn to distinguish positive and negative personality traits and
evaluate them. The use of the thematic wealth of fairy tales significantly affects the formation of tolerance in preschoolers,
affects their behavior and actions. By analyzing the actions of fairy-tale heroes, children get acquainted with certain social
norms, rules of interaction, tolerant attitude towards others, and the peculiarities of their observance. But at the same
time, they are informed that these rules and norms reflect human tolerance, which is manifested in a benevolent, sensitive
attitude towards others, and sufferance towards other people’s opinions (Ternopilska, 2014).

Listening to a literary work gives the child the opportunity to imagine themselves in the place of the characters, and
expand the spectrum of their own thoughts and feelings, it contributes to a better understanding of themselves and others
and allows them to change their viewpoint in relation to the emotional states of peers. At the same time, the process of
reincarnation of the child takes place against the background of emotional elevation, which determines the development of
their emotional sphere. Based on the awareness and verbalization of their inner experiences, the child gets an opportunity
to understand the content of the problematic situation and change their attitude towards it. The favorite hero chosen by the
child becomes a role model. The child begins to identify themselves with an image that is interesting to them. The ability to
such identification allows one to imperceptibly influence the child through images (Maksymova, ).

The motivation for tolerance is based on the following motives: cognitive; the desire to earn approval from elders, and
peers; moral motives.

The evaluative and value-based component of tolerance involves treating a person as the highest value, recognizing the
dignity of everyone, as well as the ability to objectively evaluate oneself and people's actions, their activity and behavior,
and treating others fairly. The system of values determines the worldview of a person and, accordingly, actions, and
behavior in general (Maksymova, 2017).

Fiction is one of the best opportunities for the manifestation of national identity, the affirmation of positive human
qualities. The literary process is unthinkable outside of history, outside of politics. At the same time, this is a dynamic
system, which is made up of microcosms (small animated worlds) of talented figures.

Each historical epoch is represented by a particular stage in the development of literature. The late 20th - the early 21st
centuries have their peculiar features.

In the second half of the 1980s, a gradual break in the totalitarian system led to the establishment of an independent
Ukraine on December 1, 1991. An analysis of the last decades gives every reason to consider it the beginning of a
remarkably new literary period.

Since the dawn of time, children’s literature in Transcarpathia has had a special role: during the foreign suppression, it
was means of preservation of national identity, the spiritual battlefield for own identity. “Love your people not because they are
poor or rich, love your people because they are yours,” said our first children’s writer and educator Oleksandr Dukhnovych.

Traditionally, in Silver Land (poetic name of Transcarpathia), children’s literature has been one of the key points of
spiritual life. Oleksandr Havrosh, Yuliia Drahun, Stepan Zhupanyn, Halyna Malyk, Lidiia Povkh, Volodymyr Fedynyshynets,
Yurii Shyp, Vasyl Shkirya, and others have been constantly working here.

Halyna Malyk is a favorite children’s writer, and winner of the Lesia Ukrainka Literary Prize; her book “Incredible Stories.
Selected Writings” contains her main works written by the writer since the late 70s of the 21st century - prose, poetry, and
drama. And although due to the lack of illustrations for the writings, the book seems more like a manual for working with
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a child, the high level of the writings themselves, as well as printing, convinces that this is a milestone collection, and not
only in regional literature. Many of the poems and stories in the book “Incredible Stories™ are well known to readers in all
corners of Ukraine, they are included in the programs for preschool and primary education.

Yuliia Drahun is a children's writer, poet, folklorist and storyteller, dramatist and narrator of interesting legends, tales,
and anecdotes. Her works include children's books: "Who Gets Up First”, "The Seed of Wisdom", "The Mug of Kindness",
"Smile at Good People”, "Have Fun Hillmen" and others. Her writings are full of kindness, love, the desire to accept and
understand the point of view of others, and to treat others fairly.

The literary heritage of Lidiia Povkh, a poet well-known in Transcarpathia, a teacher and scientist, consists of writings
that teach to love one's country, friends, family, school, and appreciate every unique moment of childhood. Lidiia Petrivha's
writings are unobtrusive pedagogical formulas that socialize the child, developing their individual creative abilities. A
significant part of the poems is about relationships between children, and the formation of universal human values such
as: hard work and accuracy, courage, optimism, thrift, nobility, patience, a healthy lifestyle, full self-realization, and others.

Yurii Shyp’s name has long established itself in the children's literature of Transcarpathia with poems concerning
Christian ethics, the formation of tolerant behavior, and mental Lemko humor. He is a well-known humorist in the region.
Witty laconic works continue the tradition of O. Dukhnovych's logogriphs, when a poem becomes a didactic exercise, a
means of developing a child's memory, logic, and thinking.

The sun's rays, a light breeze, and a restless bee are the favorite characters of Stepan Zhupanyn, a member of the
Writers' Union of Ukraine, and a native of Transcarpathia. They are deeply symbolic. The leading idea of the collection "On
High Polonines™ is the affirmation of benevolence and integrity towards nature, people, and oneself. S. Zhupanyn casually
and convincingly embodies life's truths in his poems. Without pretentiousness, and moralizing. In the preface to "The
Sunny Polonine™, the literary critic Mykhailo Shalata noted that in the book "everyday life, if it is benevolent, is elevated to
the festivity.” The moral and ethical ideal of the author is children and adults, who rise above others with modest character
and hard work, not intrigues and envy.

The allegorical "The Lonely Pear" is a masterful response to the surrounding literary conflicts in post-war Transcarpathia.
They had their triumphant and vanquished, who often changed places. There are plenty of people in society who feel
uncomfortable if they don't have enemies for a certain time. In the poetic tale "The Lazy Master”, written on the basis of
folk motifs, S. Zhupanyn probably added a sacramental phrase on this occasion: "We don't have life in the weeds..."

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, a brief review of the literary treasury of Transcarpathia proves that the writings of Transcarpathian poets and
writers of the late 20th and early 21st centuries for children and about children are full of ideas for nurturing tolerance
in them, setting high moral qualities, and friendly relations based on mutual assistance, trust, benevolent and open
communication.

Preschoolers, as a rule, quite often do not know how to transfer knowledge and actions used in one situation to
another or find the right way of behavior, interaction, communication based on already known rules. This discrepancy
is explained by the lack of practical experience of preschoolers in implementing existing knowledge into their own
behavior. In order to overcome this imbalance, it is necessary to systematically accustom pupils to tolerance in
relationships, activity in interpersonal interaction, and communication with others.

We see the prospect of further research in the study of the impact of Transcapathian children’s literature on the
formation of Soft Skills, universal qualities that help us interact with each other in a team, regardless of the field of
activity.
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COUIAJNIbHO-NEJAIOriMHMUA CYNPOBIA,
HAUIOHAJIbHO-NATPIOTUYHOIO BUXOBAHHA CTAPLUOKJIACHUKIB

AHoTauia. MeTta cTatTi — BWMBYMTM CYTHICTb Ta npoaHanidysatv 3MIiCT CoLianbHO-NefaroriyHoro  Cynposoay
CTapLIOK/IACHMKIB 3aKnaay 3aranbHoi cepeHboi ocBiTu. OnrMcaHo pesynbTaTy AOCHiAXEHHS, NPoBeAeHOro Ha 6a3i CTpuincbkoi
3aranbHOOCBITHLOI Wwkonwn I-1ll ctyneHis Ne 2 im. Nepos YkpaiHn Angpis Kopyaka. Y xo4i npoBeAeHHs JOCIAXEHHS BUSBEHO,
WO HaujoHanbHO-MATPIOTUYHE BUXOBAHHA € BarOMUM CKJIAQOHMKOM OCBITHBO-BMXOBHOMO MNPOLIECY 3aknagy 3arajbHoi
cepeaHboi ocsitn (33C0O). YcTaHOBNEHO, WO COLianbHO-NeAaroriYHnin CynpoBia, HauioHaIbHO-NaTPIOTUYHOTO BUXOBAHHSA
CTapLUOK/IAaCHWKIB 3AJACHIOTb daxiBLi CoLianbHO-NCUXOMOrYHOT CAYyXOU LWKONW. IXHIi 3ycunns cnpsiMOBaHi Ha CTBOPEHHS
nefaroriyHnx, coujanbHUX, MNCUXONOMYHNUX YMOB ONd e(heKTUBHOro W pPes3ynbTaTMBHOMO  HalioOHaNbHO-NaTpPioTUYHOro
BMXOBaHHSI LUKONSAPIB. [ONOBHI 3aBAaHHA MpaLiBHMKIB coLjanbHO-ncuxonoriyHoi cnyx6mn 33CO nponucaHo HOPMAaTMBHO,
yTiM, pobip 3MicTy, opraHizauiinux ¢Gopm Ta MeTofiB pobOoTW 3i CTapLUOK/iiaCHMKaMW € BapiaTMBHUM. BiH 3yMOBnOETbLCS
AK pesyfbTaTamy AiarHOCTUYHMX O0CHIOXEHb, iHOMBIAYaNbHOI CUTYALED PO3BUTKY CTapLUOKMIACHUKIB, TaK i 00’€KTUBHUMM
coujanbHO-NegaroriyHnMn - ymosamn. BuBYEHO 11 onmucaHoO 3MICT coujanbHO-MNeaaroriyHoro CynpoBoAdy HauioOHasbHO-
NaTpioTMYHOrO BUXOBAHHS CTAPLUOKNACHUKIB, KU peani3yeTbCsi Ha KinbkoX piBHAX: Ha piBHi 33CO; Ha piBHI KONEKTUBY
OOHONITKIB: CTBOPEHHS COLia/ibHO-NeaaroriyHoro cepefioBuLLa, ske 6yno 6 MakcuMasbHO CNpUSTAVBUM OJ1S HaLiOHANbHO-
naTpioTMYHOr0 BUXOBAHHSI CTapLLOK/IACHMKIB; Ha iHOMBIAYaIbHOMY PiBHI. YBMpPa3HEHO MeToau, 3acobu i dopMu HaLioHasIbHO-
naTpioOTMYHOrO BMXOBAHHS CTapLloknacHuKiB. JoBeaeHo, Wwo poboTa coujanbHOro negarora ctae 6inbll e(pekTMBHOW 3aBASKN
cniBnpali 3 NCUxosIoroM, NeaaroriyHMM KoNekTMBOM, BaTbkamu, aaMIHICTPALEd HAaBYANIbLHOrO 3akfiafy Ta creujanictamu 3
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Pi3HUX coLjianbHMX CyX0, NPaBOBMX, MEOUYHMX YCTAHOB TOLWO. Taka B3aeMogjsl Aae 3MOry 34iCHIOBATI iIHTErpOBaHWMIA Nigxin,
LoA0 coujanbHO-NeaaroriyHoro CynpoBoAy HaLiOHaNIbHO-NATPIOTUYHOrO0 BUXOBAHHS YYHIBCbKOT MOJIOAI 32 Cy4aCHUX YMOB.

Knio4oBi cnoBa: HauioHanbHO-NATPIOTUYHE BMXOBAHHS, CTApLUOKIACHUKK, COLianbHO-NegaroriYyHnin cynposig, 3aknag,
3aranbHOi cepenHbOi OCBITU, COLjanbHMIA Negaror.

THE SOCIAL AND PEDAGOGICAL SUPPORT FOR NATIONAL
AND PATRIOTIC UPBRINGING OF HIGH SCHOOL STUDENTS

Abstract. The purpose of the article is to study the essence and analyse the content of social and pedagogical support for
high school students of general secondary education institutions. The results of a study held on the basis of the Hero of Ukraine
Andrii Korchak Secondary School of Stryi of I-1ll grades No. 2 were described. During the study, it was revealed that the national
and patriotic upbringing is a significant component of the educational process of a general secondary education institution. It
is established that social and pedagogical support for the national and patriotic upbringing of high school students is provided
by the specialists of social and psychological service of the school. Their efforts are aimed at creating pedagogical, social, and
psychological conditions for the effective and efficient national and patriotic upbringing of schoolchildren. The main tasks of the
social and psychological service employees of the general secondary institutions (GSI) were prescribed in a regulatory manner,
however, the selection of content, organizational forms, and methods of working with high school students are variable. It is
determined both by the results of diagnostic studies, the individual situation of high school students’ development, and objective
socio-pedagogical conditions. The content of social and pedagogical support for the national and patriotic upbringing of high
school students was studied and described, which is implemented at several levels: at the GSI level; at the level of a team of
peers: creating a social and pedagogical environment that would be as favourable as possible for the national and patriotic
upbringing of high school students; at the individual level. It is proved that the work of a social teacher becomes more effective
due to cooperation with a psychologist, teaching staff, parents, administration of an educational institution and specialists
from different social services, legal and medical institutions, etc. This interaction makes it possible to implement an integrated
approach to social and pedagogical support of national and patriotic upbringing of young students in the modern conditions.

Keywords: national and patriotic upbringing, high school students, social and pedagogical support, general secondary
education institution, social teacher.

