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AKALEMIYHA AOBPO4ECHICTb 9K CKJIALOBA
CUCTEMW 3ABE3NE4YEHHA 9KOCTI BULLOI OCBITH

AHoTauiga. Y cTaTTi HarosnowWweHo, Wo GOopMyBaHHS KyNbTypu akaaeMiyHoi 406POYECHOCTI B CUCTEMI BULLOI OCBITK YKpaiHu
€ OOHWM i3 KJIIOYOBMX 3aBAaHb OCBITHbOI MOMITVKM OEepXaBW, Bif, BUPILLEHHS SKOr0 HanpsiMy 3afiexutb 30inblUeHHs A0Bipy
00 YKpaiHCbKOI akafeMiyHOi Hayku M NigBULLEHHS SKOCTI BMLLOI OCBITU B Hawi gepxasi. [MigKkpecneHo, Lo noCuaeHoi
yBarn CbOroAHi NoTpedyloTb NUTAHHS IMNIeMeHTaLji HOPM akafeMidyHoi J0BPOYECHOCTI A0 MiXKHAPOOHMX MPaKTUK, a TakoX
CTBOPEHHS 11 peanisauisi KOMNIEKCHOI cTpaTerii GopMyBaHHs KyfbTypu akagemiyHoi obpoyecHocTi 3006yBadiB BULLOT OCBITU
1 OCBITAHCbLKOI CMiNIbHOTW Ha AepXaBHOMY PiBHI Ta y pamkax aisnbHocTi 3BO. 3ayBaxeHo, WO 03HayeHa npobriema OCTaHHIM
Yyacom cTana npeamMeToOM HaykKOBWMX MOLUYKIB i OMCKYCIA Ha Pi3HUX akagemiyHux nnatdopmax, MeTo GKUX € OKPeC/eHHs
HalBiNbWw edeKTUBHUX LWNAXiB iMAAeMeHTauii 1 OOTPMMaHHS NPUHUMMIB akaaemMidyHoi Jo6poyecHOCTi y 3akiagax BULLLOT
oCBITK, WO 6e3nocepenHbo BinobpPaxae piBEHb PO3BUTKY KYJbTYPU i CYCMiNIbHMX LiHHOCTEN, BU3HAYA€E CMPUNHATTS CUCTEMU
BUMLLOT OCBITU B YKpaiHi, GOPMYyBaHHS CUCTEMMU LIHHOCTE ManbyTHiX daxiBuiB. 3a3HayeHo, L0 NpakTvka BrPOBaLXEHHS
akageMiyHoi [o6poYecHOCTi Habyna LWMPOKOro 3aCcTOCYBaHHs Yy KpaiHax €sponu i CLUA Ta 3akoHogaB4o 3akpinneHa ans ii
BMPOBaXEHHS | AOTPUMAHHS Y 3akiagax BULLOI OCBITU YkpaiHu. 3akueHTOBaHO yBary Ha TOMY, LLO BiAMNOBIAHO A0 YMHHUX
HOPM OCBITHBOrO 3aKOHOAABCTBA, 3aKnafam BULLOI OCBITM HaAAHO MPaBO CaMOCTIMHO PO3POOBNATU MONITMKY akafaeMivyHol
[o6poyecHOCTI Ta NPOBOAUTYM BiOMNOBIAHI 3axoam W[ ii BNpoBaaXeHHs B 0CBITHE cepepouile 3BO. OkpecneHo nosnituky
N MexaHiaMn (OpPMYyBaHHS BMCOKOI KynbTypy GKOCTi OCBIiTM Ta akagemidyHoi gobpoyecHocTti y OBH3 «[prkapnaTcbkuii
HaLioHanbHU yHiBepcuTeT imeHi Bacuna CtedaHuka».

KniouvoBi cnoBa: 0o6poYecHicTb, akagemiyHa 4OBPOYECHICTb, akagemidyHa HeaobpoYecHICTb, BULLIA OCBITa, AKICTb BMLLOT
OCBITU.

ACADEMIC INTEGRITY AS A COMPONENT OF THE QUALITY
ASSURANCE SYSTEM OF HIGHER EDUCATION

Abstract. The article emphasizes that the formation of a culture of academic integrity in the higher education system
of Ukraine is one of the key tasks of the state educational policy, the solution of which directly depends on increasing
confidence in Ukrainian academic science and improving the quality of higher education in our country. It is emphasized
that the issues of implementation of academic integrity to international practices, as well as the creation and implementation
of a comprehensive strategy for the formation of a culture of academic integrity of higher education and the educational
community at the state level and within the free economic activities. It is noted that this problem has recently been the
subject of scientific research and discussions on various academic platforms, which aim to outline the most effective ways
to implement and adhere to the principles of academic integrity in higher education, which directly reflects the level of
culture and social values education in Ukraine, the formation of a system of values of future professionals. It is noted that
the practice of implementing academic integrity has been widely used in Europe and the United States and is enshrined in
law for its implementation and observance in higher education institutions of Ukraine. Emphasis is placed on the fact that in
accordance with the current norms of educational legislation, higher education institutions have the right to independently
develop a policy of academic integrity and take appropriate measures to implement it in the educational environment of
free educational institutions. The policy and mechanisms of formation of high culture of quality of education and academic
integrity in Vasyl Stefanyk Precarpathian National University are outlined.

Keywords: integrity, academic integrity, academic dishonesty, higher education, quality of higher education.

INTRODUCTION

The problem formulation. Virtue in the modern civilized world is the cornerstone that forms the foundation of the
inner harmony of the individual, his moral image and stability of character. Higher education through teaching and
research actually strengthens this foundation with elements of academic integrity, which are designed to cultivate
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intellectual dignity and respect for the diversity of thoughts and ideas, thus realizing its social mission. However,
modern university practice shows that higher education institutions do not always adhere to this imperative in their
activities, allowing academic dishonesty or ignoring academic misconduct on the part of students, researchers and
representatives of the administration. Thus, academic dishonesty significantly undermines the very value of education,
contributes to the falsification of higher education and thus reduces its contribution to the socio-economic development
of the state (Satsyk V., 2017).

The category of academic integrity is characterized by its multidimensionality, which means a combination of both
relevant fundamental values and mechanisms and tools for their provision and functioning. Understanding one’s own
responsibility or irresponsibility for violating the norms of academic integrity from the point of view of teachers and
students directly determines the perception of the higher education system in Ukraine and the formation of a system
of values of future professionals while studying in educational institutions (Kolesnikov A., 2019, p. 123).Therefore, it
is extremely important to identify potential internal and external factors that cause academic dishonesty, to create an
effective policy to ensure academic integrity in higher education institutions of Ukraine.

Analysis of recent research and publications. In recent years in Ukraine, the subject of scientific research,
discussions and debates on various academic platforms is the study of ways to implement and adhere to the principles of
academic integrity in higher education institutions. Thus, the categorical content of academic integrity was substantiated
by O. Chumak, A. Kolesnikov; N. Sorokina, A. Artiukhov, |. Dehtiarova study the problems of observance of the principles
of academic integrity among young scientists; issues of academic honesty and academic culture as the basis for
sustainable development of higher education are studied by T. Finikov, O. Semenoh; the legal field of counteraction
to academic dishonesty was outlined by J. Tytska. The researches of V. Andrushchenko, A. Artiukhov, M. Zatkhei, T.
Ishchenko, Y. Malohulko, V. Satsyk, L. Semenenko, I. Surai, S. Nikolaieva, I. Todorova, N. Chereneko, S. Chukanova, G.
Shyshkina, which relate to the principles of academic integrity in the educational environment, both in the implementation
of legislation and in the context of integration into the world educational community. At the same time, the issues of
implementation of the norms of academic integrity to international practices, as well as the creation of a comprehensive
strategy for the formation of a culture of academic integrity at the state level need further attention.

AIM AND TASKS RESEARCH - to explore the essence and features of the implementation of the principles of
academic integrity in higher education institutions of Ukraine, to reveal the policy of forming a culture of academic
integrity in Vasyl Stefanyk Precarpathian National University.

RESEARCH METHODS: study and analysis of normative documents, scientific sources and modern approaches to
solving the problem of observance of the principles of academic integrity in the system of higher education of Ukraine;
generalization of the experience of forming the culture of academic integrity in the educational environment of the
Vasyl Stefanyk Precarpathian National University.

RESULTS OF THE RESEARCH

Academic integrity reflects the level of development of culture and social values, is a determining indicator of the
quality of education, the effectiveness of training, a reflection of the responsibilities of all actors in the educational
process (Semenoh 0., 2021, p. 153). The origins of modern academic integrity date back to 1960, when a poll initiated
by several US academic institutions found that 75% of respondents admitted to writing off, after which most universities
began declaring one of the main requirements for students — a fair attitude to learning (Surai I., 2011, p. 64).

Translated from Latin, the noun «integrity» means «perfection, completeness, integrity» of the psychological state
of man, which is marked by its inner harmony, stability and consistency of moral image (Killinger B., 2010), which in
combination with the adjective «academic» defines the category of «academic integrity». Academic integrity, on the
one hand, is a complex interdisciplinary definition that combines ethical norms and rules of personal behavior in the
educational and scientific environment, and the mechanisms and tools by which they are implemented in practice. On
the other hand, there is a whole set of moral and cultural, institutional, educational factors that influence the institution
of higher education from the outside or inside, determining its ability and desire to counteract academic dishonesty.
This holistic system of norms, rules, devices requires significant resources, time, will and courage to assert oneself,
and in no case can it appear at once or accidentally (Satsyk V., 2017).

The category of academic dishonesty is opposed to academic integrity in modern scientific discourse. The
phenomenon of academic dishonesty is multifaceted and can take many forms. It is based on a deliberate violation
of generally accepted moral and legal norms in the academic environment, usually in order to obtain certain benefits
and advantages. In any case, the prevalence of such manifestations deals a devastating blow to the quality of higher
education and the quality of scientific research, turning them into opposite phenomena — certified pseudo-education
and dangerous pseudoscience (Academic integrity, 2017, p. 21).

The issue of academic decency and ethical behavior is the subject of international organizations, which define the
priorities of academic decency and ethical behavior, the requirements of academic values, in particular, academic
freedom, openness, tolerance, solidarity and dialogue. Such organizations include: the International Center for
Academic Integrity (ICAl), the US Center for Academic Integrity (CAl), the International University Association (IAU),
the European University Association (EUA), the Council of International Schools (CIS), and others. They identify six
fundamental values of academic integrity, including:

trust (a climate of mutual trust, which encourages and supports the free exchange of ideas, allows scientific
research to be realized to the fullest);

fairness (clear and transparent expectations, standards and practices of fairness in the relationship between
students and teachers);
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respect (appreciation of the interactive, cooperative and participatory nature of learning and cognition, thoughts
and ideas of all participants in the educational process);

responsibility (compliance with the principles of personal responsibility, appropriate penalties in case of non-
compliance with academic integrity);

courage (transformation of the values of academic integrity from information to appropriate actions, their
observance and promotion) (Fishman T., 2012).

International practice shows significant achievements in the direction of adherence to the principles of academic
integrity in higher education institutions in Europe and the United States. In particular, it is the duty and effective tool
to develop documents on the observance of academic integrity in the educational environment, which have different
names (Code of Academic Integrity, Code of Academic or Scientific Ethics or Honor, Policy of Academic Integrity,
etc.), but their content determines the order of recognition and observance academic behavior of applicants for
higher education and the academic community during the implementation of educational activities and responsibility
for its violation. As an example, the establishment of a consortium of twelve European higher education and research
institutions to implement the European Academic Integrity Network (ENAI) project through the Erasmus + Strategic
Partnership Scheme is appropriate for implementing and ensuring academic integrity (Chumak O., 2017).

There are also significant changes in Ukraine’s participation in the global system of academic integrity. In
particular, today there is a legal framework governing relations related to ensuring the principles of academic integrity
and responsibility for their violation, we are talking primarily about such laws and regulations as the Law of Ukraine
«On Education», the Law of Ukraine «On Copyright law and related rights», the Law of Ukraine «On Prevention of
Corruption». Thus, the Law of Ukraine «On Education» to the principles of state policy in the field of education includes
academic integrity, which is defined as a set of ethical principles and statutory rules that should guide participants
in the educational process during training, teaching and scientific (creative) activities. in order to ensure confidence
in learning outcomes and / or scientific (creative) achievements. The law defines the conditions of observance of
academic integrity by pedagogical, scientific-pedagogical, scientific workers and students, types of violations and
provides for liability for them (Law of Ukraine, 2019).

The driving force of quality assurance in higher education in Ukraine is the establishment and operation of the
National Agency for Quality Assurance in Higher Education, whose activities are regulated by the Law of Ukraine
«On Higher Education» (Law of Ukraine, 2014), Resolution of the Cabinet of Ministers of Ukraine education (On the
formation of NAME, 2015). One of the important activities of the National Agency is to spread the policy of compliance
with standards and requirements of academic integrity and intolerance to its violation. To this end, the National
Agency has developed a number of documents, including the Code of Academic Integrity (Code of Academic Integrity,
2019), and established an Ethics Committee, which reviews all complaints received against it. Today, the National
Agency is a member of the International Center for Academic Integrity (ICAl), which was founded to combat plagiarism
and academic dishonesty in higher education, spreading a culture of integrity in academia around the world.

In order to improve the situation in Ukraine with academic integrity, the American Councils for International Education,
with the assistance of the Ministry of Education and Science of Ukraine and the US Embassy in Ukraine, launched the
Strengthening Academic Integrity in Ukraine Project (SAIUP) in 2016. Ten free economic zones of Ukraine took part in
the project. The initiative was aimed at integrating the principles of academic integrity into the higher education system,
disseminating best practices on academic integrity to Ukrainian realities, creating public support for academic integrity
and a university base on academic integrity using international practices, enforcing academic integrity at the level of
higher education institutions. higher education systems at the state level. In accordance with the purpose of this project,
various events on the introduction of academic integrity were held in higher education institutions of Ukraine, including
round tables and conferences with representatives of the US Embassy, education, employers and graduates, lectures on
academic writing, teaching higher education students to use information sources, etc.

The American Councils for International Education continue to work to integrate the principles of academic integrity
into Ukraine’s education. Therefore, from 2020, with the assistance of the US Embassy in Ukraine, the Ministry of
Education and Science of Ukraine and the National Agency for Quality Assurance in Higher Education, a new project
«Academic Integrity and Quality Initiative» (Academic 1Q) is being implemented. The project aims to institutionalize the
principles of academic integrity in the educational process of higher education institutions. Sixty free economic zones
of Ukraine take part in the project. The American Councils cooperate with the centers of internal quality assurance
of free economic education by providing tools for interviewing students and teachers, providing advice on ways to
improve the culture of academic integrity in higher education institutions.

Despite the fact that academic integrity is a fairly new concept for domestic higher education institutions, the
legal regulation of the principles of its implementation and compliance requires the implementation of appropriate
policies. In accordance with the current norms of educational legislation, higher education institutions have the right to
independently develop a policy of academic integrity and take appropriate measures to implement it in the educational
and scientific process.

The formation of a culture of academic integrity is an important area of activity of the Vasyl Stefanyk Precarpathian
National University. Policies and procedures for ensuring academic integrity are determined by the Code of Honor of
Vasyl Stefanyk Precarpathian National University, the Regulations on the Commission on Ethics and Academic Integrity
of Vasyl Stefanyk Precarpathian National University, and the Regulations on Prevention of Other Academic Prevention
and research work of students of Vasyl Stefanyk Precarpathian National University, Regulations on Prevention of
Academic Plagiarism at Vasyl Stefanyk Precarpathian National University.
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The University has a Commission on Ethics and Academic Integrity, which carries out general monitoring and
control over the observance by members of the university community of the norms and principles of the Code of
Honor of the Vasyl Stefanyk Precarpathian National University. The Commission consists of representatives of student
self-government bodies, scientific and pedagogical workers from the university staff, representatives of the primary
trade union organization of freelancers. The Commission on Ethics and Academic Integrity is the highest appellate
body, which has the right to receive and consider applications for violation of the Code of Honor and make proposals
to the university administration (faculties, institutes, colleges) to impose appropriate sanctions.

The academic community and higher education students participate in a variety of academic integrity activities,
including a roundtable on «Academic Integrity in the Educational Environment: Challenges and Practices», and a
webinar on «How to Build a Quality Assurance Center in Waterloo University», within the framework of the Academic
1Q Initiative (Academic 1Q) project, PRO Integrity: Implementation Tools in Higher Education Institutions, conducted by
the President of the International Foundation for Educational Policy Research, Professor T. Finikov of the University
of Warsaw and a member of the National Agency for Quality Assurance of higher education by A. Artiukhov, online
seminars «Academic integrity and its tools», «Academic integrity and its requirements for qualifications (technological
aspect)», initiated and conducted by members of the University Commission on Ethics and Academic Integrity and the
employee we are the Scientific Library within the classes of the school of academic integrity, etc.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Summarizing the above, it should be noted that the practice of implementing academic integrity has become
widely used in foreign countries and is enshrined in law for its implementation and compliance in higher education
institutions of Ukraine. However, it should be noted that today the principles of academic integrity are not always
observed in domestic higher education institutions, allowing for manifestations of academic dishonesty on the part of
students, teachers, and the administration. Therefore, one of the important tasks of the state’s educational policy is
to develop and implement the most effective initiatives to adhere to the principles of academic integrity and overcome
manifestations of academic dishonesty, which will undoubtedly increase confidence in Ukrainian academic science in
general and improve higher education in particular.

Prospects for further research are associated with the study and implementation in the educational environment of
IHE effective mechanisms for forming a culture of academic integrity of the academic community and higher education
as a necessary condition for ensuring the quality of higher education in Ukraine.

REFERENCES

Akademichna dobrochesnist: problemy dotrymannia ta priorytety poshyrennia sered molodykh vchenykh [Academic Integrity: Compliance Issues
and Dissemination Priorities for Young Scientists]. (2017). / za zah. red. N.H.Sorokinoi, A.le.Artiukhova, 1.0.Dehtiarovoi. Dnipro: DRIDU
NADU.

Kodeks akademichnoi dobrochesnosti Natsionalnoho ahentstva iz zabezpechennia yakosti vyshchoi osvity [Code of Academic Integrity of the
National Agency for Quality Assurance in Higher Education]. (2019). URL: https://naga.gov.ua/wp-content/uploads/2019/07/96.pdf.

Kolesnikov, A. (2019). Akademichna dobrochesnist v ukrainskomu osvitno-naukovomu prostori: problemy ta sotsialni zahrozy [Academic Integrity in
the Ukrainian Educational and Scientific Space: Problems and Social Threats]. Rehionalni aspekty rozvytku produktyvnykh syl Ukrainy, 24,
122-128.

Pro vyshchu osvitu: Zakon Ukrainy vid 01.07.2014 r. Ne 1556-VII [About higher education: Law of Ukraine]. (2014). URL: https://zakon.rada.gov.ua/
laws/show/1556-18#Text.

Pro osvitu: Zakon Ukrainy vid 05.09.2017 r. Ne 2145-VIIl [About education: Law of Ukraine]. (2017). URL: https://zakon.rada.gov.ua/ laws/
show/2145-19.

Pro utvorennia Natsionalnoho ahentstva iz zabezpechennia yakosti vyshchoi osvity [On the establishment of the National Agency for Quality
Assurance in Higher Education]: Postanova Kabinetu Ministriv Ukrainy vid 15 kvitnia 2015 r. Ne 244. (2015). URL: https://zakon.rada.gov.
ua/laws/show/244-2015-p#Text.

Satsyk, V. (2017). Akademichna dobrochesnist: mifichna kontseptsiia chy diievyi instrument zabezpechennia yakosti vyshchoi osvity?
[Academic integrity: a mythical concept or effective tool for quality assurance in higher education]. URL: https://saiup.org.ua/novyny/
akademichna-dobrochesnist-mifichna-kontseptsiya-chy-diyevyj-kontsept/.

Semenoh, O. M. (2021). Akademichna kultura doslidnyka: yevropeiskyi ta natsionalnyi konteksty [Academic culture of the researcher: European and
national contexts]. Sumy: SumDPU imeni A.S.Makarenka.

Surai, I. H. (2011). Dobrochesnist — sutnisna oznaka elity derzhavnoho upravlinnia [Integrity is an essential feature of the elite of public administration].
Suspilstvo. Derzhava. Upravlinnia. Pravo, 2, 64-73.

Chumak, O.V. (2017). Kontsept katehorii akademichnoi dobrochesnosti u vyshchii osviti [The concept of academic integrity category in higher
education]. Teoriia ta metodyka upravlinnia osvitoiu, 2 (20). URL: http://umo.edu.ua/images/content/nashi_vydanya/metod_upr_osvit/
v2_17/Chumak.pdf.

Fishman, T. (2012). The Fundamental Values of Academic Integrity. International Center for Academic Integrity, Clemson University. URL: https://
www.chapman.edu/academics/academic-integrity/_files/the-fundamental-values-of-academic-integrity.pdf.

Killinger, B. (2010). Integrity: Doing the Right Thing for the Right Reason. McGill-Queen’s University Press. URL: https://philpapers.org/rec/KILIDT-2.

Received 10.10.2021
Accepted 31.10.2021



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

doi: 10.15330/msuc.2021.25.9-14

OkcaHa JlioTKo,

KaHamoat ¢inocodcbkmx Hayk, OOLEHT, 3aBigyBay kadenpu ¢inocodii, EKOHOMIKM Ta MEHEOXKMEHTY
OCBITU, PiBHEHCbKMIN 0O6NaCHUI IHCTUTYT NICNSAUNIOMHOT neaaroriyHoi oceith (M. PiBHe, YkpaiHa)

Oksana Lyutko,

PhD in Philosophy, Associate Professor, Head of Department of Philosophy, Economics and Management
of Education Rivne Regional Institute of Postgraduate Pedagogical Education (Rivne, Ukraine)
o.liutko@roippo.org.ua
ORCID: 0000-0003-2853-500X

YOK 005.32:331.101.3

AJITOPUTM 3ANPOBAJKEHHA MOTUBALINHOIO
MEHEO>KMEHTY B OPIrAHI3ALII

AHoTauia. Y cTaTTi HaronowyeTbCa Ha TOMY, WO B Cy4aCHMX YMOBax KEpPiBHWKW 3-MOMIX YCiX TUNIB OpraHisauinHnx
pecypciB Hacamnepen pobnsaTb CTaBKy Ha JIOACHKI pecypcu. Lle o3Havae, Wo BAOCKOHANEHHS pobOoTU opraHisauili MoXHa
LOMOITUCS NepenyciM 3a paxyHOK KpaLloro ix BUKOPUCTaHHS | nepeabayae uinecnpsaMoBaHy OisNbHICTb YIpaBiHLUB Y LbOMY
HanpsMi, 30Kkpema 1 LWoao MOTKBALLT TPYLOBOI NOBEAIHKN NepcoHany. MpoTe AOCUTb H4acTO KEPIBHUKM BUKOPUCTOBYIOTbL Taki
NPUMOMU BNAMBY Ha NPOdECiHY NOBEAiHKY MPauiBHUKIB, WO NPU3BOAATb A0 OeMOTMBaUii iX gisnbHOCTI. Ha Hawy Oymky,
Le MOB’A3aHO 3: HEBIAMOBIAHICTIO YSBAEHb YMPABMIHLIB NPO YMHHUKK, WO BNAMBAIOTb HA TPYLOBY MOBEAiIHKY MpauiBHUKIB,
peanbHin cuTyauii; HeaAOCTAaTHLOK MCUXONOMYHOK KOMMETEHTHICTIO KEPIiBHUKIB i HEOOOLUIHIOBAHHAM BaXMBOCTI MOTUBALLi
NpauiBHKKIB; BiACYTHICTIO B KEPIBHWKIB HABMYOK MPAKTUYHOIO 3aCTOCYBaHHS 3ac06iB BNAMBY Ha NpodeciitHy mMoTuBaujio. Y
3B’A3KY 3 UMM ANS KEPIBHUKIB HAA3BMYAMHO BaX/MBUM € BMiHHS NMEPeOoCMUCHIOBATX CBiM yNpaBiiHCbKMA OOCBIA, O0naTu
BfIACHI CTEPEOTUMNHI yABMIEHHS NPO MOTUBALLD AiSNbHOCTI NpauiBHMKIB, a K Hacnigok — ¢opmMyBatM B KONEKTUBI Cy4acHi
yMpaBAiHCbKi B3aEMWHW, 3aCTOCOBYIOHM MOTMBAUIMHUA MeHemXMeHT. Came TOMy METOI0 CTaTTi € OKPECNEHHS anroputMmy
3anpoBaXeHHS MOTUBALNHOrO MeHeIXMeHTY B OyAb-akiin opraridauii. O6’ekToM O0OCNIOKEHHS € TEOPETUKO-METOA0NOriYHI
3acagy MOTMBALAHOINO MeHeOXMEHTY. Ha OCHOBI KPUTMYHOrO aHani3y HayKOBMX OOCAIIKEHb Ta NyonikaLin, y aKux BUCBITIEHO
CYTHICTb MOHATTS «MOTUBALiNHUIA MEHEOXMEHT», 3p06aeH0 cnpoby NpeacTaBuUTU MOro aBTopcbke GOPMYNOBaHHS, 06'ekT
i npegmeT. 3a OOMOMOroO aHKETHOrO OMUTYBAHHS BU3HAYEHO YMHHWUKW, SKi HaWbinblie BMAMBAKOTb HA SKICTb BUKOHAHHS
npodeciinHnx 060B'a3KiB NPaLiBHMKIB, NPOaHaNi30BaHO 0COOMMBOCTI iX MOTUBALi. Po3rnaganym MOTUBALIRHUA MEHEeIKMEHT
SK OOoMH i3 HaedeKTVBHILIMX BWAIB CY4aCHOro yMpaeMiHHA Ta akuid nepenbavyae NpoLEC BHYTPILHBLOrO YNpasiHHS
DiSNbHICTIO opraHisauii, 6yno BU3HAYeHO anropuTM MOro 3anpoBamXeHHs (1 - pO3yMiHHA CYTHOCTI MOTMBALMHOrO MPOLECY;
2 - 3HaHHg Teopit MoTuBaLji npauj; 3 - BMGIp MOTMBALLAHOT Mogeni; 4 - 3HaHHSA 3ac06iB BNMBY Ha NpodeciliHy MOTUBALLIO;
5 - po3bynosa cuctemMn MoTMBaLii NpodeciliiHoi NoBeajiHkM nepcoHany). OcobnmBy yBary npuaineHo aHanidy MoTUBaLiiHNX
Mogenen Ta [OOUINbHOCTI X 3acTocyBaHHS Ha npakTuui. BuokpemneHo pnBa etanm B po30ynoBi cuCTeEMM MOTMBaUi
npauiBHMKiB: pPO3p06SIeHHs (BU3HAYEHHS Liei, pecypciB, KOMMOHEHTIB) Ta camoaHasi3 (aHania pesynbraTtiB, BU3HAYEHHS
3aco0iB YOOCKOHANEHHS CUCTEMMN).

KnwouvoBi cnoBa: noacbki pecypcu, TpyaoBa MNOBediHKA MpaliBHUKIB, MOTpebu, MOTUBALLS, YUHHUKU-MOTUBATOPW,
MOTMBALLINHUI MEHEOXMEHT, CUcTeMa MOTMBaLi NPodecinHOi NOBEAHKM NPaLUIBHUKIB.

ALGORITHM FOR INTRODUCING MOTIVATION
MANAGEMENT IN ORGANIZATIONS

Abstract. The article notes that in modern conditions managers of all types of organizational resources primarily rely on
human resources. This means that the improvement of the functioning of organizations can be achieved primarily through
their better use and presupposes the purposeful activity of managers in this direction, including the motivation of the labor
behavior of personnel. However, quite often, managers use such methods of influencing the professional behavior of
employees, leading to demotivation of their activities. In our opinion, this situation is explained by the discrepancy between
the perception of managers about the factors affecting the work of employees and the real situation. In this regard, it is very
important for managers to be able to rethink their managerial experience, to overcome their own stereotypical ideas about
the motivation of the activities of employees, and as a result — to form modern managerial relationships in the team, using
motivational management. That is why our purpose is to determine the algorithm for the implementation of motivational
management in any organization. The object of the research is the theoretical and methodological foundations of motivational
management. On the basis of a critical analysis of scientific research and publications which defined the essence of the
concept of «motivational management» was made an attempt to present its author’s formulations, object and subject. With
the help of a questionnaire, the factors that affect the quality of performance of professional duties of employees mostly, are
identified, the features of their motivation are analyzed. Considering motivational management as one of the most effective
types of modern management and providing for the process of internal management of the activities of the organizations, as
a result, an algorithm for the implementation of the project was determined.

Keywords: human resources, needs, motivation, motivational factors, motivation management, system of motivation of
professional behavior of employees.
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INTRODUCTION

An employee is a main resource of any organization. However, the success of the organization depends not only
on the professionalism and experience of its employees, but also on their desire to work, and their motivation. In
another words, it is important that the team not only “knows how” but also “wants” to work.

Despite the significant degree of development of the problem of work motivation in Ukrainian and foreign
researches on management, managers often use such methods of influencing the professional behavior of employees
which lead to discouragement of their activities. It can be seen, for example, in the loss of initiative and responsibility,
unwillingness to develop their own professional and creative abilities, the perception of employees at work as a simple
pastlme and so on. We suggest that this attitude towards professional responsibilities may be related to:

mismatch of the ideas of educational managers on the factors influencing the work behavior of employees with
the real situation;

insufficient psychological competence of educational managers and underestimation of the importance of
motivation of employees

educational managers’ lack of skills in the practical application of means of influencing professional motivation.

In this regard the abilities to rethink their managerial experience to overcome their own stereotypical ideas about
the motivation of activities of employees, and, as a result, to form modern managerial relationships in the team using
motivation management become especially significant for manager of any organization.

The term “motivation management” is relatively new in Ukrainian science, although it has been actively used in
foreign research since the mid-1990s. Surprisingly, in some publications known as “Motivation management”, the
definition of this concept is either absent or the authors avoid the use of the phrase “motivation management” (Bazyk,
2014; Melnikova, 2001; Sladkevich, 2001).

Some of the authors, trying to define the essence of the term “motivation management”, substitute it by completely
different concepts. In such a way, N. Kuznetcova in the program of the course “Motivation management” firstly interprets it
as “the process of motivation, that is, the activation of already existing motives of the employee”, and later — as “the study of
these motives”, (Kuznetcova, 2005, p. 21). L. Lukianova in the study guide “Motivation management” notes that “motivation
as motivation management — is a system of actions to activate the motives of another person” (Lukianova, 2011).

Ukrainian scientists A. Kolot and S. Tsymbaliuk, authors of the textbook “Motivation management”, thoroughly
consider the theoretical and methodological and applied aspects of employee motivation, analyze theories of
motivation and their impact on personnel management practice, describe modern approaches, methods and tool, with
the help of which the labor activity of employees is intensified, but do not substantiate the essence of the concept of
“motivation management”. They characterize it as a component of corporate management (Kolot & Tsymbaliuk, 2014,
p. 36), noting that “the human is the main resource, the greatest value and goal of economic development. The root
causes of increasing this role are related to the fact that human resources (staff) has become the bearer of the most
popular competitive qualities, which are knowledge, intelligence, motivation, competence” (Kolot & Tsymbaliuk, 2014,
pp. 28-29). Thus, we can assume that these authors understand motivation management as the process of human
resource management.

K. Howard and E. Korotkov in the publication “Principles of management: management in the system of civilized
entrepreneurship” interpret motivation management as “a type of management in which priority is given to motivation of
professional behavior, activities, relationships, rather than administration and strict control” (Howard & Korotkov, 1996).
The same opinion is shared by E. Utkin, author of the textbook “Fundamentals of Motivation Management”, who states,
that “one of the most effective types of modern management is motivation management. This is explained not only by a
significant increase in the role of the human factor in management, but also by the fact that it reflects one of the main
trends in the development of production and society. Motivation management is a management in which priority is given
to the motivation of a person’'s creative, productive, proactive and professional activities, that is, on creating conditions
that would interest employees to reach the purposes of the organization” (Utkin, 2000, p. 110-111).

In our opinion, motivation management is a flexible, multi-layered and multifaceted process of internal management
of organization, built on the obligatory consideration of already formed or only to be formed motivation of professional
(both individual and collective) behavior and joint activities of all employees due to the developed and perceived collective
interest in achieving the goals of the institution, adherence to values, the formation and maintenance of a motivational
climate in the organization. The object of motivation management is to manage the process of motivating all employees
of an organization to jointly achieve the goal of its activities, and the subject of motivation management — psychological
mechanisms of forming the motivational sphere of employees, achieving a common goal and specific goals in their
professional activities.

In various ways the problem of the implementation of motivation management has appeared in many studies
(Bazyk, 2014; Drivolskaya, 2015; Kuznetcova, 2005; Lukianova, 2011; Melnikova, 2001; Kolot & Tsymbaliuk, 2014;
Travin, Magura & Kurbatova, 2005; Utkin, 2000). However, it should be noted that the vast majority of these studies are
characterized by a generalized approach. That is, the problem of introducing motivation management in organizations
has not become a full-fledged object of interest for scientists.