INTRODUCTION

The problem formulation. The relevance of studying the issue of the national and patriotic upbringing of high
school students is determined by a number of circumstances, namely by the crisis of the traditional value system;
the transformations in social, political, economic, and cultural life; the crisis state of the economy caused by the
pandemic and the beginning of the Russian-Ukrainian war on February 24, 2022; the reassessment of values in the
minds of people with regards to the modern events. National and patriotic upbringing is a significant factor in ensuring
the integrity of Ukraine, supporting freedom and democracy. Therefore, a number of targeted programs for patriotic
education were adopted at the state level. Thus, the strategic approaches to the national and patriotic upbringing of
children and youth are defined in the President's Decree as of 18.05.2019 Ne 286/219 "On the Strategy of National
and Patriotic Upbringing”. The Resolution of the Cabinet of Ministers of Ukraine of 09.10.2020 Ne 932 approved the
Action Plan for the implementation of the Strategy of National and Patriotic Upbringing for 2020-2025. The Resolution
of the Cabinet of Ministers of Ukraine of 30.06.2021 Ne 673 approved the State Targeted Social Program of national
and Patriotic Upbringing for the period up to 2025. In these documents, the patriotism is interpreted as a significant
socio-cultural, spiritual resource, the use of which will contribute to the growth of patriotic activity of young people.

Against the background of military events, the civil and public initiatives are awakening, different kinds of movements
are emerging, and volunteer activities are becoming more active. All this is happening against the background of
people rethinking their lives and values, striving for a peaceful life. The war brought Ukrainians together, showed the
best human qualities and virtues. All its citizens have risen up to defend Ukraine, and everyone is doing everything
they can to bring the victory closer. Therefore, the importance of national and patriotic education in modern conditions
is obvious.

The issue of patriotic education in modern science has been studied quite fully in pedagogical, psychological,
sociological, philosophical and other areas. Its theoretical foundations were described by such scientists as Yu.
Bondarenko, M. Boryshevskyi, M. Zubalii, V. lvashkovskyi, V. Kuz, B. Tsymbalisty, and others. The problems of patriotic
upbringing were raised in a number of dissertation studies (0. Abramchuk, T. Havlitina, O. Hevko, V. Miroshnichenko,
R. Petronhovskyi, M. Tymchyk, etc.). The social and pedagogical features of patriotic upbringing were discussed
in the works by A. Vishnevskyi, A. Kapska, V. Kuz, Yu. Rudenko, M. Stelmakhovych, and others. At the same time,
the authors of these studies did not study the issues of social and pedagogical support for the process of patriotic
upbringing. There are a number of publications devoted to the issues of social and pedagogical support in general.
Among them there are works by A. Arkhipova, I. Rohalska, M. Rozhkov and other scientists, which relate either to the
issue of support in general, or the work of the social and psychological service in this direction.

AIM AND TASKS RESEARCH

The purpose of the research is to study the essence and analyse the content of social and pedagogical support for
high school students of general secondary education institutions.

RESEARCH METHODS: theoretical ones include analysis and systematization of the sources, definition and
generalization of theoretical material for highlighting the essence of the national and patriotic upbringing of high

172



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

school students; among empirical ones, there are observations, questionnaires, conversation to study the features of
social and pedagogical support of the national and patriotic upbringing of high school students.

RESULTS OF THE RESEARCH

Our people's heroic resistance to Russian aggression has been going on for almost a year. Ukrainian women
and men continue their hard and bloody struggle for their freedom and the establishment of the democratic values.
Given the current situation, it is necessary to strengthen the national and patriotic education of high school students,
because only patriotically educated young people will be able to protect the future of their own and their children,
defend our native land, and preserve the independence and sovereignty of Ukraine.

Among the basic principles of state policy in the field of education and the principles of educational activities,
Article 6 of the Law of Ukraine On Education notes the upbringing of patriotism, respect for historical and cultural
values of Ukraine, readiness to comply with the Constitution and the laws of Ukraine. Thus, the national and patriotic
upbringing of young students based on national and universal values, principles of pride in Ukraine is now a priority
task of the education system. Therefore, the role of the social teacher, the teacher's assembly, the administration of
the GSI, parents, the public, and all those involved in the upbringing of children and youth increases.

At the present stage of society's development, the institution of general secondary education is called upon to
prioritize the education of patriotism as a component of the worldview of young students, their attitude to Ukraine,
and its unity. Today, the content of academic subjects is being actively rebuilt. The new educational technologies
are being introduced that will contribute to the education of a patriot citizen, a Ukrainian who is ready to protect and
protect his native land. According to the First Deputy Minister of Education and Science A. Vitrenko, in the 2022-2023
academic year, a number of changes will be made to the Defense of the Fatherland educational curriculum aimed
primarily at strengthening the practical orientation of this subject and its patriotic and educational impact. It is planned
to introduce a separate block on mine countermeasures in the list of topics (Ukraine will change...).

In order to solve this issue effectively, it is important to provide social and pedagogical support for high school
students, which will ensure the optimal educational environment of the institution of general secondary education.

The issue of social and pedagogical support is currently quite fully developed in the scientific literature and has
a clear legislative basis. In the legislation, it is interpreted as a special type of social work aimed at implementing
social care, assistance, and patronage of those categories of children and young people who are socially vulnerable,
in order to help them overcome life difficulties, preserve and improve their social status. Thus, the social support is
interpreted through the prism of social work and considered in the context of comprehensive social assistance of
a material, psychological, and social nature, which requires the involvement of professionally trained specialists. In
turn, the social and pedagogical support is necessary for the student so that he or she can be successfully adapted
and able to make effective solutions in different life moments related to the personal self-determination. The purpose
of social and pedagogical support is to promote the effective activity of professionals and these are the teachers,
social educators, psychologists, social specialists and others, with regards to the support of students, integrating the
educational potential of both the GSI and the social environment (Coladenko, 2013, 112). As you can see, the social
and pedagogical support is interpreted as a special area of activity of a specialist focused on interaction with the child
to provide him or her with support for the personal growth and adaptation in the society.

Scientific sources define the concept of social and pedagogical support in this way: it is a type of social and
pedagogical activity designed to provide assistance or support to those categories of people who have been affected
by difficult life circumstances; this is a whole range of preventive, educational, diagnostic, correctional measures
aimed at predicting and implementing the working conditions of a social teacher in order to effectively socialize
children; the method that helps to create conditions for a person to choose the best solutions in different situations of
the life choice (Psychological Service at School, 1994, p. 13). The dominant goal of social and pedagogical support is
to organize the activities of professionals working with the child.

Thus, the social and pedagogical support is aimed at helping the child to solve life's difficulties. It has its own
structure; the algorithm by which it is implemented; a set of forms, methods and means of implementation. M. Fedoruts
states that "social and pedagogical support is a type of social and pedagogical technology aimed at overcoming the
life difficulties of the individual in a certain period of time with the involvement of different specialists.

Many scientific sources say that social and pedagogical support is a series of activities, the ultimate goal of which
is the successful socialization of the individual. Traditionally, this is a set of measures, an element of pedagogical
support and its component. However, the support is usually required for a child in times of crisis, and all schoolchildren,
without exception, need support, even in stable life periods, in order to maintain the proper level of socialization.

The social and pedagogical support is interpreted as a complex process aimed at ensuring optimal pedagogical,
psychological, and social conditions for the successful development of the individual, its formation and life.
Undoubtedly, the support is closely related to social education and social training.

M. Fedoruts defines the following tasks of social and pedagogical support: social development of the child,
assimilation of the norms of social experience, those roles, norms, and values that are necessary for successful self-
realization; social and pedagogical support aimed at determining (together with the child) its priority interests, goals,
and opportunities; social and pedagogical assistance can be understood as providing real assistance to a person
in overcoming the difficulties that arise; personal assistance in self-development and self-realization in a rapidly
changing world; social protection, building an atmosphere of comfort and security; social and pedagogical prevention
of socialization difficulties and certain deviations in the child’'s development (Fedoruts, 2019, 172).
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Social and pedagogical support is provided both for individuals and for groups of children and students. The
professional activity of a social teacher has a number of features. Its essence lies in the fact that, unlike a teacher
or social worker, a social teacher deals in its professional activity with a child and a teenager in the process of their
development and social formation.

It should be noted that a practical psychologist and a social educator are the specialists who cannot be
interchanged. Each of them, in accordance with their specialty, has its own methodology of work, tools, directions,
and content of activities that correspond to their functional responsibilities. The psychologist is more focused on the
inner world of the child, but the social teacher will definitely try to help to socialize. That is, to realize oneself without
falling outside the boundaries of society, to find one's place there, and at the same time to be useful to others
(Niemceva, 2015, 164).

The activity of a social teacher in educational institutions involves the interaction of creating conditions for the
successful socialization and adaptation of the child, as a process of acquiring social competence, its formation and
asserting as a person, entering into active social life. A social teacher is a key figure in an educational institution
that is designed to unite the efforts of the family, school, and the public to help the child. Therefore, it should be
noted the work of a social teacher in any direction becomes more effective due to cooperation with a psychologist,
teaching staff, parents, administration of an educational institution, and specialists from different social services, legal
and medical institutions, etc. This interaction makes it possible to implement an integrated approach to social and
pedagogical support of young students in the modern conditions (National and Patriotic Upbringing of Students in
General Education Institutions, 2017, 201).

We conducted a study on the basis of Hero of Ukraine Andrii Korchak Secondary School of Stryi of I-1ll grades No.
2 (Lviv region). In total, the study covered 36 students in 10-11 grades. We also talked with the administration of the
institution, the teachers' assembly, and employees of the psychological service. We studied the level of national and
patriotic education of high school students and the work of the educational institution in this direction. The teachers’
assembly adheres to the position that the national and patriotic upbringing of children and youth is a complex,
systematic and purposeful activity of state and local government bodies, educational institutions, families, public
associations and charitable organizations, religious organizations, as well as other institutions to form a high patriotic
consciousness among the young generation, a sense of loyalty, love for the Motherland, concern for the benefit of
their people, readiness to fulfil the civil and constitutional duty to protect national interests, integrity, independence
of Ukraine, and promote its formation as a legal, democratic, and social state. The most important priority of national
and patriotic education is the formation of a person's value attitude to the Ukrainian people, homeland, state, and
nation. The goal of the national and patriotic upbringing is the formation of a self-sufficient patriotic citizen of Ukraine,
a humanist and democrat ready to fulfil civil and constitutional duties, to inherit the spiritual and cultural achievements
of the Ukrainian people, to achieve a high culture of relationships, the formation of an active civic position, the
establishment of the national identity of citizens on the basis of the spiritual and moral values of the Ukrainian people,
national identity. national and patriotic education should contribute to the unity of the Ukrainian people, and strengthen
the socio-economic, spiritual, and cultural foundations for the development of Ukrainian society and the state.

The national and patriotic upbringing for the students today is the main task of the institution of general secondary
education. This process has its own theoretical regularities, and also proceeds in different ways, according to its
own specific laws and conditions, in a specific educational environment, because each general secondary education
institution builds its activities on the basis of legislative documents and, at the same time, develops its own development
strategy, taking into account the region, history and traditions of the school, and the needs of society.

Regarding the Hero of Ukraine Andrii Korchak Secondary School of Stryi of I-lll grades No. 2, first of all, we note
that the institution bears the name of Hero of Ukraine Andriy Korchak with honour. Such an honourable mission
obliges all the participants in the educational process to carefully perform their duties in order to be worthy of the
hero's name. Of course, all the students, without exception, know who Andrii Korchak is. They know about his glorious
life and feat. Even the story of the hero itself is already a powerful factor in the national and patriotic upbringing,
because it tells about a specific guy who gave own life for his native Ukraine. This is a powerful motivation for high
school students to be worthy of the Hero's name and continue his work.

An effective element of partnership activities in the social and pedagogical support of national and patriotic
upbringing of high school students is a cooperation with state and non-state organizations, on which the relevant
agreements have been concluded. Volunteers cooperate with students, attract them to charity events and activities
in support of the Armed Forces of Ukraine. We note with confidence that such partnership cooperation forms the
patriotic traits of young students, so each of the parties shows the desire for cooperation, the ability to solve complex
problems in difficult situations; students demonstrate the skills to adapt and be mobile, the ability to achieve success,
make their own choices, set goals and achieve them, quickly navigate the socio-cultural and spiritual space of modern
Ukrainian society; make personal and collective decisions, taking into account the needs and the interests of society
and the state.

The organizational and mass work of the GSI contributes to the social and pedagogical support of national and
patriotic education of high school students. Together with representatives of student self-government, the social and
psychological service of the school organizes a number of events, namely, student conferences, charity and social
events. High school students are engaged in volunteer activities, which is of a high need now. The events organized by
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high school students for elementary school students (contests, quizzes, fun) are another interesting form of work. This
form of work has already become traditional for Secondary School of Stryi of I-1ll grades No. 2.

Also holding marathons, games, and competitions by the social and psychological service of the institution became
traditional for the school, which develops dexterity, and endurance, and helps in physical training. Video lectures and
class teacher's hours are popular, where meetings are organized with participants of the ATO/JFO, and representatives
of the military enlistment office. During the traditional school week of tolerance, a number of events are held both of a
national and patriotic nature and dedicated to the formation of a tolerant attitude towards the representatives of other
cultures, nationalities, and faiths. The high school students, together with representatives of the military enlistment
office, have developed memos on national and patriotic upbringing of young people, which can be used in practical
activities by classroom teachers, employees of the social and psychological service of the school.

Current events in the state have crystallized new facets of the volunteer movement. In times of crisis for Ukraine,
the students and teachers do not stand aside. Hero of Ukraine Andrii Korchak Secondary School of Stryi of I-lI
grades No. 2 is the centre of volunteer work in Stryi. The pupils of the school and teachers collected food packages,
clothing, basic necessities for internally displaced persons, soldiers of the Armed Forces of Ukraine. They are actively
involved in weaving camouflage nets, sewing underwear and camouflage coats, knitting warm clothes, making rosaries,
amulets, etc. High school students realize that at present, the volunteer activity is not only a significant support of the
state, but also an effective way of national and patriotic education of high school students, an optimal opportunity to
gain valuable experience by participating in socially useful affairs.

Through their daily activities, the student community and the GSI teachers' meeting defend the National idea, native
language, Ukrainian customs and traditions, and tolerant attitude towards the representatives of other nationalities.
Recently, the organization of "Ukraine is One Country”, "Together We Are United" patriotic flash mobs and others
has become very popular. The pupils form symbolic circles of unity, create the coat of arms of Ukraine, arranged in
a certain order and in the appropriate clothing. By participating in such flash mobs, students demonstrate their active
civic position, have the opportunity to express their own opinion, active social position, and show their great love for
Ukraine. We have repeatedly participated and co-organized such events, felt the atmosphere that prevailed at that
time, and we confidently confirm that our country has a future with these patriotic students.

Traditional events are also held annually on the occasion of Defenders Day of Ukraine. Usually, this is a dance flash
mob, and during the last time, the students unfurled a multi-meter blue and yellow flag. High school students of the
Hero of Ukraine Andrii Korchak Secondary School of Stryi of I-1ll grades No. 2 demonstrated their patriotic position
to everyone and convinced them that Ukrainians are a strong nation who will defend their native land and their native
state to the last.

The communication and joint events with high school students, the stories of classroom teachers, the specialists of
the social and psychological service of the school allow us to state that students of the Hero of Ukraine Andrii Korchak
Secondary School of Stryi of I-lll grades No. 2 have an active civic position; they are patriots of Ukraine, respect
the law and human rights; strive for justice, honesty, responsibility; respect national history, culture, language and
traditions. All this, of course, contributes to the national and patriotic education of young students.

Youth organizations like Plast, Jura, Sokil, Sich, Ukrainian Cossacks, Meadow, SUM, Young Enlightenment, and
Trident play a special role in the formation of readiness of growing youth to defend Ukraine, in the awakening of
national consciousness and pride, with the help of which the combination of the commandments of Christian morality
and national virtues with the ideas of the Ukrainian nation and its statehood (education of a mature, patriotic, intelligent
attitude to their nation, active social position, love for Ukraine, national dignity and self-awareness, readiness to
defend one's native country; ability to have a deep psychological understanding of life events and situations).

The social and pedagogical support for the national and patriotic upbringing of high school students is provided
by the specialists of social and psychological service of the school. Their efforts are aimed at creating pedagogical,
social, and psychological conditions for the effective and efficient national and patriotic upbringing of schoolchildren.
The main tasks of the social and psychological service employees of the general secondary institutions (GSI) were
prescribed in a regulatory manner, however, the selection of content, organizational forms, and methods of working
with high school students are variable. It is determined both by the results of diagnostic studies, the individual situation
of high school students’ development, and objective socio-pedagogical conditions.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Our research does not exhaust all aspects of the outlined issue. The selection of optimal forms and methods for
national and patriotic upbringing, cooperation of specialists of the social and psychological service with state and
non-state institutions, organizations within the direction of national and patriotic upbringing of high school students
may be the subject of the subsequent researches. These issues do not lose their relevance, because only patriotically
educated young people with a high level of national consciousness, and awareness of their duty to the state are the
key to preserving the territorial integrity and sovereignty of Ukraine.

REFERENCES

Coladenko, S. (2013). The Semantic and Methodological Analysis for the Concept of "Social and Pedagogical Support". Scientific Journal of National
Pedagogical Drahomanov University. Series 11. Social Work. Social Pedagogy: a Collection of Scientific Works, 17(1), 110-118.

175



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YUY YUY YUY Y

A%

Fedoruts, M.W. (2019). Social and pedagogical support for the formation of social competence of high school students. Scientific Bulletin of
Mukachevo State University. Series: Pedagogy and Psychology, 1(9), 171-174.

National and Patriotic Upbringing of Students in General Education Institutions : coll. Monograph. (2017). Kherson: Kherson Academy of Continuous
Education, 247 s.

Niemceva, T.O. (2015). Innovative forms of work with high school students of general education institutions in order to foster civic initiative. Domestic
Science at the Turn of the Century: The Problems and Prospects for Development: Materials of XVII All-Ukr. Scien. and Pract. Conf. /
Pereyaslav-Khmelnytskyi State Pedagogical University named after Hryhoriy Skovoroda. Pereyaslav-Khmelnytskyi, 164—167.

On approval of the Action Plan for the Implementation of the National and Patriotic Upbringing Strategy for 2020-2025: Resolution of the Cabinet of
Ministers of Ukraine of 09.10.2020 Ne 932. URL: https://zakon.rada.gov.ua/laws/show/932-2020-%D0%BF#Text

On approval of the State Target Social Program of National and Patriotic Upbringing for the period up to 2025 and amendments to certain resolutions
of the Cabinet of Ministers of Ukraine: Resolution of the Cabinet of Ministers of Ukraine of June 30, 2021 Ne 673. URL : https://www.kmu.
gov.ua

On Education: Law of Ukraine of September 5, 2017 Ne 2145-VIIl // Database Legislation of Ukraine / VR of Ukraine. URL : https://zakon.rada.gov.
ua/laws/show/2145-19%Text

On the Strategy of National and Patriotic Upbringing: Decree of the President of Ukraine 286/2019, adopted on 18.05.2019. URL: https://zakon.rada.
gov.ua/laws/show/286/2019#Text

Patochina, T. (2020). Patriotic Education as a Subject of Comparative Pedagogical Research. Pedagogical Sciences: Theory, History, Innovative
Technologies, 2(96), 285-292.

Piren, M. & Karmaliyk, S. (2022). Socio-managerial component of patriotic education of young people in the context of the Ukrainian state
development. Scientific Bulletin: Public Administration, 1(11), 150-165.

Psychological Service at School (1994). Uzhhorod: Uzh. Publishing House.

Ukraine will change educational curricula in some subjects: what disciplines are we talking about / News of Ukraine and the World Today: TSN. URL:
https://tsn.ua/ukrayina/v-ukrayini-zminyat-osvitni-navchalni-programi-z-deyakih-predmetiv-pro-yaki-disciplini-ydetsya-2080681.html

Received 02.08.2022
Accepted 19.08.2022

176



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

doi: 10.15330/msuc.2022.27.177-181

IHHa YepBiHCbKa,

OOKTOp negaroriyHmx Hayk, npodecop, npodecop kadeapu no4aTkoBoi OCBITH,
MpukapnaTCcbknii HaLUioOHaNbHUIA yHiBepcuTeT iMeHi Bacunsa CtedaHuka (M. IBaHo-PpaHkiBCbK, YKpaiHa)

Inna Chervinska,

Doctor of Pedagogical Sciences, Professor,

Vasyl Stefanyk Precarpathian National University (lvano-Frankivsk, Ukraine)
inna.chervinska@pnu.edu.ua

ORCID ID 0000-0003-0745-1413

Web of Science Researcher ID AAK-4177-2020

MapuHa Bacunuk,

KaHamMOaT negaroriyHmx Hayk, OOLEHT, AOUEHT kadenpmn iHo3eMHMX MOB lMpukapnaTCcbkmMin HaLiOHANbHWA
yHiBepcuTeT iMeHi Bacuna CtedaHuka (M. IBaHo-PpaHkiBcbK, YkpaiHa)

Maryna Vasylyk,

Ph. D (Pedagogy), Associate Professor of the Department of Foreign Languages,
Vasyl Stefanyk Precarpathian National University (lvano-Frankivsk, Ukraine)
maryna.vasylyk@pnu.edu.ua

ORCID ID 0000-0002-0515-9251

Researcher ID: https://www.researchgate.net/profile/Marina-Vasylyk

Map’aHa Baue6a,

KaHaMOaT MeOUYHUX HayK, AOUEHT, OOUEHT Kadenopn BHYTPILWWHBOI MEANLMHM Ta MeOCECTPUHCTBA,
IBaHO-PpaHKiBCbKWIA HALOHANbHUA MeanYHUiA yHiBepcuTeT (M. IBaHOo-PpaHkiBcbK, YkpaiHa)

Mariana Vatseba,

Candidate of Medical Sciences, Associate Professor,

Ivano-Frankivsk National Medical University (lvano-Frankivsk, Ukraine)
maryanadoc@gmail.com

ORCID ID 0000-0001-7070-1740

TetaHa Meprens,

KaHAMOAT MeOUYHUX HayK, AOUEHT, OOUEHT kKadeapn BHYTPIWHBOI MEANLMHM Ta MeOCECTPUHCTBA,
IBaHO-PpaHKIBCbKNIA HaLLiOHANIbHUIA MeguYHUIA yHiBEPCUTET (M. IBaHO-PpaHKiBCbkK, YKpaiHa)

Tetiana Merhel,

Candidate of Medical Sciences, Associate Professor,

Ivano-Frankivsk National Medical University (lvano-Frankivsk, Ukraine)
t.merhel@gmail.com

ORCID ID 0000-0002-8017-3475

YAK 37:004

LUDPOBI DOPMATU SACTOCYBAHHSA TEXHOJ1OIN 3MILLAHOIO
HABYAHHA B OCBITHbOMY MNMPOLECI SAKJIALIB BULLOI OCBITU

AHoTauig. CtatTa npucBsayeHa O0CNIOKEHHIO noTeHuiany umMdpoBoro ¢popmMarty 3aCTOCyBaHHS iHHOBAUiMHUX TEXHOMOT
3MiLLaHOro HaB4aHHSA B OCBITHBOMY MPOLECI CydaCHUX 3aknagis BULLOI OCBITHU.

ABTOpPM Ha OCHOBI MPOBEAEHOr0 KOHTEHT-aHanidy HaykoBOi JiTepaTypu, BMBYEHHS MPaAKTUYHOIO OOCBIQY AiSSIbHOCTI
BMKNagayiB 3aknagiB BMLLOI OCBITU, PO3KPMBAIOTbL cneundiky peanidaujii NPOBIAHMX iAe TEXHONOTIN 3MilLaHOro HaBYaHHS B
Cy4aCHOMY OCBITHbOMY MPOCTOPI 3aksiagy OCBITH.
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OCHOBHe 3aBOaHHS OOCHILXEHHS MONArae y TEOPETUHHOMY aHaniai CyTHOCTI npobnemu Ta BU3HAYeHHi 0cobnmBoCTeit
BMNPOBAaAKEHHSA 3MiLLAHOMO HaBYaHHS B OCBITHI NPOLLEC 3aknafiB BULLOI OCBITHU.

Y npoueci poboTn Hag [OCNIAXEHHSIM OKpecneHoi npobiemMn BUKOPUCTOBYBABCS KOMIJIEKC 3arajbHOHAYKOBMX METOLIB
[OCNioKeHHS. TeopeTnyHi METOON CNPUSNM y3aranbHEHHIO Ta aHanidy NCuxOnoro-neaaroriyHoi nirepartypu, HOPMaTUBHO-
npaBoBoi 623K, BU3HAYEHHIO KIIOYOBMX acrekTiB Nnpobiemu.

3acTocyBaHHS eMNipuYHMX METOIB HAyKOBOrO Mi3HAHHS Oano MOXJIMBICTb ONTMMAanbHO 3aCTOCyBaTM MeToam 36MpaHHs
HayKOBO-A0CHIAHNLBLKOrO MaTepiany (aHKeTYBaHHS CTYAEHTIB, ONUTYBaHHS BUK1agadiB, onpautoBaHHS HOPMATMBHO-MPABOBO|
6as3n), Gecion 3 BUKNagadamy 3aknafiB BMLLOI OCBITW LWOAO iXHLOI FOTOBHOCTI A0 peanisauii inein, popm Ta momenei
TEXHOJOri 3MilLaHOr0 HaBYaHHS B OCBITHIN npouec.

Y cTaTTi HaronowyeTbCs, WO Cyd4acHa cucTemMa OCBITM MNOBMHHA OPIEHTYBATUCA HA TEXHONOrii, aki GopMyloTb Yy
30006yBayiB OCBITM YMiHHS BUMTUCS BMPOAOBX XUTTH, Onepyeatv i ynpaenatu iHGopmauieo, LWBMAKO NPUAMATU PiLLEHHS,
npuMcTocoByBaTUCb A0 NOTPeb puHKY npaui. HaronowyeTtbes, WO 3a TpaguuiinHux ¢Gopm Ta MeTOoAiB HaByaHHS 3000yBadi
OCBITU, OTPMMYIOTb iHPOPMALLi0 MACMBHO, HE BMIilOTb CaMOCTIAHO ii 3400yBaTV Ta 3aCTOCOBYBATU Y MPAKTUYHIN AiSNIbHOCTI.