THE AIM AND RESEARCH TASKS

Aims of the article is to determine the algorithm for introducing motivation management in any organization based
on the analysis of existing studies of personnel motivation, the implementation of leadership styles, approaches to
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management and the essence of the motivational process. The fulfillment of this goal involves the consistent solution
of the following tasks:

1) identifying factors that affect the motivation of employees;

2) analyze the essence of motivation models;

3) determine the stages for building a system of motivation for professional behavior of employees.

RESEARCH METHODS

The methodological basis of the study are the researches of contemporary Ukrainian (Kolot & Tsymbaliuk, 2014;
Sladkevich, 2001; Sochenko, 2012) and foreign (Bazyk, 2014; Drivolskaya, 2015; Kuznetcova, 2005; Lukianova, 2011;
Ritchie & Martin, 2015; Travin, Magura & Kurbatova, 2005; Utkin, 2000; Howard & Korotkov, 1996) scientists who
conducted a comparative analysis of motivation theories, analyzed management styles and functions, substantiated
their own approaches to staff motivation and implementation of motivation management in organizations.

The following basic methods were used to solve our tasks: existential (interpretation of needs as a given inherent in
each individual), analytical (study of the literature to form theoretical and methodological foundations for understanding
the determination of professional motivation) and comparative (identifying points of significant and insignificant
divergence in views on the concept of “motivation management”).

The task of determining the factors that affect the motivation of employees was solved by using a questionnaire.
By the method of distribution, it was a hand-out questionnaire and according to the type of research tasks — it was a
focused survey. There is a well-established proportion: if the size of the general population is less than 5000 people,
then a sufficient size of the sample population is considered to be at least 500 people, with a larger sample size
being 10%, but not more than 2000-2500 people (Chernysh, 2004, 430). In the Rivne region, 19,624 teachers work
in general secondary education institutions. 10% of this number is 1962 teachers. Using the research of Sh. Ritchie
and P. Martin (Ritchie & Martin, 2015, pp. 23-26), we developed a questionnaire with a list of motivation factors
that are characteristic to teaching staff. In such a way, 1,800 teachers took part in the survey. They improved their
qualifications at the Rivne Regional Institute of Post-Graduate Pedagogical Education in the period from January
17 to October 1, 2020. We asked them to arrange the motivation factors in a hierarchical sequence, assessing the
importance of each of them. The first place corresponds to the most important factor, the last — the least important.

RESULTS OF THE RESEARCH

Since motivation management is one of the most effective types of modern management, which involves the process of
internal management of the organization, we can determine the algorithm of its implementation (see Figure 1).

Understanding of the essence of the motivational process
Knowledge of theories of work motivation

v

Choice of motivation model

v

Knowledge of the means of impact on professional motivation

v

Development of a system of motivation of professional behavior of personnel

Fig. 1. Algorithm of implementation of motivation management

Let’s analyze each stage in details. The first stage involves understanding by managers the essence of the motivational
process: the emergence of a need — the search for ways to eliminate the need — the definition and implementation of
actions — a reward - the elimination of the need — the emergence of a new need. Thus, the main thing in motivation is its
inseparable connection with human needs. Only in this case will a person work selflessly, overcoming obstacles on the
way to the set goal, when the work and the reward he will receive for this work will allow him to satisfy his important needs.
Given this, needs might be seen as causes of behavior that not only motivates action, but also affects the value system.

The second stage — knowledge of theories of work motivation. Over the last two centuries, a significant number of
theories of work motivation have been developed that have had a significant impact on the management process. However,
there is still no single approach. Due to the complexity of the phenomenon of “motivation”, it is impossible to give an
unambiguous answer to the question “What motivates people to work well?”. There are several explanations for this. First,
the main source of work motivation is the specific situation in which a particular employee is. Second, motivation changes
over time and depends on the circumstances in which the employee is. Third, the organizational behavior and work of the
employee can be influenced by many factors simultaneously. Knowing the patterns of work motivation allows managers to
understand best ways to influence employees to work more effectively.

Among the most famous approaches to the study of work motivation are: the traditional model of scientific management
of F. Taylor; E. Mayo’s “School of Human Relations” model and D. McGregor’s “School of Human Resources” model.
Theoretical aspects of labor motivation are examined by researchers in three ways: content theories , which are based on
needs, individual goals and aspirations of people (A. Maslow, C. Alderfer , F. Herzberg et al.); processual theories, based
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on motivational processes and mechanisms manifest themselves in understanding the working situation, decision making
and working behavior (J. Adams, V. Vroom, L. Porter, E. Lawler et al.); reinforcement theory, the main emphasis of which
is on how people learn certain types of behavior and how they can be encouraged to the desired behavior (B. Skinner). It
should be noted that every theory without an exception is in a constant development, that is, the leader-practitioner can
learn from each of them something useful, while rejecting any negative.

The third stage is the choice of an effective motivation model. The most well-known are three following motivation
models: rational, self-actualization and affiliation. The rational motivation model is based on the use of financial rewards
and penalties (see Figure 2).

Financial award ————»Evaluation,
Punishment ——>improving of the performance

Fig.2. Rational motivation model

Economic stimuli are certainly the most desirable for the employee. However, it should be remembered that people are
very different from each other in terms of money. In addition, the biggest problem in the matter of material incentives is
that the monetary motivation fades quite quickly: a person gets used to a new, higher level of payment.

In practice, it is advisable to apply a rational model in the case when a specific short-term task is solved, the goal is
clear and there is a clear set of tools to achieve this goal. When the task is creative, economic incentives will not help solve
the problem, but on the contrary, will block creative strategies. This is evidenced by research, such as the experiments of
K. Dunker (Dunker, 1965). Therefore, the manager should be clear about when economic incentives should be used and
when not.

The model of affiliation is implemented through the development of cooperation, partnership, affiliation in management
and involves the use of participation. Participatory-democratic style of government is considered to be of the most effective
ones (Dykan & Borysenko, 2008). Such managers show full confidence in subordinates on all issues, always listen to their
opinions and use them constructively, encourage employees, involve them in setting goals and assessing achievements,
organize a wide exchange of information, act in groups on a par with others and more.

The model of self-actualization involves the activation of internal human motives (see Figure 3).

Internal motives ; 5 i
2 - Satisfact W —— & Quality improvement
Satisfaction of needs sfaction by work Quabity i

Fig.3. Model of self-actualization

Internal motives are divided into processual (interest in the process of activity); effective (interest in the result of
activities, including cognitive) and motives for self-development (for the development of any of their qualities and abilities).
Each employee has their own set of internal motives, such as: the ability to express themselves, career or personal growth,
creative initiative, the desire to achieve recognition, and so on. That is, before activating the employee’s internal motives,
it is necessary to “study” it, using psychodiagnostics, questionnaires, self-assessment of the employee’s internal motives,
cases, projective questions, and so on.

The fourth stage of implementation of motivation management in organization involves the use of various means of
influencing professional motivation. Successful influence on employee motivation is possible only if there is a comprehensive
approach, when the manager uses a variety of tools, taking into account not only the situation but also the personal
characteristics of employees. Among the means of influencing motivation are: the organization of work, material and moral
incentives, goal setting, evaluation and control, information, management practices, disciplinary measures, appeal to the
values important to the employee.

The fifth stage is the expansion of a system of motivation of professional behavior of employees. In general, the
expansion of employee motivation system can be divided into 2 stages: development (definition of goals, resources and
components) and introspection (analysis of results, identification of ways to improve the system). The implementation of
these stages involves the implementation of the following steps:

1) finding out the problems that exist in the organization due to the lack of a system of motivation of employees and
their causes;

2) identifying the key tasks of the employee motivation system;

3) conducting a sociological study in order to determine the effective motivational factors for the team in general and
each employee in particular;

4) developing short-, medium- and long-term programs of motivation of employees with indication of elements, content,
terms and responsible;

5) calculating the material costs for the implementation of the optimal program of motivation measures;

6) informing employees about innovations, requirements, goals and objectives set before them;

7) introducing and testing of the motivational system, and after the completion of the short-term program of motivation
measures — working out the usefulness of these measures .

The results of our study shows that the most important motivating factors for teachers in Rivne region are the availability
of comfortable jobs and high salaries. The results of a questionnaire conducted among pedagogues of Rivne Region
show that “good working conditions and the availability of a comfortable workplace” in the conditional rating of important

12



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

motivating factors ranks 1st out of 12 proposed by pedagogues. The 2nd place is taken by the need for high wages
and the opportunity to have bonuses, benefits and rewards (see Figure 4). Indeed, the state system of remuneration
of teachers, despite the growth of their average wages several times in recent years, does not yet meet the level of
qualification requirements, or intensity, or social significance of the professional activities of teachers. This not only does
not improve the quality of education and the prestige of the teaching profession, but also does not preclude the outflow of
qualified professionals from educational institutions.
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Fig. 4. Factors that most affect the quality of professional duties of pedagogues in Rivne oblast

Similar results of the survey are presented in the dissertation “Formation of the retailer’s staff motivation system based
on a behavioral approach” by L. Hromko (Hromko, 2016). The employees of the enterprises were asked to evaluate the
motivating factors according to two parameters — the importance of factor implementation and the level of satisfaction
with the factor implementation at the moment. The results indicate that the most important for workers of the studied
enterprises is the need for a high level of wages and good working conditions. Fully satisfied with the level of wages in
organizations are 6.5% of the respondents, by good working conditions — 2.1% of the respondents (Hromko, 2016, pp.
87-88).

Most of the teachers in the Rivne region work for the cause they are doing. Aimost 90 % of the respondents answered
the question “Are you satisfied with the level of your salary?” negatively. But at the same time, about 80 % of those who
participated in the survey are satisfied with their work, they are interested in it, and 60 % of those surveyed (3rd place
in the rating) even get opportunities for self-actualization. All teachers who took part in the study can be divided into two
groups. The first group includes teachers who make every effort to achieve the goals of the institution, focusing primarily
not on effort but on the result of their work. The second one consists of teachers who analyze the amount of resources /
efforts needed, and only then make the indispensable minimum. In the first case, there is a reason to say that employees
are dominated by internal motives; they have higher-order needs and are focused on self-development, self-expression
and self-realization. In the second case, we are dealing with employees who are dominated by external negative motives
and who are set up to meet primary needs (the need for protection from various punishments and sanctions, material well-
being, etc.). Knowing the dominant needs, the manager can reasonably apply motivation management, contributing to the
formation of the desired professional behavior of employees.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Performing actions to provide motivation to work is quite a difficult task. Rapid changes in the economic, political
and social spheres inherent in modern society affect the motivational sphere of teachers, changing the hierarchy
of traditionally important needs for teachers. All this requires regular recourse to the analysis of teachers’ behavior
in order to identify the most important needs and motives for their work. As our study shows, the most important
motivating factors for teachers in Rivne region are the availability of comfortable jobs and high wages. A similar
conclusion about the motivating factors was made by L. Hromko, who conducted a survey among employees of
Ukrainian organizations. The discrepancy between the high level of importance of some motives for employees of
organizations and the low level of their implementation proves the unsystematic application of incentives to employees
(Hromko, 2016, p. 89). This conclusion is suitable for teachers. Thus, on the portal «Educational Policy» an all-
Ukrainian poll «What is the main feature of a good headmaster in your opinion?». The results showed that the main
features of the heads of educational institutions today are the vision of the prospects for the development of the
institution and the ability to motivate and unite the team (Educational policy, 2017). That is, one of the key problems
of school principals is the inability to motivate the team to achieve the goals of the institution. That is why the leaders
of any organization need to form a modern management relationship in the team using motivation management. We
understand motivation management as a flexible, multi-leveled and multifaceted process of internal management of
the organization’s activities, built on the mandatory consideration of the already established motivation (or the one
which is only going to be established) motivation of professional (both of individual and of the team) behavior and
joint activities of all employees due to the developed and a perceived collective interest in achieving the goals of the
organization, adhering to value attitudes, forming and maintaining a motivational climate in the organization.

Based on the research of Ukrainian and foreign researchers on personnel motivation, implementation of leadership
styles, management approaches and the essence of the motivational process, we have identified the five stages of
implementation of motivation management in the any organization. Particular attention was paid to the analysis of

13



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YUY YUY YUY Y

effective motivation models (rational, based on the use of material incentives; self-actualization, the essence of which
is to activate internal human motives; complicity through cooperation, partnership, participation in management) and
stages for motivating professional behavior of employees as a priority task of the modern leader-manager, on the
successful solution of which depends the effectiveness of the organization managed by him.

At the same time, the issues of systematization of motivation management technologies and development of multi-
term programs of motivation of professional behavior of employees remain relevant.
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OCOBJINBOCTI TPAHC®OPMALLIi BULLOT OCBITU
B NMEPIOA, MNOCTNAHAEMIi Y BUMIPI EBPONENCHKMX AOCIAKEHD

AHoOTauia. Y cTaTtTi NpeacTaBneHo aHaNiTUYHUIA OrNS4 HayKOBMX OOCHIOKEHb YKPAiHCbKUX Ta €BPOMNENChbKUX HAayKOBLLB
i3 mpobnemn TpaHcdopmaLii BULLOT OCBITM B nepiof naHaemii Ta nicng ii 3aBeplueHHs. ABTOPW BUOKPEMWUAN OCHOBHI
HanpsiMM OOCHIOXeHb, 3AiNCHUNM iX aHani3. 3AiCHeHUn aHaniTU4HWiA ornag, npobnem TpaHchopmalii BULLOI OCBITU
B YKpaiHCbKOMY Ta €BPOMENCbKOMY BUMIpax Yy nepiof, naHgemii Ta noctnaHgemii AalTb 3MOry BUMOKPEMUTWU Taki OCHOBHi
HanpsMu: yBara ykpaiHCbKMX OOCNIAHUKIB 30CEPeKeHa Ha MOHITOPUHIY Ta BU3HAYEHHI BUKNVKIB, 6ap’epiB, TPYAHOLLIB, LLO
BMHMKAIOTb B YMOBax MaHAeMii Ta Mo ii 3aBEPLUEHHIO, a TakOX YaCTUHA OOCHiAXEeHb — Ha COUjafibHO-EMOLAHOMY CTaHy
CTYHEHTIB Ta BWKa[adiB; HAaTOMICTb E€BPOMENUi NpauioloTb HaL PO3B’A3aHHAM HU3KM NpobsieM: MCUMXONOriyHi npobnemun
CTYOEHTIB Ta BMKJIa[ayiB Mif 4ac KapaHTMHY; SKOCTi BULLOI OCBiTM B YMOBaXx COLJasibHOrO OMCTaHLLOBAHHS; OCOBJIMBOCTI
opraHi3auii OCBiTHbOro NPOLECY B YMOBaxX AMCTAHUINHOI OCBITU Ta BOOCKOHaNEHHS GOPM HanarogKeHHs B3aEMOLji CTyOEHTIB
Ta BMKNagadviB 3 MeTol 3abe3neyeHHs Takoro X SKiICHOro OCBIiTHLOrO MpoLecy; NpobnemMu AiarHOCTMKM MO3UTUBHUX Ta
HeraTMBHUX HACnNigKiB NaHAEMIi Ta BAMYLLEHOrO COLia/ibHOrO AMCTaHLUilOBaHHSA, CIPUYNHEHOMO LiE0 NaHOeMIED.

OCHOBHUMM BUKAMKAMW 019 YKPAIHCBKMX 3aknagiB BMLLOI OCBITM Ha no4aTky NaHAeMii CTann: MeToamyHa rOTOBHICTb
BMKNagadiB OO0 3AINCHEHHS1 AWCTaHLAHOIO HaBYaHHS; S €BPOMNENCbKOi YHIBEPCUTETCbKOI OCBITU Ue 6ynn Taki: nowyk
yO0CKOHaneHHs ¢bopM AMCTaHLINHOT OCBITM Ta 3abe3neyeHHs ii aKocTi. 3aiicHeHe AOCNIOXEeHHS 1aE MOXUBICTb YKPaiHCbKNM
HayKOBLSIM, LLIO NpauooTb Hagd npobieMamm noaonaHHs BUKIMKIB, NOB’A3aHUX i3 couiasibHUM OUCTaHLilOBaHHSAM Ta BTPaTolo
coujanbHO-eMOLINHOro acnekTy OCBITHLOrO MpoLecy, BMOyayBaTh BEKTOP MOAASNbLUMX HANpsMIiB Ta MexaHi3aMiB OnTuMi3aLii
opradisauii BMLWOI OCBITK B nepiog, nicna naHaeMii 3 ypaxyBaHHAM YyXe 34INCHEHUX Y EBPONENCbKNX KpaiHax JoChigXeHb Ta
[OCBiZy, OTPUMAHOro 3a pe3ynbTaTamMu Takux AOCNILKEHb.

KnouoBi cnoBa: Bulla OCBiTa, TpaHCcHOPMALii, BUKIMKM Ta MNEpPCnekTUBM, HAYKOBI AOCHIIXEeHHS B EBponi,
nocTnaHAeMIYHMIA Nepiog,.

PECULIARITIES OF THE HIGHER EDUCATION TRANSFORMATION IN THE
PERIOD OF POSTPANDEMIA IN THE DIMENSION OF EUROPEAN RESEARCH

Abstract. The article presents an analytical review of scientific research of Ukrainian and European scientists on the
problem of transformation of higher education during the pandemic period and after its completion. The authors identify
the main areas of research, their analysis. The authors’ analytical review of the transformation of higher education in the
Ukrainian and European dimensions during the pandemic and post-pandemic will highlight the following main areas: Ukrainian
researchers focus on monitoring and identifying challenges, barriers, difficulties arising in the pandemic and its completion,
as well as part of the research on the socio-emotional state of students and teachers; instead, Europeans are working
to solve problems such as: the psychological problems of students and teachers during quarantine; the quality of higher
education in terms of social distancing; features of the organization of the educational process in terms of distance education
and improving the forms of interaction between students and teachers in order to ensure the same quality educational
process; problems of diagnosing the positive and negative consequences of a pandemic and the forced social distancing

15



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)

Yy
‘ Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y O Y YWY Y

caused by this pandemic. The main challenges for Ukrainian higher education institutions at the beginning of the pandemic
were: methodological readiness of teachers to implement distance learning; for European university education, these were
the search for improved forms of distance education and quality assurance. The study enables Ukrainian scientists working
on overcoming challenges related to social distancing and loss of socio-emotional aspect of the educational process to build
a vector of further ways and mechanisms to optimize the organization of higher education in the post-pandemic period,
taking into account already implemented in European countries research and experience gained from the results of such
research.
Keywords: higher education, transformations, challenges and prospects, research in Europe, post-pandemic period.

INTRODUCTION

The problem formulation. Over the past three years, the higher education system has undergone forced
transformations in its various structural components (network of institutions, mechanisms of functioning of universities
and higher education institutions of different levels of accreditation, forms, methods and means of organizing the
educational process, etc.). challenges facing the Ukrainian and global higher education system as a whole due to the
spread of the coronavirus and the introduction of quarantine measures in each country. Enormous challenges that
forced higher education to respond to quarantine restrictions and through social distancing to reformat into new forms
of organization of the educational process in a forced mode.

Analysis of recent research and publications. Recently, works devoted to solving this problem have appeared in the
psychological and pedagogical scientific literature (O. Anisimov, S. Bratchenko, V. Panok, V. Slobodchikov, V. Levy, Y. Schwalb).
Most of these authors focus on the study of mainly applied aspects of expert activity in the field of education, bypassing its
theoretical foundations.

AIM AND TASKS RESEARCH

The purpose of the article is to substantiate a special form of scientific and practical knowledge — humanitarian
and psychological examination of education and determine the principles of its implementation.

RESULTS OF THE RESEARCH

The Covid-19 pandemic has been going on for the second year in a row, which has significantly affected the educational
process in Ukraine. In Ukraine, according to the practice of foreign countries, educational institutions were also temporarily
closed, the 2019/2020 school year was completed remotely. Distance learning, new requirements for the educational
process have become a challenge for the domestic education system. The pandemic affected the lifestyles of students,
their families, teachers, caused far-reaching economic and social consequences, exacerbated a number of socio-economic
issues, including: equal access to education (different levels of provision of families with distance learning and unequal
access to quality Internet) ; provision of educational services to students with special educational needs (students with
certain nosologies do not have the opportunity to receive educational services remotely); other socio-economic problems
caused by the pandemic. The Government of Ukraine responded to the new challenges fairly quickly and adequately,
and took the necessary measures to ensure the continuity of the educational process. During the period of long-term
quarantine, digital resources and online resources for distance learning () have become available on the Internet. Cedos
analyzed the changes introduced by the government in the organization of the educational process during quarantine, as
well as the recommendations of international organizations on distance learning. Attention was drawn to the problems and
difficulties that arise with the health and safety of participants in the learning process. SEDOS experts analyzed the impact
of the pandemic on the quality and accessibility of education.

An analysis of the decisions of the Government of Ukraine from September 2020 to May 2021, as well as the
recommendations of the Ministry of Education and Science (MES) and the Ministry of Health (MOH) provided from
September 2020 to July 2021 on distance and full-time education showed that In some higher education institutions, only a
part of students went to study and studied full-time in the first two weeks of September, after which the study continued in
a distance format. Provisions on the updated conditions for the organization of distance learning appeared only on October
16, 2020 - one and a half months after the start of training (Order of the Ministry of Education and Science of Ukraine,
2020). It should be noted that this provision has existed since 2013 and contained general recommendations on the
organization, provision and technology of distance learning. The order of the Ministry of Education and Science (hereinafter
- MES) from 8.09.2020 Ne 1115 added only some changes related to the organization of distance learning in various
educational institutions, including vocational and technical (Some issues of distance learning, 2020). However, the provision
did not contain any other significant changes. A letter with recommendations based on this provision was sent to general
secondary education institutions only in early November (Letter from the Ministry of Education and Science of Ukraine,
2020). The government's decision of November 11, 2020 abolished the division into zones according to the epidemiological
level and established that all educational institutions, except for preschool, general secondary, extracurricular and
specialized art education, can be attended by only 20 people. Accordingly, the Ministry of Education and Science has
provided recommendations for vocational, pre-professional and higher education institutions to conduct blended learning
from November 16, provided no more than 20 people in one group (Letter from the Ministry of Education and Science
of Ukraine, 2020). In the period since the beginning of the pandemic and later, research by Ukrainian researchers on the
challenges posed by severe lockdown has intensified. The first monitoring studies were conducted by a group of authors
led by N. Melnyk, O. Kovtun, I. Rogalska-Yablonska, S. Hryniuk, I. Postolenko (Melnyk, 2020), A. Yelinska (Yelinska, 2020),
A. Oleshko Oleshko, 2020) and others. Peculiarities of forming the educational route of students in higher education
institutions as a means of overcoming challenges in a pandemic were analyzed and presented by N. Melnyk (Melnyk,
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2020). The researcher conducted a monitoring study and found that the construction of students' educational route in
terms of forced distance learning of foreign languages is determined by both positive and negative features: on the one
hand - the student'’s ability to flexibly plan their educational activities, distribute workload; on the other hand, the process
of forcing is characterized by psychological tension, the need to respond quickly and flexibly to messages and information
from the teacher (Melnik, 2020). In the scientific publication "Peculiarities of humanitarian disciplines high-school teaching
staff adaptation to the work in the conditions of forced social distancing provoked by COVID-19 in Ukrainian universities”
by N. Melnyk, O. Kovtun, I. Rogalska-Yablonska, S. Hryniuk presented a study of the state of adaptability of teachers to the
forced introduction of distance learning in a hard lockdown introduced through Kovid-19.

The study provides a multifaceted study of the difficulties which humanitarian disciplines high-school teaching staff
faced and overcome in Ukrainian Universities to ensure the educational process in a wide distance format through the
pandemia COVID-19. The results of the study allowed to determine:1. Barriers to the accelerated introduction of distance
learning in higher education in conditions of forced social distancing (psychological, socio-economic, pedagogical methods
and approaches barrier (methodological), ICT and communicative, cultural and administrative barriers); 2. Features of
adaptation of scientific and pedagogical employees of higher education institutions that teach foreign languages, as well
as representatives of the administrative level and employees of distance education departments, etc. . (these peculiarities
are: forced introduction of the wide range of distant learning tools and platforms into the educational process, high-school
teachers' speed mastery of different means of distant learning tools and resources, accommodation to provide classes on
different distant learning video-tools etc.); 3. Positive strategies and practices of Ukrainian higher education institutions to
optimize the management of rapid implementation of distance learning in the context of forced social distancing through the
COVID-19 pandemia in administrative and individual contexts (creating of staff focus groups which manage the organization
of distant learning, creation of staff group which help to organize the explanation procedure on effective management
of educational process in different disciplines ect.); 4. Optimal (qualitative and effective) mechanisms for overcoming
barriers and difficulties of accelerated introduction of distance learning in higher education institutions in different blocks
(psychological, socio-economic, pedagogical methods and approaches barrier (methodological), ICT and communicative,
cultural and administrative barriers). On the bases of the investigation results the group of authors proposed a set of
guidelines and a series of trainings on optimizing the management of implementation of distance learning in the context
of forced social distancing through the COVID-19 pandemic at different levels: individual, administrative and collective. It
is planned to develop a roadmap for optimizing the management of distance and blended learning in higher education
institutions in different blocks and discuss the problem of research on a broader scientific scale in the context of further
action on higher education institutions in forced social distance through the COVID-19 pandemia.

The next stage of the research work initiated by N. Melnyk was to determine O. Kovtun of general and communication
impacts of the covid-19 pandemic on higher education: global and ukrainian dimensions. The results of the study were
proposals for minimizing the risks of communication barriers in emergency online teaching the teachers of the humanities
should have a well-developed technical competence, be flexible in using communication strategies, get used to the thought
that online communication differs from face- to-face communication and focus on informative, not emotional outcomes
(Kovtun, 2020).

Next step in the investigative work was implemented and in the monograph issue "Challenges for scientific and
pedagogical staff of higher education in Ukraine after the pandemic: identification and analysis of the problem.” N. Melnyk's
research identified challenges to the scientific and pedagogical staff of higher education institutions, the nature of which
is the peculiarities of professional activities of teachers and challenges to the scientific and pedagogical staff of higher
education institutions, the nature of which are features of students’ educational activities, namely: Group 1 - motivation
professional activity; reorientation of the organization of professional activity from remote to off-line format (adjustment to
new time frames - time management (working from home the teacher did not have to spend time on the road); provision,
because not in all domestic institutions of higher education 100% technical support, working "from home" the teacher
could present a presentation, educational material on the topic, etc. without unnecessary obstacles); psychological
aspects of returning to work offline (during the period of social distancing communicative aspects of communication have
changed - the teacher did not work "on the audience”, switching to a new mode of work will directly or indirectly affect
the emotional state of teachers, provoking emotional stress, etc.); Group 2 - motivation of students (according to surveys
of students presented in the article, their motivation for cognitive activity also decreased, which is explained not only by
stress caused by forced social distancing, forced mastery of distance learning platforms, multi-vector instruction and
speed of change, but also the fact that "staying at home" students had more time to prepare, and therefore it was possible
to "postpone study” (according to an oral survey of students of Ukrainian higher education institutions), quite a long time
, distance learning platforms (especially those that were not uploaded to the distance platform), teachers had to spend
on mastering certain distance learning platforms - registration on platforms, development of electronic resources, etc. All
this allowed students to perceive the first lockdown as a vacation. Although var then emphasize that this is not an absolute
majority; organization of the learning regime, another challenge that will need to be overcome by scientific and pedagogical
staff after quarantine (we connect this challenge with the fact that teachers will not only come up with new forms of high
motivation of students to cognitive activity, but also completing tasks, preparing for couples and advice on the best ways to
master the training material, etc.); provision of ICT audiences with funds, etc. (Melnyk, 2021).

The research of A. Yelinska (Yelinska, 2020), A. Oleshko (Oleshko, 2020), S. Bondarenko (Bondarenko, 2020) also
deserves attention. Thus, in the work of A. Yelinska, assumptions were made about the fact that in the period of Post-
pandemic educational institutions may need to identify the challenges they may face and prepare for tough decisions
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in the coming months. University leaders will need to reflect on your educational process to ensure that the results
(Yelinska, 2020). In the study of A. Oleshko the main tendencies of distance learning in higher education in Ukraine and
the world in the conditions of pandemic restrictions were determined. Emphasis is placed on the features of the use
of telecommunications technologies, learning platforms and online courses that provide interactive interaction between
teachers and students. Using the methods of questionnaires, the advantages and disadvantages of distance learning from
the point of view of Ukrainian students are revealed, which is important in the formation of a student-centric model of higher
education. The advantages of distance learning include a flexible learning schedule, the ability to combine work and study,
the ability to master additional competencies, courses, hobbies and increase motivation for self-study. The disadvantages
of distance learning during the pandemic are: technical problems, inability to access the Internet, the difficulty of learning
the material yourself, low level of knowledge of teachers and students of information technology. It has been determined
that scientific and pedagogical workers need additional protection during the pandemic. In particular, it is necessary to
improve technical, economic, organizational and psychological working conditions, provide motivation for teachers, provide
them with tangible and intangible incentives for high-quality professional activities and professional development in distance
learning (Oleshko, 2020).

Ukraine also used international recommendations of UNESCO, international expert organizations on the organization
of distance learning, foreign research and secondary data (Webinar: UNESCO; Annual Report 2019 - UNESCO; Learning
cities: Drivers of inclusion and sustainability. 2020; Supporting teachers; QS. 2020) . Among European studies, the group
of scientists Thomas Farnell, Ana Skledar Matijevill, Ninoslav [Jukanec Schmidt made up an analytical report provides a
synthesis of emerging evidence on what impact COVID-19 has on three specific aspects of higher education in Europe:
teaching and learning; the social dimension of higher education (i.e. the effect on underrepresented, vulnerable and
disadvantaged learners); and student mobility. Drawing upon 14 rapid-response surveys carried out in 2020 by university
networks, student organizations and researchers, as well as over 50 journal articles, reports and publications, the analytical
report synthesizes the emerging evidence and presents policy recommendations on actions to be taken at the level of
higher education systems and by higher education institutions themselves (Farnel, 2020).

The aim of such authors as Romeo M., Yepes-Baldy M., Soria M.B. and Jayme M. was to analyze the extent to which
the psychosocial aspects can characterize the affective states of the teachers, administrative staff, and undergraduate
and postgraduate students during the quarantine. A questionnaire was answered by 1,328 people from the community
of the Universitat de Barcelona (UB), Spain. The survey was partially designed ad hoc, collecting indicators related to
sociodemographic variables, the impact of COVID on the subjects or in their personal context, the psychosocial context
of coexistence and perceived social support, characteristics related to the physical context during the quarantine, and
labor conditions. Additionally, it included two validated instruments: the Survey Work-Home Interaction—-Nijmegen for
Spanish Speaking Countries (SWING-SSC) validated in Spanish and PANAS, the Positive and Negative Affect Schedule.
Classification and Regression Trees (CART) were performed to identify which variables better characterize the participants’
level of positive and negative affective states. Results according to groups showed that students are the ones who have
suffered the most as a result of this situation (temporary employment regulation, higher scores in negative work-home and
home-work interaction, lower scores in positive home-work interaction, and negative effects of teleworking). Additionally,
they reported a higher mean score in interpersonal conflict and worse scores with regard to negative affective states.
Based on sex, women were the ones whose environment was shown to be more frequently affected by the pandemic
and who exhibited more negative effects of teleworking. In general terms, participants with the highest scores in negative
affective states were those who perceived an increase in conflict and a high negative effect from work spilling over into
their personal lives. On the contrary, participants with the highest levels of positive affective states were those with medium
to low levels of negative home-work interaction, over 42.5 years old, and with medium to high levels of positive work-home
interaction. Our results aim to help higher education to reflect on the need to adapt to this new reality, since the institutions
that keep pace with evolving trends will be able to better attract, retain, and engage all the members of the university
community in the years ahead (Romeo, 2021).

The psychological aspect was also investigated in the issues of Zurlo, M. C, Cattnaeo Della Volta, M. F., and Vallone,
F. (2020); Wang, C., Pan, R., Wan, X., Tan, Y., Xu, L., Ho, C.S., et al. (2020); Odriozola-Gonz6lez, P., Planchuelo-Gymez,
B., Irurtia, M. J., and de Luis-GarcHa, R. (2020). Emotional aspects were studied by Tasso, A. F., Hisli Sahin, N., and San
Roman, G. J. (2021) in the issue COVID-19 disruption on college students: academic and socioemotional implications.
Sultana, M. S., Khan, A. H., Hossain, S., Ansar, A., Sikder, M. T., and Hasan, M. T. (2021) investigated the rrevalence and
predictors of post-traumatic stress symptoms and depressive symptoms among Bangladeshi students during COVID-19
mandatory home confinement: a nationwide cross-sectional survey. Closure of Universities due to coronavirus disease
2019 (COVID-19): Impact on education and mental health of students and academic staff was proved out by Sahu, P.
(2020).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

An analytical review of the transformation of higher education in the Ukrainian and European dimensions during the
pandemic and post-pandemic will highlight the following main areas: Ukrainian researchers focus on monitoring and
identifying challenges, barriers, difficulties arising in the pandemic and its completion, and also part of the research
on the socio-emotional state of students and teachers; instead, Europeans are working to solve problems such as:
the psychological problems of students and teachers during quarantine; the quality of higher education in terms of
social distancing; features of the organization of the educational process in terms of distance education and improving
the forms of interaction between students and teachers in order to ensure the same quality educational process;
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problems of diagnosing the positive and negative consequences of a pandemic and the forced social distancing
caused by this pandemic.