BkasyeTbcs, WO 3MillaHe HaB4aHHA SK IHCTPYMEHT MOAepHi3aLjii Cy4aCHOI OCBITU Ha NPakTUL XapakTepuaye TEeXHONOorIi,
AKi noegHann HOBI MeparoriyHi MeToauku, Wo 6a3ylTbCa Ha iHTerpauii TpaguuinHMX nigxoAaiB OO opraHisauji OCBITHLOroO
npouecy Ta TEXHONOrN UMdPOBOro HaBYaHHS.

JocnigHnK1 HaronowWyTb, WO TEXHONOrii 3MILLaHOro HaBYaHHS BUCTYNaloTb ONTUMAaSIbHUM IHCTPYMEHTOM LmMdpoBisaLtii
OCBITW, SKMA MOXHA PO3rNa4aTy K BapiaHT ONTMMI3aLLii OCBITHBOrO NMPOLECY B YMOBaX BOEHHOIO CTaHy.

KniouoBi cnoea: undposnini GpopmaT HaBYaHHS, TEXHONOrIT, 3MilllaHe HaBYaHHS, OCBITHIN npouec, 3006yBayi OCBITH.

DIGITAL FORMATS APPLICATION OF BLENDED LEARNING TECHNOLOGIES
IN THE EDUCATIONAL PROCESS OF HIGHER EDUCATION INSTITUTIONS

Abstract. The article is devoted to the study of the potential of the digital format of using innovative technologies of
blended learning in the educational process of modern institutions of higher education.

Based on the content analysis of the scientific literature, the study of the practical experience of the teachers of
higher education institutions, the authors reveal the specifics of the implementation of the leading ideas of mixed learning
technologies in the modern educational space of the educational institution.

The main task of the research is the theoretical analysis of the essence of the problem and the determination of the
features of the implementation of blended learning in the educational process of higher education institutions.

In the process of working on the research of the outlined problem, a set of general scientific research methods was used.
Theoretical methods contributed to the generalization and analysis of psychological and pedagogical literature, the regulatory
and legal framework, and the definition of key aspects of the problem. The application of empirical methods of scientific
knowledge made it possible to optimally apply the methods of collecting research material (student questionnaires, teacher
surveys, elaboration of the legal framework), conversations with teachers of higher education institutions regarding their
readiness to implement ideas, forms and models of blended learning technologies in education process.

The article emphasizes that the modern education system should focus on technologies that form the ability of students
to learn throughout life, to operate and manage information, to make quick decisions, and to adapt to the needs of the labor
market. It is emphasized that according to traditional forms and methods of education, students receive information passively,
they do not know how to independently acquire it and apply it in practical activities. It is indicated that blended learning as a
tool for modernizing modern education in practice characterizes technologies that combine new pedagogical methods based
on the integration of traditional approaches to the organization of the educational process and digital learning technologies.
Researchers emphasize that blended learning technologies are an optimal tool for digitalization of education, which can be
considered as an option for optimizing the educational process in the conditions of martial law.

Keywords: digital format of education, technologies, blended learning, educational process, education seekers.

INTRODUCTION

The problem formulation. The coronavirus pandemic and the full-scale war against our country have significantly
limited the ability of education applicants to physically attend educational institutions and thus pushed educators to
find new forms and effective formats of organizing education. And if during the COVID pandemic the main task was
to limit physical contact in order to minimize the spread of the virus, then in the conditions of war, teachers are faced
with the task of making the educational process safe without losing its quality.

The forced transition of the education system to distance learning has become a quite serious test and challenge
for all parties of the educational process. Teachers and education applicants had to master innovative digital resources
and adaptive educational digital technologies in a fairly short period of time. It is also necessary to develop their own
digital competencies and communication skills in a short time and to form on their basis digital culture and information
literacy, which is one of the leading competencies of a person of the 21st century.

Under certain conditions, distance learning with innovative blended learning technologies is recognized as one
of the priority directions for modernizing the educational process in modern educational institutions. And the years
of the pandemic and the conditions of martial law accelerated and determined the irreversibility of the changes that
were brewing in the system of both school and higher education. The established competencies, developed tools and
selected resources for organizing the educational process in a blended format do not lose their popularity beyond
certain limitations and social challenges.

178



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

The rapid increase in the amount of information and the development of digital technologies are often assessed as
challenges by the scientific community, the media, and society as a whole. However, their development has expanded
and changed the modern educational space, providing teachers with new opportunities to apply them at all levels of
education to solve a variety of pedagogical tasks.

RESEARCH AIM AND TASKS

The aim of the article is to reveal the specifics of the implementation of the ideas of blended learning technology
in the modern educational space of an educational institution based on the content analysis of scientific literature,
studying the practical experience of teachers of higher education institutions.

RESEARCH METHODS

Research methods: a set of general scientific research methods was used to organize the study. Theoretical:
contributed to the generalization and analysis of psychological and pedagogical literature, regulatory framework,
which helped to identify key aspects of the problem; empirical: methods of collecting research material (questionnaire
of students, surveys of teachers, study of the regulatory framework), interviews with teachers of higher education
institutions concerning their readiness to implement ideas, forms and models of blended learning technologies in the
educational process.

Analysis of scientific research. The theoretical aspect of the introduction of blended learning into the educational
process is reflected in the works of V. Kukharenko, O. Rafalska, N. Rashevska, O. Spirin, Y. Tryus, and others. The
problem of blended learning and the methodology for implementing blended learning are presented in the works of A.
Andreev, V. Bykov, N. Korsunska, O. Tykhomyrov, E. Toffler and others.

At the end of the twentieth century, a number of foreign scholars (C. Bonk, C. Greikham, M. Khorn, H. Stucker, S.
Laster, G. Otte, S. Zorg, etc.) worked on expanding the essence of the concept of "blended learning”.

RESULTS OF THE RESEARCH

The introduction of martial law in Ukraine on February 24, 2022, as a result of Russia's military aggression, made it
impossible to organize the educational process in the traditional face-to-face format in both general secondary education
and higher education institutions, and in accordance with the requirements set out in Article 571 «State guarantees in the
conditions of martial law, emergency or state of emergency» of the Law of Ukraine «On Education» (2022, as amended),
higher education institutions switched to distance form of education applying blended learning technologies, which, as
noted above, is «the safest for its participants» (Law of Ukraine «On Education», 2022, as amended).

Blended Learning is the original name of the concept of «blended learning”. It was first introduced into the scientific
practice of corporate and higher education by the American Interactive Learning Center in 1999, when it began producing
software intended for teaching involving Internet resources. As for the direct interpretation of the verb "blend,” there is no
unanimity among scholars working on this issue.

To date, several approaches to the interpretation of the essence of blended learning have been distinguished in
Ukrainian and foreign scientific literature. For example, E. Smyrnova-Trybulska calls it «<hybrid», J. Moonen — «flexible», N.
Rashevska — «mixed», and B. Shunevych — «combined learning» (Stryuk A., 2015).

R \
E‘:‘Y"’i"” _ «Flexible»
= "rl:m J.Moonen
i A
- «Combined
«Mixed» Aot
N. Rashevska B. Shunevych

Figure 1. Approaches to interpreting the essence of blended learning

The innovations that are being implemented today in the process of mastering academic disciplines in higher education
institutions include the use of various learning models and technologies.

In particular, when teaching professional disciplines, teachers, methodologists and pedagogical staff describe the
concepts, analyze the advantages and disadvantages of the proposed systems, share their experience of introducing
blended learning technologies into the educational process through the prism of such innovative types of learning as:
learning in a virtual classroom using massive open online courses, with options for combining synchronous and asynchronous
learning formats, self-directed learning, cloud-based and mobile learning, gamified learning, digital storytelling, cooperative
learning, project learning, etc.
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The modern education system should focus on technologies that develop education applicants’ ability to learn, process
and manage information, make quick decisions, and adapt to the requirements of the labor market. As practice shows,
traditional forms and methods of education teach students passively, without being able to acquire information on their own
and apply it in practice.

That is why today one of the priorities of the state, as set forth in the Law of Ukraine «On the National Informatization
Program», is the development of modern information technologies in all spheres of public life for the purpose of increasing
production efficiency, creating a nationwide network of information support for the life of the state, forming a system of
national information resources, and integration of Ukraine into the global information space. The national program of
informatization determines the specifics of the implementation of state policy in the field of informatization to meet the
needs and development of the information society, the introduction of information, communication and digital technologies
(Law of Ukraine «On the National Informatization Program», 2022).

The technology of blended learning has no specific authorship and was formed mostly spontaneously, as a result of
numerous attempts to change the existing methods and forms of organizing the educational process. This spontaneity and
multifactorial nature of blended learning development causes difficulties in its thorough analysis.

In 2006, the first fairly precise definition of blended learning appeared in the article Bonk, C., & Graham, C. «Handbook
of Blended Learning», which reflects its main features: "Blended learning is a learning system based on a combination of
face-to-face learning and learning through various computer tools» (Bonk, C. J., & Graham, C. R., 2012).

In our opinion, it is interesting to define blended learning as «a formal education technology according to which an
education applicant learns one part of the material online, partially independently managing his/her time, place, way and
pace of learning, and the other part of the material is studied in the classroom together with the teacher» (Bonk, C. J., &
Graham, C. R., 2012). At the same time, all activities during the study of a particular subject are logically interconnected
and, as a result, the student acquires relevant competencies and gains a holistic practice-oriented learning experience.

The technology of blended learning is based on the involvement of Internet resources in the educational process in
order to ensure the personalization of learning, which includes control of applicants for education by time, place, program
and pace of their learning. Let's elaborate on the characteristics of these elements:

TIME: the educational process is no longer limited to one lecture or practical lesson, day of study or academic
semester.

PLACE: the educational process goes beyond the classroom or even the educational institution.

PROGRAM: The educational process becomes more adaptive and personalized, involving the use of those
methods and learning materials that best meet the cognitive needs of students.

TEMP: variations in the speed of completing tasks are allowed; students work at their own pace, spending as
much time as necessary to develop certain skills and abilities and fully master the material.

For a better understanding of the specifics of blended learning technologies, it is worth highlighting the following main
components of blended learning technologies:

face-to-face learning (traditional classroom format with a form of teacher/student interaction)
digital learning (online work of a student and a teacher using the latest computer technologies) (Tsyunyak O.,
Rozlutska G., 2021).

The outlined components function in a constant interconnection, forming a single whole, which gives grounds to assert
that blended learning technology is a holistic system the components of which interact harmoniously under the condition of
the competent methodological organization.

Figure 2. Types of blended learning technology

In general terms, blended learning is an innovative learning technology in which part of the cognitive activity of students
takes place in the classroom under the direct guidance of a teacher, and the other part takes place outside the pedagogical
process, and is carried out independently when working with relevant digital resources, electronic and media learning tools.

Usually, experts understand blended learning technologies as a hybrid form of education, which is defined as a cross
between online and offline formats. Blended learning technology is not a universal tool for learning activities, but it can be

180



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 27 (2022)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

considered as Blended learning technologies offer several options for «mixing educational forms» and types of learning for
the modern educational process. These include:

- the process of combining full-time and distance learning;

- combining different learning formats within one group (based on face-to-face learning with the use of distance
learning technologies and various forms of work with electronic resources, online courses, etc.)

- a combination of independent learning and cooperation in the classroom;

- mixing basic educational content (textbooks and educational materials) with external materials (electronic resources).

The modern education system should focus on technologies that develop education applicants’ ability to learn, process
and manage information, make quick decisions, and adapt to the needs of the labor market. As practice shows, using
traditional forms and methods of education, students receive information passively, are unable to process it independently,
as well as to apply it in practice. The most popular in Ukraine under martial law is the practice of combining full-time and
distance forms of study with the use of blended learning technologies.

QUALITY INDICATORS OF BLENDED
EDUCATION

Figure 3. Indicators of the quality of blended learning.

Blended learning technologies can use both off-the-shelf digital resources and those created by teachers themselves.
In this case, it is better to give preference to integrated resources that combine educational content and tools for organizing
the educational process (Nykorak Ya., 2023).

Blended learning technologies are a priority form of education in modern educational institutions. This learning format
provides undeniable advantages for both teachers and students.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Blended learning allows you to optimize the teacher's time and increase the efficiency of the learning process as
a whole. At the same time, the student becomes an active participant in the educational process, able to build an
individual learning trajectory based on his or her own needs.

This contributes to the formation of a competent specialist who is competitive in modern conditions. Prospects for
further scientific research are associated with the problems of training teachers to implement blended learning in the
educational process.
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BIAOMOCTI NPO ABTOPIB

Barpiin Mapia — [okTop neparoriyHMx Hayk, BMKIaZay BULLOI
kateropii IBaHo-PpaHkiBCbKOro konemxy MprkapnaTtcbKoro Ha-
LioHaNbHOro yHiBepcuTeTy iMeHi Bacuna Ctedanuka (M. IBaHO-
®paHkKiBCbK, YkpaiHa)

Baii Irop — kaHangaT negaroriyHnx Hayk, AOUEHT, OOUEHT kade-
apv GaxoBrx METOAVMK i TEXHONOTiV NO4aTKoBOi OCBITH, MNprkap-
NaTCbKUA HaLiOHanbHWIA yHiBepcuTeT imeHi Bacung Credanuka
(M. IBaHO-®PpaHkiBCbK, YKpaiHa)

Bacapa6 Hartania — acnipaHTka kadeapu negaroriki 1a OCBiT-
HbOr0 MeHemXMeHTy iMeHi BorpaHa Ctynapwuka, [MNpukapnat-
CbKWIA HaLioHanbHWUIA yHiBepcuTeT iMeHi Bacung Ctedanuka (M.
IBaHO-PpaHKiBCbK, YKpaiHa)

BinaBuy ManuHa — [OKTOP negaroriyHmx Hayk, npodecop, nNpo-
decop kadenpu neparorikvu no4aTkoBoOi OCBiTH, [lpukapnar-
CbKWI HaujoHanbHUn yHiBepcuTeT iMeHi Bacuna CtedaHuka (M.
IBaHO-PpaHKiBCbK, YKpaiHa)

BiHnubka KaTtepuHa — [OKTOp neparoriyHux Hayk, npodecop,
npodecop kadenpn negarorikn, XmMenbHULbKA rymaHiTapHo-ne-
jaroriyHa akagemis (M. XMenbHUUpkuin, YkpaiHa)

BiHnubka OneHa — kaHAMAAT EKOHOMIYHWUX HaykK, AOLEHT, Npo-
PEKTOP 3 EKOHOMIYHUX MUTaHb, XMeNbHMLbKA FyMaHiTapHO-neaa-
roriyHa akagemist (M. XmMenbHUUbKNA, YkpaiHa)

BnaBr OkcaHa — [OKTOpka MefaroriyHMx Hayk, npodecopka,
npodecopka kadenpu i3MYHOro BMXOBaHHS, HauioHanbHWIA
yHiBepcuTeT «JIbBiBCbKa NoJiiTexHika» (M.JIbBiB, YkpaiHa)

BnaryH Hartania — noktop nepgaroriyHmx Hayk, npodecop, npo-
decop kadenpu neparorikm no4aTkoBoi OcCBiTW, [lpukapnat-
CbKMIA HaLujoHanbHWUIA yHiBepcuTeT iMeHi Bacung Credanuka (M.
IBaHO-PpaHKiBCbK, YkpaiHa)

Bacunuk MapuHa — kaHaMgaT nefaroriyHnx Hayk, AOLEHT, A0-
ueHT kadenpu iHO3eMHMX MOB lNpukapnaTCbkuii HaLiOHaNbHWUIA
yHiBepcuTeT imMeHi Bacuns CredaHnuka (M.IBaHO-PpaHKiBCbK,
YkpaiHa)

Baue6a Map’aHa — kaHAuaaT MeauyHUX Hayk, JOLEHT, JOLEHT
Kkadenpu BHYTPIWHLOI MeauuMHM Ta MEeACEeCTPUHCTBA, IBaHO-
®paHKiBCbKMIA HaUOHANIbHUIA MeOMYHUIA yHiBepcuTeT (M.IBaHo-
®dpaHkKiBCbK, YkpaiHa)

Bopouyk OkcaHa — kaHAMAaT nefaroriyHyx Hayk, AOUEHT, A0-
LeHT kadenpwu couianbHOi neparoriky Ta couianbHoi poboTu,
MprkapnaTCbknii HaLioHanbHWIA yHiBepcuteT iMeHi Bacuna Cre-
daHuka (M. IBaHO-PpaHKiBCbK, YkpaiHa)

FopeHko IpuHa - KaHanaaT GINoAOriYHMX HAyK, CTapLUniA BUKNIaA-
hay kadenpun iHO3eMHMX MOB Ta iHOOPMALINHO-KOMYHIKaLLIHMX
TEeXHONOrin, 3axiaHOYKPaiHCbKMIA HaLiOHaNbHUIA yHIBEPCUTET (M
TepHoninb, YkpaiHa)

F'ymeHiok IpuHa — kaHampatr GINONOriYHMX Hayk, OOUEHT Ka-
denpu neparorikn nNo4aTkoBOi OCBITW, lNpukapnaTCbkuii Hawujo-
HanbHWIA yHiBepcuTeT iMeHi Bacuna CtedaHuka (M. IBaHo-PpaH-
KiBCbK, YkpaiHa)

OepeHiok Map’aHa — acnipaHTka, [prkapnaTtcbkmnin HauioHanb-
HWIA yHiBepcuTeT iMeHi Bacuna CredaHuka (M. IBaHO-PpaH-
KiBCbK, YKpaiHa)

HOepkayoBa Onbra — gokTOp IiNOMAOriYHUX HAyK, OOLEHT, MpPo-
decop kadenpu nemarorikm no4atkoBoi OcBiTW, [lpukapnat-
CbKWIA HaLioHanbHWUIA yHiBepcuTeT imeHi Bacung Credanunka (M.
IBaHO-PpaHKiBCbK, YkpaiHa)

[oBGeHko CBiTnaHa — kaHauOaT NegaroriyHnx Hayk, AOLEHT,
poueHT kadenopu neparorikm nNo4aTtkoBoi OCBITW, [pukapnat-
CbKWI HaujoHanbHUI yHiBepcuTeT iMeHi Bacuna CtedaHuka (M.
IBaHO-PpaHKiBCbK, YkpaiHa)

[oBraHb AHaTtonin — poktop dinocodcbkux Hayk, npodecop
Kkadenpu ykpaiHo3HaBcTBa i ¢inocodii, TepHONINLCLKUA Ha-
LIOHaNbHUA TEeXHIYHWI yHiBepcuTeT iMeHi L.Mynoa (TepHonineb,
YkpaiHa)

Aoerui Oner — kaHamMaaT Gi3MKo-MaTeEMaTUYHUX Hayk, AOLEHT
kadenpu neparorikv no4atkoBOi OCBITW, lpukapnaTtCbkuii Ha-
uioHanbHUn yHiBepcuTeT iMeHi Bacuns CtedaHuka (M. IBaHO-
dpaHkiBCbK, YkpaiHa)

3arypa ®Pepip — kaHgngat Hayk 3 (iBMHHOrO BUXOBAHHS i
CMNopTy, OOLEHT, 3aBigyBady kadenpu atneTuyHux BUAiB CropTy,
J1bBIBCbKMIA [EePXaBHUIA YHIBEPCUTET (Pi3NYHOI KySIbTYpPU i CIOPTY
iMmeHi IBaHa Bobepcbkoro (M. JIbBiB, YkpaiHa)

lniliuyk Jllo6omupa — kaHauOaT neaaroriyHMX Hayk, OOLEHT,
[oueHT kadeapu neparorikm no4aTkoBoi OCBiTW, [Mpukapnat-
CbKMIA HauioHanbHWIA yHiBepcuTeT imeHi Bacunga Credanuka (M.
IBaHO-PpaHKiBCbK, YkpaiHa)

Keac OneHa — JoOKTOp neparoriyHmx Hayk, npodecop, 3aBif-
yBay kadepw 3aranbHOi negarorikym Ta nefaroriku BULLOI LWKO-
nn, JIbBIBCbKWIA HaLiOHaNbHWIA yHiBEPCUTET iMeHi IBaHa PpaHka
(m.J1bBiB, YKpaiHa)

KiniueHko OkcaHa — kaHoMAaT nejaroriyHnx Hayk, OOLEHT, A0-
LeHT kadenpun negarorikym noyatkoBoi OCBITW, lNMpukapnaTcbkui
HaujioHanbHWI yHiBepcuteT imeHi Bacuna CtedaHuka (M. IBaHO-
®dpaHkiBCbK, YkpaiHa)

Knenap Mapisa — nokTop negaroriyHmx Hayk, npodecop, node-
cop kadenpu neparorikv no4aTkoBOi OCBITH, [MpukapnatCcbkui
HauioHanbHWUIA yHiBepcuTeT iMeHi Bacuns CtedaHuka (M. IBaHO-
PpaHkKiBCbK, YkpaiHa)

Ko6anb Bacunb — kaHauaat nemjaroriyHUX Hayk, npodecop,
npodecop kadenpw nenarorikv AOLLKINbHOI, NOY4aTKOBOI OCBITU
Ta OCBITHBOMO MEHEeMXMEHTY, MPOPEKTOP 3 HayKOBO-Nneaaroriy-
HOT po60TK, MyKaudiBCbkUiA AepXaBHWI yHIBepcuTeT (M. Mykaye-
BO, YKpaiHa)

Komap Onbra — foKTOp negarori4yHux Hayk, npodecop, 3aBif-
yBay kadenpn GaxoBUx METOAMK Ta IHHOBALIHUX TEXHONOrIA y
NOYaTKOBIN LUKONI, YMAHCbKMIA AEPXaBHUIN NeJaroriYyHni yHisep-
cuteT imeHi Masna TnunHm (M. YmaHb, YkpaiHa)

Konpyp OkcaHa — JOKTOp meparoriyHuMx Hayk, npodecop, ae-
KaH neparoriyHoro gakynoteTy, NpukapnaTCbKnin HauioHaNbHUIA
yHiBepcuTeT imeHi Bacuna Crtedanuka (M. IBaHO-PpaHKiBCbK,
YkpaiHa)

Konuyk-Kaweubka Mapia — kaHampoar negaroriyHux Hayk, [o-
LeHT, OOUEHT Kadeapun negaroriky no4aTtkoBoi OCBiTH, Mpukap-
naTCbKUA HauioHanbHWIA yHiBepcuteT iMeHi Bacuns CredaHuka
(M. IBaHO-PpaHkiBCbK, YKpaiHa)

KopHieHko Mapisa — acnipaHTka, MukonaiBCbkuii HaujioHasb-
HWIA yHiBepcuTeT imeHi B. O. CyxomnuHcbkoro (M. Mwukonais,
YkpaiHa)

Kotuk TetsiHa — [OKTOP neparoriyHmx Hayk, npodecop kade-
opv GaxoBnx METOOMK i TEXHOMOTIN NOY4aTKOBOI OCBITH, Mpukap-
naTCbKWA HaujoHanbHUIA yHiBepcuTeT iMeHi Bacuna Credanuka
(M. IBaHO-PpaHkiBCbK, YKpaiHa)

KpaiiHuk [iana-Mapia — ctygeHTtka, lNpukapnaTCbkuini Hauio-
HanbHWI yHiBepcuTeT imeHi Bacuns Ctedanuka (M. IBaHo-PpaH-
KiBCbK, YkpaiHa)

Kysis Mapis — noueHT kadenpu iHo3eMHMX MOB Ta iHpopmaL,iii-
HO-KOMYHIKaLNHNX TeXHONOTin, 3axigHOYKpPaiHCbKMIA HaljioHasb-
HWI yHiBepcuTeT (M TepHoninb, YKpaiHa)

Jlemak OkcaHa — 3006yBayka TPETbOro (OCBITHLO-HAYKOBOMO)
piBHSA BULLOI OCBITU AokTop dinocodii cneujansHocTti 011 OcBiT-
Hi, negaroriyHi Haykn, MykadiBCbkuin ep>XaBHUA YHIBEPCUTET (M.
MykayeBo, YkpaiHa)

JiuceHko Henni — nokTop negaroriyHmnx Hayk, npodecop, Mpu-
KapnaTCbKuiA HaujoHanbHUn yHiBepcuteT iMeHi Bacuna Creda-
HuKa (M. IBaHO-PpaHKiBCbK, YkpaiHa)

JIncenko OnekcaHgpa — [OOKTOP MeparoriyHuMx Hayk, npode-
cop, lMpukapnaTcbkuii HaUiOHaNbHUA YHIBEPCUTET iMeHi Bacunga
Credanuka (M. IBaHO-DPpaHKiBCbK, YkpaiHa)
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Jlitein KOnia — crygeHTka, [NpukapnaTtCbkUin HauioHaNbHWIA
yHiBepcuTeT iMeHi Bacuna CrtedaHuka (M. IBaHO-PpaHKiBCbK,
YkpaiHa)

Makcumuyk XKaHHa — Buknagay kadeopu iHO3EMHUX MOB Ta
iHPOPMaLNHO-KOMYHIKaLLIMHNX TEeXHONOrIiN, 3axigHOYyKpaiHCbKNiA
HaujoHanbHU yHiBepcuteT (M. TepHoninb, YkpaiHa)

MaTtBeeBa Hatania — kaHonaaT negaroriyHnx Hayk, OOLEHT Ka-
denpu neparoriky no4yaTkoBoi OCBITK, lNpukapnaTCbkuin Hawio-
HanbHWI yHiIBepcuTeT iMeHi Bacunsa CtedaHuka (M. IBaHO-DpaH-
KiBCbK, YkpaiHa)

Mariwak MapiaHHa — kaHOMOAT NefaroriYyHUX Hayk, AOLEHT,
MprkapnaTCbknii HaLioHanbHWA yHiBepcuTeT imeHi Bacuna Cre-
daHuka (M. IBaHO-DpaHKiBCbK, YkpaiHa)