The main challenges for Ukrainian higher education institutions at the beginning of the pandemic were:
methodological readiness of teachers to implement distance learning; for European university education, these were
the search for improved forms of distance education and quality assurance. At the present stage of overcoming the
challenges to higher education in Ukraine, the attention of researchers is focused on predicting further problems
related to the loss of motivation of students to educational activities, reducing the productivity of teachers in teaching;
while the European on the forecast of the further picture of higher education, its development and transformation
in the future, in the future for the next 5-10 years. The study enables Ukrainian scientists working on overcoming
challenges related to social distancing and loss of socio-emotional aspect of the educational process to build a vector
of further ways and mechanisms to optimize the organization of higher education in the post-pandemic period, taking
into account already implemented in European countries research and experience gained from the results of such
research.

It should be emphasized that the special mission of this study is also to prepare a methodological concept for
forecasting the further development and transformation of higher education, forms the basis for the implementation of
research-oriented principle, based on real practice and emerge from the demands of modern higher education. . Given
the outlined, in today's conditions, the conducted analytical research requires further theoretical and methodological
understanding and expansion, conducting empirical research, which is the prospect of further scientific research.
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IHTErPALISI MEAIABDUOAKTUKU B OCBITHIA NPOCTIP
HOBOI YKPAIHCbKOI LLUKOJIN

AHoTauig. Y cTaTTi po3KpMBalOTbCH HaMbiNbL edeKkTUBHI WNSXW iHTerpauii MeajiaamoakTMku B OCBITHIN npocTip Hosoi
YKPaiHCbKOI LUKOMAN LUASXOM 3aCTOCYBaHHS iHHOBALNHUX MeniaTeXHONOorn Ta mepdiapecypcis. ABTOPU HarofiowyoTh, LWO
Yy Cy4aCHUX peanisax KJOHOBY POJib HabyBalTb YMIHHS MpauioBaTh 3 Pi3HUMM BUOAMW MeaiaTekCTiB, OLHIOBaTU SKiCTb Ta
LOCTOBIPHICTb 0A4epXyBaHoi iHGopMaUii, TIPOTUCTOATN MaHINYNATUBHOMY BNMBY, GOPMYBaTV KOHCTPYKTUBHY MeAianoOBEAiHKY.

JocnigHnkamMm yBUPA3HIOETLCA AyMKka Npo Te, WO MediaanpakTuka AocChigXye @YHKUOHYBaHHS 3aco6iB MacoBoi
iHbopMaUii y Npoueci HaBYaHHS, a MeTa MeiiHOro BMXOBaHHSA MOAFrae y MnigroToBui MOMOAI OO KPUTUYHOIO CNpUAMaHHSA
Megiapecypcis.

BkasyeTbcs, WO cy4acHa neparorika poarnsgae TexXHONOorii MenjaocBiTM 9K OAvH i3 edeKTUBHUX 3acobiB NiaBULLEHHS
AKOCTi HaBYaHHS, OCKifIbKM MEAIaOCBIiTHI TEXHONOrii BTIMIOKTb MNPUMHUMNK TyMaHi3auji OCBiTM, CAPUSAOTb NiABULLEHHIO
iHTeNeKTyanbHOro, KynbTypHOro, LyXOBHOMO, MOPaibHOroO PiBHA ManbyTHLOro rpoMagsiHuHa.
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HaronowyeTtbcs, WO ines iHTerpatMBHOi OCBITW BigoOpaXae OAHY 3 OCHOBHMX KOHLENUjA po3BMTKY HOBOI ykpaiHCbKOi
wKonu — ineto GOpMyBaHHS KOMMETEHTHOT 0COBUCTOCTI Ta PO3BUTKY B 34,00yBaYiB OCBITH LLiNICHOro 6a4eHHs CBiTy. JocnigHukn
BKa3ylOTb Ha 3HAYUMICTb IHTEFPATUBHOCTI Y Cy4acHili OCBITi, gKa CNPsIMOBaHa Ha peanisauilo LiniCHOCTI OCBITHBOrO Npouecy
SIK BXJIMBOro 3acoby couianisaii 3pocTatoyoi 0cobncTocTi.

OkpecneHo nepcnekTMBK iHTerpaujii nejaroriYyHoro noTeHujany MediapecypciB i MefiaTeXHONOrin mMeniaanaakTuki B
OCBITHBOMY Mpoueci HoBoi ykpaiHCbKoi wkonu. OCKinbkv MediaanaakTuka Bifirpae BaxavBy POnb Y MOAEpHi3auii 3micTy
OCBITM i HaQae NOMY IHHOBALLNHOMO XapakTepy.

Knioyosi cnoBa: megiagnaaktuka, HoBa ykpaiHCbka LIKOMa, OCBITHIM NPOCTIP, MeaiaTexHosorii, WKifbHe cepesoBuLLe,
iHTerpauijsl, iHTerpaTMBHUIA Nigxig, BUAW iHTerpauii.

INTEGRATION OF MEDIA DIDACTICS INTO THE EDUCATIONAL SPACE
OF THE NEW UKRAINIAN SCHOOL

Abstract. The article presents the most effective ways of integrating media didactics into the educational space of the
New Ukrainian School with the help of innovative media technologies and media resources. The authors emphasize the fact
that in modern realities the key role is played by the ability to work with different types of media texts, assess the quality and
reliability of the information received, resist manipulative influence, to form constructive media behavior.

Researchers emphasize the opinion that media didactics explores the functioning of the media in the learning process,
and the purpose of media education is to prepare youth for the critical perception of media resources.

It is specified that modern Pedagogy considers media education technologies as one of the effective means of improving
the quality of education, as media educational technologies embody the principles of humanization of education, contributing
to improving the intellectual, cultural, spiritual, moral level of future citizens.

It is emphasized that the idea of integrative education reflects one of the main concepts of development of the New
Ukrainian school - the idea of forming a competent personality and the development of students' holistic vision of the world.
Researchers point to the importance of integrativeness in modern education, which aims to realize the integrity of the
educational process as an important means of socializing a growing personality.

Prospects for the integration of the pedagogical potential of media resources and media technologies of media didactics
in the educational process of the New Ukrainian School are outlined. Because media didactics plays an important role in
modernizing the content of education and gives it an innovative character.

Keywords: media didactics, the New Ukrainian school, educational space, media technologies, school environment,
integration, integrative approach, types of integration.

INTRODUCTION

The problem formulation. In modern information society’s life, the main products of which are information
and knowledge, media resources play an important role, having obvious advantages and certain drawbacks. The
information revolution and the processes of globalization make the perception of information dependent on the way it
is presented both by general media channels and individual consumers’ channels.

Solving the biggest global issues facing mankind, the free circulation of information and information services,
unrestricted access to the media and its use for scientific and social progress, and the development of knowledge
present new challenges for education in terms of its perception. It is the media that serve as a means of using and
differentiating knowledge, becoming the leading factors in the socialization of the growing individual. The analysis of
the content of mass media shows that the media are increasingly using educational functions, as many information
channels provide us not only with popular information but also with specific knowledge.

The research aims to highlight the most effective ways of integrating media didactics into the educational space
of the New Ukrainian School through the use of innovative media technologies and media resources.

Analysis of recent research and publications. Current issues of theory and practice of media education are most
fully reflected in the works of scientists E. Bondarenko, E. Vartanova, E. Polat, A. Fedorov, I. Chemerys, and others. The
research on intercultural interaction and communication (V. Zarytska, V. Yevtukh, J. Cummins, F. Wardle, and others);
culturological theories of education (V. Kraevsky, V. Kremen, T. Kuchay, A. Solodka, N. Yaks); issues of organization
of educational space (G. Ball, I. Bekh, E. Bondarevska, G. Vasyanovich, R. Gurevich, A. Kolomiets, A. Tsymbalaru, V.
Shakhov), features of introduction of integrated personality-oriented technology (S. Yakimenko) are of special value for our
study. Foreign scholars are engaged in research in the field of media literacy: D. Buckingham, K. Worsnop, L. Zaznobina,
D, Considine, R. Kyuubi, L. Masterman, E. Toman, E. Hart, Y. Usov, A. Fedorov, and others. Ukrainian researchers V.
Ivanov, L. Naidenova, G. Onkovych, B. Potyatynnyk, and others made a significant contribution to the development of this
scientific field .

The achievements of media scholars and educators give evidence to the existence of appropriate educational
technologies, which, according to H. Onkovych can be united into one term — «media didactics». The researcher defines
the concept of «media didactics» as a constituent of media pedagogy, the theory of media education, which substantiates
the content of media education, methods and organizational forms of media education» (Onkovic, G. V. (2013).

Thus, media didactics explores the functioning of the media in the learning process, and the purpose of media education
is to prepare young people for the critical perception of media resources. Scientific research carried out in the XXI century
proved that media education as a method of preparing young people for successful functioning in the information society
attracts the attention of scientists and practitioners.
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RESULTS OF THE RESEARCH

Modern integration processes focused on Ukraine's joining the world's educational, cultural, and economic space
encourage the preparation of a generation capable of coexistence with people of different cultures, beliefs, nationalities,
significantly expanding the possibilities of intercultural communication. Under these circumstances, integration is becoming
one of the trends of sustainable development in the field of economics, politics, education in almost all spheres of human
life (Chervinska I., 2018).

However, with the continuous and rapid development of technology, just ICT competence (both students’ and teachers’)
is no longer enough. The new paradigm of knowledge, demanding an independent and continuous process of acquiring
knowledge (information), also indicates the urgent need for the formation of a new type of competencies — information-
communication and media competence.

The key role is played by the ability to work with different types of media texts, to assess the quality and reliability of
the information received, to resist manipulative influence, to form constructive media behavior. It is extremely necessary
to develop skills of critical analysis of information sources, understanding and evaluating the importance of different media
content, and the use of various analytical tools. Media didactics, which is understood as an innovative branch of media
pedagogy of the XXI century, will contribute to the solution of these problems.

Media didactics is a theory of learning with the help of media, which includes goals, content, organizational forms,
methods, and tools that help develop media literacy and the formation of media competence through the use of innovative
media technologies.

Media learning technologies are means of creating educational activities using media to achieve pedagogical goals.
They also contain information technology training, which is a set of modern computer and media technology, means
of telecommunication, and instrumental software tools that provide interactive program-methodical support of modern
learning technologies. It has been observed that these skills are better developed through the study of various media
content and genres.

Modern Pedagogy considers media education technologies as one of the effective means of improving the quality of
education. It is media educational technologies that embody the principles of humanization of education, contributing to
raising the intellectual, cultural, spiritual, and moral level of the future citizen.

The Regulation on the Concept of Implementing Media Education in Ukraine (2016) considers media education as "a
part of the educational process aimed at forming media culture in society, preparing individuals to interact with the modern
media system, including traditional (press, radio, film, television) and the latest media (computer-mediated communication,
Internet, mobile telephony), taking into account the development of information and communication technologies.

The above-mentioned document defines the purpose, objectives, basic principles, and forms of media education.
Among the forms of media education (preschool, school, out-of-school, higher school, parental, adult) such as media
education using media technologies has gained popularity.

This form of media education acquires purposefulness and constructiveness in modern upbringing; contributes to
improving its quality and innovation, modernization of the content of various disciplines; enables the achievement, on one
hand, of the goal of media education - to teach the individual through media to understand and participate in the media
culture environment that surrounds him, on the other hand, the goals of individual disciplines or subjects (Onkovic, G.,
2013).

In the modern educational space, media education is an integral innovative segment of the education system, which
allows realizing the basic and specific potential of a particular educational field effectively and efficiently, creating a
personality-oriented space of education, self-education, and self-development.

The growing need for information and the increasing amount of information in human life lead to the development of
new and use of existing media. New information technologies caused radical changes in key segments of social interaction
between young people. Accordingly, the education system must also be flexibly adapted to the rapidly changing conditions
of the information society. The introduction of new technologies in the educational space leads to a revision of the role of
teachers demanding the quality change of approaches to the organization of the entire educational process and effectively
using ICT possibilities in integration with innovative pedagogical technologies to fill the content of educational materials with
relevant multimedia content, thus creating conditions for the formation of new competencies.

Today we are testing an innovative approach to the organization of general education, the purpose of which is to
achieve an integrated educational outcome. After all, as E. Andrienko notes, «only the ability to solve tasks of an integrative
level provides a modern young person with personal and social success because it directs him/her to specific adequate
actions in real conditions, which develops orienteering skills and promotes rapid adaptation, including in the professional
sphere» (Andrienko, E., 2016).

Under such conditions, the educational standard is the result of subject, meta-subject and personal achievements of
graduates of a new format educational institutions. Thus, higher education becomes not only a process of learning but a
way of socialization, a means of mastering social reality, contributing to the maturation of the growing personality. Readiness
for continuing education, increased professional mobility, active citizenship, creativity — the necessary personality traits that
determine the purpose of quality education: cultural, personal, and cognitive development of students of the New Ukrainian
School.

The modern age of digital and media technologies leads to significant changes in interpersonal communication and
structural changes in the socio-cultural space of education and culture. Under such conditions, teachers and students are
often in different information environments and «different layers of civilization», which leads to certain problems in interaction
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and communication. One of the ways of overcoming this confrontation and preserving the traditional values of education
and culture, the formation of a holistic system of worldview is the introduction of new approaches to the organization of
the educational process in general secondary education. In this context, the views of researcher L. Zaznobina are relevant,
emphasizing that «the key direction of the proposed changes in modern pedagogy is the method of integration of general
and extra-curriculum education. After all, cross-curricular integration is a process of close interaction of media creativity
technologies along with wide mastering of traditional subjects: social, natural, and linguistic sciences» (Zaznobina L., 1998).

This statement increases the relevance of finding optimal ways to integrate when designing content and models of
education. Because the starting point in substantiating the relevance of the introduction of integrativeness in the education
system is the similarity of views of domestic philosophers, psychologists, and educators on the nature and content of its
methodological principles.

The concept of «integration» is interdisciplinary in various fields of social and humanitarian knowledge. In classical
science the genesis of ideas about integration is studied, its objective and subjective components, conditions, and factors of
development are revealed, the basic approaches to the expression of its characteristics, kinds, forms, levels, mechanisms
of interaction are described.

Modern scholars (V. Bondar, O. Bespalko, O. Savchenko) mostly consider the concept of "integration™ in the context
of such semantic constructs as «system», «state», «process», «interaction», «development», «result», representing their
essence in dialectical unity.

Thus, integration is a process and result of the interaction of different elements, which leads to something new, holistic.
Accordingly, the technologies of integration are understood as a set of methods, technigues, forms, and means of the joint
pedagogical activity, during which as a result of the interaction of its subjects a new content is formed, interactive ways of
activity are built, possessing characteristics that are not inherent in certain areas of education and lead to the integrity of
the system, providing favorable conditions for the development of its subjects. Under these circumstances, the integration
of information and media technologies in the educational process is a necessary condition for modernizing the school
education system. After all, at the present stage of the development of school education in Ukraine, the integration of
media education into academic disciplines is still spontaneous, the issue of forming the ability of the individual to interact
effectively with the media and apply them in educational activities is the subject of scientific research of many researchers
in Ukraine.

The individual’s media literacy is one of the ways of investigating the world around us, a means of object reconstruction
created with the help of the media, a way of perceiving the inner "me". Media literacy should be seen not only as another
expression of general literacy but as the most vital need of a growing individual.

Thus, the informatization of society is considered in the unity of the processes of computerization, mediatization, and
intellectualization.

In this regard, it should be noted that the problem of preparing the younger generation for a full life in the information
society is not fully realized in the context of school education. Because a modern school graduate is not always prepared
for successful integration into the global information community.

The relevance of media literacy is also determined by the provisions of the Concept of the New Ukrainian School, which
outlines the requirements for the personality of students and teachers as creative, informed figures, open to innovative
ideas, and able to meet integrative challenges of today.

The integration of pedagogical and media technologies in the educational process of the new Ukrainian school will be
effectlvely provided under conditions of:

the close interaction of certain elements of pedagogical and media technologies;

inclusion of information technology elements into educational technologies and vice versa;

qualitative transformation of interacting elements of various technologies;

enrichment of traditional educational technologies with elements (resources) of media technologies;
modernization of pedagogical technologies with the help of new media technologies and digital tools;

effective use of open online resources, digital and media platforms in the educational space of the new
Ukrainian school to establish the partnership.

Following these conditions in the educational space of the New Ukrainian School will contribute to the successful
integration of information and pedagogical technologies, as it is interactive. Today, the idea of integrative education reflects
one of the main concepts of development of the new Ukrainian school - the idea of forming a competent personality and
the development of students’ holistic vision of the world.

Thus, the principle of integrativeness in modern education is aimed at realizing the integrity of the educational process
as an important means of socialization of the growing individual. It also regulates the new understanding of program
learning outcomes as a system-forming component of general secondary education. After all, the new standards focus
education not on the acquisition of abstract knowledge, skills, and abilities, but on the actions (competencies) that the
student needs to master to solve different problems in uncertain life situations.

Thus, the mission of a modern educational establishment is to create an open educational space that promotes
conscious personal self-determination of students following their interests, needs, life goals, and objectives.

In this regard, the priority ideas of integrative education are:

personal orientation of education;
generalized methods of educational and cognitive activities;
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systematic organization of the educational process;
problematic presentation of educational content;
dialogue and reflection of pedagogical activity.

In the educational space of the New Ukrainian School, integrative learning acquires special significance, as its goals
are - to create students’ holistic outlook, about processes and phenomena.

Thus, «when modeling the educational process in higher educational establishments it is important to take into account
the leading principles of integrative learning: multi-levelness, unity, creativity, flexibility, taking into account participants’
personal experience in the educational process, pragmatism, and so on» (Fedorov A., Levitskaya A., 2019).

Regardless of the presence or absence of the chosen profile of education in high school and the organization of
subject weeks in primary school, school subjects together must combine a sufficiently complete picture of the world in the
student’'s mind as an object of scientific knowledge and various practical activities.

In the educational process, teachers often use the following two types of integration: preliminary and following, which
usually determine the presence of personal experience and students’ interests. Preliminary integration has the potential
to determine the directions of development of cognitive interest, and the following — their direct development. Thus,
students with different talents can realize their potential: pragmatists — to raise to the level of theoretical understanding of
educational material, and theorists can combine their theoretical knowledge with practical experience of their application.
In addition, the perception of the world through the prism of students' experience, enhances the importance of the
information obtained and promotes its effective assimilation.

Integrated educational activities of students of the New Ukrainian School are based on the combination of several
activities, as well as — different means of teaching, education, and development of students. The high efficiency of
integrated classes with the use of media technologies is ensured by the fact that they are implemented in the form of
games, including different types of activities: physical, intellectual, social, et.

The integration of educational activities allows students to realize their potential: they fantasize, explore, learn, create,
think. Usage of this form of organization enriches schoolchildren’s vocabulary, develops communicative skills and critical
thinking.

The integration of media technologies in educational activities allows the development of aesthetic taste, the ability to
understand and appreciate educational interaction, and influences the formation of mental processes, which is the basis
for the formation of students’ creative and social abilities.

This fact allowed claiming that the integration of resources and technologies of media didactics in the educational
space of the New Ukrainian School contains great potential for developing intellectual, creative abilities of students through
creating problem situations, solving interdisciplinary problems, working with media texts, information analysis and more.

Integrating components of curricula are characteristic of many subjects and subject areas of knowledge.

Integration of knowledge around problems common to several subjects is carried out by preparing and conducting
integrated lessons, extracurricular activities, collective creative work, participation of students in social and educational
prolects Effective examples of integration are:

integrated lessons of Ukrainian and foreign languages;

integrated classes in the framework of student participation in the study of elective courses;
integration of school subjects into STEM education;

integrated classes of sections of the school scientific society;

integrated classes in extracurricular education groups;

integrated activities during the implementation of creative, research, and social projects.

Teachers have developed effective practices of integrating media education into various subjects (Foreign language,
Ukrainian language, and literature, «Art», subjects that are part of STEM education, etc.). An interesting example is the
establishment of integration links between English and other educational fields, determining their feasibility, pragmatism,
and effectiveness.

Implementing an integrative approach, enthusiastic teachers actively use in the educational process game, project,
heuristic forms of classes. However, it should be noted that media literacy and media education are still not included in the
list of compulsory school subjects in the domestic segment of general secondary education.

A more detailed study of the processes of integration of media didactics into the educational process proves its
importance and positive impact on the activities of the educational institution, which contributes to the comprehensive
development of the individual, who has formed critical thinking, coordinated behavior, and systematic activities, the ability
to consciously analyze their activities, independent actions, and deeds, in terms of digitalization of educational space and
the use of innovative media resources and media technologies.

The analysis of scientific and pedagogical research gave grounds to believe that today the most effective and promising
technology is the integration of media education with a foreign language course, as the basis of these phenomena is the
process of information exchange. The use of media educational technologies in the process of learning a foreign language
promotes the development of all types of language activities of students, «while developing general, communicative
(linguistic, sociolinguistic, pragmatic) and media culture competence») (lvanov V.F., Voloshenyuk, D. Yu., 2012).

Thus, educational integration in the New Ukrainian School is integration into modern social life. And the application of
an integrated approach creates favorable conditions for the formation of a holistic image of the world, manifestations of
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the student's creativity, and the teacher’s initiative, which allows free choice of topics, content, teaching aids, forms of the
educational process.

The practice of introducing integrated lessons into the educational process helps to increase the positive motivation of
students to learn, the formation of research interests (a child discoverer), speech development, vocabulary enrichment,
and the ability to summarize, analyze.

In a modern school, the implementation of an integrated approach is realized in :

a creation of integrated courses — subjects that adapt to study and integrate the knowledge of several sciences
or arts (natural — «Natural Science», social science — «| am in the world», medical and biological — <Fundamentals
of Health», music and fine arts — «Art», Ukrainian and foreign languages, etc.);

development of innovative forms of learning organization (lesson with interdisciplinary links, integrated lesson,
binary lesson);

implementation of educational projects (research and creative projects, educational and cognitive);

+ organization of thematic days and weeks (regional studies and culture).

Thematic days combine separate content modules from different subjects, topics around one problem to enrich the
information for better emotional perception and understanding. For this purpose, the methods of implementing integrated
learning are determined; compare integration with binary lessons and projects.

One of the most universal subjects that can enrich the content of education is a foreign language. In integration with
other subjects, it aims at solving problems that cannot be solved within one discipline or even a whole cycle, as it is
necessary to apply the knowledge of different sciences. Such integration helps to activate already gained knowledge but
in a new, foreign environment. The purpose of such lessons is a comprehensive study of a particular object, phenomenon,
meaningful perception of the world, integration of knowledge into a system, activation of imagination and interest, the
development of a positive emotional mood, and the ability to use language material.

Taking into account that some media resources are difficult to integrate into the traditional system of organization of
higher education, and the traditional form of interaction "teacher-student” is difficult to provide flexibility without going
beyond the classical perception of the educational process, new forms of teaching material with the help of interactive
multimedia equipment allow combining visual, auditory and kinesthetic receptors of information perception.

The key positions of integrated lessons are that primary school students perceive everything through activities, play,
creativity; children need self-expression, the embodiment of their attitude to the world around them.

To increase the effectiveness of training sessions, it is recommended to use media, computer-oriented technologies
aimed at individual and individual-group forms of learning, teamwork on creating projects, and solving creative tasks.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, knowing the thesaurus of the problem expands the methodological foundations of media didactics as a
separate field of scientific knowledge, reveals its educational opportunities, outlines the prospects for integrating
the pedagogical potential of media resources and technologies of media didactics in the educational process of the
New Ukrainian School. Because media didactics plays an important role in modernizing the content of education
and giving it an innovative character, it ensures meeting the needs of the growing individual to obtain quality media
education, the appropriate level of media literacy, and media information competence (Chervinska 1., 2019). Media
didactics determine the content, methods, and forms of organization of work in the formation of the media culture of
the growing generation. After all, media education is becoming increasingly popular in the school teaching process
using different types of integration.

Prospects for further scientific research are associated with the study of the main components of media didactics.
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NPUHLMMWN MNCUXOJIOTIYHOI EKCMEPTU3U OCBITHU

AHoTauig. CtaTtTa npuceayeHa 06rpyHTyBaHHIO 3aca, ryMaHiTapHO-NCKMXONOriYHOI eKCnepTnaun oCBiTK, 6a30BUMN ANS AKX
€ OCHOBHI MOJIOXEHHS 3arafibHOi NCUXONOrii Ta iHWKX rany3ein NCUxonoriyHoi Hayku. ABTOPU 3BEPTalOTbCH L0 BUCBIT/IEHHS
TEOPETMYHMX acMekTiB HAaykoBOro 3abe3nevyeHHs ryMaHiTapHO-NCUXOMOriYHOI eKCcrnepTu3n OCBITU, SKi BU3HAYal0Tb OCHOBHI
npuHuunu ii peanizauji. Y cTaTTi NpeactaBneHO aHanisa npuHUMny CUCTEMHOCTI HaByasibHOI KamnaHii, peanisauia akoi
CNpsSMOBaHa Ha aHari3 HaB4YasibHOI NPAKTUKN 3 YCIEID CYKYMHICTIO BHYTPILLHIX i 30BHILLHIX 3B'A3KiB, Y 9KMX BOHA iCHYE §K LinicHa
cuctema. Po3kpuTo npuHUMN 6araTopiBHEBOrO aHanisy, Wo Oae 3MOry PO3rfsHYTM METOAM MCUXONOriYHOi ekcrnepTuaun Ta
BM3HAYUTM iX Micue i ponb y cucTtemi. ABTOpaMu akTyanisoBaHO 3HAYYLLCTb MPUHUMN LETEPMIHI3MY, SKUiA € 0COBAUBICTIO
3AIACHEHHS MCUXOJIONYHOr0 aHanisy, OTPMMaHOro Mif Yac AOCHIAKEHHST MCUXONOMYHUX fBUL,. BiH nepenbayae He Tinbku
KOHCTaTalilo pesynbraty, 3000yTOro B X04i AOCNIOXKEHHS SIBULLA, ane M aHania NnpuynH i 3MiH y Npoueci 1oro icHyBaHHS. Y
CTaTTi PO3KPUTO NPUHLMM 06’ EKTUBHOCTI Ta MiXXAUCLMNNIHAPHOCTI, B OCHOBI IKOFO JIEXMWTb YSIBAIEHHS NPO LiNiCHICTL NpUpoan
OCBITHBOI cepn SK rymaHiTapHOi CUCTEMM, Ka HA OCHOBI EKCMEPTHOro AOCHIAKEHHS TakoX HabyBa€e LMX O3HaK.

Cuctema niaroToBKM MPakTUYHMX MCUXOJNIONB YMOXJIMBIIOE pearyBaTv Ha HaranbHi notpebu coujanbHOi NpakTukM B
niaroToBUi A0 OiSNbHOCTI NPAKTUYHUX NCUXONOriB, PO3YMiTH ii 3MIiCT, MeToam Ta popmu 3AiNCHeHHS. BogHovyac aBTopu cTaTTi
aKLUEHTYIOTb YBary Ha iCHYIO4ili COLOKYIbTYPHIN peanbHOCTI, ska noTpebye nepeoCMUCIEHHs BiTYU3HAHOro Ta 3apybikHOro
[OCBify, CTpaterin AoCniaXeHb, MOAENen, TeOPETUKO-METOLONOMYHOT, METOAMYHOI NIArOTOBKN MNCUXOSIONB 419 NPOBEAEHHS
rymMaHiTapHO-NCUXOJIOri4YHOT eKCnepTmsn.

Y BWCHOBKax CTaTTi aBTOPY 3ayBaxyloTb HA CrewujanbHiii Micii ekcnepTnam sk cnocoby nidHaHHS 06’eKTMBHOI AiNCHOCTI,
LLIO OXOMJItoE BCi chepun CycninbHOro XWUTTS, Y TOMY 4MCHi i OCBITYy, Ta nepenbayae peanisauio cneuianbHoi NpodecinHoi
no3uLii, gka € NoegHaHHAM MCUXONONIYHOT HAyKKN | NPaKTUKN.

KniouoBi cnoBa: rymaHiTapHO-MCUXONOriYyHa €KCnepTu3a, eKCnepTHa AisfbHICTb NCMX0Mora, NpUHUMAW, ekcneptusa
OCBITH.

PRINCIPLES OF PSYCHOLOGICAL EXPERTISE OF EDUCATION

Abstract. The article is devoted to substantiation of the principles of humanitarian and psychological expertise of
education, for which the basic provisions of general psychology and other branches of psychological science are basic.
The author refers to the coverage of theoretical aspects of scientific support of humanitarian and psychological expertise of
education, which determine the basic principles of its implementation.

The system of training of practical psychologists make effective enough to respond to the urgent needs of social practice
in preparation for the practical psychologists activity, understand its contents, methods and forms of implementation. At the
same time, the existing socio-cultural reality requires a rethinking of domestic and foreign experience, research strategies,
models, theoretical and methodological, methodic’ practical training psychologists to conduct humanitarian and psychological
examination. The article deals with the principles of humanitarian and psychological expertise of education, for which the base
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is the fundamental position of psychological science and practice. Presented by the principle of systematic study campaign,
the implementation of which is aimed at analysis educative practice with the whole set of internal and external relations, in
which it exists as an integrated system. Principle of tiered analysis allows us to consider some of the middle of the system
and to determine their place and role in system. Principe of the determinism, which is a feature of the implementation of the
psychological analysis of each obtained during the examination of the phenomenon, not only provides a statement of each
obtained in the course of the examination of the phenomenon, but and analysis of the reasons for its existence. The principle
of objectivity is purposed to insight into the phenomenon at the same time without making that is typical to the researcher — the
inner participant of the conception knowledge process. The principle of interdisciplinary is based on the idea of the integrity
of the nature of the educational sphere as the humanitarian system, which is based on the expert study also acquires the
characteristics of interdisciplinary. The principle of practical orientation suggests the importance and the need to bridge the gap
between theoretical knowledge in practice, taking place in the psychological and pedagogical sciences. The further research
will be scheduled in the direction of the theoretical and methodological understanding of humanitarian and psychological
expertise of education.
Keywords: humanitarian and psychological expertise, psychologist expert activities, principles, expertise of education.

INTRODUCTION

The problem formulation. lIn the conditions of intensive transformation of modern society, sharp intercultural and
social tensions the consideration of the human factor, spiritual experience and motivation of development of human
capital, efficiency of social investments becomes decisive. In the modern information society it is not so much about
the conditions of physical survival and social justice, but it is about ensuring a full life, personal psychological comfort,
which is based not only on addressing issues of material well-being and physical health, but also psychological
well-being based on the possibility of ethnic, religious, age self-determination. All of the mentioned presupposes
the objective need to introduce into social practice the institution of humanitarian expertise, which allows to assess
the possible (positive or negative) consequences of socio-economic, political and other decisions for personal
development.

Analysis of recent research and publications. Works dedicated to solving this problem have resently appeared
in the psychological and pedagogical scientific literature (O. Anisimov, S. Bratchenko, V. Panok, V. Slobodchikov, V.
Levy, Y. Shvalb). Most of these authors focus on the study of mainly applied aspects of expert activity in the field of
education, bypassing its theoretical foundations.

The purpose of the article is to substantiate a special form of scientific and practical knowledge — humanitarian
and psychological expertise of education and determine the principles of its implementation.

RESULTS OF THE RESEARCH

The purpose of psychological expertise of education as a special method of diagnostic study of educational
processes and phenomena is to serve as a means of such self-knowledge and reflection on its development. An
important task that needs to be addressed is to determine the principles of -psychological expertise of education, for
which the basic are the fundamental provisions of general psychology and other branches of psychological science.
Based on the relationship between psychology and the practical application of special psychological knowledge in
education, it is important to analyze the scientific support of psychological expertise of education, which determine the
basic principles of its implementation. Among the principles are the following: The principle of a systems approach,
The principle of level analysis, The principle of interdisciplinarity, The principle of practical orientation.

The principle of a systems approach. The specificity of using a systematic approach in expert activities is that
it orients the researcher to reveal the integrity of the object of examination and the mechanisms that provide it,
to identify a variety of types of connections of a complex object and bring them into a single theoretical picture.
Combining all the accumulated empirical material and individual theoretical concepts into a system with common
principles, the examination allows not only to trace new connections, but also using a systematic approach, to connect
them with knowledge from other fields of science and human activities. Since we are interested in the examination of
the pedagogical system, it should be emphasized that the latter takes into account the whole pedagogical population
as a whole.

In this context, I. Zyazyun's position that “education can be considered as a social system that functions and
develops according to its own laws, which have a number of features, including purposefulness, integrity, structure,
interaction with the environment and other systems, becomes important. At the same time, education is a pedagogical
system, because at its center is Man, a multitude of people; way of functioning - pedagogical activity. The system has
a pedagogical potential that allows to achieve the results of education and upbringing, really possible in specific social
conditions; it is able to develop, acts as a multidimensional, multivalued, open, existing in time and space» (Zyazyun,
2007, p. 18). Regarding the selection of essential features of the innovative pedagogical system, we are inclined to
the research proposal of V. Yasvin, who uses a «system of psychodiagnostic parameters» to examine the educational
environment, distinguishing five basic parameters: latitude, intensity, modality, awareness and stability, as well as six
parameters of the second order: emotionality, generalization, dominance, coherence, activity, mobility (Yasvin V.,
2001, 78). In addition, the author introduces the parameter of principle, which in terms of methodological whole, due
to the specifics of the object of analysis, and the author additionally introduced a new parameter - «modality of the
educational environment», which is qualitative and semantic characteristics application of vector modeling technique,
where the criterion is the presence or absence of conditions and opportunities for the development of activity (or
passivity) of the child and his personal freedom (or dependence) (Yasvin, 2001, p. 79).
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Thus, a systematic approach to the examination of education can be considered as a comprehensive methodological
tool, the specification of the principles of dialectics, and, above all, the principle of systematization at the level of
special scientific knowledge and social practice.

The principle of level analysis. This principle allows in the middle of the system to consider individual subsystems
that reflect mental phenomena (mental properties, states, processes), as well as to determine their place and role
in the system. Based on the theoretical position of the systems approach that systems analysis is essentially a
methodology of cognition based on wholeness and integrity, the principle of level analysis can be presented in the
form of a set of methodological tools for implementing a systems approach at the subject level or practice. Under
this approach, most of the studied systems, including pedagogical innovation systems, are systems of organized
complexity, in which strong nonlinear interactions predominate. Therefore, the study of such systems on the basis
of using the classical approach of mental or real division of the studied object into components, which allows the
possibility of restoring or assembling the object from them, for the most part, is irrational and impossible. Under
these conditions, in the practice of scientific research it is customary to follow the following rules: 1) systems belong
to classes of different levels of complexity; 2) all logical and empirical laws valid for the lower level system must also
apply to any higher level system; 3) the higher the level of complexity of a particular system, the more unknown
elements and undiscovered laws determine its functioning (Semychenko V., 2009, 27-28). We emphasize that at the
present stage of development of science there is a wide variation of general and partial functional varieties of level
analysis models, as modern science is based on quantitative and statistical assessments of empirical practice, to
optimize which level models are created as methodological abstractions to reduce costs, time and material costs for
conducting multifactor examinations.

An important condition for determining the relationship between different subsystems and levels in each case is to
determine the system-forming factor that allows you to combine into a single functionally dynamic system of different
mechanisms (B. Lomov).

The principle of interdisciplinarity, which is related to the general philosophical methodological principles of
determinism and objectivity, is based on the recognition of the holistic nature of scientific knowledge in general and
the holistic nature of education as a humanitarian system that requires interdisciplinary, comprehensive research.
At the same time, the position of V. Semichenko is relevant, who states that the essence of the interdisciplinary
level of methodology is determined by considering different scientific fields in accordance with their inherent level of
abstraction (search for an adequate interval of abstraction). Consideration of scientific disciplines in this perspective
avoids many common mistakes, when concepts borrowed from one field of knowledge are uncritically transferred to
others, when metaphors that are acceptable in the context of some scientific approaches are used in other areas of
knowledge as scientific concepts (Rean A., 2000, 402). The scientist sees an important task as a clear understanding
of the categorical meaning of some disciplines and the refusal to automatically extend these categorical relations to
other fields. As a result of such integration, as the author claims, “the systemic effect of emergence, i.e. the emergence
of new systemic qualities, is triggered. It is especially difficult to withstand the methodological requirements of this
level in terms of related disciplines (Chihos, 1982, p. 402).

Modern scientists (B. Ananiev, G. Ball, A. Derkach, N. Kuzmina, S. Maksimenko, A. Rybnikov) consider acmeology
as one of the integrative directions, which is gaining intensive development, which «studies the laws of human
understanding of the meaning of their existence, achievement by a person of professionalism and activity, productive
manifestation in life of all essential forces of an individual, focused on solving socially significant problems» (Derkach
& Mihaylov, 1999, p. 56).

Acmeology as a complex discipline, the content of which is not reduced to psychology, is characterized by A. Rean.
In his opinion, the content of acmeology combines the following three research areas: acmeology of the individual,
acmeology of the subject of professional activity and acmeology of the individual. The analysis allowed A. Rean to
substantiate the relevance of the development of personality acmeology as one of the least studied branches of
acmeology (Rean, 2000).

At the same time, the analysis of modern research allows us to state that in modern acmeology the process
of developing the basics of acmeometry is at an early stage. In particular, this applies to the search for criteria,
methods, evaluation of achievements in the work of the expert. Observatism of norms of assessment of educational
standards, simplification of standardized methods of diagnostics, which are incapable of measuring the processes
of professional development of such a specialist, hinder the development of acmeological indicators. The results of
acmeological research showed that the diagnostic component should include system-complex, socio-psychological,
valeological and didactic research, the harmonious unity of which, according to B. Ananiev, is of particular importance
for assessing the personality of the expert. Instead, the practice of examination shows that compliance with the
principle of interdisciplinarity is ensured by the inclusion in expert groups of specialists of different profiles, each of
which, examining its aspect of the issue, formulates its own part of the conclusion, which is then (often mechanically)
reduced to a single. This situation is only partially consistent with the principle of integrity of expert knowledge,
because the slide presentation of individual characteristics of the object does not provide a holistic reflection, which
combines psychological, sociological, didactic and other components. Therefore, expert research also acquires the
features of interdisciplinary, and expert knowledge - integrated nature, which is realized on the basis of psychological
knowledge as a system-forming factor of integration.
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The principle of practical orientation is due to the importance of interdependence of knowledge of theoretical and
applied (practical), the current state of which is characterized by a significant gap. In particular, R. Vasyliuk rightly
emphasizes: «Unfortunately, it is with sorrow that we have to diagnose not the crisis, but the schism of our psychology,
its differentiation. Psychological practice and psychological science live a parallel life as two subpersonalities of a
dissociated personality: they have no mutual interest, different authorities, different systems of education and
economic existence in society, untouched circles of communication with Western colleagues» (Vasilyuk, 1996, p. 26).

V. Semichenko gives a similar assessment of this phenomenon in modern science in determining the intervals
of abstraction, noting that today there is a clash of two methodological areas — academic (scientific) and practical
psychology. According to their requirements, priorities, values, these areas are fundamentally different. The values
of academic psychology (validity of methods, rigid provability of any statements, logical or experimental confirmation
of inferences) are insignificant for a psychologist-clinician, who, in turn, operates with vague meanings, vague
concepts, not always proven methods of influence» [ChihosH., 1982, 403). The solution of the fundamental problem
of «dialogue» of the «first and second direction», which according to V. Semichenko, of course, are «psychological»
is provided through «definition of the real subject of psychology and its scientific reflection» (Semychenko, 2009, p.
403), as well as understanding of practice as a principle of cognition. Of particular importance is the position taken by
the researcher on the reality: «or focus on the logic of science, which does not always allow to provide psychological
assistance to man, or focus on practical expediency, accompanied by the inability to clearly, logically, understand and
describe experience, presented, usually in a metaphorical poeticized or mythologized form» (Semychenko, 2009, p.
403). Continuing this opinion, F. Vasyliuk states: «Knowledge, which implements the philosophy of practice, does not
look at practice from the outside, but from the inside of practice looks at the world opened by it» (Vasilyuk, 1996, p.
30). It is the «philosophy of practice», in his opinion, can become the basis for a specific methodology of psychology.
In another — provides a «position of complicity», is involved in practical activities, so it becomes the starting point of
knowledge —«philosophy of practice» (Vasilyuk F., 1996, 30). Important for understanding the need for unity of science
and practice is the fact that science can lose its specificity and become a psychological practice if it refuses to
generalize, clarify the essence of the mental as such and the possibility of its transformation according to the criteria
of mental norm and authenticity.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Psychological expertise of education is manifested in two main aspects. On the one hand, it is interpreted as a
research method in psychology that allows a specialist, an expert to study and evaluate phenomena in the field of
education. It is an effective and often the only possible method of studying and supporting complex phenomena and
processes of educational innovation. On the other hand - psychological expertise is one of the independent types
of professional activity of a psychologist. Theoretical and experimental studies of examination in both these aspects
create the preconditions for its holistic understanding as one of the priority areas of psychological theory and practice.

It should be emphasized that the special mission of expertise as a way of knowing the objective reality, which
covers all spheres of social life, including education, involves the implementation of a special professional position,
which is a combination of science and practice, as the professional position of the expert can not one or the other. The
implementation of the practice-oriented principle of expertise implies that expert research, in contrast to theoretical,
is based on real practical activity, arises from the demands of educational practice, is formed in it and has the main
criterion of practical usefulness. Psychological expertise in today's conditions requires theoretical and methodological
understanding, which is the prospect of further scientific research.
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OCBITHbO-BUXOBHA TEMATUKA Y BI3IAX
NMACbMEHHUKIB 3AXIAHOI YKPAIHU

AHoTauif. Y cTaTTi pO3KPUTO OCBITHBO-BMXOBHY Ta iCTOPUYHY TEMaTWKy Yy TBOPYOCTI MUCbMEHHWKIB 3axigHoi Ykpainn. He
BMMNAZKOBO B 3aXiHOYKPATHCHKIl NiTepaTypi akTyani3yeTbCsl OCBITHLO-BMXOBHA Ta ICTOPUYHA TEMATVKA: Y Takuii crocib nitepatopu-
negarory nparHyaM nokasathi HeCKOPEHICTb YKpaiHCTBA, HE30OPMMICTb HaLjoOHANbHOMO «H», a TakoX MiOHATM OyX Hauji, ska
nporpana Bu3BOMbHI 3MaraHHs 1918-1920 pp., Tak i He 3ymiBLUM peanidyBaTy BiKOBIYHY Mpil0 «3nykM 3 Benvkolo YkpaiHoio».
3aKkoHOMIpHO 3’BNsl0TbCA B JliTepatypi Kynbtv repoiB Kpyt, repois Basapy, Ciyoux Crpinbuis, repoie 60ie 3a Makigky,
YKpaiHCbKOro ko3aurea, |. Masenu, T. LLeBueHka, Jleci YkpaiHkn, a TakOX KynbTW PigHOI OCBITM Ta PigHOI KHWXKW, MPOCBITH,
yKpaiHus, GisMyHO 340pOBOro, AyXOBHOrO 6aratoro, peyHuka aHTUaNKorofbHOrO0 Pyxy, MOCTYNMOBOrO CiflbCbKOrO rocropaps Ta
CinbCbKOI rocnoauHi, ski He Tinbkn A6aTb NPO paujoHaNbHe rOCNoAAPIOBaHHS, a CMOBIAYIOTb MPUHLIMM «CBIil 4O CBOrO MO CBOE»,
Lo npviBege B MallbyTHLOMY [0 EKOHOMIYHOI Ta MOJMITUYHOI He3aNeXHOCTi yKpaiHCbKOoi AepyaBW, HOBOI reHepalji OCBiYEHUX
Xni6opobiB, sKi, BUKOPMUCTOBYIOHN HOBITHI METOAM rOCMOAAPIOBAaHHSA, HA OCHOBI 3000YTUX 3HaHb, 3aranbHOI KYNbTypyu 3MOXYTb
«MOCTYMNOBO» (eEeKTMBHO) rocrnogapoBaTn, CTaTv He TiIbKWU 3aMOXHUMU JII0AbMU, a M akKTUBHUMW MPOMALCBLKMMU Aig4amu, Lo
noBeayTb 3a COOOIO iHLLKMX, KyNbT HOBOI Nyiesay KoonepartopiB, siki, SIK i CinbCbki rocnoaapi, A6aTMMyTb He Tiflbk MPO BAACHWIA
mMaTepianbHuin 1o6pobyT, 6isHeC, a 1 Po36yAOBYBATVMYTb HALOHAILHUIA EKOHOMIYHMIA MEXaHI3M, KyJbT MaTepi-XiHK1-NaTpioTKy,
HaLjoHaNbHO-CBIAOMOI, aKTMBHOI YKpaiHkM, sika O0a€ MpO HalexHe HaljoHanbHe BUXOBaHHA AiTeld, Ta iH. Lla Tematuka mana
BMPa3He BMXOBHE CMPsSIMYBaHHS, TBOPU YKPAIHCbKMX MMCbMEHHUKIB BXOAUAM A0 LUKIBbHOT NporpamMu, yMIlLyBanmcs B YMTaHKax
Ta xpecTomarisax, ApyKyBana ykpaiHCcbka nepioavka nnis [iei 1a toHautea Towo. LMy Temammn 3axifHoykpaiHCbka nitepatypa
BUpPI3HANAcs 3-NMoMixk EBPOMENCLKUX NiITepaTyp «OepPXaBHUX HApoAiB» Ta, 6€3YMOBHO, i Bif, YKpaiHCbKOI pafsiHCbKOI nitepaTtypu.

KniouogBi cnoBa: 3axigHoykpaiHCbka nitepaTypa, OCBITHbO-BMXOBHA TemaTtunka, iCTopu4Ha TemaTtuka.

EDUCATIONAL AND HISTORICAL TOPICS
IN THE VISIONS OF WRITERS OF WESTERN UKRAINE

Abstract. It is no coincidence that educational and historical themes are relevant in Western Ukrainian literature: in this
way, writers-educators sought to show the indomitability of Ukrainians, the invincibility of the national "I", as well as to lift
the spirit of the nation that lost the liberation struggle of 1918-1920. to realize the eternal dream of "union with Greater
Ukraine". Cults of Kruty heroes, heroes of the Bazaar, Sich Riflemen, heroes of the battles for Makivka, Ukrainian Cossacks,
Ivan Mazepa, T. Shevchenko, Lesya Ukrainka, as well as cults of native education and native book, education, Ukrainian,
physically healthy, naturally appear in literature. spiritual rich, spokesman for the anti-alcohol movement, gradual farmer
and housewife, who not only care about rational management, but profess the principle of "their own"”, which will lead in
the future to economic and political independence of the Ukrainian state, the cult of a new generation of educated farmers
, who, using the latest management methods, based on the acquired knowledge, general culture will be able to "gradually”
(effectively) manage, become not only wealthy people but also active public figures who will lead others, the cult of a new
constellation of cooperators who and farmers, will take care not only of their own material well-being, business, but also to
build the nation economic mechanism, the cult of the mother-woman-patriot, nationally-conscious, active Ukrainian woman
who cares about the proper national upbringing of children, etc.

On these topics, Western Ukrainian literature differed from European literatures of "state peoples” and, of course, from
Ukrainian Soviet literature.

Keywords: western Ukrainian literature, educational themes, historical themes.

INTRODUCTION
The problem formulation. Katrya Hrynevycheva, a writer, teacher, public and educational figure, activist of the
women's movement (formerly the leader of the Union of Ukrainian Women in Lviv), publisher, and editor, addressed
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educational and historical topics. Thus, in 1909, on behalf of Prosvita, she began editing the children's magazine
Dzvinok, which became a table book for family reading, children and youth not only in Western Ukraine, but also in the
Dnieper region. Even then, the young writer published historical stories "Before the funeral of Prince Roman”, "Yaroslav
Osmomysl”, "Knyazhychi" on the pages of the magazine.

Katrya Hrynevycheva belongs to the cohort of writers who wrote for children and about children. Her first collection,
Legends and Stories (1906), is devoted to the hard life of the children of the poor. However, the author is not limited
to describing the unenlightened existence of children, but also with great psychologism analyzes their actions, deeds,
characters, with undisguised sympathy for his little heroes.

Being a public teacher, having three children of her own, coming from a large family (Vasily Banach's father had seven
children), the writer knew the child’s soul well, clean, kind, sensitive, and its psychology. Teacher Katrya Hrynevycheva
was well aware of the importance of choosing literature for reading, and the importance of books in a child's life, so she
took care to expand the range of reading and sought to make books educational. That is why the texts of her works for
children are written in such a way as to awaken patriotic feelings in the soul, national consciousness, cultivate Christian
virtues.

The analysis of recent research. Modern scientific discourse is important for the development of the terminological
system of our research (M. Bitter, S. Zenkin, M. Naenko, L.Natochiy, T. Popova, and others), for example, on the definition
of such basic categories as "generation”, "cultural and educational activities”, "literature of modernism”, etc. Given the
multiplicity of definitions, we searched for the most optimal interpretations of concepts and categories of research.

Some problems associated with the development of historical and pedagogical science have found a comprehensive
understanding in the modern scientific discourse of O. Adamenko, S. Bobryshov, G. Bilavich, L. Vakhovsky, S. Goncharenko,
N. Gupan, T. Zavgorodnaya, |. Strazhnikova , O. Sukhomlynska, E. Khrykova, V. Vykhrushcha, O. Vyshnevsky.

RESEARCH METHODS. Modern scientific and methodological approaches (hermeneutic, synergetic, phenomenological,
etc.) have designed the basic strategy, logic of the analysis of the research base and the key characteristics of its individual
components. This work is organically complemented by developments on operational general scientific, disciplinary
and interdisciplinary research methods and technologies, which were also developed by specialists in various fields of
knowledge (O. Adamenko, S. Arkhipova, V. Ivanov, O. Manaev and others). They determine the tactics of implementation
of the methodological program of research, approaches to solving specific research problems, provide reliable knowledge,
formulation of objectively determined characteristics and balanced evaluation characteristics.

RESEARCH RESULTS

Leading Ukrainian cultural, educational and pedagogical societies, in particular "Enlightenment”, RTP, aware of the
educational impact of the book on the formation of the child's character, mental qualities, patriotic feelings, publish
works of art for children and children and scientific and literary works by Katria Hrynevycheva: Peter and his children”,
"Grigory Kvitka-Osnovyanenko, his literary work™,"Legends and stories” (1902) (Report..., 1923, p.17).

Apart from Vasyl Stefanyk, Ivan Franko had a great influence on her formation as a writer. She can be attributed to
the spiritual daughters of Ivan Franko, whose writing talent influenced the formation of the young writer. Thus, according
to Volodymyr Doroshenko, bibliographer and literary critic, “Hrynevych can be called, without exaggeration, the most
educated woman in Galicia. She was a truly representative figure in Western Ukrainian life and could boldly defend us,
our women and our literature before the cultural West" (Doroshenko, 1968, p.58).

Katra Hrynevycheva's literary discovery was a bright heroic and at the same time tragic image of the patriotic girl
Yasina, who heroically fights with enemies and dies in this struggle.

Thus, the writer touched on an interesting page in the formation of Ukrainian statehood, in the pages of her works,
history came to life; the reader, young and old, learned about prominent historical figures and nameless heroes of the
Galician-Volyn state, when the nation fought for the right to its own state and its future, built its statehood, defended it
from enemy attacks and internal strife.

An important educational and enlightening function from 1870 to 1939 was played by Enlightenment publications,
including the desktop "illustrated calendars”, which were published annually, and a total of sixty yearbooks were
published, with a total circulation of hundreds of thousands. There is reason to conclude that they have become a real
"table” book for hundreds of thousands of Ukrainian families. These publications, in addition to the mandatory calendar
component, included educational, historical, journalistic, economic, educational and pedagogical materials, as well as
literary works and entertainment materials. The Western Ukrainian reader got acquainted with the novelties of modern
Ukrainian and world literature (Bagriy, 2020, p. 318).

According to the results of the analysis of the 60-year illustrated calendars of "Enlightenment” we state that almost
all the materials served to educate a nationally conscious, active, effective Ukrainian patriot, spiritually rich person,
skilled host. For example, Alexander Barvinsky, a prominent scientist, pedagogue, historian, literary critic, public figure,
and politician, included a number of works in the illustrated Enlightenment calendars: The Chronicle of the Social
Work and Strength of the Austrian Ruthenians (1886); "Kiev-Pechersk Lavra™ (1891); "The Struggle for Freedom and
Independence of Ukraine” (1917); Volodislav Fedorovich (1920); "Galician Idyll (The Night Ends. The Stars Go Out...)"
(1923) and others.

A special place in the illustrated calendars was occupied by the theme of national liberation struggles of Ukrainians
(1917-1920). This is how the cult of Sich shooting was cherished. S. Charnetsky's works "From Unsent Letters (I
still dream of shiny steel)”, "Song of the Sich Riflemen (Gay in the meadow red viburnum leaned...)" ","The storm is
howling near the house...","lvan!","Hey, it's snowing, the snow is constantly pouring...” (1918), A. Kurdydika ("Hieron"
("The storm flew over Gelyadob™),"Brothers” ("There, by that path in the field..."), the legend "Grandma's Summer”
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(1930), "Gray Trails" ("Gray Trails entered the house..."), "Let's swim" ("Exits! And push the ship aside!" .. "(1931),"
Towards the year "(" And you will come again, spring and winged...") (1936), "Enlighten the army goes” ("Let our song
of freedom and faith...”) (1939), songs texts and notes) by Mykhailo Haivoronsky, “Young Boys Have Gone Poor”, “A
Jackdaw Flies Through a Beam”, “About Nechay” (1923) (Charnetsky, 1934, p.119), who educated youth in the national
spirit, formed high patriotic feelings, educated young men and women as effective and active citizens working in the field
of education.

The theme of the national idea, the invincibility of the Ukrainian spirit, the struggle for a united sovereign Ukrainian
state was especially loud during the national liberation struggle of Ukrainians in the early twentieth century.

At this time in the literature of Western Ukraine a unique cultural phenomenon is emerging, which has no analogue
in any world literature and culture - the literary phenomenon of Ukrainian Sich shooting, which was primarily the most
heroic and tragic era of the Ukrainian Sich Riflemen (USS). wrote "highly patriotic literature, created masterful paintings,
extremely lyrical music, as well as battle, marching songs, instrumental music and more. The creators of this heroic
poetic and prose epic were real participants in the heroic struggle - Usus soldiers, who volunteered to join the USS
Legion to fight for Ukraine's independence. Literature was formed in fact "in the trenches”, was created in hot pursuit,
it is qualified as a poetic chronicle of the national liberation struggle of Ukraine, its authors, participating in national
liberation struggles, became chroniclers of shooting glory.

The phenomenon of this layer of literature is that it has become an extremely important and effective factor in the
national-patriotic, civic education of several generations of Ukrainians, this poetry in the 1920 and 1930 was actively
picked up by Ukrainian public children's and youth organizations, including Plast , "Falcon”, "Meadow" (as, for example,
"We must not be afraid” - a poem-song, which became the anthem of Plast "Order of the Iron Jail"), they were used as
an effective means of Ukrainian public educational, educational, women's societies for the upbringing of children and
youth, took as part of their ideology UPA soldiers, many songs born in the trenches of 1914-1920's, became marches in
the ranks of the UPA, even iconic, performed as an anthem.

Creators of professional and amateur literature of the era of national liberation struggles in the early twentieth century.
became natives of the "Sich", "Plast”, "Falcons", pupils of Ukrainian gymnasiums, special schools RTP, Ukrainian
students, who were already formed nationally conscious individuals, with clear worldviews, ideological attitudes: "Ukraine
- above all” . Such prominent patriots-statesmen became the representatives of a new type of Ukrainian of the Ukrainian
Renaissance, who, among other things, is a man-intellectual, exceptionally gifted, talented, hardworking, extremely
multifaceted, spiritually rich, morally beautiful. In no other literature, perhaps, high heroism, tragedy, subtle lyricism,
which touch the soul and heart of everyone, do not leave indifferent any reader, call for struggle, awaken the national
spirit, assert in the idea of gaining a free conciliar Ukrainian states, call for self-denial in her name ("Throw away the old
woman, throw away your love, because there is a great need”).

Ussus, rightly considering themselves the spiritual heirs of the Ukrainian Zaporozhian army, considered Ukrainian folk
songs an integral part of their life in the war, so dozens of author's songs were created in the trenches, the song helped
to live among the war, soldiers, told about their experiences, feelings, love, separation, death of brothers and the heroics
of the victorious struggle, "happy and sad experiences of comrades in arms.” Thus, such a unique phenomenon, a
literary phenomenon, emerged in Ukrainian culture as the shooting song, which was destined to become an important
weapon for Ukrainian statehood, a factor in the spirituality of Ukrainians, an important educational tool for generations of
children and youth.

Ukrainian scouting is the subject of special attention of the writer, realizing the importance of this children's and
youth organization for patriotic, civic education of a growing individual, one of the first Ulyana Kravchenko addresses
girls / women plastuns, their spiritual "sisters™ in poetry "Swallows", published in the magazine Women's Fate "for 1930
(Part 29). The author praises their patriotic spirit, active citizenship, physical and spiritual qualities, compares the platoon
with swallows that raise their wings to fly, "in space ... to the sun ... to beauty” (Kravchenko, 1930, p.1).

The creative legacy of Antin Lototsky (1881-1949) - a famous writer and teacher (teacher of Rohatyn Gymnasium
UPT "Native School”) - has about 13 books, including stories, short stories, poems, stage paintings. We are currently
updating his historical works, which were table books for several generations of Ukrainian children, as they were actively
published and popularized by Ukrainian public societies "Prosvita”, UPT "Ridna Shkola" and others (Kravchenko, 1996,
p.14).

We describe the artist as one of the founders of historical works of art for children. He became one of the pioneers
in pedagogy: he taught children Ukrainian history in an accessible form by means of works of art. It is interesting and
figurative to tell about Ukrainian history - the key pedagogical credo of A. Lototsky. The phenomenon of the writer is that
he organically combined in his person two incarnations: the teacher and the writer, where it is absolutely impossible to
draw the line and determine where the teacher ends and where the writer begins. In all the works, without exception, the
author's life credo was manifested - to tell children about the events of the heroic and complex history of the Ukrainian
people, to cultivate love for their homeland. The first on the pedagogical and literary horizon was a historical novel from
the time of Khmelnytsky "Trilis” (1910). In general, the creative heritage of the writer is dozens of historical scientific
and artistic works, written in an accessible, ideological, systematic, consistent and logical. Thus, in 1934 a four-volume
"History of Ukraine for Children" was published, as well as "Myshka-Gryzoknyzhka's Travels in Lviv", the story "Three
Brothers™ and others. The following year - historical stories, short stories, geographical and local lore "stories": "At
Dawn", "Cossack Gaida", the legendary story about the beginnings of Kiev (1935); 1936 - "Prince Galicia", 1937 - "The
Boy of Prince Roman", "Roksolyan”. Historical story from the XVI century, the poem "Golden Gate"; 1938 - "From La
Plata to the Andes. Geographical story "; "Ears of the Mother of God."Mari legends”, poems "The Adventures of Romka
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Pomka", a series of short stories on national history” Once upon a time in Ukraine "(books 1 - 5, 1934 - 1938), 1939 -
the book” Seven Wonders of the World "was published and one one of the most important books of the writer "Princely
Glory", which was published in 1942 during the German occupation.

The greatest skill of the writer-teacher was manifested in 1920 - 1930's, when he returned to work in the gymnasium
in Rohatyn (1920 - 1923) and was in the "capital of Opillia”. It is here that he began to actively work on the creation of
scientific and methodological support for subjects - history, Ukrainian language, Ukrainian literature, foreign literature.

In 1923, A. Lototsky left his teaching job to engage primarily in writing and publishing. Here he showed another literary
and pedagogical feat - the creation of special publishing houses, which aimed at children’s literature and literature for
children and youth, usually of national and patriotic content. Thus, together with his colleague, teacher and writer
Mykola Uhryn-Bezgrishny, they organized in Rohatyn publishing houses "Cranes”, "Blue Bells", published a magazine
"Rohatynets” - a body of UPT "Native School”, where A. Lototsky published works of national-patriotic and civic sound.
He usually signed under the pseudonym "l. Vilshanko", journalistic works for the needs of the day -" Lawton ", fables
and satires - under the pseudonym” Toto-Doloto ". A. Lototsky's participation in the editorial board of the magazine
"World of the Child", published in Lviv, where each issue contained works by A. Lototsky (poems, stories, dramatic
scenes), was of great educational importance (Report...1924, p. 8).

It belongs to those writers who initiated the creation of "stage” works for children, thus caring for extracurricular
and extracurricular education and upbringing, aesthetic personality development, the formation of rhetorical culture,
expressive reading, the development of school drama and more.

As a connoisseur of a number of foreign languages, A. Lototsky introduced children to the best examples of world
literature, was a writer-translator.

Aware of the importance of literature, history, geography, oral folk art of the native land as a factor in social and
patriotic education of children and youth, A. Lototsky actualized (after lvan Franko) the local lore aspect of fiction, he is
the author of a series of local lore stories.

A. Lototsky created many patriotic works during the national liberation struggle, as mentioned above.

CONCLUSION AND PROSPECTS FOR FURTHER RESEARCH

Thus, poetic and prose works of historical and patriotic content, literary and critical articles, journalism, feuilletons,
investigations into the history of Sich shooting, memoirs - all this belongs to the creative heritage of Western Ukrainian
literature of the period under study, which enriched the Ukrainian treasury peculiar artistic imagery, authenticity of the
depicted; The phenomenon of this literature, among other things, is that during this time a new original genre of literature
was created - shooting song, which, filled with great energy of patriotism, heroism and greatness of the Ukrainian spirit,
became a chronicle of the heroic struggle of Ukrainians for their statehood. ideas, a real amulet of the spiritual heritage
of the Ukrainian nation, turned into a layer of folk song. Literature of this era became an important factor in the national
education of children and youth, actualized in the works of writers heroes (lvan Mazepa, Ivan Bohun, Cossacks, Sich
shooters, etc.) have become an educational ideal for many generations of Ukrainians.
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FEHE3A XYA0XHbO-MPOMUCNOBUX LKIN Y TAJINYUHI
(KIHEUb XIX CTOJIITTA — 1918 P.): ICTOPUKO-NERAIOrYHI ACNEKTHU

AHoTauiga. Y cTaTTi BWCBITIEHO pe3ynbTaTh OOCHIIXKEHHS aKTyasbHOi HAyKkoBOi MNpo6GNemMn reHesn Xy[oXHbO-
npoMmncnoBux WKin y FanuuunHi B nepebiry ictopii kiHug XIX cT. — 1918 p. Y 3a3HayeHMX XPOHOJOriYHMX Mexax ManuunHa
po3BuBanacs B npasoOBOMY MoJii ABCTPO-YropcbKkoi aepxaBu. 'eHe3a Xy[0XHbO-NPOMUCIIOBMX WK Ha TepeHax annynHm
CTaHOBUTb KYNbTYPHO-OCBITHIN GEHOMEH — CYB’13b TPaAMLUIMHMX MPAKTUK HAPOAHOI XYOOXHBOI KyNbTypu Ta €BPOMENChKMX
eCTeTMYHMX KOHLUEenTiB i npakTuk. PO3KpWUTO BMAMB OEpXaBHOi  €KOHOMIYHOI Ta OCBITHbOI MOMITMKW Ha CTaHOBNEHHS
XYAOXHbO-NPOMMCNOBUX WKiN y ManuuuHi, aka nepebysana B cratyci KopoHHoro Kpato, nisHiwe — KOpoHHOI 3emni ABCTpoO-
Yropcbkoi MoOHapxii. 3a pesynbratamu iCTOPUKO-MEefaroriyHOro OOCAIAKEHHS BUCBITAEHO CRiBApPaU0 XYAOXHIX My3eiB,
AKi QYHKLIOHYBanM Ha TepeHax ABCTPO-YropliMHM Ta B iHWKX KpaiHax €Bponu, iX KynbTypHO- OCBITHIO MICil0 B PO3BUTOK
XYOO0XHbO-MPOMUCNOBUX LWKiN Yy FannyiuHi B NONITMKO-NpaBoBOMY Mo ABCTPO-Yropcbkoi MoOHapxii. PeanisoBaHo MeTy:
06r'pyHTOBaAHO Ta y3arafnbHEHO OCOGMMBOCTI CTAHOBEHHS Ta PO3BUTKY XYAOXHbO-MPOMUCIIOBMX LKA HA 3eMnsax anuyunHm
K KyJIbTYPHO-OCBITHBOrO PEHOMEHA B 3a3HAYEHNX XPOHOJIOTIYHNX Mexax. 3a pe3yfibTaTamy aHanidy TeOPeTUYHMX i apXiBHUX
IKepen npoaHanioBaHo nepefyMOBU Ta OCOGAMBOCTI CTAHOBJIEHHS i PO3BUTKY XYO0XHbO-MPOMUCIOBMX LIKIN Y [annyumHi
3a uboro nepiogy. PakTonoriyHNA MaTepian, BUKNALEHWUA Y CTaTTi, MOXe CNyryBatu ONs y3arafibHEHHS HOBWUX 3HaHb MPO
iCTOPUYHWUIA NOCTYN WKINbHULTBA B "annyuHi.