MauunHcbka HaTtanisa — [okTOp neparoriyHmx Hayk, npodecop,
3aBigyBay kadenpu Mo4YaTKOBOI Ta AOLIKiNIbHOI OCBiTM, JIbBiB-
CbKWI HauioHanbHWUIA yHiBepcUTET iMeHi IBaHa PpaHka (M. JIbBiB,
YkpaiHa)

Meprenb TeTsiHa — KaHOMOAT MEOVUYHUX HAyK, AOLEHT, AOLEHT
kadenpn BHYTPIWHLOI MeANUVHM Ta MencecTpPUHCTBA, IBaHO-
PpaHKiBCbKNIA HaLLiOHANbHWUIT MeAWYHWIA YHIBEPCUTET (M. IBaHO-
®dpaHkiBCbK, YkpaiHa)

MykaH HaTanisa — nokTop megaroriyHux Hayk, npodecop, npo-
decop kadbenpw neparoriki Ta iHHOBALNHOI OCBITK, HauioHanb-
HUI yHiBepcuTeT «J1bBiBCbKa noniTexHika» (M. J1bBiB, YkpaiHa)
HaropHun flpocnaB — kaHamgat inoforiyHMX Hayk, OOLEHT,
DOUEHT kadedpyn MOBO3HABCTBA, XMENbHULbKUIA YHIBEPCUTET
ynpaeniHHa Ta npasa iMeHi JleoHiga K03bkoBa (M. XMeNbHULKUIA,
YkpaiHa)

O3apko BepoHika — cTyneHTka, lNpukapnaTtCcbkuii HauioHanb-
HMIN yHiBepcuTeT iMeHi Bacuna CredaHuka (M. IBaHO-PpaH-
KiBCbK, YkpaiHa)

Onigap Mapia — pokTop negaroriyHux Hayk, npodecop, npo-
decop, 3aBiayBay kadeapu negaroriku no4aTkoBoi ocsitu, Mpu-
KapnaTCbkuiA HaujoHanbHWIn yHiBepcuteT iMeHi Bacuna Creda-
HuKa (M. IBaHO-PpaHKiBCbK, YkpaiHa)

M’atka Hapia — crtygeHTka, [MprkapnaTCbkumini HauiOHaNbHUIA
yHiBepcuTeT iMeHi Bacuna CrtedaHuka (M. IBaHO-PpaHKiBCbK,
YkpaiHa)

MepeHuyk Onbra — crapLmii Buknagad kadenpu ykpaiHcbkoi Ta
iHO3eMHMX MOB, TEpPHOMINbCbKMUI HaUiOHANbHUIA TEXHIYHWIA YHi-
BepcuTeT iMeHi |.Mymos (TepHonink, YkpaiHa)

Mpokonie JIlo60B — KaHaMAAT NefaroriyHMX Hayk, AOLEeHT, 3a-
BigyBay kadenpu negarorikym t1a OCBITHbOrO MEHEOKMEHTY iMeHi
BorpaHa Ctynapwka, MpukapnaTCbkuil HaLiOHaNbHWIA YHIBEPCK-
TeT iMeHi Bacuna Credanuka (M. IBaHo-PpaHkiBCbK, YkpaiHa)
MpoTtac OkcaHa — AOKTOP NejaroriyHnx Hayk, goueHT, MNpukap-
NaTCbKUA HaLOHanbHWUIA yHiBepcuTeT imeHi Bacuna CredaHuka»
(M. IBaHO-PpaHkiBCbK, YkpaiHa)

Pero NaHHa — kaHouaaT negaroriyHMx Hayk, OOLEHT, 3aBig-
yBay kadenpu OOLWKIIbHOI, NOYaTKOBOI Ta iHK/IKO3MBHOI OCBITH,
3akapnartCbkuin iHCTUTYT MiCASAVMIIOMHOI MeaaroriyHoi OCBITU
(M.Yxxropoga, YkpaiHa)

PoamaH IpuHa — [oKTOp neparoridyHux Hayk, npodecop, npo-
decop kadenpu aHrnincbKOi MOBU, NiTEPaTypu 3 METOAMKAMMU
HaBYaHHA, MykadiBCbKMI OepXXaBHUN yHiBepcuTeT (M. Mykayeso,
YkpaiHa)

Ca6art Hagia — kaHOMpaTt nejaroriYHux Hayk, OOUEHT, OOLEHT
kadenpw coujanbHOi negaroriki Ta coujanbHoi poboTu, MNpukap-
naTCbKUA HauioHanbHWIA yHiBepcuteT iMeHi Bacunga CredaHuka
(M. IBaHO-PpaHkiBCbK, YkpaiHa)

Cab6art Harania — kaHguaaT nejaroriyHnx Hayk, AOLEHT kade-
Apun coujansHoi neparoriku Ta coujansHoi po6oTtu, Mpukapnar-
CbKMI HauioHanbHWIA yHiBepcUTET iMmeHi Bacuna CtedaHuka (M.
IBaHO-PpaHKiBCbK, YkpaiHa)

CaBuyk Bopuc — gokTop icTopmyHMx Hayk, npodecop, npode-
cop kadeppun neparorikv Ta NegaroriyHoro MeHeoKMEHTY iMeHi
BorpaHa Ctynapuka, MNpukapnaTcbkuii HalioHaNbHWIA yHIBEpCU-
TeT imeHi Bacuns CtedaHuka (M. IBaHO-PpaHkiBCbK, YkpaiHa)
CkomopoBcbka IpuHa — kaHaupaT negaroriyHMx Hayk, OOLEHT,
MprkapnaTcbKin HaLioHanbHWI yHiBepcuTeT imeHi Bacuna Cre-
daHuka (M. IBaHO-PpaHKiBCbK, YkpaiHa)

CtuHcbka BikTopia — [okTOop neparoriyHux Hayk, npodecop,
npodecop kadeapn negarorikm Ta OCBITHBOIO MEHEOXMEH-
Ty imeHi BorpaHa Crtynapuka, MpukapnaTCbKuini HauioOHaNbLHWUIA
yHiBepcuTeT iMeHi Bacuna CrtedaHuka (M. |BaHO-PpaHKiBCbK,
YkpaiHa)

CyntaHoBa Hatans — [oKTOp negaroriyHux Hayk, npodecop
kadenpw negarorikv i ncuxonorii, MukonaiBCbkuin HaLiOHaNbHWIA
yHiBepcuTeT iMeHi B.O. CyxomnuHcbkoro (M. Mukonais, YkpaiHa)

TumkiB [eHuc — cTygeHT, [pukapnaTCbkuii HaLiOHaNbHWIA
yHiBepcuTeT iMeHi Bacuna CrtedaHuka (M. |BaHO-PpaHKiBCbK,
YkpaiHa)

TpyxaH OkcaHa — acucTeHT kadenpwu aHrnincbkoi dinonorii,
MprkapnaTCbknin HaLioHanbHWIA yHiBepcuTeT iMeHi Bacuna Cre-
daHuka (M. IBaHO-PpaHKiBCbK, YkpaiHa)

®disewi OkTaBia — LOKTOP NefaroriyHMx Hayk, npodecop, Npo-
decop kadenpu neparoriku OOLIKIBLHOI, NOYAaTKOBOI OCBITU Ta
OCBITHbOr0 MeHeaXMeHTY, MykadiBCbknii OepXaBHUA YHIBEPCU-
TeT (M. MykayeBo, YkpaiHa)

®domin KaTtepuHa — kaHaupat nefaroriyHMX Hayk, OOLEHT Ka-
denpun negarorikm nNo4aTkoBOi OCBITW, puKapnaTCbKnin Hawjo-
HanbHWIA yHiBepcuTeT iMeHi Bacuna CtedaHuka (M. IBaHo-PpaH-
KiBCbK, YkpaiHa)

XBanub6ora TeTdHa — OOKTOP NearoriYyHUX Hayk, npodecop,
npodecop kadenpn iHO3EMHUX MOB, TepHOMINbLCbKUA HaLio-
HanbHWIA MeauyHuiA yHiBepcuTteT imeHi |. 9. FopbayeBcbkoro
MOS3 YkpaiHu (M. TepHoninb, YkpaiHa)

YepeiHcbka IHHa — [JOKTOp nedaroriyHnx Hayk, npodecop,
npodecop kadenpu neparorikm MNO4aTkoBOi OCBiTW, [Npukap-
naTCbKWn HalioHaNbHUIA yHiBepcuTeT iMeHi Bacuns CredaHuka
(M. IBaHO-PpaHkiBCbK, YkpaiHa)

YiHyoit OnekcaHap — KaHAuAAT MefaroriyHMX Hayk, OOLEHT,
OoueHT kadenpu ¢di3nku, Gionorii Ta MeToauk IXHbOro HaBYaHHS,
LleHTpanbHOYKpaiHCbKWIn AepXaBHUA NefaroriyHnin yHiBepcuTeT
iMeHi Bonogumnpa BuHHuyeHka (M. KponuBHUUbKMIA, YKpaiHa)
LWknepa Jleca — ctapwuii Buknagady kadpegpu iHO3eMHUX MOB,
MpukapnaTcbknin HaLioHanbHWIA yHiBepcuTeT iMeHi Bacuna Cre-
daHuka (M. IBaHO-DpaHKiBCbK, YkpaiHa)

Llikypko AHreniHa — acnipaHTka kadenpu negaroriku, Metoau-
K1 Ta MEHEOXXMEHTY OCBITWU, aCUCTEHT kadeapn NpakTUYHOI NCu-
xonorii YKpaiHCbKOi iHXeHepHO-nefaroriyHoi akagemii (Ykpaina)
LtoxmaH Jlinia — poueHT kadenpn iHO3EMHUX MOB Ta iHDOpP-
MaLHO-KOMYHIKaLiHMX TEXHONOriN, 3axigHOYKPaiHCbKNA Hawi-
OHanbHWI yHiBEpcUTET (M TepHoninb, YkpaiHa)

Lep6ak KOpin — 3acTynHMK AekaHa coujanbHO-ryMaHiTapHOro
dakynbTeTy npodecop kadenpu iHGOPMaLIAHOI Ta COOLLIOKYIb-
TYPHOI LiSNIbHOCTI, AOKTOP MefaroriyHnx Hayk, 3axifHOyKpaiH-
CbKMIN HaLiOHaNbHWI yHiBepcUTeT (M. TepHoninb, YkpaiHa)
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Trukhan Oksana — Assistant Professor at English Philology
Department, Vasyl Stefanyk Precarpathian National University
(Ivano-Frankivsk, Ukraine)

Tymkiv Denys — student, Vasyl Stefanyk Precarpathian National
University (Ilvano-Frankivsk, Ukraine)

Vasylyk Maryna — Ph. D (Pedagogy), Associate Professor of the
Department of Foreign Languages, Vasyl Stefanyk Precarpathian
National University (lvano-Frankivsk, Ukraine)

Vatseba Mariana — Candidate of Medical Sciences, Associate
Professor, Ivano-Frankivsk National Medical University (lvano-
Frankivsk, Ukraine)

Voroshchuk Oksana - Candidate of Pedagogical Sciences,
Associate Professor, Vasyl Stefanyk Precarpathian National
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PEOAKLIIMHA KOJETIS
HAYKOBOIro ®AXOBOro BUAAHHA 3 NEJATOriYHMUX HAYK
«FIPCbKA LUKOJIA YKPAIHCbKUX KAPNAT»

rONOBHWUIA PEJAKTOP

BinaBuuy Manuna BacuniBHa — QOKTOP neparoriyHmx Hayk, npodecop kadenpy negaroriku no4aTkoBOi OCBITU [pyKapnaTtcbkoro
HauioHasIbHOro yHiBepcuTeTy iMeHi Bacuna CtedaHuka (M. IBaHo-PpaHKiBCbK, YkpaiHa)

3ACTYMNHUK roJIOBHOIo PEAAKTOPA

MockaneHko KOpiit MuxaiinoBuy — kaHangat ¢inocodcbkmx Hayk, npodecop, AMpekTop IBaHo-PpaHKIiBCbKOro GpaxoBoro Konemxy
MprKapnaTCbKoro HalioHanbLHOro yHiBepcuTeTy iMmeHi Bacunsa CtedaHuka (M. IBaHO-PpaHkiBCbK, YkpaiHa)

BIANOBIAAJIbHUIA CEKPETAP

YepeiHcbka IHHa BorpgaHiBHa — [OKTOP nefaroriyHnx Hayk, npodecop, npodecop kadenpun negaroriku no4aTkoBoi OcBiTK Mpukap-
naTCbKOrO HaLjioHaNbHOMO yHiBepcuTeTy iMeHi Bacuns Ctedanuka (M. IBaHo-PpaHkiBcbk, YkpaiHa)

LleneHpa Irop €BreHoBMY — JOKTOP MOMAITMYHMX Hayk, nNpode-
cop, pekTop, MNpukapnaTCbKMin HaLOHANbHNIA YHIBEPCUTET iMEHi
Bacunsa CtedaHuka (M. IBaHO-PpaHKiBCbK, YKpaiHa)

bina OneHa AHaToniiBHa — JOKTOp neparoriyHuMx Hayk, npo-
decop, 3asigyBad kadempu negarorikm i ncwuxonorii, 3a-
KapnaTcbkuii  YropcbKWin iHCTUTYT iMeHi ®epeHua Pakoui I
(M. Beperoso, YkpaiHa)