KnioyoBi cnoBa: reHesa, XyooOXHO-MPOMUCIIOBA LUKONA, XYAOXHIN My3en, MUCTELTBO, PEMEC/O, ECTETUYHI KOHLENTH,
3MICT XyA0XHbO-MPOMUCIOBOrO HaBYaHHS.

GENESIS OF ART AND INDUSTRIAL SCHOOLS IN GALICIA
(END OF 19™ CENTURY — 1918): HISTORICAL AND PEDAGOGICAL ASPECTS

Abstract. The article highlights the results of a study of the current scientific problem of the genesis of art and industrial
schools in Galicia during the history of the late 19th century - 1918. Within these chronological boundaries, Galicia developed
in the legal field of the Austro-Hungarian state. The genesis of art and industrial schools in Galicia is a cultural and educational
phenomenon - the connection of traditional practices of folk-art culture and European aesthetic concepts and practices. The
influence of the state economic and educational policy on the formation of art and industrial schools in Galicia, which was
in the status of the Crown Land, and later - the Crown Land of the Austro-Hungarian Monarchy, is revealed. According to
the results of historical and pedagogical research, the cooperation of art museums operating in Austria-Hungary and other
European countries, their cultural and educational mission in the development of art and industrial schools in Galicia in
the political and legal field of the Austro-Hungarian monarchy. The purpose is achieved: the peculiarities of formation and
development of art and industrial schools in the lands of Galicia as a cultural-educational phenomenon of progress within the
specified chronological limits are substantiated and generalized. According to the results of the analysis of theoretical and
archival sources, the preconditions and peculiarities of the formation and development of art and industrial schools in Galicia
in these years are highlighted. The factual material presented in the article can serve to summarize new knowledge about the
historical post of schooling in Galicia.

Keywords: genesis, art and industrial school, art museum, art, craft, aesthetic concepts, content of art and industrial education.

INTRODUCTION

The problem formulation. The study of the historical preconditions for the formation of art and industrial schools
in Galicia shows the existence of favorable conditions for the development of this educational and cultural phenomenon
after the abolition of serfdom by the Imperial Government of Austria-Hungary (1848). During these years, interest in
the development of arts and crafts at both the state and local levels grew in the lands that were part of Austria-
Hungary. This was facilitated by accelerated economic development. To work in weaving, ceramics, woodworking
industries needed workers who had the skills of artistic processing of various materials. Traditionally, the training of
these workers was carried out by artisans in workshops, and the transfer of professional (artistic) knowledge and
skills took place from father to son. However, in conditions of strong industrial growth, they did not meet the needs of
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professional craftsmen. Education of students, which was concentrated in craft workshops and did not contribute to
providing conditions for professional training of arts and crafts masters.

The results of historical research clarify the origins of the genesis of art and industrial schools in Galicia, which
was in the cultural, economic, and political-administrative field of the Austro-Hungarian monarchy since 1772, by the
first division of the Commonwealth (Topographic maps of Europe (Zone 8. Eastern Poland, North-Eastern Bohemia,
Galicia: Stary Sambir, Drohobych, Zhydachiv, Stary Rohatyn, Berezhany), sheet 35). During the years 1849-1867
Galicia (Geographical maps to individual articles of Mayer's encyclopedic dictionary: "Germany", "Poland”, "Hungary.
Galicia and Bukovina", sheet 10) was in its composition as a crown land (Atlas of the Austrian Empire, sheet 48),
and from 1867 to November 1, 1918, its lands were listed as the Crown Land of the Austro-Hungarian Monarchy
(Stepankov, V.S., Golobutsky, P.V., p. 178).

At one time, Austria-Hungary, together with Galicia (General geographical map of Galicia and Bukovina, sheet 2;
General geographical maps of Galicia, compiled by S. Mayersky, sheet 4), included 14 provinces. The center of the
governorship of Galicia was the city of Lviv, headed by the plenipotentiary of the emperor, Count von Pergen. With
his assistance, a comprehensive study of the region by state institutions was conducted to identify its real economic,
social, and political situation. First of all, attention was paid to the study of natural, labor resources, ethnography, and
life. To overcome the backwardness of Galicia from other provinces, in particular the education of the people, the
government took care to open art and industrial schools alongside public schools.

THE PURPOSE OF THE RESEARCH

The purpose of the study is to substantiate and generalize the features of the formation and development of art
and industrial schools in Galicia, as a cultural and educational phenomenon in the history of the late nineteenth — early
twentieth century. According to the purpose of the study, the following tasks were identified: based on the results
of the study of sources to determine the preconditions that influenced the formation and development of art and
industrial schools in Galicia and to characterize the links; to reveal the essence of the genesis of art and industrial
schools within certain chronological limits.

RESEARCH METHODS

To identify and reveal the essence of historical and pedagogical aspects of the genesis of art and industrial
schools of Galicia in the chronological framework of scientific research used a set of research methods that allowed to
comprehensively characterize this cultural and educational phenomenon: general (historical and pedagogical analysis,
synthesis, generalization, chronological); historical and genetic analysis of historical and pedagogical aspects of the
genesis of art and industrial schools, coverage of progressive cultural, educational and artistic ideas that influenced
their progress; problem-genetic made it possible to characterize and reconstruct the formation and development of
art and industrial schools in Galicia in the late nineteenth and early twentieth centuries as an integrated cultural and
educational phenomenon; hermeneutic - led to a new reading of historical and pedagogical processes in the territorial
and chronological boundaries of the study.

The study of historical and pedagogical aspects of the formation of art and industrial schools of Galicia within
certain chronological boundaries, which as an independent cultural and educational phenomenon was determined by
economic, cultural, social needs of society to prepare children and youth for work and relevant practices, based on
communication ideas of pedagogical concepts and practices with social (political and legal), economic, aesthetic and
cultural environment. They can stimulate, accelerate the development of art and industrial education or inhibit it.

RESULTS OF THE RESEARCH

Historical and pedagogical aspects of the formation of art and industrial schools in Galicia are considered in the context
of political, ideological trends that were decisive in the development of the region in terms of history, which dates to 1876-
1918. It was found out that in Galicia in the middle of the XIX century craft (professional) schools developed. However,
most of the professional training was carried out in small workshops, and professional knowledge was transferred in the
process of individual work of students. The political and economic system of the Austro-Hungarian monarchy contributed
to the increase of labor resources for handicraft production. This was facilitated by the legal tradition of inheritance of land
for the eldest son and family. According to this, the younger children learned the craft.

The development of machine production has brought to the fore the problem of education and preparation for work
in the arts and crafts of children and youth. Secondary, fifth- and sixth-grade Latin-language schools in Galicia could not
meet the new requirements for artistic pursuits. The opening of Ukrainian gymnasiums in a number of cities, namely in
Przemysl (1887), Kolomyia (1893), and Ternopil (1898), did not solve the problems of artistic and industrial professional
training of children and youth. Acceleration of economic development in the late nineteenth century contributed to a real
boom in construction, which contained a powerful artistic component. Therefore, the need for training qualified masters
with artistic skills has increased.

Over the years, the region has developed favorable conditions, characterized by the longevity of the traditions of
handicraft production, which were mostly ethno-regional in nature and enriched by recognized in European countries fine
arts. In the professional environment of these years, folk crafts were recognized as applied arts, which accelerated the
growth of the number of art and industrial schools in Galicia (Galicia).

The historical and pedagogical search testifies to the formation of the relationship between the economy and the
development of art and industrial education at various levels in Galicia. First of all, primary art and industrial education was
relevant and most in demand. It was focused on training craftsmen for arts and crafts. The development of primary art
and industrial schools was determined by the socio-economic component, namely: the need to decorate the interiors and

36



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

facades of buildings. The development of manufactories and factories led to the launch of art and industrial schools and
training courses for workers.

According to the analysis of the source base, in the second half of the 19th century royal, state, and private art and
industrial schools functioned in Galicia. An essential feature common to these types of schools was the cooperation with
European art and industrial museums and the pan-European movement "Arts and Crafts” (Shmagalo, R.T., 2005, p. 12).
The spread of the ideas of the “Arts and Crafts” movement in the socio-cultural space of Galicia influenced the formation
of art and industrial schools. European recognition was given to the Lviv Art and Industrial School, which began its activities
in accordance with the decree of the Ministry of Education of Austria-Hungary and the decision of the Supervisory Board of
the Lviv Art Museum of March 7, 1876 (Shmagalo, R.T., 2005).

The activity of the professional School of Drawings was started in Lviv. Its activities were focused on the development
of needlework in Galicia. On December 18, 1886, the Ministry of Education issued an order on the functioning of the
School of Drawing and Modeling at the City Industrial Museum (Lviv) (W szkole rysunkéw i modelowania. Gazeta Lwowska.
27.1X.1876, p. 3).

In the conditions of economic and socio-cultural growth, the need to train specialists (teachers, masters) for teaching in
art and industrial schools, as well as masters for various industries in the ethnocultural environment of Galicia and abroad
has increased. Art and industrial schools performed the task of training specialists ready to create samples of artistic
products used in construction, furniture and other spheres of human life.

Art and industrial schools had various profiles and practical purposes to meet the social training needs of the time.
First of all, the number of vocational schools grew, namely: ceramics, pottery, artistic metal, carpet weaving, weaving,
woodworking. The institutional stage of formation of art and industrial schools began with the opening the General School
of Drawing and Modeling at the Lviv Museum of Arts and Crafts (Shmagalo, R.T., 2005). At this stage of formation of art
and industrial education of Galicia, two features were traced: 1) the organization of courses by masters who worked in line
with established traditional trades; 2) the development of art and industrial education was based on the study of folk art
traditions and classical art.

Pedagogical aspects of this educational and cultural phenomenon are characterized by significant improvements in
the content and methods of teaching in art and industrial schools. In the context of the subject of scientific research, we
consider them as a set of normative and semantic-methodological components that influenced the progress of art and
industrial schools in Galicia in the chronological period of the late nineteenth century.

The content of art and industrial education in schools of different levels was influenced by Western European ideas of
modernism, which were quite successfully combined with traditional original artistic techniques of folk artists from different
parts of Galicia. Improving the content of art and industrial education has gone beyond the professional environment. The
development of philosophical trends in the content of art and industrial education can be traced. The ideas of integrating
the fine arts and crafts, considered as applied arts, were popular among philosophers and artists of the time.

In practical terms, the content of education in art and industrial schools combined both artistic and industrial components
(focused on productive production activities of the master). This period was characterized by interdisciplinary links between
art education and the demands of the economy, which developed under favorable political and economic reforms.

A specific feature of the pedagogical aspects of that time was the integration of various traditional techniques of folk
artists. This factor was formed on the traditional locations of art and industrial education, which were concentrated in
villages and towns that had an authentic folk tradition of crafts (Kosiv, Yavoriv, Kolomyia).

Analysis of the source base on the problem of research shows the growing interest of the imperial authorities of Austria-
Hungary in the development of art and industrial education in Galicia. At the end of the 19th century, the educational policy
of the Austro-Hungarian monarchy was formed, which determined the development of art and industrial education. In line
with the state educational policy developed state or royal art and industrial schools. The activities of these schools were
characterized by close cooperation with art and industrial museums and the pan-European movement "Arts and Crafts"
(Shmagalo, R.T., 2005, p. 12).

State support consisted in the legal and financial support of art and industrial schools. For example, by imperial order
(dated 05.12.1890) and the order of the Ministry of Education and Religions (dated 23.05.1891) the Lviv Art and Industrial
School was reorganized into a State Art and Industrial School (Wiadomosci statystyczne o miescie Lwowie. Lwow, T. VI.,
p. 112-116). The school operated in accordance with the statute; in its structure there were the following departments:
construction and art and metalwork, furniture and carpentry and construction, turning and carving (wood). Women also
joined art and industrial schools. In particular, the work of the quilting and lace department was launched. The State Art
and Industrial School in Lviv operated within the framework of the legislation of the time. The city authorities supervised
the training of craftsmen. In addition, he provided great support in the organization of material support of the educational
process, the development of workshops. The status of this school is evidenced by the fact that since 1893 it has been
managed for ten years by the architect Sigmund Gogolevsky — the architect who designed the Lviv Opera House.

Art museums (of various levels) together with the government of the cities together with the public popularized the
activity of art and industrial schools. In the cities and towns carried out systematic work on the organization of exhibitions
of students of art and industrial, vocational schools. Famous museums of European countries joined these exhibitions.
Galician art and industrial schools, especially Lviv, were leading in the integration of art and industrial education. This
trend was maintained at both the national and local levels. The students’ products were exhibited at exhibitions in Vienna
(1980s), Lviv (1894), Prague and other cities on the European continent.
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Funding for the activities of art and industrial schools was provided from the state budget and patrons. This was
facilitated by a well-developed self-government in the lands of Galicia (Galicia) (Dybiec, J. 1981, pp. 55-58, 71). For
example, after the Lviv Art and Industrial School was transformed into a State Art and Industrial School in the early 1890s,
funds were raised for the construction of educational facilities and the expansion of student training. In this school in
1893 there were 306 students in the courses of various departments, namely: construction, arts and crafts, artistic metal,
decorative painting and sculpture. The professional training of students was measured by participation in exhibitions (in
Vienna, Lviv, Prague and other European cities) (Széste spawozdanie C.K. pastwowej Szkoly premystowej we Lwowie za rok szk.
1897/98. Lwow, 1898, pp. 57-58).

The development of art and industrial schools at various levels has raised the issue of teacher training in professional
and basic subjects. Much attention was paid to improving the skills of creative and professional tasks at all levels of
training. It is worth noting that in these schools much attention was paid to the general education of future teachers. The
content of education included material on the history of crafts, as well as professional training, including technology of
materials processing and art disciplines. The content of training of future teachers in the Lviv Art and Industrial School was
built considering the standards of arts and crafts training that existed at that time in the schools of Poznan, Krakow, Vienna.

Thus, the Lviv Art and Industrial School in close cooperation with the city industrial museum for more than half a century
has defined the activities of a network of other arts and crafts schools in Galicia, namely: woodworking, weaving, pottery,
carpet weaving. At the end of the XIX century, thanks to her pedagogical and educational activities, the system of training
teachers for art and industrial schools of the region was formed.

The development of art and industrial schools was positively influenced by the multifaceted cultural ties of Galician
masters with European communities. It is worth noting that the art and industrial schools in those years themselves
contributed to self-discovery, self-identification of traditional folk art, which distinguished Galicia from other lands of
Austria-Hungary. It was found that the connection of art and industrial education with the activities of museums led
to the construction of special forms of self-organization and self-affirmation of aesthetic, folk and generally accepted
aesthetic ideals.

The period of formation of art and industrial education in Galicia is characterized by the interaction of specialists
based on aesthetic and cultural concepts, which allowed the development of both national art and European artistic
concepts. The rapid development of industry and urbanization have largely emptied the established norms and
traditional ideals of folk art.

For decades to come, Galicia's art and industrial schools have defined an aesthetic and cultural space that combines
the regional features of traditional arts and crafts with European aesthetic standards. Artistic currents that combined
elements of classical and folk experience became practically widespread, and aesthetic concepts of environments
(domestic, residential, landscape) with a combination of elements of folk-art tradition developed. That is, we note once
again that art and industrial schools developed in accordance with the challenges of the time, combining artistic tradition
and modern industrial trends of the time.

A prominent place belonged to the relationship between state and regional educational policy in the field of training
of specialists in the field of art and industry. The formation of art and industrial schools in Galicia took place under rather
favorable circumstances, namely: state funding of educational institutions, the use of funds from public and cultural and
artistic communities, individuals. It is worth noting that state funding of art and industrial schools, as well as the use of
patrons’ funds, put some of these schools in a worse position, as the communities that maintained such schools had
different financial opportunities. We consider such fundings as a factor of development, which in the conditions of lack
of funds slowed down the progress of art and industrial schools. Considerable attention was paid by city governments
to diversifying the professional training of teachers for art and industrial schools, which contributed to the growth of
their network and structure. Updating the content of training took place in the professional and cultural field. Changes in
aesthetic ideals have been studied, which in the conditions of rather rapid industrial development were reflected in the
content of professional training, which contributed to the integration of the content of art and industrial education.

During 1876-1918, the training of specialists in art and industrial schools was characterized by a combination of
traditional and classical art with industrial production. In the years that belong to the chronological boundaries of the
study, art and industrial schools developed based on cultural traditions. Part of the content of training: knowledge, skills
and abilities, ways of working in the field of folk traditions depended on the educational policy of Austria-Hungary, which in
those years included Galicia.

The development of industry in Galicia prompted the ruling elites of these states to reproduce and use for business
and artistic purposes of traditional folk art: embroidery, carpet weaving, weaving, laziness, cooperage, carving and others.
A network of vocational schools was set up to train specialists for new art and industrial factories. Coverage of the leading
trend of its development, namely: the influence of cultural traditions and changes in the purpose, content and organization
of training of masters, we consider in the historical and pedagogical context of this chronological period.

According to the study of historical and pedagogical sources, the progress of art and industrial schools in Galicia
within the chronological framework of scientific research was determined by the social goal of preparing children and
youth of the region to work in art workshops, factories and other enterprises. It should be noted that in accordance with
the requirements of the state art and industrial schools had to combine the achievements of arts and crafts masters,
which were traditional in these areas, with established (scientific) artistic techniques and technologies of the time, which in
European countries have developed significantly.
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The “Arts and Crafts” movement, founded in Western Europe in the second half of the 19th century, spread throughout
Ukraine and influenced the activities of several societies, museums, art schools and workshops. Determinant in this process
was the establishment of folk art as a valuable cultural and artistic phenomenon, the revival of handicraft production and
its purposeful support (Shmagalo, R., 2000, pp. 186-193). In the process of evolution of the “Arts and Crafts” movement,
new principles of creative cooperation between folk artists and professional artists were established, which ensured the
preservation of traditional crafts and contributed to the development of aesthetic principles of the art industry. Involvement
of folk artists in co-creation, giving them freedom of expression within the general artistic plan encouraged the development
of artistic potential of new original works (Shmagalo, R. 1991, pp. 57-61).

Significant progress in the development of art and industrial schools is characteristic of the Hutsul region of that time.
According to written sources, the Hutsul region has long tradition of artistic craft. The products of Hutsul masters were
exhibited at exhibitions in Vienna (1872), Lviv (1877), Trieste (1878), and Stanislavov (1879). Hutsul craftsmen were known
outside the region, and their products became the decoration of imperial homes and government agencies of Austria-
Hungary. Therefore, the need for products of Hutsul masters was constantly growing, which led to the intensification of
educational policy of the state in the field of art and industrial education. Thanks to this, art and industrial schools in Galicia
reached a special heyday in Hutsul towns (Kolomyia, Kosiv).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

According to the results of historical and pedagogical studies, the progress of art and industrial education in Galicia
in the late nineteenth and early twentieth centuries was influenced by European cultural concepts and traditional
artistic practices that have developed in the artisanal environment of the region. The formation and development
of art and industrial schools was influenced by the current educational and economic policies, both at the level of
state power and at the level of local government. There was a productive collaboration of art museums with art and
industrial schools and local government, which contributed to the spread of progressive art ideas and practices,
improving the content and methods of teaching students in art schools of different levels. Close cooperation between
art and industrial schools and art museums contributed to the development of the artistic component of the content of
training specialists and teachers, the need for which was acutely felt.

Ideas of the contribution of pedagogical staff to the development of art and industrial schools in Galicia;
relationships between art museums and art schools may be promising for further research.
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BMJIMB MOBHOI MOJNITUKW HA GOPMYBAHHSI MEPEXI 3AKNALIB
MOYATKOBOI OCBITU 3AKAPMATTS B CKJIALI ABCTPO-YFOPCbKOI IMMEPII

AHoTauia. OcobnmBoi akTyanbHOCTI B YMOBax CbOrofeHHs HabyBae NUTaHHA peanisauii npaBa pPiAHOMOBHOIMO HaBYAHHS
B YMOBax MOMiKyNbTYpHOr0 Ta GaraToHauioOHanbHOro perioHy, skuMm € 3akapnartTa. Peanisauia npaBa Ha 3abe3neyeHHs
PiAHOMOBHOIO HaBYaHHS Ha 3aKapnaTCbKUX 3eMsSX Mae OOBry I CyrnepeysivBy iCTOpilo, Ta 0COBGAMBOI FOCTPOTM BOHO Habyno
B nepioA, ix HanexHocTi ABCTPO-Yropcekin imnepii (1867-1919 pp.).

MeTa JOCHIOXEHHS — BUBYMTU OCOBNMBOCTI BMMBY MOBHOI NONITMKM ABCTPO-Yropcbkoi iMnepii Ha popMyBaHHS Mepexi
3akfafiB No4yaTkoOBOiI OCBITM 3akapnaTTs.

MeToan [OCNIOXEHHS: KOHTEHT-aHani3 apxiBHMX Martepianis, OCBITHIX | MOBHMX 3aKOHIB 3 METOI0 BUSIBAEHHS
pPeTpooCcoBNMBOCTEN YNAMBY MOBHOI MOAITMKM Ha OpPraHisauilo AianbHOCTI MOYaTKOBOI LWIKOAM 3akapnaTtTs; iCTOpUKO-
KOMMNapaTuBHUIA — OJ19 BUSIBAEHHS TEHAEHLN PerioHanbHOro PO3BUTKY NMOYATKOBOI LLKOMN.

Y cTatTi NpoBeneHo orns4 ynavBy MOBHOI MOAITMKM Ha GOPMyBaHHA Mepexi nodyatkoBux wkin. Y 1867 p. YropwuHa
noomornacs piBHux npas 3 ABCTpIElO Y cknafi ABCTPO-YropCbkoi MOHapXxii W akTMBHO Mnovana BnpoBagxysaTu pedopmu. B
coepi ocsitn B 1868 p. npuinHato 3akoH XXXVIII «[po HapogHy OCBiTy», NPOrPECUBHICTb SKOro nonsrana B 3anpOBafXeHHi
000B’A3KOBOI MOYaATKOBOI OCBITU Ta MOXMBOCTI 3400yBaTu ii pigHOO MOBOK. MoBHaA MONiTUKA, 3AINCHIOBAHA YrOpPCbKMM
ypaoom y cknagi ABCTpo-Yropcbkoi imnepii Bnpoaosx 1867-1919 pp., HOCMna 9CKPaBO BUPAXEHUIA HALOHANBHWIA XapakTep.
YnpoBagXeHHs OCBITHbOT pedopmn 1868 p. cnpusno yTBEPOXEHHIO AEMOKPATUYHMX iAen Yy nnaHi peanisauii npasa KOXHOro
Hapoy Ha PiAHOMOBHE HaB4YaHHSA. Ha 3akapnaTcbkux 3eMsx Le NPUBeso A0 CYTTEBOro 30iNbLUEHHS LWKiN Ans OiTei pyCUHIB,
a TakoX NPeACTaBHMKIB iHLLMX HALiOHANbHOCTEN, GKi MPOXMBANM Ha TEPUTOPII Kpar. 3aranbHa KifbKiCTb iX CArHyna noHag
500. [isnn TakoX LKOAX 3 OBOMOBHUM HaB4aHHAM. MpUiAHATTS MOBHUX 3akoHiB 1879 p., 1893 p., a ocobnmeo 1907 p.,
CTUMYNIOBANO BMPOBAAXEHHS OePXaBHOI MOBHOI NOMITUKWA B MiaHi YTBEPIXKEHHS AepXaBHOI (YropCbKOi) MOBWM SK OCHOBHOI
MOBW HaBYaHHS, WO, B NiACYMKY, MPU3BENIO A0 NMOBHOIO CKOPOYEHHS LUK 3 HALLIOHAbHUMW MOBaMU HaBYaHHS Ta Nno36aBusio
NPUPOAHOro npasa 3akapnaTCbKUX PYCUHIB, CNOBakiB, PYMYHIB Ha PiAHOMOBHE HaBYaHHS.

Knio4oBi cnoBa: pifHOMOBHE HaBYaHHSI, NOYATKOBI LUKONW, 3akapnaTTs, ABCTPO-YropLinHa.

THE INFLUENCE OF LANGUAGE POLICY ON THE FORMATION
OF A NETWORK OF PRIMARY EDUCATION INSTITUTIONS
OF TRANSCARPATHIA WITHIN THE AUSTRIAN-HUNGARIAN EMPIRE

Abstract. The issue of realization of the right of native language education in the conditions of multicultural and
multinational region which is Transcarpathia acquires special urgency in the conditions of today. The realization of the right to
provide native language education in the Transcarpathian lands has a long and controversial history, and it became especially
acute during the period of their belonging to the Austro-Hungarian Empire (1867-1919).

Purpose: to study the features of the influence of the language policy of the Austro-Hungarian Empire on the formation of
a network of primary schools in Transcarpathia.

The methods are the content analysis of archival materials, educational and language laws in order to identify retro-
features of the influence of language policy on the organization of primary school in Transcarpathia; the historical and
comparative methods to identify trends in regional development of primary school.

Results. The article is reviewed the influence of language policy on the formation of a network of primary schools. In 1867
Hungary achieved equal rights with Austria as part of the Austro-Hungarian monarchy and began to actively implement reforms.
In the field on education the Law XXXVIII "On Public Education™ was adopted in 1868 and the progressive nature of which was the
introduction of compulsory primary education and the possibility of obtaining it by the native language. The language policy pursued
by the Hungarian government as part of the Austro-Hungarian Empire during 1867-1919 had a pronounced national character.
The introduction of the educational reform of 1868 contributed to the establishment of democratic ideas in terms of realizing the
right of every people to native language education. In the Transcarpathian lands this fact led to a significant increase in schools for
Ruthenian children, as well as representatives of other nationalities living in the region. The total number of such schools reached
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more than 500. There were also schools with bilingual education. The adoption of language laws in 1879, 1893, and especially
in 1907, stimulated the introduction of state language policy in terms of establishing the state (Hungarian) language as the main
language of instruction, which ultimately led to a complete reduction of schools with national languages of instruction and deprived
natural right of Transcarpathian Ruthenians, Slovaks, Romanians to native language education.

Keywords: native language education, primary schools, Transcarpathia, Austria-Hungary.

INTRODUCTION

The problem formulation. Today in our country a broad legal framework has been created (National Strategy for
Education Development in Ukraine for 2012-2021) (2011), the Concept of State Language Policy of Ukraine (2010), the
Concept of Language Education in Ukraine (2011), the Law of Ukraine "On Education™ (2017)). This legal framework
outlines the main tasks of expanding the Ukrainian-language educational space, meeting the language and educational
needs of national minorities, establishing the idea of competent, personality-oriented and communicative-activity
language learning, and forming a modern citizen with a high level of communicative culture. The priority of language
policy in Ukraine is the establishment and development of the Ukrainian language - the main feature of the identity of
the Ukrainian nation, which historically lives on the territory of Ukraine, makes up the vast majority of its population, gave
the official name to the state (Shevchuk, 2019). Of particular importance is the question of the implementation of the
right to native language learning (the term "native language” is used to denote the language that a person learns from
childhood, with the lullaby, in the language environment in which she/he was born) in a multicultural and multinational
region as is Transcarpathia. The realization of the right to provide native language education in the Transcarpathian lands
has a long and controversial history, and it became especially acute during the period of their belonging to the Austro-
Hungarian Empire (1867-1919). Austria-Hungary has implemented its language policy, that is a system of political,
legal, administrative measures aimed at regulating language relations in the state, changing or maintaining the language
situation in the state (Shevchuk, 2019), which inevitably affected the educational sphere. The importance of implementing
the idea of teaching in the native language was pointed out by such authors as Ya. Komenskyi and A. Disterweh, K.
Ushynskyi, O. Dukhnovych and A. Voloshyn, S. Rusova and B. Hrinchenko and others. A significant contribution to the
historical and pedagogical science of the genesis of the history of the development of native schooling in the period of
entry of modern Ukrainian lands into other states made G. Bilavych, L. Bozhuk, O. Dzhus, T. Zavhorodnya, Yu. Zayachuk,
Z. Nahachevska, S. Romanyuk, I. Rusnak, M. Chepil and others. The issue of conducting native language education
in educational institutions of Transcarpathia was the subject of scientific research of such scientists as S. Melnyk, R.
Ofitsynskyi, H. Rozlutska, Ch. Fedynets, O. Fizeshi, S. Chernychka and others.

AIM AND TASKS OF THE RESEARCH - to study the peculiarities of the influence of the language policy of the
Austro-Hungarian Empire on the formation of a network of primary schools in Transcarpathia.

RESEARCH METHODS: the content analysis of archival materials, educational and language laws in order to
identify the retro-features of the impact of language policy on the organization of primary school in Transcarpathia;
the historical and comparative to identify trends in regional development of primary school.

RESULTS OF THE RESEARCH

In 1867, after lengthy negotiations, Hungary achieved equal rights with Austria as part of the Austro-Hungarian
monarchy, and began to actively develop and implement new laws and reforms. Education was no exception and in
1868 the Hungarian Ministry of Education and Religions passed Law XXXVIII "On Public Education”. The progressiveness
of the Law was manifested not only through the introduction of compulsory primary education, but also through the
possibility of obtaining it in the native language: "Every student has the right to receive education in their mother
tongue...” Depending on their abilities, teachers or assistant teachers who speak different languages can be hired in
multilingual communities ” (1868. évi XXXVIII. Térvénycikk a népiskolai kdzoktatas targyaban. Retrieved, 1868), which in turn
had a positive effect on the educational situation in Transcarpathia in general, after all, representatives of different
nationalities lived compactly here (Table 1):

ETHNIC COMPOSITION OF THE POPULATION OF TRANSCARPATHIA IN 1880 — 1910 Taple 1
Nationality 1880 1910
Persons % Persons %
The Rusjki (Ruthenians / Ruteny) 244742 59,8 330010 54,5
The Hungarians 105343 25,7 185433 30,6
The Germans 31745 7,8 64257 10,6
The Romanians 16713 4.1 11668 1,9
The Slovaks 8611 2,1 6346 1,0
Another nationality 1817 0,5 8228 0,4
The whole population 408971 100,0 605942 100,0

Source: (Zakarpattia 1919-2009 rokiv: istoriia, polityka, kultura (Transcarpathia 1919-2009: history, politics, culture),
2010, p. 638).
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According to Table 1 the quantitative advantage belonged to the Ruthenians and Hungarians, who in 1880 accounted
for 59.8% and 25.7% of the region's population, respectively. The difference of 5% in the quantitative composition, formed
in the early XX century in the direction of declining Ruthenians and increasing Hungarians, due primarily to the assimilation
of the Ruthenian population, because "increasing interference in the education of nationalities explained [here: Hungarian
government — O.F.] that all citizens of Hungary are interested in learning the state language, because it helps in social self-
affirmation” (Zakarpattia 1919-2009 rokiv: istoriia, polityka, kultura (Transcarpathia 1919-2009: history, politics, culture),
2010, p. 638). Changes in the ethnic composition of the local population also contributed to the increase of Austrian,
German and Hungarian capital, which led to an increase in the number of other ethnic groups living in Transcarpathia
and necessitated an increase in Hungarian and German as well as bilingual schools. Despite the right declared by the
education law of the nationalities that were part of Austria-Hungary to implement native language education, the Hungarian
government shifts responsibility for the activities of schools to local communities, which in the mountainous and remote
regions of Transcarpathia were already in difficulty: "The biggest obstacle to the establishment of rural schools is the
obvious poverty of our people... How can we demand that our people, who very often do not have enough money to live and
pay taxes, build a school building and pay for a teacher?” (Bondar, Chuma, 1967, p. 61). However, the number of primary
schools in the region is gradually increasing, mainly with the assistance of public figures and patrons (A. Dobryanskyi, O.
Dukhnovych, etc.). But it was also obvious that where the community did not have the funds to maintain the school and
the school teacher, the school was opened by the state, and this in turn provided the right to realize the state interest in
education, namely - teaching in the state (Hungarian) language. In 1874-1878 there were more than 500 primary schools
in the Transcarpathian lands, only 43 of these schools were state-owned (Ukrainski shkoly v buvshii Uhorshchyni vid 1868
do 1914 roku, 1929, p. 29-30). The rest of the schools taught in their native language or bilingually.

With the adoption in 1879 of Law XVIIIl "On the study of the Hungarian language in public education institutions™
the number of native-language primary schools began to shrink in the Transcarpathian lands. After all according to the
law the Hungarian language becomes a compulsory subject in all primary schools regardless of the form of ownership
(1879. ivi XVIII. Turviinycikk a magyar nyelv tanitbséryl a niipoktat6si tanintiizetekben, 1879). The enactment of this law
was somewhat delayed as there was a shortage of qualified primary school teachers who could teach in Hungarian. To
address this gap steps have been taken to introduce compulsory Hungarian language teaching in teachers’ seminaries.
But since 1882 the position of teacher and assistant teacher in primary school in both state and municipal or parish could
be held only by a teacher who is fluent in Hungarian which school inspectors reported in a separate section in the annual
statistical reports on the state of education and schooling. For example, for the 1902/1903 school year in the report of the
school inspector of Uzhanska parish (zhupa) it is noted: "Of the 294 teachers working in primary schools, they are fluent
in Hungarian: 79 in state schools, 7 in municipal schools, 41 in Roman Catholic schools, 36 in Greek Catholic schools, and
36 in Reformed schools; total: 209 teachers. 78 teachers read and write, and 7 speak Hungarian “weakly”” (Korolivskyi
shkilnyi inspektorat Uzhanskoi zhupy m. Uzhhorod, 1902 — 1903 rr., 1903, p. 25). According to the language of instruction,
153 (52%) out of 294 schools were Hungarian-speaking, 31 (11%) were Slovak-Hungarian, and 53 (18%) were Ruthenian-
Hungarian. Hungarian was successfully taught in 49 (17%) national schools, and it was not taught at all in 7 (2%) schools.
Thus, we can state that the implementation of the state language policy first of all contributed to the "Madarization™ of the
teaching staff of Transcarpathian schools.

In 1893 the Law XXVI "On the Regulation of Salaries of Teachers of Parish and Municipal Schools" was adopted, which
materially stimulated teachers to master the state language and teach it. Subsequently the Ministry of Public Education
and Religion issued an order for “full implementation of the requirements of the Law XXVI of 1893, a major role is given
to the domestic educational system. This law gives municipal or parish communities, which due to poverty are unable to
maintain a qualified teacher, the opportunity to gain state support in terms of providing schools with certified teachers with
knowledge of the Hungarian languag” (Korolivskyi shkilnyi inspektorat Uzhanskoi zhupy m. Uzhhorod, 1894 r., 1894, p.
22). The state paid for the work of only those teachers who spoke Hungarian. According to the law in schools where one
Hungarian-speaking teacher taught all students were forced to switch to Hungarian-language education, the effectiveness
of which was questioned: "As for the internal life of the pre-war school in Subcarpathian Rus, all training was mechanical,
there was no internal flexibility, there were no expressed ideals, there were no deep moral feelings, there was no spirit in it.
It only taught, but did not exercise the mind, did not cultivate feelings, did not develop character, everything was aimed at
making the people lose their national characteristics, become dependent, indecisive, oppressed. The school was the first
means of these aspirations™ (Klyma, 1936, p. 102).

The implementation of the state Hungarian language policy was fully facilitated by Law XXVII "On Legal Relations in
Non-State Primary Schools and Remuneration of Teachers of Municipal and Parish Schools™ (1907) according to which a
teacher who received a corresponding position could hold a teacher's position in a non-state primary school. Education
was a citizen of Hungary, was able to read and write in Hungarian and teach it and took an oath of allegiance to Hungary
(the text of the oath is presented in § 32 of the same Law) (1907. ivi XXVII. turvitnycikk a nem 6llami elemi niipiskol6k
jogviszonyairyl ins a kuzsigi s hitfelekezeti niptanityk jérandys6gairyl, 1907). The main purpose of education according
to this law was"to instill in the souls of children loyalty to the Hungarian homeland and their awareness of belonging to the
Hungarian nation, understanding and strengthening of religious values™ (1907. ivi XXVII. turviinycikk a nem 6llami elemi
niipiskolok jogviszonyairyl s a kuzsiigi is hitfelekezeti ninptanityk jorandys6gairyl, 1907).

This law introduced compulsory education in all primary schools in the state language so all schools with national
languages of instruction and bilingual schools switched to teaching in Hungarian. This trend persisted until 1919 when after
the events of World War | Transcarpathian lands became part of the Czechoslovak Repubilic.
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CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The language policy pursued by the Hungarian government as part of the Austro-Hungarian Empire during 1867-
1919 had a pronounced national character. The introduction of the educational reform of 1868 contributed to the
establishment of democratic ideas in terms of realizing the right of every people to native language education. In the
Transcarpathian lands this led to a significant increase in schools for Ruthenian children as well as representatives
of other nationalities living in the region. The total number of schools reached more than 500. There were also
schools with bilingual education. The adoption of language laws in 1879, 1893, and especially in 1907, stimulated the
introduction of state language policy in terms of establishing the state (Hungarian) language as the main language
of instruction, which ultimately led to a complete reduction of schools with national languages of instruction and
deprived natural right of Transcarpathian Ruthenians, Slovaks, Romanians to native language education. Promising
areas of research may be the study of positive retro-experience of the introduction of native language learning in a
multicultural region and ways to avoid the mistakes of the past in the implementation of the principles of education
and upbringing — ethnicity, nature and cultural conformity.
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AIFNIbHICTb WKIJIbHUX IHTEPHATIB 3AKAPMNATTH
NEPLWIOI NOJIOBUHUN XX CTOJIITTH

AHoTauiga. CtBopeHHs Ta (YHKLIOHYBaHHS OMOPHWUX 3aknadiB OCBiTU 3yMOBOE NpobsieMy 3abe3nevyeHHs LIKOMSpiB
yMOBaM1 A1 NPOXMBAHHA B pPasi BiACYTHOCTI MOXIMBOCTEN AN iX WOAEHHOrO NiABE3EeHHs OO0 OMOPHOro 3akfnagy OCBITU.
Came uUe 11 akTyanizye npobnemMy CTBOPEHHS LUKINbHUX FYPTOXUTKIB ab0 LWKinbHUX iHTepHaTiB. LUKinbHi iHTepHaTh aisnu Ha
TepuTopii 3akapnaTtTa LWe B NepLid NoAoBUHI XX CTONITTS.

MeTa pocnioXeHHs — NPOBECTU PETPOCMNEKTUBHUIA aHani3 AisfIbHOCTI LWKIbHMX iHTEpPHATIB y 3akapnatTi nepLuoi Noa0BUHN
XX cTonitr4.

MeToon OOCRiOXKEHHS: NOLLYKOBO-6ibniorpadiyHnini — 3 MeTol0 BMBYEHHSI apxiBHMX, GibnioTeyHux katanorie, ¢oHaiB,
onucie Ta 6ibniorpadiyHMx BUOAHb; KOHTEHT-aHani3 apxiBHUX [Xepen Ta MatepianiB Woa0 AiSnbHOCTI LWKiIbHUX iHTEpPHATIB.

Y cTaTTi 34JiACHEHO OrNgaa AiANbHOCTI LWKINbHUX iHTEPHATIB y 3akapnartTi nepLluoi nofoBUHK XX CTOMITTHA, nosiBa SKUX
3ymoBnoBanacs npunHatTam B 1868 p. 3akoHy «[1po OCBiTy», BiAMNOBIAHO OO SKOrO Ha TEPUTOPIi 3akapnaTCbKMX 3emeb,
WO BXoounu po cknagy ABCTPO-Yropcbkoi iMnepii, po3noyanacb CTpiMka po30yaoBa OCBITHIX 3akfafiB — Bif HapOOHMX
MOYaTKOBMX LLKIT 4O FOPOXAHCBKUX, @ TaKOX riMHa3sin, NiueiB, BYNTENbCbKMX CEMiHapIi. NepeBaxHO Ui 3aknaam 3Haxoannancs
B HM30BWHHIM YaCTUHI cyyacHoro 3akapnatTsa B micTax Yxropoa, MykadeBo, Beperoso, Hage Cesntow, BiaTak yyHi BigaaneHmx
Ta ripcbkux parioHiB noTpebyBanu yMOB OJ19 MPOXMBAHHA 32 MiCLUEM HaByaHHs. LLKinbHI iHTepHaTV opraHi3oByBanucs
OepXXaBHMM KOLUTOM Ta 3a MiaATPUMKM NpuBaTHMX 0Ci0, 6naroaiiHnx opraxisauiii. LLkinbHi iHTepHaT nepeagbayanu uinogobose
nepebyBaHHA BUXOBAHL,B Ta OPraHi3oBYBanu ix XUTTERIANbHICTb Y BiIbHWIA Bif HaB4YaHHS Yac. [ns 3abe3neyeHHs OisnbHOCTI
LIKINIbHOMO iHTEepHaTy Nnpu3HavaBCcs ynpaButenb, NpedekTn (negaroriyHi HaCTaBHUKKM, BUXOBATesi), AyXOBHUIA ynpasuTesb, a
TakoX OOMOMIXHWIA NepCoHar.

Kniou4oBi cnoBa: HaB4aHHS, BUXOBAHHS, LLKINbHWIA iHTEpHAT, 3akapnaTtTs.

THE TRANSCARPATIAN BOARDING SCHOOLS ACTIVITY
IN THE FIRST HALF OF THE XX CENTURY

Abstract. The basic educational institutions establishment and operation causes the problem of providing students with
living conditions in the case of opportunities absence for their daily transportation to the basic educational institution. That
actualizes the problem of creating school dormitories or boarding schools nowadays. Boarding schools also operated in
Transcarpathia in the first half of the twentieth century.

Purpose of the study is to provide a retrospective analysis of the boarding schools activity in Transcarpathia in the first
half of the twentieth century.

The methods: search and bibliographic in order to study archival, library catalogs, collections, descriptions and
bibliographic publications; archival sources content analysis and materials on the boarding schools activity.

Results. The article reviews the boarding schools activity in Transcarpathia in the first half of the twentieth century, the
emergence of which was due to the adoption in 1868 of the Law "On Education”, according to which the Transcarpathian
lands, part of the Austro-Hungarian Empire, began educational institutions’ rapid development from public primary schools
to civic ones, as well as gymnasiums, lyceums, teachers' seminaries. Mostly these institutions were located in the modern
Transcarpathia lowlands in the cities of Uzhgorod, Mukachevo, Beregovo, Nad Sevlyush, so students from remote and
mountainous areas needed living conditions at the place of study. Boarding schools were organized at public expense
and with the support of privat individuals and charities. The boarding schools provided round-the-clock students’ staying
and organized life activities in their free time. To ensure the boarding schools activity, a manager, prefects (pedagogical
mentors, educators), a spiritual manager, as well as support staff were appointed.

Keywords: education, upbringing, boarding school, Transcarpathia.
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INTRODUCTION

The problem formulation. The education system in Ukraine in recent years is gradually approaching to European
educational standards through the introduction of reforms related to legislation, management, reorganization of
educational institutions, forms of the educational process organization ect. These changes inevitably lead to the
necessity of solving the territorial accessibility problem of full general secondary education, as referred to in the
Article 13 of the Law of Ukraine "On Education™ (2017) and the establishment of support institutions and their
branches for the "acquisition of general secondary education, rational and efficient use of available resources and
material and technical base" (Zakon Ukrainy «Pro osvitu», 2017). The creation and functioning of "basic educational
institutions” issue has resonated in Ukrainian society, as the way of solving a number of problematic issues (basic
schools selection, their material and technical support and staffing, etc.) have not been formulated yet. It is also an
important issue to provide students with living conditions in the absence of opportunities for their daily transportation
to a basic educational institution. Obviously, the problem of creating school dormitories or boarding schools is timely.
Note that in European practice, such institutions have a long history of operation. Boarding schools also operated in
Transcarpathia in the first half of the twentieth century.

Historical and pedagogical dimension of the boarding schools’ formation and development process was the subject
of scientific research of V. Vinogradova-Bondarenko, L. Grebin, V. Zolotoverkh, O. Parashevina, I. Plugator, V. Pokasya,
L. Ryabkina, N. Sultanova, T Yanchenko and others. The boarding schools activity issue was studied in Ukraine during
1925-1970 in B. Garbarets’ dissertation "Boarding schools, their role in the implementation of universal education,
improving the education quality and upbringing of students (on the materials of the Ukrainian SSR)" (Harbarets,
1970). In particular, the features of boarding schools’ educational work are determined, the efficiency of educators’,
parents’ and the public common work is analyzed; the requirements to the boarding school educator’s work, daily
routine maintenance, students’ meals, etc. are justified in the dissertation. The boarding schools development in
Transcarpathia in the first half of the twentieth century was not the subject of a separate study, which determines
the relevance of studying such institutions activity experience in historical retrospective, as its objective analysis will
highlight positive achievements and avoid mistakes in the future.

AIM AND TASKS RESEARCH to conduct a retrospective analysis of the boarding schools activity in Transcarpathia
in the first half of the twentieth century.

RESEARCH METHODS: search and bibliographical was used with the aim of studying archival, library catalogs,
collections, descriptions and bibliographic publications; content analysis of archival sources and materials on the
activities of boarding schools.

RESULTS OF THE RESEARCH

Encyclopedic literature mainly treats "boarding school” as a closed institution (from the Latin Internus - internal) of
different direction and profile (boarding house, sanatorium boarding school, boarding school etc.). As for the concept of
"boarding school”, in the Ukrainian Soviet Encyclopedia it is interpreted as ’a dormitory at a secondary school for students
in grades 1-10 who live more than 3 km from the school. Students are provided free of charge with all common items, bed
linen, hot three meals a day. Educational work is carried out by an educator who has a pedagogical education” (Ukrainska
Radianska entsyklopediia, 1961). In the "Ukrainian Pedagogical Dictionary” - "boarding school - in Ukraine and other
CIS countries, a dormitory for students at primary (nine-year) and secondary schools. Boarding schools are organized
for children who live three or more kilometers from the school; serves as one of the means that ensures the normal
completeness of the school, the class size (Honcharenko, 1997, p. 148). In Transcarpathia in the first half of the twentieth
century, boarding schools were also created and operated, their appearance is due to the fact that after the adoption
in 1868 of the Law "On Education” in the Transcarpathian lands, the part of the Austro-Hungarian Empire, began rapid
development from public primary schools to civic ones, as well as gymnasiums, lyceums, and teacher's seminaries. Mostly
these institutions were located in the lowlands of modern Transcarpathia in the cities of Uzhhorod, Mukachevo, Beregovo,
Nad Sevlyush (modern Vynohradiv - M.Ch.). Also note that during the first half of the twentieth century. Transcarpathian
lands were under the state-territorial subordination of such states as Austria-Hungary, Czechoslovakia, Hungary, which also
affected the educational processes in the region.

Thus, boarding schools in Transcarpathia within the study period were intended mainly to organize the low-income
families’ children’s staying. The already mentioned law provided the gifted students from poor families an opportunity
to continue their education in high school, in seminaries, gymnasiums and trade and craft schools. Therefore, at each
urban and craft school, boarding schools were organized at public expense, as well as with the support of individuals and
charitable organizations. According to the pedagogical periodicals of the time, the state maintained boarding schools in
Uzhhorod at a real gymnasium, trade academy and craft school; in Berehove at the real gymnasium; in Mukachevo at the
teacher's seminary and trade school; in Sevlyush at the ironworking and trade school, as well as at the craft school for
woodworking in the village of Yasinya. Private boarding schools were opened by the “School Aid” Union in Uzhhorod (for
boys) and in Mukachevo (for girls), two boarding schools were opened in Khust at the gymnasium and another in Uzhhorod
at the civic school, which acted during 1925-1931 (Uriadovyi vistnyk shkolnoho oddila tsyvylnoi upravy Podkarpatskoi Rusy,
1923, p. 110 -112). Every year on the eve of the school year, the above educational institutions together with the School
Board of Subcarpathian Russia announced a competition for places of residence in the boarding school (Pic. 1):

As can be seen from Pic. 1, at the beginning of the 1923-1924 school year in Subcarpathian Russia, boarding schools
held a competition for accommodation of public high school students (a gymnasium boarding school for boys with 100
seats in Beregovo; a gymnasium boarding school for boys with 100 seats and a teacher's boarding school for 65 seats
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(40 places for boys, 25 places for girls) in Muckachevo; a gymnasium boarding school for boys for 45 places in Uzgorod)
and state trade schools (in Mukachevo for 24 places for boys and 6 places for girls; in Sevlyush for 15 places for boys
in Uzhgorod boarding school of the teacher's house at the trade academy for 30 places for boys). The boarding schools
specificity was that they could also accommodate students from different educational institutions.

I =3 T T—

Pow 1
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xxxxxxx

Pic 1. Announcement of enrollment in boarding schools in Subcarpathian Russia
Source: (Uriadovyi vistnyk shkolnoho oddila tsyvylnoi upravy Podkarpatskoi Rusy, 1923, p. 110 -112).

Boarding schools were subordinated to the director of the educational institution to which they belonged. However,
with the increasing in the number of pupils, there was a necessity of separating the boarding schools administration from
educational institutions. As a result, a new position of the boarding school director or manager has appeared in the staff
list. Job descriptions have been developed for all boarding school staff, both administrative and pedagogical and support
staff. The corresponding initiative was made by the manager of the diocesan boarding school Alumneum and Konvikt in
Uzhhorod Stefan Petrus. The boys who studied at the Uzhhorod Gymnasium, as well as at the Greek Catholic Theological
Seminary, lived in this boarding school. Accordingly, in the appendix to the letter of October 26, 1936 for Ne 83/1936
the Ministry of Education and Public Education (Prague) and the Civil Administration of Subcarpathian Russia (Uzhgorod)
provided the distribution of responsibilities of the head, prefect, pedagogical mentor, educator), spiritual manager, hostess
and cook (Pic. 2):

Pic 2. Job descriptions for the staff of the diocesan boarding school "Alumneum and Dormitory” in Uzhgorod
Source: (Referat osvity Pidkarpatskoi Rusi, m. Uzhhorod, 1936 r. 1936, p. 7-10).

According to these instructions, the boarding school head’s duties are divided into external and internal. External
responsibilities are the boarding school presentation to government agencies and the public; responsibility for
correspondence with the leading educational bodies, material values of the boarding school; admission and expulsion of
pupils, control over their education and moral development; relationship with the parents or the pupils’ caretakers, with
the educational institution where the pupils study. Internal responsibilities are divided into pedagogical and economic.
The pedagogical ones include: control over the spiritual manager’s and prefects’ (pedagogical mentors, educators)
pedagogical activity, responsibility for the pupils before the public and various institutions. Economic responsibilities
include: budgeting, the institution material and economic support. The main boarding school prefect’s (pedagogical
mentor, educator) responsibilities include: ensuring the educational process in the institution; cooperation with teachers
and parents/caretakers; monitoring the pupils’ health; club work organization in a boarding school; conducting educational
classes; accounting of children’s small expenses for school needs and the report before parents/caretakers. The spiritual
mentor’s main duty is to provide religious and moral education for students.
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The bording schools living conditions included: enroliment in an educational institution; for those who are applying for a
place in a boarding school for the first time - certificates of "thinness" (here: poverty certificates, printed on special forms,
certified by the village headman, notary, school inspector, etc. - M.Ch.); academic performance (both in the previous
school and in the current one) at the level of not less than "good™; moral behavior of the pupil; application-consent from
parents (caretakers) for staying payment in a boarding school. It is important to note that preference was given to residents
of Subcarpathian Russia when settling in boarding schools, and to children of current or former members of the Teachers'
House in the boarding school of the Trade Academy in Uzhhorod. Payment for accommodation was 300 crowns per
month, but children from low-income families in some cases were exempted from payment or received a discount on 20%
of the cost of living. From the above we can state that boarding schools played a major role in supporting gifted students
in obtaining opportunities to study in secondary schools. In addition to the social function, boarding schools also had a
great educational potential, because living in them required students to be disciplined, contributed to the independence
education, in their lives organization of and more.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, among the boarding schools that operated in Transcarpathia in the first half of the twentieth century, an
important place is occupied by boarding schools, which were created at gymnasiums, bachelor's seminaries, trade
schools and other institutions that provided gymnasium and vocational education. Boarding schools provided round-
the-clock pupils’ staying and organized their life activities in their free time. To ensure the boarding school activity a
manager, prefects (pedagogical mentors, educators), a spiritual manager, as well as support staff were appointed.
The boarding schools of that time were prototypes of modern student dormitories, but they performed many more
functions, as the pupils were here around the clock, except for the time spent in school, gymnasium or seminary
under the mentor’s supervision. Today, certain areas of work of boarding schools officials and pedagogical staff are
relevant, among them: control over the education and moral development of students living in the boarding school;
relationship with the pupils’ parents or caretakers, with the educational institution where the pupils study; organization
of clubs in the boarding school; conducting educational classes; students’ accounting of small expenses for school
needs and report to parents/caretakers, etc.
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E®EKTUBHI 3ACOEM ®OPMYBAHHS COLIOKYJIbTYPHOI
KOMNETEHTHOCTI MOJ1IOALUUX LUKOJIAPIB

AHoTauif. CoujioKkybTypHa KOMMNETEHTHICTb CNPUSE 3arafbHOKYIbTYPHOMY PO3BUTKY MOJIOALIMX LLUKOAAPIB, iX coujanisauji
Ta B3aeEMOLii 3 OTOYYHYMMMU. Y CTaTTi PO3KPUTO CYTHICTb Ta CTPYKTYPHO KOMMOHEHTU COLOKYNbTYPHOT KOMMETEHTHOCTI
MOJIOALWNX LUKONISIPIB. 3a3Ha4yeHo, WO COLiOKY/IbTypHAa KOMMETEHTHICTb HeoOXigHa O/ PO3BUTKY B AUTWUHW CBIiTOrNsay,
CaMOCMPUIHATTS 9K NpeacTaBHMKa NeBHOI Hauji, HOCIS KyNbTypW; CaMOYCBIOOMIIEHHS §IK YfleHa CYCMinbCTBa i rpoMaasHuHa
CBOEi kpaiHu, BianoBiganbHOro 3a ii manbyTHe. lNpoaHanisoBaHO 3acobu GOPMYBAHHSA COLLIOKYNbTYPHOI KOMMETEHTHOCTI
MOJIOAWNX LUKOMAPIB HAa YpoOKax MOBHO-NITEPATYPHOro UMKy, 30Kpema OOrpyHTOBaHO e(EeKTUBHICTb Ta AOUIMLHICTb
BUKOPUCTaHHS 3 LIEID METOID IHTErpoBaHWX YPOKIB, PONbOBUX irOp Yy noYaTkoBin wkoni. JocnigHukamu nigKkpecneHo
BaXJIMBICTb MiXXKYJIbTYPHOI B3aEMOLIi, L0 peani3yeTbCs y Npoueci HaB4anbHUX irop, iHCLLeHYBaHHA Ta ApamaTtu3alii, a Takox
edeKTMBHICTb POBOTN 3 aBTEHTMYHMMM TEKCTaMW Ha ypoui iHO3eMHOi MOBW. Po3rfsiHyTo pPenpoayKTUBHI, KOHCTPYKTUBHO-
TBOpPYi 3aBAaHHS HA OCHOBI NMPOYUTAHMX TEKCTIB COLOKYNLTYPHOI TeMaTukn. CxapakTepr3oBaHO crneuundiky BUKOPUCTaHHS
UMbPOBUX IHCTPYMEHTIB Ik 3aC06iB HOPMYBaHHS COLLIOKYNIbTYPHOI KOMMETEHTHOCTI Y4HIB Yy Cy4acHOMY HaB4anbHOMY NMPOCTOPI
(IHCTPYMEHTM ANs CTBOPEHHS Ta MNepernsay BioeoposukiB, MyNbTUMELIAHMX NPe3eHTauin, cnang-woy, ANOaKTUYHOro Ta
HaBYaNbHOrO0 KOHTEHTY, Mnowykosi cuctemu, Google-dopmun, cepsicn s 3anpoBafXEHHS OMCTAHUIMHOrO Ta 3MillaHoro
HaBYaHHS, TECTYBaHHS TOLLO).

Knio4oBi cnoBa: COLIOKYbTYpHA KOMMNETEHTHICTb, Coujanidauis, KOMYyHikawisl, COLiOKYbTYpHa 3MIiCTOBa MiHig, undpoBsi
iHCTPYMEHTU, iHHOBALIHE HaBYaHHS.

EFFECTIVE MEANS OF FORMATION OF SOCIO-CULTURAL
COMPETENCE OF JUNIOR SCHOOL CHILDREN

Abstract. The article reveals the essence and structural components of socio-cultural competence of junior schoolchildren.
It is noted that socio-cultural competence is necessary in order to develop the child’'s worldview, self-perception as a
representative of a certain nation, the bearer of national culture; self-awareness as a member of society and a citizen of
one's country who is responsible for its future. The means of formation of socio-cultural competence of junior schoolchildren
at the lessons of the language-literary cycle are analyzed. The efficiency and expediency of using integrated lessons, role-
playing games for this purpose in primary school are substantiated. Work with authentic texts in the process of learning a
foreign language; intercultural interaction; games, staging and dramatization; reproductive, constructive and creative tasks
on the basis of the read texts of sociocultural subjects are stated in the article. The relevance of using digital tools as a
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means of forming socio-cultural competence of students in the modern educational process (programs for creating and
watching videos, multimedia presentations, slide shows, didactic and educational content, search engines, google-forms,
services for distance learning, testing, etc.) are described.

Keywords: sociocultural competence, socialization, communication, sociocultural content line, digital tools, innovative
teaching/learning.

INTRODUCTION

The problem formulation. Socio-cultural competence contributes to the general cultural development of junior
schoolchildren, their socialization, communication and interaction with others. Every child should know about their state
Ukraine, its national culture, customs, traditions, holidays; successfully use language in the process of performing
various social roles; practically have a national speech etiquette and follow the etiquette rules of communication with
different people. These aspects are components of socio-cultural competence, the foundations of which are laid in
preschool and primary school age.

The State standard, curricula of the New Ukrainian school, study of all subjects are aimed at forming socio-cultural
competence of junior schoolchildren, because it includes general cultural development of students, their adaptation to
life in a certain social environment, civic, patriotic, moral and ethical, aesthetic education.

In order to develop the ability of the individual to perceive, analyze, evaluate what is heard, read, seen, as well as
express their thoughts about the homeland, family, history of the native land, customs, culture, art, universal values
in various communicative situations, primary school teachers implement socio-cultural content line in the learning
process of each subject. However, this work is not always effective and gives the expected outcomes, theoretical
knowledge is difficult for students to apply in practice. Another problem is that in the conditions of distance learning
teachers care more about the acquisition of knowledge in the subject, while other competencies, comprehensive
development and education of students are overlooked. In view of this, the search for new approaches, methods and
digital tools for the formation of socio-cultural competence of junior school students is relevant. Since socio-cultural
competence is closely related to communicative, we consider it important to analyze the pedagogical conditions for
solving the problem in the process of language and literature education of primary school students.

Analysis of recent researches and publications. We consider the analysis of official documents that define and
regulate the educational process in the New Ukrainian School to be effective and productive; study and generalization
of theoretical and methodological opinion of specialists; empirical understanding of the effectiveness of traditional and
new means of solving the problem in the context of the implementation of language and literature education in primary
school. The theoretical and methodological basis of intelligence became the works of scientists who covered issues
of socio-cultural competence in terms of different fields of knowledge (T. Blyznyuk, M. Byram, E. Vereshchagin, J.
van Ek, G. Elizarova, O. Zhornova, |. Zakir ' Yanova, G. Zarate, O. Leontiev, V. Safonova, M. Stepanenko, T. Fomenko,
N. Khomenko, etc.). The issue of formation of Ukrainian-language socio-cultural competence of students is a field of
research of famous Ukrainian linguists and language teachers A. Bogush, M. Vashulenko, N. Golub, O. Goroshkina, A.
Nikitina, M. Pentyliuk, O. Potapenko, O. Semenog and others.

Scholars V. Vityuk, L. Kalinin, G. Lutsenko, N. Maksymenko, A. Plugina, K. Ponomareva and L. Yarova direct
their research to language and literature education of primary school students and present the author's vision of the
implementation of socio-cultural content line at Ukrainian language lessons (V. Vityuk) and reading (G. Lutsenko),
analyze the textual material of socio-cultural issues, consider the possibilities of fairy tales (A. Plugin) and other
folklore and literary genres as a means of forming the appropriate competence of students (L. Yarova).

We also take into account the results of research aimed at highlighting the use of digital technologies in the
educational process in modern primary school (T. Blyznyuk, O. Budnyk, O. Viasiy, M. Demyanych, O. Dutka, L.
Kartashova, V. Kovalenko, M. Leask, J. Meadows, etc.).

AIM AND TASKS RESEARCH

Within this scientific-methodical study we aim to analyze the means of forming the socio-cultural competence of junior
schoolchildren at the lessons of the language and literature cycle, to substantiate their effectiveness and expediency in the
modern educational process.

RESEARCH METHODS

In the provided paper theoretical research methods were used, including analysis and synthesis research results
on the research problem, generalization — to formulate conclusions, forecasting — to determine the prospects for
further research.

RESEARCH RESULTS

Socio-cultural competence is a subject of research that is of interest to many scientists in various fields of knowledge:
philosophy, psychology, pedagogy. Depending on the area of interest, they consider this phenomenon and concepts from
different angles, using different optics and approaches.

O.l. Zhyrnova, M. Stepanenko, N. Khomenko consider the issue of socio-cultural competence as the formation of
objective activity of the individual in one’s daily activities. Among foreign scholars in this context, the works of M. Bayram
and J. Zarat (2016), P. Suleymanov, Jan van Eck (1998), O. Sadokhin and others are relevant. A separate position on the
analysis of the concept of “socio-cultural competence” is presented by scholars (R. Milrud, S. Shekhavtsova), who focus
more on the linguistic rather than the social component. N. Almazov, L. Vlasenko, |. Vorobyov, I. Zakiryanov, O. Kolominov
and others position intercultural communication and dialogue of cultures as a defining aspect of socio-cultural competence
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in their works. Many studies in this area are related to the study of foreign languages and local folklore, acquaintance with
the culture of other peoples.

There is no universal definition of the term “socio-cultural competence”, but generalization of the analyzed works of
scientists makes it possible to assert that this is a multifaceted, multicomponent phenomenon. In the Threshold 1990
study, Council of Europe experts presented sociocultural competence as a component of communicative competence and
understood it as a person's ability “to adequately interact in everyday life, to form and maintain social contacts through
a foreign language” (Ek van, J., 1998). Ukrainian language didactics O. Goroshkina, O. Kucheruk, A. Yar-molyuk explain
the concept of “socio-cultural competence of a native speaker” as an integrative personal education. L. Topchiy names
the following components: “knowledge related to world, national, regional culture, values that determine the relationship
between people, man and the world; respectful attitude to cultural heritage, careful attitude to the native language,
responsible attitude to native language responsibilities, respect for other languages; the desire to carry out one’s activities
in a social environment, including speech behavior, according to the laws of goodness and beauty; ability to organize
one’s own activities, including speech, taking into account social norms of behavior, moral and ethical, aesthetic and other
values; experience of emotional and value attitude to the world; ability to create in a certain linguistic society” (Topchii, L.
2014. p. 170 - 171).

The definition of the concept in the research of the problem from the point of view of official documents and the
educational process in the modern primary school acquires a different understanding. Thus, V. Vityuk in his study attempts
to from the analysis of socio-cultural content line and emphasizes the study of native language by students. “Socio-cultural
competence is a set of knowledge, skills and abilities of the individual, which provide an opportunity to communicate in
Ukrainian in different situations in accordance with the norms of speech and behavior, as well as cultural traditions” (Vitiuk,
V. 2013, p. 476). This competence is necessary in order to develop the child's worldview, perception of oneself as a
representative of a particular nation, the bearer of national culture; self-awareness as a member of society and a citizen of
one's country who is responsible for its future. Socio-cultural competence is also the ability to use their knowledge, skills
and abilities in practical situations of communication and interaction, in everyday life.

T. Blyznyuk claims (Blyznyuk, T., 2016, p. 74), “Communicative development of any student in native language as the
basis for the formation of socio-cultural competence and communicative competence in a foreign language should be
considered in the overall context of socialization of a child”.

It is pretty obvious this competence has two components - social and cultural. The first component involves the activities
of the individual and behavior in life situations in accordance with social rules and norms. The second component testifies
to the culture of personality (culture of behavior, knowledge of traditions and culture, national achievements of own people
and the use of this knowledge in speech practice, moral and ethical qualities). The structure of socio-cultural competence
conS|ders the interconnected components. K. Ponomariova names the following components (Ponomariova, K, 2013):

cognitive-informational, which provides “knowledge about the state of Ukraine, its capital, state symbols,
historical past, prominent Ukrainians of the past and present, features of the Ukrainian national culture, life,
customs, traditions, rites”;

comprehensible-axiological, which is interpreted as “a meaningful attitude to information, a valued attitude to
culture, reflection on own actions and deeds, motivation of cognitive activity”;

communicative-activity, interpreted as the ability of an individual with knowledge and observance of etiquette
rules of communication to enter verbal interaction with other members of society; this component also implies
successful use of language and the ability to use it to solve life, educational and other issues; social mobility,
independence and creativity of thinking, speech-making activity” (Ponomariova, K, 2013).