Bnaet OkcaHa 3iHOBiiBHA — [OKTOP NejaroriYyHux Hayk, Oo-
ueHT kadpeapn Gi3MYHOro BMXOBaHHS, HaujioHanbHWIA yHiBEPCK-
TeT «JlbBiBCbKa lNoniTexHika» (M. JIbBiB, YKpaiHa)

BnaryH Hatanis MuxanniBHa — JOKTOp negaroriyHnx Hayk, npo-
decop, npodecop kadenpu nenaroriku no4aTkoBoi OcBiTH, Mpu-
KapnaTCbKWI HaLioHaNbHWI yHiBepcUTET imeHi Bacung CredaHuka
(M. IBaHO-PpaHKiBCbK, YkpaiHa)

BorpaHeub-binockaneHko Hartania IBaHiBHa — [oKTOp ne-
[aroriyHnx Hayk, rOfIOBHWA HayKOBWIA CniBpPOGITHWK BigAiny Ha-
BY@HHSI MOB HaLliOHaNnbHUX MEHLUWH Ta 3apybixHOI niTepaTypu,
IHCTUTYT negarorikn HAMH Ykpainu (M. Kunig, YkpaiHa)

Banar Bounuex — [OKTOpP nefaroriyHMX Hayk, NpPOPeKkTop Yy
cnpaBax CTyOEHTCbKMX Ta HaBYaHHS, 3asigyBay BiggineH-
He 3aranbHOi OWAAKTMKM Ta OCBITHIX cucTeMm, >KellyBCbKun
yHiBepcuTeT (M. Xewys, Pecny6nika MonbLua)

FopniHiy TeTaHa IropiBHa — KaHAMAAT NegaroriyHNX Hayk, OOLEHT
kadenpn iHO3eMHMX MoB, OBH3 «TepHoninbCbkuii OepxaBHWit
MeomyHuin yHiBepceuteT iM. |9, TobaveBcbkoro» (M. TepHoninb,
Ykpaina)

3aBropogHsa TetaHa KocTAHTMHIBHA — [OKTOp neparoriy-
HUX Hayk, npodecop, 3asigyBay kadeapu neparoriku iMeHi
BorpaHa Ctynapuka, lMpukapnaTtCbkuin HauioOHaNbHUA yHIBEPCHK-
TeT iMeHi Bacuns Ctedanuka (M. IBaHO-PpaHkKiBCbK, YkpaiHa)
3Bapwuy IpyHa MukonaiBHa — LOKTOP NefaroriyHnx Hayk, ctap-
WKMIA HayKoBWUA cniBpobiTHMK, npodecop kadeapu iHO3EMHOI
dinonorii Ta nepexknagy, KMiBCbknin HauioHanbHUN TOProBEbLHO-
€KOHOMIYHUI yHiBepcuTeT (M. Kuis, YkpaiHa)

Konpyp OkcaHa CoO30HTiBHA — [OKTOp MNefaroriyHuMx Hayk,
npodecop, nAekaH neparoriyHoro dakynbteTy [lpukapnat-
CbKWI HalioHanbHWIA YHiBepcuTeT iMeHi Bacuns CredaHuka
(M. IBaHO-PpaHkiBCbK, YkpaiHa)

KoHoHeHko Bitanin IBaHOBUY — [0KTOP INOAOMYHUX Hayk,
npodecop, akagemik HAMH Ykpainn, 3asigyBay kadenpu 3a-
rafbHOro Ta repmMaHCbKOro MOBO3HABCTBa, [lpukapnaTcbkuii
HaujoHanbHWI yHiBepcuTeT iMeHi Bacuna CtedaHuka (M. IBaHo-
PpaHkKiBCbK, YkpaiHa)

Kotuk TeraHa MukonaiBHa — OOKTOP negaroriyHmx Hayk, npode-
cop kadenpn ¢daxoBUX METOAMK i TEXHONOTIN MOY4aTKOBOI OCBITY,
MprikapnaTCbknii HaLlioHaNbHWIA YHIBEPCUTET iMeHi Bacunsa Creda-
HuKa (M. IBaHO-PpaHkiBCbK, YkpaiHa)

Kyuyain Onekcanap BonoaumupoBuy — [OKTOP nenaroriyHmx
HayK, JoueHT kadenpwn neparoriki, HauioHanbHWA yHiBEpCUTET
Giopecypcis i npuposokopucTyBaHHs Ykpainu (M. Kuis, Ykpaina)
Jiucenko Henni BacuniBHa — 0OKTOp negaroriyHnMX Hayk, npo-
decop, 3asigyBady kadenpu Teopii Ta METOOVKU AOLUKIAbHOI i
cneujanbHOi OCBITK, MNMprKapnaTCbknin HaLiOHANbLHUA YHIBEPCU-
TeT iMeHi Bacuns Credanuka (M. IBaHo-PpaHkiBCbK, YkpaiHa)

Mazyp [MboTp — [OKTOp nepjaroriyHMx Hayk, npodecop,
3aBigyBa4y kadeppu neparoriku, [epxasHa Buwa npodecivHa
wkosa B M. Xonwm (M. Xonm, Pecny6nika MonbLua)

Makcumuyk Bopuc AHaToOninoBUY — [OKTOP MefaroriyHmx
HayK, npodecop kadenpu coujansHoi poboTu, coujansHoi neaa-
rorikn Ta ®i3nyHOI KynbTypy, |3MainbCbknii AepXaBHUn ryMaHi-
TapHUI yHiBepcuteT (M. I3main, YkpaiHa)

MapycuHeub Map’aHa MuxaiiniBHa — [OKTOP negaroriyHmx
Hayk, npodecop, npodecop kadenpn negarorikv i NCUXONOrii,
HaujoHanbHWin neparoriyHui yHiBepcuteT imeHi M.IN. Oparoma-
HoBa (M. KuiB, YKpaiHa)

Mom6Gek Ania AHyap6ekiBHa — kaHOuOaT neparoriyHMx Hayk,
acouinoBaHunii  npodecop, uneH-kopecrnoHgeHt MAH 110,
KazaxCcbkuii HaujOHanbHU NeJaroriYyHnin  yHIBEpPCUTET  iMEeHi
Abas (M. AnmaTun, Pecnybnika KazaxctaH)

MykaH Hartania BacuniBHa — J0KTOp negaroriyHux Hayk, npode-
cop, npodecop kadenpu negarorikv Ta iHHOBaUHOI OCBITW, Haui-
OHaNbHWI yHIBepcuTeT «J1bBiBCbka MosiTexHika» (M. JIbBiB, YkpaiHa)
Oniap Mapia TMeTpiBHa - [JOKTOpP NedaroriYHMx Hayk,
npodecop, 3asigyBay kadenpu negaroriku rno4yaTkoBOi OCBITU
MpukapnaTCbknii  HaUiOHanbHWIA  yHiBEpcuTeT imeHi Bacuna
Credanuka (M. IBaHO-PpaHKiBCbK, YKpaiHa)

NanblukoBa IpuHa OnekcaHppiBHa — JOKTOP MeAaroriYHUX Hayk,
npodecop kadenopyn neparoriYHUX TEXHOJOri MOYaTKOBOI OCBITY,
nekaH dakynbTeTy MO4aTkoOBOrO HaB4yaHHsl, [MiBAEHHOYKPAiHCHKOro
HauioHaIbHOr0 neparoriyHoro yHisepceuteTy imeHi K. . YwmrHebkoro
(m. Oneca, YkpaiHa)

MenykoBcKi Puwiapa — AOKTOP nejaroriyHvX Hayk, AekaH nega-
roriYHOro iHCTUTYTY, XeluyBcbkuii yHiBepcuteT (M. Xewys, Pec-
ny6nika MonbLya)

PomaHiok CsiTnaHa 3axapiBHa — [LOKTOP MefaroriyHux Hayk,
npodecop, 3asigyBad kadenpu neparorikm tTa METOOUKU Mo-
4aTKOBOI OCBITW, YepHiBeLbKMI HALOHANbHNIA YHIBEPCUTET iMEHI
HOpis ®enbkoBmya (M. YepHisui, YkpaiHa)

®depipunk TetaHa [AMuTpiBHa — [OKTOP MefaroriyHUX Hayk,
npodecop kadenpu neparoriku Ta METOAMKM NMOYaTKOBOI OCBI-
T, YepHiBeLbKMii HaujoHanbHUIA yHiBepcuTeT imeHi Opis denb-
KoBuya (M. YepHisui, YkpaiHa)

GepunwnH  Hapis OpecTtiBHa - [oOKTOp  negaroriy-
HUX Hayk, npodecop, 3aBsigyBay kadenpn iHO3EMHUX MOB,
OBH3 «TepHoONinbCbkniA OepXaBHWUIA MEeOUYHUA YHiBEpCUTET
im |.4. Top6ayeBcbkoro» (M. TepHoninb, YkpaiHa)

Yeninb Mapia MupoHiBHa — [OKTOP nejaroriyHux Hayk, npo-
decop, 3asinyBay kadenpu 3aranbHOI Neaaroriku Ta AOLWKINbHOI
0CBITK, [lporobuupknini epXxaBHUn  NepgaroriyHnin yHiBepcuTeT
imeHi IBaHa ®PpaHka (M. porobuy, YkpaiHa)

Sl6noHcbkuii AHAPIA IBaHOBUY — JOKTOP NMCUXONOMYHUX HayK,
OOLEHT, 3aBigyBay kadeapn negaroriku Ta iHK03MBHOI OCBITH,
MwukonaiBCbkuin HaujoHanbHUIN yHiBepcuTeT iMeHi B. O. Cyxowm-
NMHCbKOro (M. Mukonais, YkpaiHa)
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3anpowyemMo o cnienpaui!

BenbMuwaHOBHI BYMTENI | BMXOBATESi, OPraHi3aTopu i KEPIBHUKN OCBITW, BYEHi-Megaroru i gocnigHukn 3 YkpaiHm
Ta iHWWX KpaiH, WO BMBYAIOTb IOOVHY, ii XUTTS | PO3BUTOK.

lFopu, B GKii KpaiHi BOHM 6 He Oynn, CrnpaBnsioTb NPUONM3HO OOHAKOBWA BMAMB Ha iX MellkaHuiB. [ipcbki
naHgwadTn i 0cobnmBi KNiMaTUYHI YMOBM BU3Ha4YaloTb cneuu@iky XUTTEQIANbHOCTI i XUTTE3abe3neyeHHs, Tpaauuii
i 3BMyal, cnoci6 rocnoaapioBaHHs i BUXOBaAHHSA AiTel.

Bnnuen npupogHoro cepeposuiia (rip, nicy, cTeny, KniMaty TOro 4u IHWOro perioHy TOLWLO) Manxe He
BPaxOBYIOTbCS B OpraHidauii HaB4asbHO-BUXOBHOIrO npouecy. [yxe 4acTo Ti, XTO LeN Npouec 3AiNCHIOE, i cami He
3HalTb 0COBNMBOCTEN HOPMYIOHOro BMJIMBY CUT MPUPOLM HA CTAHOBAEHHS | PO3BUTOK JIIOACHKOT 0COBUCTOCTI.

"pynoto BueHux MprKapnaTCcbKOro HaLioHaNbLHOrO YHiBepcuTeTY iMeHi Bacung CtedaHuka (YkpaiHa) po3pobnsetses
perioHanbHMi NpoekT «lipcbka wkona. CtaH. MNpobnemun. MNepcnekTnem po3BUTKY>.

MeToto npoexTy €:

* BMBYEHHS BM/IMBY PCLKOrO CepefoBuLLa Ha PO3BMTOK, HABYAHHS i BUXOBAHHS Y4HIB;

* AOCNIIKEHHs 3MICTY, GOPM i METOIB BMKOPUCTAHHA BYMTENAMU i BUXOBATENSMM OCOGIMBOCTEN TipCbKOro

[OBKINAS 3 METOIO NIABULLEHHS e(hEKTUBHOCTI HaBYaIbHO-BUXOBHOIO MPOLLECY;

+ y3araJibHEHHSl pe3ynbTaTiB BUBYEHHS BIMJIMBY MPCbLKOr0 CepenoBuLlia Ha PO3BUTOK YYHIB, OTPUMAHHS HayKOBUX

3HaHb, BCTAHOBJIEHHS 3aKOHOMIPHOCTEN HOPMYBaHHS 0COBUCTOCTI B CneumdivyHnX yMmoBax rip;

- nigrotoBka MNPOMO3WLiii Ta pekoMeHOaliil LWoA0 BpaxyBaHHS OCOOGSMBOCTEN ripCbKOro cepenoBulla Ans

BYMTENIB, BUXOBATENIB, OPraHi3aTopiB i ynpasniHLIB OCBITOIO Pi3HMX PiBHIB.

lMpocumo o3HanomMuTUCs 3 Hawum «[poekTom», «OpPIEHTOBHOK TEMATUKOI HAyKOBWUX OOCHIOKEHb», SKi BMILLEHI
B MonepenHix BUOaHHSX, BpaxyBaTh COLiaNbHO-EKOHOMIYHI Ta KyNbTYPHO-ICTOPMYHI YMOBM i 0COBANBOCTI CBOEI KpaiHn
i CNiNIbHO AOCNIAKYBATU LLIO MAIOBMBYEHY Npobnemy.