The effectiveness of the development of socio-cultural competence of junior schoolchildren depends on the motivated,
purposeful, coordinated activities of teachers, parents and students themselves. Knowledge, skills and abilities, personal
qualities of the child, which contribute to socialization, adaptation in society and the realization of opportunities through
communication and cultural interaction, are developed and formed throughout the period of the child's schooling. However,
the most important is the stage of primary school, when the basic foundations, socio-cultural values, ideas are laid, the
socio-cultural behavior of the child is modeled (Kachak, T., Blyznyuk T., 2018).

Analysis of the works of Ukrainian scientists and teachers-practitioners showed that most of them focus on the
formation of socio-cultural competence of primary school students in language lessons, and the main tool in this
process is the text, using different methods of working with text in class. Some researchers note that an effective
solution to this problem is possible if the priority is interactive and integrated learning. This is particularly emphasized
by V. Vityuk (Vitiuk, V. 2013, p. 477).

Dealing with this issue, L. Yarova considers local folklore and linguistic material to be an effective means of forming
the socio-cultural competence of a junior schoolchild. By working on works of various folk genres, especially proverbs,
sayings, calendar-ritual songs, learning the customs of celebrations, children will better learn the historical past of their
homeland, the origin of geographical names, traditions and customs. In her research, the author cites texts of oral folk art,
which she uses at language lessons in order to implement the socio-cultural line and form students’ ideas about oral folk
art, past, culture and life of Ukrainians. These are mainly riddles, counters, colloquialisms, as well as ballads and legends
about Ukrainian rites, symbols, beliefs, and celebrations. Unfortunately, L. Yarova does not notice the powerful potential of
folk tales as an effective means of forming socio-cultural competence of junior schoolchildren (Yarova, L. 2013).
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Formation of socio-cultural competence of junior schoolchildren by means of fairy tales in the process of teaching
and education is the subject of research by A. Plugina, who states: “Reading a fairy tale, getting acquainted with its
characters, the child gradually gets used to the story line, immersed in exciting events. As the plot develops, empathy
for the characters increases, cause-and-effect relationships are established, thus the child begins to form an emotional
assessment of events, emotional experience of living (Plugina, A. 2016. p. 216). Fairy tales is a powerful tool of folk
pedagogy, family education. From preschool age, reading and discussing fairy tales in the family circle contributes to
the comprehensive development of the child, its socialization and adaptation. It will also be useful to compare traditions
and rules of behavior in different families, discuss modern patterns of behavior and relations between family members,
compare Ukrainian and foreign experiences.

In addition to taking into account semantic and personal factors, there are factors of the pedagogical plan related to the
organization of the educational process, methods of lessons in various subjects, educational practice. All tasks, exercises,
games, methods of work the teacher should direct on formation of pupils the following knowledge and abilities: to know
language, culture, history, traditions of the people; study languages, learn history and cultures of other people; be able
to draw parallels between two different cultures; pay attention to socio-cultural phenomena, realities and be able to give
them a description, assessment; express one's own opinion, position, views; interpret socio-cultural information for the
development of thinking; solve socio-cultural problems in created communicative and life situations.

We consider plot-role games to be effective means of forming students’ socio-cultural competence; work with authentic
texts; intercultural interaction; acting, staging and dramatization; reproductive, constructive and creative tasks on the basis
of the read texts of sociocultural subjects.

Plot role-playing games are an effective means of forming students’ socio-cultural competence at lessons of any
type in various subjects. This type of activity in the classroom provides practical skills of behavior and speech etiquette of
children in public places. Students are invited to play certain social roles of librarian, hairdresser, salesman, pedestrian,
passenger, etc. At the same time learn the rules and regulations of behavior, which should be recorded, formulated in
appropriate memos or posters and placed in the classroom, on special stands or boards.

In the process of teaching junior students a foreign language, one can successfully implement tasks that involve the
acquisition of knowledge about the culture and traditions of another nation, learning its language. At such lessons, authentic
texts (songs, poems, fairy tales) will be an effective means of forming the socio-cultural competence of junior schoolchildren,
which should not only be read, but also viewed in video format. Authentic texts are “units of communication that demonstrate
examples of modern foreign language, primarily oral, and some types of written speech within the domestic sphere of
communication, selected and approved by native speakers of a foreign language” (Basai, N., 2017, p. 22).

The study of topics, for example, in English is always accompanied by material on local folklore, available to children of
a certain age. These are not only educational texts contained in textbooks, but also children’'s newspapers and magazines,
posters, labels, brochures on tourism and more. Such didactic materials help model life situations, discuss problems from
educational, family and household, sports spheres of communication. The teacher acquaints students with the culture of the
people whose language they study, motivates them, demonstrates the rules of conduct, habits, traditions of celebrations
in the country. Thus is the formation of knowledge of culture, history, religion; awareness of traditions, norms and rules of
communication, interaction, etiquette of the people, the language studied by students - a cognitive component of socio-
cultural competence, its regional component. The teacher motivates students with stories, video presentations about the
country and its inhabitants, native speakers and thus forms a positive attitude of students to this ethnic group, ensures
the implementation of the motivational and value component of socio-cultural competence. Practicing stories, working
on grammar exercises based on thematic texts of sociocultural nature, building dialogues and other types of interactive
interaction with active speech practice, adequate behavior in situations of intercultural communication is formed activity-
behavioral component of sociocultural competence.

Acquisition of new socio-cultural information and ensuring the required quality of skills and abilities can be promoted by:
1) planning lesson - scenarios - imaginary meeting of students with native speakers, especially with their English-speaking
peers; 2) a reasoned use of relaxation, aerobics, songs, recitation etc.; 3) hidden forms of control; 4) graphics supports
in the form of transcription signs, which promotes accuracy in auditory-speaking pronunciation skills; 5) geographic aids
(visual, auditory, audiovisual) (Blyznyuk, T., 2016)., P. 75).

Intercultural interaction is important as well, which is often practiced today by students of schools in large cities, where
children of different nationalities, representatives of different cultures study in one classroom. In the process of such
communication, using its linguistic and cultural experience and its national and cultural customs and traditions, the subject
of intercultural communication simultaneously tries to take into account not only another language code (development of
speech experience), but also other customs and habits, other norms of social behavior.

The high level of socio-cultural competence of students provides systematic and purposeful communicative interaction
of students, active speech activity, reproductive, constructive and creative exercises and tasks, games, staging and
dramatization. An important condition is the preservation of socio-cultural orientation of the content of educational material,
as well as the focus on the implementation of the activity approach in learning.

Project work is productive in terms of the formation of socio-cultural competence of junior schoolchildren, which
involves the ability to use the acquired knowledge, present their thoughts and position, to promote intercultural interaction.
In its process, videos and other information from the Internet are actively used. In this way, students see the landscapes
and sights of the country, view the course of the holiday, the ceremony, get acquainted with the patterns of behavior of
people in everyday life, such as in a cafe and shop, at the train station, at a birthday party, at a doctor's appointment, etc.
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Thus, the main means of forming socio-cultural competence of junior students include socio-cultural texts, ethnographic
material (small folklore genres, legends, fairy tales), authentic material, role-playing games, dramatization and staging, project
work, interactive and intercultural interaction. We group them by a dominant feature: the semantic component of the socio-
cultural plan predominates in various texts and materials, and the methodological - in the types and forms of work.

Unfortunately, sometimes teachers do not pay due attention to the use of digital tools in the process of forming
socio-cultural competence of primary school children. According to the age of children, computer games and educational
programs, video and audio materials, electronic education resources that allow you to create video content (Movavi),
interactive posters (Thinglink, Glogster), educational laboratories, generate QR-codes, develop didactic exercises and
games are relevant. (LearningApp), create word clouds (Mentimeter), test learning outcomes and conduct surveys
(Kahoot), develop interactive projects (Canva) and prepare multimedia presentations (Power Point). Working with digital
tools allows the teacher to make lessons engaging, bright, lively, and diverse. Learning to use ready-made computer
programs, independent search for information on the Internet, work with online dictionaries and electronic library resources,
watch videos, virtual tours, prepare projects and multimedia presentations, test knowledge and find oponions are effective
means of forming students’ socio-cultural competence.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The scientific findings allow to conclude socio-cultural competence is a qualitative characteristic of the individual,
attested by knowledge of social and cultural spheres of life, value orientations; ability and readiness for intercultural
communication with speakers of other languages and cultures. This is one of the factors of personal development,
self-realization and cultural self-determination.

The conducted research proves that conducting interactive, integrated lessons; use of traditional and innovative forms
of work with read texts; practicing role-playing games, organizing project work, preparation and use of didactic material
(ethnographic, folklore, authentic; small folklore genres, fairy tales, literary texts) on socio-cultural topics at lessons on
various subjects and extracurricular activities are effective means of forming students’ socio-cultural competence.

In the conditions of distance learning for the successful formation of socio-cultural competence of junior
schoolchildren, the teacher must purposefully and systematically use digital technologies; combine traditional and
innovative forms and methods of teaching/learning. The following digital tools are popular: programs for creating and
viewing videos (Mentimeter, Movavi, YouTube), multimedia presentations, slide shows (Power Point), didactic and
educational content (Thinglink, Glogster, LearningApp), search engines, Google forms, and also services for distance
learning Zoom, Classroom, testing (Kahoot), etc.

We consider promising an empirical study of the effectiveness of these and other digital tools in order to form the
socio-cultural competence of junior school students.
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OPrAHI3ALIS HAYKOBO-MNI3HABAJIbHUX EKCKYPCIMHUX MAPLLUPYTIB
AK YUHHUK EKOJIOIN4YHOIro BUXOBAHHYA YHHIB Y NPCbKUX LUKOJIAX

AHoTauia. Ekckypcii B mpupogy 3 ydHAMW PI3HOro BiKy CNpWSOTb akTMBI3aLii HaB4anbHOro MPOUECY, CTBOPIOIOTb
YMOBU Afs opraHizauii camocTiinHoi poboTu wkonspiB. Mpoknagaloym eKonorivyHi CTeXKW YYHi MaloTb 3MOTY Ha BifHOCHO
HEeBeNUKii Teputopii 03HAMOMUTUCL 3 PiIBHOMaHITHUMK GioLueHo3amu, Ta iX BWMOOBMM CKNagoM, MobGa4yMTn 3B’A3KU B
POCNVHHUX YrPYMyBaHHSX, iX CE30HHI 3MiHW, BUBYUTWU HAMBINbLL TUMOBI €KOJOriYyHI 06’EKTM MOB’A3aHi 3 BMMBOM Ha HUX
nianbHOCTI nognHn. Bece wo cnpusie GOopMyBaHHIO B Y4HIB €KOJMOrYHOI KyJbTypWu, PO3KPUBAE CBITOrNA4 LWOAO Cy4aCHUX
NPUPOLOOXOPOHHUX NpobnemM. MeTol Hawoi po6oTn 6yno AOCHiOXEHHS OpraHi3alii HayKoBO-Mi3HABaNbHMX EKOMOriYHMX
CTEXOK B MPUPOAHUX NanAwadTax Ta KOMMaeKcax.

B cTatTi nogaHo pesynbTati AOCHIOXKEHHS WO NPoBOAMANCS Ha 6asi ripcbkux CiNbCbkUX LWKiN 3akaprnaTcbkoi Ta IBaHO-
®paHkiBcbkoi obnacTelt. 3 uneHamm ryptka 60TaHiko-HaTypanicTMyHOro Hanpsmy TepebnsHcbkoro HBK 6yno cnpoekToBaHo
i OpraHi3oBaHO ABi HAyKOBO-Mi3HABAsbHI €KOMOrivHi CTexkn: «B pigHin TepebnsaHCbKii CTOpOHi» Ta «LLnpokonyxaHCbkui
3anoBigHUA MacuKB, Sk eTanoH 6ykoBux npanicie Kapnat». Mepluia 3 HUX Kpae3HaBY4Oro xapakTepy, a Apyra — npucBsHeHa
BMBYEHHIO pocnuHHocTi  Kapnatcbkoro 6iocdepHoro 3anosigHuka. Y MeperiHcbkomy HBK PoxHaTiBCbOro pavioHy 6yna
NpPoJIoXeHa ekoJioriyHa cTexka: «POCAMHHICTb ripcbknx 6eperis JTiMHMLI — LiHHWIA 6oTaHiYHUA reHodoHA, KapnaT».

KniouoBi cnoBa: ekckypcis, piakicHi pocivHK, ekosioriyHa cTexka, ekonoriyHa KyibTypa, NPoOHi OiNsHKM, OHTOreHes.
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ORGANIZATION OF SCIENTIFIC-COGNITIVE EXCURSION ROUTES
AS A FACTOR OF ECOLOGICAL EDUCATION
OF STUDENTS IN MOUNTAIN SCHOOLS

Abstract. Excursions to nature with students of different ages contribute to the intensification of the educational process,
create conditions for the organization of independent work of students. By paving ecological trails, students have the
opportunity to get acquainted with various biocenoses and their species composition, to see connections in plant groups,
their seasonal changes, to study the most typical ecological objects related to the impact of human activities. Everything that
contributes to the formation of students’ ecological culture, reveals the worldview of modern environmental issues. The aim
of our work was to study the organization of scientific and cognitive ecological trails in natural landscapes and complexes.

The article presents the results of a study conducted on the basis of mountain rural schools in Zakarpattia and Ivano-
Frankivsk regions. Two scientific and cognitive ecological trails were designed and organized with the members of the
botanical and naturalistic circle of Tereblyansky Educational Complex: "In the native Tereblyanska side" and "Shirokoluzhansky
nature reserve as a standard of beech virgin Carpathian forests". The first of them is of local lore nature, and the second
is devoted to the study of the vegetation of the Carpathian Biosphere Reserve. The students of Perehinskyi Educational
Complex developed the ecological trail "Vegetation of the mountain banks of Limnytsia - a valuable botanical gene pool of
the Carpathians”.

Keywords: excursion, rare plants, ecological trail, ecological culture, test plot, ontogenesis.

INTRODUCTION

The problem formulation. From the first sources of development of pedagogical science, the big role is given to
the organization of excursions to the nature with pupils of different age. After all, they contribute to the intensification
of the educational process, create conditions for the organization of independent work of students and conducting
phenological observations, and on this basis teach to make independent conclusions, geobotanical descriptions.
Invaluable and educational role of natural excursions - they bring up students’ love for nature through the prism of its
study, give rich material for aesthetic education, teach students the right behavior in nature.

Ecological education is the subject of research by domestic and foreign scholars. Such as: M. Fitsula, 2002,
I. Lozovska, 2011, N. Grytsai, 2019, M. Grodzinska-Jurczak, 2000.

Anthropogenic activity in the environment has become threatening to the fate of peoples, so one of the important
means of protecting nature, careful and rational treatment of its resources, is a general environmental education.
In this regard, the development and laying of scientific - cognitive ecological trails for excursions and observations
in nature, which are a kind of laboratories in nature, are very important. By paving ecological trails, students have
the opportunity to get acquainted with various biocenoses and their species composition, to see connections in
plant groups, their seasonal changes, to study the most typical ecological objects related to the impact of human
activities. Everything that contributes to the formation of ecological culture in students, reveals the worldview of
modern environmental issues.

Educational tasks in the organization of ecological trails is the formation of the following competencies:

Cognitive: provides acquaintance with natural objects in the territory of the locality which have natural, local lore,
historical value and need protection;

Practical: helps to master the skills of environmental work;

Creative: provides the formation of creative abilities of pupils in the process of performing the research work.

Social: contributes to the education of a caring attitude to nature, the history of the native land, develops a sense
of patriotism, responsibility for the fate of their small homeland (. Moroz, 2006).

Unfortunately, in the curriculum for the study of environmental topics is given quite a bit of time, therefore, more
attention to the data topics can be given in extracurricular activities (N. Grytsai, 2019).

Similar problems are being studied by foreign researchers. At present, according to the subject curricula, the
ecological education is taught as a multidisciplinary subject. lts knowledge is dissipated across a variety of courses,
mainly biology, geography, physics and chemistry, and taught by specialist teachers (M. Grodzinska-Jurczak, 2000).

An important role in the formation of environmental awareness is played by the involvement of students in
environmental activities and work in the corners of wildlife. Tourism and local lore work is connected with nature
protection work, aimed at instilling skills of correct behavior in places of rest, in forests, etc. (M. Fitsula, 2002).

The works of N. Grycaj, A.Babelewska are devoted to the organization and methods of conducting the school
excursions (N. Grycaj, A.Bgbelewska , 2017; N. Grytsaj, 2011).

THE PURPOSE OF THE RESEARCH

Of great importance for the effectiveness of the organization of excursions is a good choice of venue. In our
opinion, it is very important to organize scientific and cognitive ecological trails in natural landscapes and complexes.
This was the purpose of our research, which we conducted on the basis of the Educational Complex of the village of
Perehinsk and Tereblyanskyi Educational Complex.

RESEARCH METHODS

To achieve this goal, theoretical research methods were used, including analysis and synthesis research results on the
research problem, generalization — to formulate conclusions.
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RESULTS OF THE RESEARCH

We conducted pedagogical research on the basis of several mountain rural schools in Zakarpattia and Ivano-Frankivsk
regions. Namely: in Porohiv Secondary School of I-1ll grades of Bohorodchany district and Perehinskyi Educational Complex
of Rozhnyativ district (lvano-Frankivsk region); in Tereblyanskyi Educational Complex of Tyachiv district and general
secondary education school in the Lugy village of Rakhiv district (Zakarpattia region).

Together with the members of the botanical and naturalistic circle of Tereblyanskyi Educational Complex, we designed
and organized two scientific and cognitive ecological trails: "In the native Tereblyanska side” and "Shirokoluzhansky nature
reserve as a standard of beech virgin Carpathian forests™. The first of them is of local lore nature, and the second is devoted
to the study of the vegetation of the Carpathian Biosphere Reserve. In the article we give a description of one of them.

Scientific and cognitive trail "In the native Tereblyanska side”

The ecological trail starts from the Shayan ridge of the Carpathians and ends at the waterfalls of the Tereblia River.

Excursion scientific-educational route includes the following stops:

The first stop - "Picturesque slopes of the Shayan ridge", here the group introduces students to the length of the
ridge, mountain peaks, forest and meadow phytocenoses, their species composition, with rare plant species: Arnica
montana, Centaurea carpatica, Platanthera bifolia, Lilium martagon, Lycopodium clavatum, Soldanella hungarica, Lunaria
rediviva. By the way, in June 2021, members of the circle "To the secrets of nature™ on the meadow slopes of Shayany
conducted research. The students set up trial plots and counted the number of individuals of rare species growing here.
Thus, laying a plot of Tm 4 1m revealed 21 flowering, 12 faded and 6 individuals in the budding phase of Arnica montana.

The second stop - "Healing mineral springs of Shayany”. This is a stop near the pump rooms with mineral water,
where students talk about the chemical composition of Shayan mineral water, its therapeutic value and the history of the
opening of resorts. Here the listeners should pay attention to the fact that mineral springs with balneological significance
have been preserved in the villages of Drahov, Tereblia, Neresnytsia. And in Neresnytsia there are also salt lakes, about
which the memories of monks from the 16th century have been preserved.

The third stop - "Tysa - the guardian of the borders of Ukraine" is located where the river Tereblia flows into one of
the largest rivers in Ukraine - the Tysa. Here students say that this flooded river is formed by the waters of two smaller
rivers, namely the Black and White Tysa. Black Tysa originates under the Svydovets ridge, and White - at the foot of
Hoverla and Breskul, they merge both cities Rakhiv and form the Great Tysa, which flows along the borders of Ukraine
with Romania and Hungary. In addition, students are introduced to a number of legends associated with these waterways.
Attention is drawn to the fact that in the distant past this territory of Transcarpathia was covered with forests of rare relict
Taxus baccata. Which was cut down because of the valuable hardwood that does not rot, so these rivers are called the
Tysa. Taxus baccata is still called a "talisman” of the Carpathians, but tourists ruthlessly break off the branches of this Red
Book species, which still grows in some places in the mountains.

The fourth stop is "Silver waterfalls of Tereblia". Here, members of the circle "To the secrets of nature” introduce
students to the source, mouth and length of the river Tereblia. Reveal the historical significance of its name, describe the
picturesque shores of the river basin. Since this stop is located near the waterfalls on the river Tereblia, students draw the
listeners' attention to the beauty of these "silver” waterfalls, asking them to enjoy their noise. The teacher says that the big
problem is the pollution of the river with solid household waste, when spontaneous dumps are created along the banks.
This is especially dangerous for mountain rivers, because in the spring during the flood regime these wastes fall into the
river. High school students help to clean the banks and the riverbed from debris, plant greenery along the banks, install
water signs.

Passing pedagogical practice in Perehinskyi Educational Complex of Rozhnyativ district with the permission of the
directorate, students organized among pupils of eighth - tenth forms a small scientific-problematic group called "Studying
the kingdom of mountains, springs and flowers.” Students in the problem research group were selected at will, ie those
who really love the nature of their native land, want to study it more deeply, in more detail, are interested in the problems
of biology and nature protection work. During the spring - summer period, the members of the group first developed a
project, and then made a plan of excursions for the scientific - cognitive ecological trail and at the beginning of the school
year in September already conducted excursions. The developed and laid ecological trail was named "Vegetation of the
mountain banks of Limnytsia - a valuable botanical gene pool of the Carpathians”. It started at the entrance to the village
Perehinske and ended high in the mountains, where the river Limnytsia originates from springs 1.5 km northeast of the
mountain Velyka Keputa at the altitude of about 1370 m and flows into the Dniester River.

Excursion scientific - cognitive and educational route includes the following stops:

The first stop - "Perehinsk Gate - the entrance to the plant treasury of Gorgany”, where students-guides introduce
visitors to the history of the village, its changes, gains and losses. And also with ethnic groups, their pedigree, type
of economic activity. Reveal the importance of forests for people in the mountains, talk about their lives, folk and
religious holidays.

The second stop - "Saffron amulet” - is located on the wet meadow slope of the reserve, where it is advisable to
take a tour only in early spring, when rare species bloom — Crocus heuffelianus and Galanthus nivalis and in autumn,
when Colchicum autumnale blooms. Here students acquaint visitors with the botanical features of the development and
distribution of beautiful ornamental early spring plants. Crocus heuffelianus which is popularly called crocus, brandy,
commander, orphan, data on it are found in the descriptions of ancient Greek writers. Here it is expedient to tell about
botanical features of plants, its decorative value and belonging to endangered plants which need to be protected.

55



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)

/e
‘ Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y O Y YWY Y

At the same time as the crocus is blooming, the first, tender, drooping snow-white snowdrop flowers appear on this
damp lawn. These charming beautiful flowers are the first messengers of green-haired spring and due to their beauty
are in demand among tourists and locals. So they pluck hundreds of them for sale. The number of populations of the
species is catastrophically declining and the plant needs universal protection. That's why we named this ecological
stop "Saffron Amulet”.

In autumn, when most of the plants have finished their flowering, the flowers of Colchicum autumnale bloom on this
emptied wet meadow. The whole meadow is covered with pale pink-purple flowers. Only flowers protrude above the
ground, because the leaves are already dead, and the bulbs are hidden in the soil. The ovary of the flower is also sunk into
the ground on a long tube. After pollination by bees, the fruit develops during the autumn-winter months in the soil and in
early spring a capsule of fruit with a rosette of leaves comes to the surface. Meadow Saffron is a rare, endangered plant
with a very interesting biology, medicinal and poisonous species. Students and participants of the tour listen with interest
to the story.

The third stop - "Looking for the flowers of ferns.” Here, at the edge of the beech and alder phytocenosis on the
banks of the Limnytsia River, a large area (about 0.25 ha) is occupied by a fern association. It is dominated by several
species of ferns, such as: Dryopteris filix-mas, Athyrium filix-femina, Phegopteris connectilis, Pteridium aquilinum and two
rare species: Matteuccia struthiopteris, Phyllitis scolopendrium. Individuals of all populations are very well developed and
have grown well. Talking about the distribution and peculiarities of reproduction of ferns, the students debunk the legends
about the miraculous "flowers of ferns”. They demonstrate to the listeners the spores on the leaves of ferns and clearly
show the spore-bearing shoots of the Matteuccia struthiopteris, which at the beginning of its development are orange-
green, are inside between the leaves and seem to "resemble a flower". But over time, these shoots turn yellow-brown, and
then, when the spores ripen, darken to yellow-brown, almost black. Students also talk about the decorative value of these
plants and the need for protection, because the entire development cycle of some ferns lasts from 4 to 10 years. The
Matteuccia struthiopteris, which reaches a height of 1.7 - 2.0 m and its thickets resemble a forest from the coal period,
attracts the attention of the listeners.

The fourth stop - "Picturesque slopes of the Gorgany ridge", here the group introduces students to the length of the
ridge, mountain peaks, forest and meadow phytocenoses, their species composition. And with rare species such as: Arnica
montana, Centaurea carpatica, Platanthera bifolia, Lilium martagon, Lycopodium clavatum, Soldanella hungarica, Lunaria
rediviva. By the way, in June 2020, members of the group "Young Botanists" on the meadow slopes of Gorgany conducted
a small research work. The students set up test plots, which counted the number of individuals of rare species growing
here. Thus, laying a plot of Tm2 x 1m2, 28 flowering plants of Platanthera bifolia, 12 faded and 8 individuals in the budding
phase were found.

The fifth stop is "Crystal springs of the source of the river Limnytsia”. Here, students-guides acquaint visitors with
the sources and length of the river Limnytsia. They reveal the historical significance of its name, describe the picturesque
shores of the river basin. Since this stop is located near the falling waterfall, students draw the listeners' attention to the
beauty of these "silver" waterfalls, teach them to listen to their noise. The teacher should tell the children that the big
problem of the river is the pollution with solid household waste. High school students can clean the banks and riverbeds of
their rivers from landfills, plant greenery along the banks, install water protection signs. After all, protection of rivers is an
important matter and each of us can contribute to the preservation of rivers.

The sixth stop - "Healing mineral springs of Gorgany", it is located at the foot of the mountain range, in the vicinity
of Perehinsk, near a natural spring and a consecrated chapel. Here, members of the tour group stop when returning
from a mountain route. Guides tell about the chemical composition of Perehinsk mineral water, which has a high content
of glycerin and hydrogen sulfide, is very soft and useful when consumed, can be stored for a long time and has healing
properties. Here is the monastery of Andrii Sheptytskyi, listeners are told about the history of its creation and the moments
experienced and the current significance, both for pilgrims and for the local population.

In addition to conducting excursions along the scientific and cognitive routes, on each of the trails the pupils also
carry out some research work. As we mentioned above, the students of Tereblyanskyi Educational Complex at the stop
"Picturesque slopes of the Shayan ridge" laid a test plot to study the ontogenesis of Arnica montana, and students of
Perehinska school - on the slopes of Gorgany - a test plot to study a rare Red Book species of Platanthera bifolia. They
successfully use the results of their own research when conducting excursions. On the ecological trail "Rare species of
plants - the golden gene pool of Montenegro”, the pupils of the Lugy school are conducting research on the development
of the "autumn flower" - the rare species - Colchicum autumnale. This plant is decorative, valuable medicinal, but
poisonous because it contains the alkaloid colchicine, which has medicinal value. The ontogenesis of the Meadow Saffron
is very interesting, original and we can say something mysterious, the plant blooms in autumn and bears fruit in spring. This
interests and encourages students to observe the plant. Throughout the summer Colchicum autumnale is not visible on the
wet meadow mountain slopes, as if it is not there at all, because its bulbs are hidden deep in the soil. And in early autumn
(August - September), these slopes are covered with leafless very beautiful flowers of pink-purple color, which seem to
stick out above the ground on tall flowerstalks. Meadow slopes turn pink from the delicate petals of these miracle flowers,
which seem to want to prove that autumn is no worse than spring adorns the earth. The flowers have six petals, with six
stamens and a long tube (style), the ovary together with the bulbs are hidden deep in the ground. The fertilization take
place in the soil after pollination by bees and during the winter months there develops a fruit - a capsule with seeds. Only
in the spring a rosette of large entire leaves with a capsule, inside which the seeds are formed, appear on the surface of
the soil. This biological property of the Meadow Saffron was studied by the members of the circle. In autumn, they counted
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the number of flowering individuals, and in spring counted how many plants bore fruits, that is, brought to the soil surface
capsules with seeds. They compared the percentage of pollination with fertilization in plants and with fruit development,
whether it is affected by snowfall and winter frosts. The results of research are used by the group members in stories
during excursions. The mysterious development of the plant is associated with many legends and stories about the late
flowering, which students also do not ignore. This plant is also one of the oldest medicinal plants, as evidenced by records
in the Hindu books of the Vedas. It was also used in ancient Egypt, so it is shrouded in a number of legends associated
with the brave Argonauts, the heroes of Greece and the goddesses Aphrodite and Athena.

It should be noted that the students of all the educational institutions we study are very interested in the history of
their region, its nature, customs and quite interestingly weave it into their stories at scientific and educational stops of
ecological trails.

To test the knowledge of students of Perehinskyi Educational Complex they were asked to take a quiz using the mobile
application Kahoot!. The children had the opportunity to answer the teacher's questions using their mobile phones. Later,
everyone could see the correct answer and the rating of students who passed the test. Upon completion of testing, each
received a score, depending on their outcome. Students who visited the excursion route "Vegetation of the mountain banks
of Limnytsia - a valuable botanical gene pool of the Carpathians” the day before, coped better with the test tasks. 89% of
8th grade students and 94% of 10th grade students received excellent and good grades. We conducted the same testing
among students who did not want to visit the tour. The scores were lower. 67% of students answered excellently and well
in the 8th grade, and 75% in the 10th grade. Thus, we can conclude that the tour of the ecological trail has significantly
deepened the knowledge of children about the nature of their native land.

In our article we want to offer several experiments that can be conducted in the study of the nature of the native land,
they can be a kind of factor in environmental education in mountain rural schools.

Experiment 1. The role of herbaceous plants in protecting the soil from erosion.

The purpose of the experiment: to find out which herbaceous plants protect the soil from erosion.

Methods of the experiment:

1. To set the age of the erosion process. Under what culture the site was used earlier? When is plowing stopped? What
measures were taken to consolidate the soil?

2. What plants have survived? Compare the species composition of plants with neighboring areas that are not subject
to erosion.

3. What new plant species have appeared? To do this, make a herbarium of stems with flowers, without digging up the
plants. Get acquainted with the characteristics of plants.

The most promising plants that can grow on eroded soil, after repeated observations can be recommended for
protective sowing (it is necessary to collect seeds from them).

Experiment 2. Study of road ecology.

The total length of highways in the world is 18.3 million km, of which 10.9 million km are paved roads. The average
road density in Europe is 24.0 km / 100 km2. Cars emit sulfur dioxide and lead with exhaust gases, which get into the
soil, oxidize it, reduce fertility, cause plant poisoning. Different species of plants have different properties in terms of sulfur
dioxide capture. For example, False Acacia during the growing season can absorb 69 g of this gas per 1 kg of dry leaves,
elm - 39 g, black poplar - 157 g. In tree leaves, sulfur dioxide is oxidized to sulfates, the toxicity of which is much lower.
Woody plants (Horse Chestnut, Small-leaved Lime, Black Poplar) planted along the roads clean the polluted air from lead.

The purpose of the experiment: To study the impact of roads on the environment.

Methods of the experiment:

1. To investigate the types of local forest roads: highways, dirt, trails.

2. To make a map of roads.

3. To identify the types of plant communities along the roads. Compare the species composition of plants near the road
and at a distance of 10, 20, 30, 50, 100m from it.

4. To determine the congestion of the road within an hour, making a plan of the area where the road passes, the length
and width of the road on which the study is conducted. Record the data in the table: "Road congestion for an hour” (Table 1).

Table 1. Road congestion for an hour

Means of transport
Types of roads Trucks Cars Buses Motorcycles | Agricultural | Pedestrians
cars
Highways
Dirt roads
Paths

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

After several excursions on organized scientific and educational ecological trails, we saw that they not only acquaint
students with the nature of the native land, its flora and fauna, but also help them understand the relationship between
man and the environment, become fighters for ecological cleanliness. A part of such excursions is visiting national
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parks, reserves, forestry, mountain complexes. Regardless of the age characteristics of students, excursions broaden
their horizons, teach to see nature in all its beauty, develop cognitive interest and observation. Biological excursions
acquaint students with the nature of the native land, increase the quality of knowledge, help them understand
the relationship between man and the environment, the sexes of fighters for ecological purity of the environment,
contribute to the formation of ecological culture.

During our research we developed scientific - cognitive ecological trail as an excursion route: "Vegetation of
the mountain shores of Limnytsia - a valuable botanical gene pool of the Carpathians™ conducting comprehensive
thematic excursions on this ecological trail, for students of all levels of secondary education and age expands students’
knowledge and improves their quality.