[MopiBHANBHUI aHani3 PiI3HMX HaNPsIMIB HAYKOBOIO BUBYEHHSI O3HAYEeHUX MUTaHb AAaCTb 3MOry He nuwe NoainnTUCh
[OCBIOOM ypaxyBaHHS BMAUBIB CUJ1 NPUPOAM Ha BUXOBAHHS i PO3BUTOK AiTEN, ane i BCTAHOBUTU NEBHI 3aKOHOMIPHOCTI
HaB4YaNbHO-BUXOBHOI pOOOTM B YMOBAX ripCbKOro perioxy.

PesynbTatammn HanpauoBaHb Y4eHMX YKpaiHM Ta iHWKX KpaiH MOXHa 6yae 0OMIHATUCh HE NILLE LINSXOM HayKOBUX
nybanikauin, ane n y npoueci ix 00roBoOpeHHs Ha MiXXHAPOAHUX CeEMiHapax, CUMMNO3iyMax, KOHMepeHLLax.

Mpupoao3HaBLi ripcbkux kpaiH €Bponu BxXe 06’egHannca B OOCHIOXEHHSX Npobnemn 36epexeHHs i cTtanoro
po3BuTKY rip (Anbniicbka, Kapnatcbka KOHBeHLIi Towo). B 78 kpaiHax cBiTy cTBopeHo HaujoHanbHi KomiteTu Tip.

YyeHi — neparoru, MnCUX0norn, Meamku, COujosiorn, HapoAO03HaBUj — MaloTb TakOX 06’edHATUCb Y BUBYEHHI
npo6nemMm B3aemMogii npMpoan i NioavHW, BNANBY NPUPOAMN HAa PO3BUTOK OCOBUCTOCTI K HAMBULLIOI LIHHOCTI AepXXaBu
i cycninbcTBa.

3anpowyemMo 0 HayKOBOi CniBnpaw,.

P03p0o6HMKM NMPOEKTY
Welcome to cooperation!

Dear teachers and tutors, organizers and heads of educational institutions, scientists-teachers and researchers
in Ukraine and other countries, studying the person, her life and development. Mountains, no matter in what
country they are, make approximately identical influence on their inhabitants. Mountain landscapes and special
climatic conditions determine specificity of ability to live and life-support, traditions and customs, ways of managing
and children’s education.

Influence of the environment (mountains, woods, steppes of a region) almost is not taken into consideration at
the organization of educational process. Very often those who carries out this process, do not know themselves all
features of forming influence of the natural conditions on the making and development of the human person.

The regional project «Mountain school. Condition. Problems. Prospects of development» is developed by the group
of scientists of the Precarpathian National University named alter Vasyl Stefanyk (Ukraine).

The purposes of the project are as follows:

Studying influence of the mountain environment on development, training and education of pupils;

- Research of the contents, forms and methods of use by teachers and tutors of features of tile mountain
environment aimed at increasing of the efficiency of educational process;

- Summarizing of the results of studying influence of the mountain environment on development of pupils,
acquiring scientific knowledge, determining the laws of the person’s formation in specific conditions of the
mountains;

+ Preparation of offers and recommendations about taking into account features of the mountain environment for
teachers, tutors, organizers and heads of educational institutions of different levels.

Will you acquaint yourself with our «Project», «Approximate subjects of scientific researches», which contains this
edition, consider social — economic and cultural-historical conditions and features of your country and make common
exploration of this insufficiently studied problem?

The comparative analysis of different directions of scientific studying of the defined problems will enable not only
to share experience of taking into account influences of the natural conditions on education and development of
children, but also will define certain laws of teaching and educational work in conditions of the mountain region.

It will be possible to exchange the results of the researches of scientists in Ukraine and other countries not only
by means of scientific publications, but also during their discussion at the international seminars, symposiums and
conferences.

Naturalists of the European highland countries have already united in researches of the problem of preservation
and constant development of mountains (the Alpine and Carpathian conventions, etc.). The National Committees of
Mountains are founded in 78 countries of the world.

Scientists — teachers, psychologists, physicians, sociologists, and ethnologists should also unite for studying
problems of interaction of the nature and the person, influence of the nature on development of the person as the
most value of the state and society.

We invite you to scientific cooperation.
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3MICT

PO341J1 I. TEOPETUKO-NEQAIOr4HI NPOBJIEMU CYYACHOI OCBITU
BIHNLIbKA KATEPUIHA, LLIEPBSIK HOPIV, BIHULIbKA OJIEHA, HATOPHW SIPOCJIAB. MEPCMNEKTVBW
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«[IPCbKA LLUKONA YKPAIHCbKX KAPMAT»>
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6. Hasea cTaTTi, BMPIBHIOBAHHS MO CEPEAMHI, TEKCT HaNIBXUPHUM WPUOTOM, YCi BENUKI NiTepu.

7. PestoMe i kK/04OBI CNnoBa (KypcuB) MOBOIO CTaTTi 3 TakKuMm 000B'A3KOBMMW €N1EMEHTAMMW: akTyasbHICTb Npobaemu,
MeTa, MeToam Ta peaynbtatu gochnigpkeHHs (Big 200 oo 300 cnie Ta 5-10 knOHOBUX ChiB).

8. HasBa cTaTTi YKpaiHCbKOIO YU aHrinCbKO MOBOIO (BigMIHHOK BifZi MOBM CTaTTi), BMPIBHIOBAHHS MO
CepeaviHi, TEKCT HaniBXupHUM LWPUGTOM, YCi BEAUKI niTepu.

9. ABTOPCbKE pe3loMe YKPaiHCbKOIO YU aHrMiliCbKOIO MOBOIO (BiAMIHHOIO Bif, MOBM CTaTTi): (aKTyaNbHICTb, METa,
MEeTOAM, pesynbTaTh A0CHiOKeHHs Ta BUCHOBKM) obcarom 300 cniB (He meHwe 1800 3HakiB) i kNOYOBI CnoBa.

10. TekcT cTatTi, Ae MICTATbCA Taki HeobOXioHI eneMeHTun:

1. BCTYN / INTRODUCTION

MocTtaHoBka nNpobnemu.

Analysis of recent research and publications.

2. META JOCNIO>KEHHSA / THE PURPOSE OF THE RESEARCH

BuaHavaloTbCs, BMXOOSYM 3 HEBMPILWEHUX 4M NPOBAEMHUX acrnekTiB NopyleHoi Temu. 3aBOaHHa MaloTb OyTu
CNPSIMOBaHIi Ha y3aranbHeHHs AaHuX, GOPMYOBaHHS KOHLENL|i, NeBHOI Moaeni, MeTtoauku, po3po0OKy Ta BUAINEHHS
MEeTOfiB, YMOB MPOBEAEHHS OOCIAKEHHS TOLLO.

3. METOOM OOCNIOXXEHHSA / RESEARCH METHODS

MeToaun gocnigxeHHs nepeadadaloTb ONMUC iX OCHOBHOIO 3MICTY, XapakTepUCTUK i MOKa3HWUKIB, SKi BOHM (iKCYIOTb,
Ta OAMHNLB BMMIPIOBAHHS.

4. PE3YJIbTATU JOCNIAXKEHHA / RESEARCH RESULTS

Buknap OCHOBHOro martepiany [OCHIIKEHHS 3 MOBHUM OOIPYHTYBaAHHAM OTPMMaHUX HAayKOBMX pe3y/bTaTiB
NOBWHEH MICTUTK CTUCSE y3arafibHEHHS OTPUMaHMX aBTOPOM AaHMX i3 BUAINIEHHAM HanpsiMiB, TEHAEHLIN, NiaxXoais 4o
po3B’A3aHHsA Npobiemu. Onuc eMnipuydHMX Pe3yNbTaTiB Mae MICTUTM KOHKPETHI AaHi, WO NiATBEPOXYIOTb CTATUCTUYHY
JOCTOBIpHICTb OTpUMaHWX peaynbTaTiB, y Burnaai Tabnuub, rpadikis, giarpam 3 noAanbLUOK iHTepnpeTaLieto.
TeopeTnyHWiA aHani3 He NOBUHEH 0BMEXYBATUCSA NOCUMNAHHAMM Ha aBTOPIB, SKi BUBYANM NMOPYLLUEHE NUTaHHS. Y cTaTTi
OaxaHo noaaBaTy NOCUNIaHHS Ha iHLOMOBHI aXepena.

5. BUCHOBKU TA MNEPCMNEKTUBU NOOANBbLUUX AOCNIAXEHb / CONCUSSION AND PROSPECTS FOR
FURTHER RESEARCH

BuCHOBKM 3 [OCHIOXEHHS, SKi CTUCNO BUCBITAIOKTb CYTHICTb OTPMMAaHUX Pe3ynbTaTiB 3rigHO 3 NOCTaBfiEHMMU B
po60Ti 3aBAAHHAMM.

6. CMMMCOK BUKOPUCTAHUX OXKEPEJ nofaetbCs B MixXHApOAHOMY CTUITi 0DOPMIIEHHST HayKoBMX Mybnikauin APA

7. REFERENCES

MoJaeTbca aHrMOMOBHMIA Nepeka, CIMCKY BUKOPUCTaHMX OKepen.

Mepeknap, 3aco6aMmu oHNaH-cepB.iciB IHTEepHeT He JONYCKaETLCA.

Okpemnmu darinammn nopaeTbCs:

- JOBifKa Npo aBTopa (CniBaBTOPIB).

PepakuiiHa koneris 3anvwae 3a cob6oi0 NpaBo BiAXMNATM AOMOBiAj Ta CTaTTi, AKi He BiANOBIOATb BULLE3raaaHuMm
BMMOram i TemMaTuui BUOAHHS.

CratTi HagcunaTn Ha eneKTPOHHY NOLUTY BiANOBIAANBHOIO CekpeTaps HaykOBOro baxoBOro BUAAHHS 3 NedaroriyHnx
Hayk «[ipcbka wkona YkpaiHcekmnx Kapnat»: E-mail chervinska.inna@gmail.com
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FOR THE PAPERS OF SCIENTIFIC PROFESSIONAL PUBLICATION
«MOUNTAIN SCHOOL OF UKRAINIAN CARPATY»

Articles submitted to the scientific edition must contain the following information:

1. First and last name, information about the author (academic title, academic degree, name of the organization
for which the author works).

2. Author's first name, information about the author in Ukrainian or English (different from the language of the
article) (academic title, scientific degree, name and address of the organization for which the author works).

3. The author’s email .

4. ORCID number (http://orcid.org/) and / or Researcher ID number (http://www.researcherid.com/).

5. Number UDC.

6. Article title, aligned to the middle of the text, bold all capital letters.

7. Summary and keywords (italics) in the language of the article with the following mandatory elements: relevance
of the problem, purpose, methods and results of the study (200 to 300 words and 5-10 keywords).

8. Title of the article in Ukrainian or English (different from the language of the article), center alignment, bold text,
all capital letters.

9. Author's summary in Ukrainian or English (different from the language of the article): (actuality, purpose,
methods, results of research and conclusions) within 300 words (not less than 1800 symbols) and keywords.

10. The text of the article containing the following necessary elements:

1. INTRODUCTION The problem formulation.

Analysis of recent research and publications.

2. AIM AND TASKS OF THE RESEARCH

Determined on the basis of unresolved or problematic aspects of the topic raised. The tasks should be aimed
at generalizing data, formulating a concept, a specific model, methodology, developing and highlighting methods,
research conditions, and more.

3. RESEARCH METHODS

Research methods provide a description of their main content, characteristics and indicators that they capture,
and units of measurement.

4. RESEARCH RESULTS

A summary of the main research material with a full justification of the scientific results should contain a concise
summary of the data obtained by the author with the identification of directions, trends, approaches to solving the
problem. The description of the empirical results should include specific data that confirm the statistical reliability
of the results obtained, in the form of tables, graphs, and diagrams with further interpretation. Theoretical analysis
should not be limited to references to authors who have studied the problem raised. In the article, it is advisable to
provide references to foreign language sources.

5. CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The conclusions of the study, which briefly highlight the nature of the results obtained in accordance with the tasks
set in the work.

6. LIST OF REFERENCES submitted internationally according to APA

7. REFERENCES

Transliteration of the list of all sources used (References) (http://translit.kh.ua/?passport), after transliteration in
parentheses the English translation of the title of the publication is submitted.

Translation by means of online services is not allowed.

Separate files with the following information must be submitted:

- certificate of the author (co-authors).

The Editorial Board reserves the right to reject reports and articles that do not meet the above requirements and
subject matter of the publication.

Articles to be sent by e-mail to the Executive secretary of the scientific professional publication on pedagogical
sciences "Mountain School of Ukrainian Carpaty”

E-mail address: chervinska.inna@gmail.com
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