Carrying out of test control tasks in 8th and 10th classes of Perehinskyi Educational Complex, showed that quality
of knowledge of pupils who participated in excursions on studying the nature of native land to put 89-94%, and the
quality of knowledge of pupils who did not take part in was 67-75%.
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EKOJ10r MOBJIEHHA 310BYBAYIB OCBITWU:
TEOPETU4YHUM | NPAKTUYHUWN ACNEKTHU

AHotauia. CTatTs npucesyeHa TEOPETUYHMM Ta MPaKTUYHUM acrekTam npobnemmn ekosnorii MOBNeHHs 3406yBadviB OCBITU.
3a3HayeHo, WO NUTaHHS GOPMYBAHHS KyNbTYPU MOBAEHHS - NPEAMET 0COOMMBOI yBarn YKPaiHCbKMX HAYKOBLIB. Y KOHTEKCTI L€
npobnemn yimano BiT4M3HAHMX pocnigHukiB (O. CepbeHcbka, M. MipueHko, . BinaBuy, B. AxHioK, J1. AxHIOK, J1. AHOPIEHKO,
1. Beneir, O. Muxanbuyk, O. CkonHeHko, O. TapaHeHko, O. TuweHko-MoHacTMpcbka Ta iH.) Cnigom 3a 3apyOikHUMW BYEHUMMN
(A. ®inn, E. XayreH Ta iH.) akTyaniayloTb npobnemy ekonorii MoBu. TEPMiH «eKONoris MOBM» BUHWK MOPIBHAHO HepasHo (1970
p.), 3rogoM y 3apybixXHiin HayLi 3’ABMIMCS HOBI HANPsIMK OOCHIIXKEHHS, 30Kpema i ekoniHreicTvka. IMig ekonorieto (KynbTypoio)
YKpaiHCbKOi MOBWM aBTOPW PO3YMilOTb [OOCKOHANMA piBeHb MOBHOKOMYHIKATMBHOI MiAroTOBKM, sfika nepenbavae OoTpMMaHHS
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HOPMATMBHOCTI YKPAiHCBKOI NiTepaTypHOi MOBW, BONOAIHHS BCiMa CTUASIMU YKPAIHCBbKOI MOBW; YMIHHS BUCTIOBAOBATUCS NPaBWUbHO
1 BUpA3HO, BUKOPUCTOBYBATU 32 NPU3HAYEHHSAM Pi3Hi CTUAICTUYHI MOBHI 3aCO0M HayKOBOMO CTUIIIO B NMMCBMOBIl Ta YCHIl hopmax.

Mpo6nema ekonorii MoBNeHHs 3006yBadiB OCBITV € CbOrOAHI HAA3BMYANHO aKTyaslbHOK: MOBA — HEOOXigHa YMOBa BUXOBaHHS
couiaNbHO aKTMBHOI i OyXOBHO 6aratoi i MopanbHO PO3BUHEHOI O0COBMCTOCTI. Big MOBNEHHS 3anexuTb TakoX npodeciiiHa
yChiLWHICTb 0cOoBUCTOCTi. FAK Nokasanu pe3ynbTaTv OOCHIAKEHb, CTYAEHTAM BNacTUBUI CepenHili Ta HU3bKWI PiBHI BOMOAIHHS
MOBJIEHHEBOIO KYNbTYpOI0. YKpaiHCbka MOBa Ma€ BEVKE 3HAYEHHS B CUCTEMI OCBITW, OCKiflbkM came 3a AOMOMOrol MOBU B
cepefHix i BULWIMX 3aknagax 3000yBadi OCBiTKM HabyBalOTb KOMMETEHTHOCTeW. JlockoHane BOJSIOAIHHSA YKPaiHCbKOIO MOBOIO €
0060B’13KOM i MpeporaTnBoo MakbyTHLOrO BYMTENS NOYATKOBOI LKOAM. CTBOPEHHS €KOJIOr4YHO MOBHOMO CepeaoBuLLIa B 3akagj
OCBiTM — OfHa 3 NneJaroriyHNx yMoB hOpMyBaHHSI €KOJSIONYHOr0 YKPaiHCbKOrO MOBJIEHHSI YYHIB Ta CTyAeHTiB. 3ac060M MOBHOI
LiSNBHOCTI, CAPSIMOBAHOI Ha OYULLLEHHS MOBJIEHHEBOIO CepefoBULLIA Bif, CYPXMKY, POCISHI3MIB, MOBHMX MOMWOK, TOLLO, MOXe
cTaTy HaykoBuiA rypTok «MOBHI ekonoru». Y Takuii cnoci6 i cTyaeHTw, i LKonspi 0BONOAIBatOTh yciMa HEOBXIOHUMY MOBHUMM 14
MOBJIEHHEBMMW KOMMETEHLIaMKN, 36arayytoTb CBili CIOBHUKOBWIA 3anac, eKonoriayioTb A0BKiNs.

KntouoBi cnoBa: ekonoria Moy, 3006yBadi OCBITW, 3ak1aam OCBITH, KyJibTypa MOBJIEHHS, FypTOK «MOBHI ekonoru».

SPEECH ECOLOGY OF EDUCATION SEEKERS:
THEORETICAL AND PRACTICAL ASPECTS

Abstract. The article is devoted to theoretical and practical aspects of the problem of speech ecology of education
seekers. It is noted that the issue of formation of speech culture is the subject of special attention of Ukrainian scientists.

The problem of speech ecology of education seekers is extremely relevant today: language is a necessary condition for
the education of socially active, spiritually rich and morally developed personality. The professional success of an individual
also depends on their speechmaking. According to research results, students have a medium and low level of mastery
of speech culture. The Ukrainian language is of great importance in the education system, because it is with the help of
the language in secondary and high school that education seekers acquire their competencies. Fluency in the Ukrainian
language is the duty and prerogative of the future primary school teacher. Creating an ecological language environment
in an educational institution is one of the pedagogical conditions for the formation of ecological Ukrainian speech of pupils
and students. The scientific circle "Language Ecologists”, whose task is to become a means of language activity aimed at
purifying the speech environment from language errors, etc. In this way, both students and schoolchildren master all the
necessary language and speech competencies, enrich their vocabulary and make the environment healthier.

Keywords: language ecology, education seekers, educational institutions, speech culture, group "Language ecologists”.

INTRODUCTION

The problem formulation. The end of the XX — beginning of the XXI century is an epoch of studying various
ecological problems. The ecology of the speech environment is a component of global environmental problems.
Just as environmental problems can undermine the physical health of people, lead to catastrophes of various living
organisms, the problems of language ecology can lead to pollution of the language environment, deterioration of the
purity of the language environment, and subsequent extinction of language.

Due to the high pollution of the language environment, one of the new areas of research has emerged - the
ecology of language. As the analysis of the results of our study showed, it is time to solve the problem of the ecology
of the Ukrainian language, which requires special attention from its speakers — participants in the educational process:
pupils and teachers, students and professors.

Analysis of recent research and publications. The issue of formation of speech culture is the subject of special
attention of Ukrainian scientists (N. Babych, H. Bilavych, N. Blahun, A. Bohush, M. Vashulenko, O. Horoshkina, A. Koval,
S. Yermolenko, I. Vykhovanets, S. Yermolenko, M. Lesyuk, M. Pentyliuk, O. Ponomariv, O. Semenoh, O. Serbenska, O.
Trifonova, Ye. Chuck, etc.). In the context of this problem, many domestic researchers (O. Serbenska, M. Mirchenko, H.
Bilavich, B. Azhnyuk, L. Azhnyuk, L. Andrienko, L. Belei, O. Mykhalchuk, O. Skopnenko, O. Taranenko, O. Tyshchenko-
Monastyrska, etc.) following foreign scholars (Fill A., 2001; Haugen E., 2001) actualize the problem of language ecology.
But the issue of the speech ecology of education seekers has not been deeply studied by scientists.

THE AIM AND RESEARCH TASKS

The purpose of the article is to analyze the theoretical and practical aspects of the problem of speech ecology of
education seekers.

RESEARCH METHODS

To achieve this goal, theoretical research methods were used, including analysis and synthesis research results on
the research problem, generalization — to formulate conclusions, forecasting — to determine the prospects for further
research. The following empirical methods were used — diagnostic methods (conversation, testing, observation),
which contributed to the organization of research on a scientific problem; statistical, which made it possible to carry
out statistical processing of the results obtained during the study.

RESEARCH RESULTS

The term "ecology” was proposed by E. Hakel in 1866 to denote the science of relationship between the
organism and the environment. At the end of the twentieth century, new disciplines emerged — philosophical ecology,
anthropological ecology, ecology of history, ecopsychology, ecology of the theory of knowledge, media ecology,
ecolinguistics and more. One of the most authoritative international associations in the field of applied linguistics —
AILA (Association Internationale de Linquistique Appliquée) — includes in the list of 25 professional commissions and a
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specialized commission "Language and Ecology” (Language and Ecology; Ecology of language and language Politics,
2012, p. 6-7), which aims to coordinate and publish research on the relationship between language, ecology and the
environment. Currently, the ecological context of language is important both theoretically and practically (Bilavych,
2021). We are talking about the culture of language as a high level of communicative quality and adherence to a certain
norm (Language and Ecology; Ecology of language and language Politics, 2012, p. 6-7).

The term "language ecology” appeared relatively recently (1970). It was introduced into scientific usage by the
American scientist E. Haugen (Haugen, 1972, p. 325). As a result, new directions of research appeared in foreign science,
including ecolinguistics (notable are the works of Alvin Phill, who studied linguistic ecology as a relationship between
language and environmental problems (Fill, 2001) Ukrainian researchers are actively working in this field (O. Bodnar,
T. Kiyak, L. Masenko, M. Mirchenko, O. Taranenko, H. Bilavych and others).

We define “ecology of the Ukrainian language” as the perfect level of linguistic and communicative training, which
involves compliance with the norms of the Ukrainian literary language, mastery of all styles of the Ukrainian language; ability
to express oneself correctly and clearly, to use various stylistic linguistic means of scientific style in written and oral forms.

The realities of today testify to a number of current problems caused by the low level of language culture of education
seekers (the use of surzhyk, English, Russian, etc.). Another reason, which is a significant obstacle to the development
and improvement of the Ukrainian language, is the presence in Ukrainian scientific terminology of a large number of
copies of the Russian language, which students perceive as the norm. In view of this, it can be argued that the problem
of the Ukrainian scientific language is gaining the status of state importance.

Scholars (Bilavych, 2021; Mirchenko, 2014; Serbenska, 2018 etc.) rightly note that the process of formation of the
language personality of a pupil / student is quite long and complex.

Back in 2002, the leading linguist O. Serbenska brought up the issue of language ecology in the article "Modern
Ukrainian terminography and problems of language ecology”. The author introduced and substantiated the term
"language ecology” and its derivatives. Following the scientist, we believe that in this sense, the phrase language
ecology has the right to exist as a linguistic term (Serbenska, 2018).

In our opinion, the term "language (speech) culture” is semantically close to the concept of "language ecology”.
However, the semantics of the concept of "language ecology” is much broader than the concept of "language culture
(speech)”. This refers not only to the observance of linguistic norms or the skillful use of linguistic means of expression
depending on the purpose and circumstances of communication, but also to maintaining a balance between literary and
its territorial and social dialects, determining the status of surzhyk and relations with other languages. Thus, one of the
definitions of the term "language ecology” - the science of language as an environment that ensures the full life and
development of the people, nation, individual, is a consolidating factor in preserving statehood.

More details on the theoretical aspect of the problem of language ecology and typical errors that occur in the speech
of pupils and students can be found in our monograph "Ecology of Ukrainian scientific speech™ (Bilavych, 2021) and
separate publications (Bilavych, Perchyk, Pavlyuk, 2021; Bilavych, Savchuk, linytskyi, Fedchyshyn, 2020).

Here are some results of a study conducted during 2019-2021 at the Faculty of Pedagogy of Vasyl Stefanyk
Precarpathian National University "(hereinafter — PNU). Its purpose is to identify the state of command of the Ukrainian
language (oral and written) of future primary school teachers. The materials for the study, among other things, were
student scientific texts: abstracts, theses, articles, scientific reports, etc. (total number of 120 units). We analyzed these
works, as well as the students’ oral speech from the point of view of the ecology of the Ukrainian language, and revealed
linguistic and stylistic errors.

According to the respondents, the majority of teachers (57%) usually does not pay attention to the language side of
scientific work. 43% of students stated that their supervisors pointed out errors in the text of the work and encouraged
them to edit the scientific text properly.

We asked the students if they gained enough knowledge during the university classes to write a research paper.
The students noted that in the course of studying the subject "Fundamentals of Scientific Research” the linguistic and
stylistic editing of a scientific text was usually not accentuated. In this context, we emphasize that it would be appropriate
to read an elective course on the basics of scientific text editing, where students would gain knowledge and develop
skills in the field of linguistic stylistic editing and translation of scientific texts.

Observations of the language pedagogical environment at Pedagogical Faculty of PNU (2019-2020) provided reasons
to conclude that the level of Ukrainian speech (both oral and written) is mostly average or even low.

The analysis of the research results showed that most of the problems in compiling a scientific text for students
arise in the field of terminology, selection of the necessary terms, the ability correctly to operate them and translate into
Ukrainian a term from Russian or English. Text editing causes significant difficulties for students (this was stated by 87%
of respondents). A large percentage of errors (87%) is caused by the interference phenomena which is due to intense
influence of the Russian language that is experienced by the Ukrainian scientific language (typical errors are given in our
publications: monograph "Ecology of Ukrainian scientific speech™) (Bilavych, Perchyk, Pavlyuk, 2021; Bilavych, Savchuk,
linytskyi, Fedchyshyn, 2020)).

It should be noted that the majority of students (89%) consider the used scientific sources to be perfect in the
linguistic sense, 8% of respondents do not think about it and only 3% of students are able to see errors in scientific texts
of printed periodicals. Unfortunately, the interference phenomena are present in many scientific sources of information
for students and do not serve as a very high-quality standard of mastery of scientific style.
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Observations have shown that most students often have difficulty with the correct use of words, spelling, stress,
grammatical forms, lexical and grammatical coherence, and so on. Interestingly, the majority (58.4%) of respondents
stated that they speak accordingly to Ukrainian language norms, and the school and higher education institution provide
thorough knowledge of phonetic, lexical, syntactic speech norms. 70.8% of students are able to see mistakes in the
speech of others. However, only 40.6% of respondents feel uncomfortable if they do not follow the speech rules.

The importance of speech culture is evidenced by the answers to questions about speech as a defining personality
trait and a component of professional competence of the future teacher. Speech culture as a component of personality
is defined by only 37.2% of respondents. 89.5% of students consider a person who speaks the language to be educated.
Only 58.4% of respondents say that they are interested in the person who speaks correctly.

Under such conditions, the work aimed at forming the ecology of the Ukrainian language, creating such a language
environment where the cult of the living Ukrainian word would prevail is of great importance. One of the ways is the
activity of the group "Language ecologists”, which operates at the Department of Pedagogy of Primary Education of the
Pedagogical Faculty of PNU under the leadership of prof. H. Bilavych (the head of the circle is student M. Perchyk). The
group members publish the wall newspaper “Say it properly”, dictionary "Let's emphasize correctly!”, dictionary-guide
"We speak Ukrainian correctly!”, which contribute to the formation of speech culture of education seekers, participate
in scientific conferences (within the institution, national and international), actively publish the results of their research in
collections of scientific works, etc.

The peculiarity of the group "Language ecologists”, among other things, is that students not only improve their
speech culture, but also educate generations of young language ecologists at the University of a Gifted Child, which
operates at the Science Park "Precarpathian University” (headed by prof. H. Bilavich). Here students arrange interesting
classes with pupils of the city of Ivano-Frankivsk and its suburbs, which are aimed at forming the language personality
of the student. Teachers and students care about the speech development of primary school children, adolescents,
develop them as a national-linguistic personality, form knowledge in the field of ecology of the Ukrainian language,
normative language in its oral and written forms, form skills to recognize speech errors and be able to correct mistakes.
In this way, both students and schoolchildren master all the necessary language and speech competencies, enrich their
vocabulary and so on.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the problem of speech ecology of education seekers is extremely relevant today: language is a necessary
condition for the education of socially active, spiritually rich and morally developed personality. The professional
success of an individual also depends on their speechmaking. According to research results, students have a medium
and low level of mastery of speech culture.

The Ukrainian language is of great importance in the education system, because it is with the help of the language
in secondary and high school that education seekers acquire their competencies. Fluency in the Ukrainian language
is the duty and prerogative of the future primary school teacher. Creating an ecological language environment in an
educational institution is one of the pedagogical conditions for the formation of ecological Ukrainian speech of pupils and
students. The scientific circle "Language Ecologists”, whose task is to become a means of language activity aimed at
purifying the speech environment from language errors, etc. In this way, both students and schoolchildren master all the
necessary language and speech competencies, enrich their vocabulary and make the environment healthier.

The study of the use of innovative methods and forms in the process of forming the national-linguistic personality
of the future teacher in a higher education institution needs further research.
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FEHEPYBAHHSA NEAAIOriMHMX OCHOB ®OPMYBAHHA
IHKJTO3NBHOIO OCBITHbOIrO CEPEAOBULLA
Y BULLIN WWKOJ1I BACOBAMU ®IBNYHOIO BUXOBAHHA

AHoTauig. Y cTarTi po3rfigHyTO NUTaHHS iHKIIO3UBHOIO OCBITHLOrO CepefoBuLla Y BULLIA LUKOJMI B acnekTi CydacHUX
TEeHOEHUii PO3BUTKY YKPaAiHCbKOro CycninbcTBa. YCTAHOBNEHO, WO BaX/IMBMM KPOKOM Ha LUASXY MOAOJSIaHHS npobnemm
coujanbHOi apanTauii Ta iHTerpadii ocioé 3 ocobnmeMMmn NoTpedamm, Sk 0OAHOIO i3 KIIOHOBUX NMPIOPUTETIB CyHaCHOT yKpaiHCbKOI
coujanbHOi 1 OCBITHLOI NONITUKW, € 3abe3MNeyYyeHHs MOXJIMBOCTI HadaHHs SKICHMX OCBITHIX Mmocnyr ycim 6e3 BUHATKY. B
YMOBaX aKTUBHMX MOLUYKIB ePEKTUBHUX PilleHb TaKOi CUTyaLii AOUIIBHUM BUAAETLCS BUBYEHHS MOXIMBOCTEN BUKOPUCTAHHSA
i3NYHOro BMXOBAHHA 3aas iHTerpadji ocidé 3 0cob/MBUMM OCBITHIMKM NOTpebaMmn B OCBITHE CepenoBuLLE CUCTEMU BULLLOT
oCBiTU. MeTa [OCRigXEHHS: BUSIBNEHHS Ta OOrPYHTYBaHHS MNEeJaroriyHnX OCHOB (OPMYBAHHS iHKIO3MBHOMO OCBITHHOIrO
cepenoBuLa y BULLIA WKOJi 3acobamMu di3M4HOr0 BUXOBaHHS. MeToau OOChioKeHHs: TEOPeTUYHUIA aHani3, cuctemaTumaadis,
MOPIBHAHHA PI3HMX MOrNSAIB HA OOCNioXyBaHy Mpob6nemMy, y3aralnbHEHHs HOaHWX HayKOBO-METOAMYHOI Ta cheuianbHOoi
nitepatypu. 3a pesynbTatamy HaykoBOi PO3BiOKW, BUSBAEHO, WO GOPMYBaHHS iHKIO3MBHOrO OCBITHBOrO CepesoBuLLa
nepenbayae OOKOPIHHUIA Mepernsg TeopeTuko-MeTOAONOrNYHNUX OCHOB (I3NYHOro BMXOBaHHS, JiKBiAaLito OpraHisauinHmx
N MeToanyHmx H6ap’epiB, Po3pPOBNEHHS | BMIPOBAOKEHHSA HOBMX Cy4aCHUX MIAXOAiB Ta TEXHOMOriN, peanisawito iHKI3MBHUX
NPakTUK GI3MYHOro BUXOBAHHSA OJ19 CTYAEHTIB 3 0COOMMBMMM OCBITHIMU NOTpebamun. BuaHaueHo, Lo 3a3HayYeHe peanisyeTbcs
BiANOBIOHO OO0 KiNbkoX BUMIpPIB: couianbHOro (3abesneyeHHss OOCTYNHOCTI pecypciB i3NYHOr0 BMXOBAHHSA; 0COBUCTICHOrO
(0COBUCTICHMIA PO3BUTOK, OCBOEHHS HOBWMX 3HaHb, GOPMYBAHHSA i PO3BUTOK YMiHb i HaBMYOK 3 i3NYHOrO BUXOBAHHSA);
KOTHITMBHOro (bOpMyBaHHS PO3yMiHHS cneumdikm npouecy Gi3nHHOro BMXOBaHHSA, MOLUYK Ta BUKOPUCTAHHSA PI3HOMAHITHMX
wnaxis i 3aco6iB GI3MYHOrO0 BUXOBAHHS CTYOEHTIB 3 0COOGMMBMMUK OCBITHIMU noTpebamu Ha npakTuui. BucHosku. Migcymkn
30iCHEHOI HayKOBOI PO3BiOKM Aal0Tb MiACTaBy KOHCTaATyBaTW HEPO3PUBHUI B3aEMO3B’A30K B OpraHidauii iHK/IIO3MBHOIO
OCBITHBOrO CEpPefoBULLIA MPOLECIB HaBYaHHSA Ta Ii3MYHOrO BUXOBAHHSA. BM3HayeHO MepcnekTMBM BOOCKOHANEHHS LIbOrO
npoLuecy Yy MJOLWMWHI BUKOPUCTAHHS YCiX MOTeHLin disnyHOro BmxoBaHHs. [piopuTeTn neparoriyHOro npouecy @isnyHoro
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BMXOBaHH$, CNPSIMOBAHOI0 Ha YCYHEHHS! HafgBHUX HEraTUBHUX TEHAEHUIN Yy di3NYHOMY PO3BUTKY Ta CTaHy 340P0B'S CTYAEHTIB
3 0Cc06MBMMYM OCBITHIMK NOTpebamK, CKEPOBAHI Ha BTINIEHHS iHKTIO3VMBHUX MiAXOAB Y GOPMYBaAHHI NeJaroriYyHux TEXHOMOT N
$i3NYHOr0 BUXOBAHHS.

Knto4oBi cnoBa: iHk03is, OCBITHE CepenoBuLLe, CTYAEHTU 3 0COBMBMMU OCBITHIMK NoTpebamu, didnyHe BUXOBAHHS.

GENERATION PEDAGOGICAL FUNDAMENTALS THE FORMATION
OF AN INCLUSIVE EDUCATIONAL ENVIRONMENT
IN HIGHER EDUCATION BY MEANS OF PHYSICAL EDUCATION

Abstract. The article considers the issue of inclusive educational environment in higher education in terms of current
trends in Ukrainian society. It is established that an important step towards overcoming the problem of social adaptation and
integration of people with special needs, as one of the key priorities of modern Ukrainian social and educational policy, is to
provide such people with the opportunity to provide quality educational services. In the conditions of active search for effective
solutions to such a situation, it seems expedient to study the possibilities of using physical education for the integration of
persons with special educational needs into the educational environment of the higher education system. The purpose of the
study is to identify and substantiate the pedagogical foundations of the formation of an inclusive educational environment
in higher education by means of physical education. Research methods: theoretical analysis, systematization, comparison
of different views on the researched problem, generalization of data of scientific-methodical and special literature. Results:
It was found that the formation of an inclusive educational environment involves a radical revision of the theoretical and
methodological foundations of physical education, elimination of organizational and methodological barriers, development
and implementation of new modern approaches and technologies, implementation of inclusive physical education practices
for students with special educational needs. The pedagogical conditions for ensuring the formation of an inclusive educational
environment in higher education in the process of physical education: methodological support; the focus of the content on
the implementation of inclusive approaches based on individual approach and differentiated approaches. Conclusions. The
results of scientific research give grounds to state the inseparable relationship in the organization of an inclusive educational
environment of learning and physical education. Prospects for improving this process in terms of using all the potentials
of physical education are identified. The priorities of the pedagogical process of physical education, aimed at eliminating
the existing negative trends in physical development and health of students with special educational needs are aimed at
implementing inclusive approaches in the formation of pedagogical technologies of physical education.

Keywords: inclusion, educational environment, students with special educational needs, physical education.

INTRODUCTION

The problem formulation. All national documents, including the Constitution of Ukraine, the Law on Education,
etc., as well as international documents ratified by Ukraine, in particular the United Nations Convention on the Rights
of Persons with Disabilities, define the rights of everyone to provide quality educational services. The draft National
Strategy for the Development of Inclusive Education for the period 2020-2030 defines new conceptual approaches to the
education of people with disabilities in an inclusive educational environment (Mukan, N., & Kozibroda, L., 2021). Equality
and accessibility of educational services should guarantee equality, accessibility and unrestricted social, educational
and other perspectives for everyone, by providing equal conditions for people with different levels of opportunities.
Therefore, ensuring the realization of the right of persons with disabilities to education is considered as one of the most
important tasks of the state policy of Ukraine.

The processes of globalization, which in recent decades have become widespread in the world, have contributed
to the active development of the educational space. Nowadays, when Ukraine is in the minds of European integration
and trying to implement the best European experience of educational practices, the problem of providing quality
higher education and its accessibility for all segments of the population is becoming relevant. In the search for
solutions to the important tasks of realizing the right of persons with disabilities to education in the national and state
dimensions, the creation of an inclusive educational environment in higher education institutions becomes a priority.

Analysis of recent research and publications. In the literary work today scientists are actively exploring various
aspects of the organization and functioning of an inclusive educational environment (Baglieri, S., Bejoian, L. M., Broderick,
A., Connor, D. J. & Valle, J. W. 2011; Heroux, J. R., 2017). The prospects of this path in solving the problems of people
with special needs are confirmed by the research achievements of Ukrainian and foreign scientists (Bondar, K. M., 2019;
Baglieri, S., & Bacon, J., 2020; Steinhardt, F., Ullenhag, A., Jahnsen, R., & Dolva, A.-S., 2019).

It is determined that inclusive education of people with special educational needs is closely connected with the
democratization of society, the transition of education to the humanistic model (Baglieri, S., & Bacon, J., 2020). Peculiarities
of inclusive education are substantiated in a certain list of scientific works (Baglieri, S., Bejoian, L. M., Broderick, A.,
Connor, D. J. & Valle, J. W. 2011; Steinhardt, F., Ullenhag, A., Jahnsen, R., & Dolva, A.-S., 2019). Issues of improving
existing and developing new scientific models of educational practices for people with special educational needs are raised
(S6nmezoglu, U., Tosun, A., & Yildiz, K., 2021; Page, A., Anderson, J. & Charteris, J., 2021). We are actively searching for
and developing approaches to teaching students with special educational needs (Steinhardt, F., Ullenhag, A., Jahnsen, R.,
& Dolva, A.-S., 2019; Page, A., Anderson, J. & Charteris, J., 2021). New conceptual approaches to the education of people
with disabilities are identified, the creation of various conceptual and structural models is analyzed (Cassese, F.P., & Raiola,
G. 2017; Page, A., Anderson, J. & Charteris, J., 2021).
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A number of works are devoted to the analysis of European-oriented educational policy and the possibilities of integrating
such experience (Bondar, K. M., 2019; Udych, Yu. Z., 2018). It is determined that the state educational policy, Ukraine's
course for European integration, regulatory and legal changes - all this should be aimed at forming a new philosophy in the
Ukrainian educational environment for people with disabilities (Mukan, N., & Kozibroda, L., 2021).

In the context of the development of inclusive educational and pedagogical processes, the introduction of health
components of the oriented educational paradigm is considered (Wouters, M., Evenhuis, H. M., & Hilgenkamp, T. I. M.
2020). Significant are the scientific achievements that highlight the leading place of physical development in the general
development of students with special educational needs, a high level of which is a factor in stimulating the development
of other opportunities, qualities, functions (Ozkan, Z., & Kale, R., 2021). In addition, physical development determines
the state of health and determines the functionality of the body's systems (Cavanaugh, L. K., 2017). In the formation of
physical development a decisive place is given to the means of physical education (Cassese, F. P., & Raiola, G., 2017).

However, despite the availability of such studies, it should be noted that the integration of physical education in the
educational process of people with disabilities is often only declarative. It is determined that for the most part physical
education in higher education institutions of students with special educational needs is now discrete and does not meet
the needs of practice. It has also been established that achieving the leading component of the global goal of physical
education - strengthening mental and physical health, is at best partial.

Thus, in terms of active search for effective solutions for the formation of a quality educational environment in higher
education, it seems appropriate to study the possibilities and ways of widespread use of physical education in this
process. First of all, it involves revision of theoretical and methodological foundations, elimination of organizational and
methodological barriers, development and implementation of new concepts, modern approaches, innovative technologies,
implementation of integrative and inclusive educational practices, etc. in the process of physical education.

THE PURPOSE OF THE RESEARCH is to identify and substantiate the pedagogical foundations of the formation
of an inclusive educational environment in higher education by means of physical education.

RESEARCH METHODS: theoretical analysis, systematization, comparison of different views on the researched
problem, generalization of data of scientific-methodical and special literature.

RESULTS OF THE RESEARCH

First of all, for the implementation of scientific intelligence in a certain direction, we note that the basis of inclusive
education is an ideology that excludes any discrimination against higher education. An inclusive educational environment
provides equal treatment for all, while creating special conditions for the education of students with special needs (Bondar,
K. M., 2019). Such inclusive education involves the creation of an educational environment that would meet the needs and
capabilities of each student, regardless of the peculiarities of their psychophysical development (Heroux, J. R., 2017).

Today, a modern educational paradigm is being introduced in higher education institutions, which includes, as a
mandatory inclusive component, the development and formation of an inclusive educational environment. UNESCO views
inclusion as an "dynamically evolving approach that consists in a positive attitude towards the diversity of learners and in
the perception of individual characteristics not as a problem but as an opportunity to enrich the learning process” (Baglieri,
S., Bejoian, L. M., Broderick, A., Connor, D. J. & Valle, J. W. 2011; Heroux, J. R., 2017). Thus, the idea of inclusive
education provides for the provision of education and participation in the educational process of all, without exception,
applicants for higher education (Bondar, K. M., 2019).

Analyzing the special literature in the direction of highlighting the characteristics that characterize an inclusive
educational environment, we find that in such an environment, all students, regardless of their educational needs, are
able to learn more effectively, improve their social competence, improve communication skills and feel part of the student
community.

If we transfer the concept of inclusion in the field of physical education, then inclusive education can be interpreted
as providing additional support to students who for one reason or another can not take an active and meaningful part in
the educational process. At the same time, we believe that it is important for modern pedagogical theory and practice of
physical education to rationally build this process for students with special needs, taking into account a complex of a large
number of individual characteristics. Therefore, physical education for students with special educational needs should be
formed in the form of a flexible, individualized system of physical improvement in higher education.

In general, physical education is seen as an effective means of ensuring the continuity of education, the path to
its democratization, humanization and variability (Cavanaugh, L. K., 2017). Theoretical analysis of psychological and
pedagogical literature and legal documents led to the conclusion that physical education for students with special
educational needs is a new universal humanistic form of organization of this process, which creates conditions for active
use of scientific and educational potential of higher education institutions for students with special needs. .

In pedagogical science, the formation of an inclusive educational environment is studied in the close relationship of the
process of learning and education, individual psychophysical development, the influence of external factors on its formation
(Udych, Yu. Z., 2018). Physical education helps to solve this problem effectively.

Based on the available information, in the most general form of the formation of an inclusive educational environment
in higher education by means of physical education is considered as a pedagogical process aimed at eliminating existing
negative trends in physical development and health of students with special educational needs, influence of means and
methods of physical education. cultures on body systems. The latter is realized through the stimulation of physical activity,
taking into account the peculiarities of the formation of motor function, psychophysiological characteristics and levels of
development of functional capabilities and motor qualities.
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We believe that the development of physical activity of students with special educational needs in the process of
physical education is due to the special organization of this process aimed at preventing existing negative trends in physical
development, health targeted impact on physical activity taking into account the age of its components. movements,
functional capabilities of body systems, motor qualities, relevant knowledge and skills to implement them in practice) to
achieve the highest individual level, which provides a full, productive life and activities of students with special educational
needs in higher education. The latter is carried out on the basis of modern pedagogical technologies and in this case
serves as those external factors that can affect the individual psychophysical development of the individual in the learning
environment.

Pedagogical technologies of inclusive physical education are a set of techniques used in the organization of physical
education of students with special educational needs, which reproduce the following components: goals, principles of
implementation, meaningful and methodological, organizational forms, means of physical education and more (Cavanaugh,
L. K., 2017). The integration of technologies of inclusive physical education into the educational process is a promising
model of organizing this process to achieve certain goals.

Collected and analyzed factual material that illustrates a number of benefits of physical education, among which
provides assistance to students in understanding optimal physical development; formation of their skills and abilities of self-
regulation in accordance with their physical condition, responsibility for their own character and professional development;
awareness of the potential of physical education; formation of motor experience in the university environment; awareness
of the prospects of personal development. In general, all of the above has a positive effect on academic performance.

In addition (Sénmezoglu, U., Tosun, A., & Yildiz, K., 2021), there are opinions that in an inclusive educational environment
of physical education can cause more problems compared to other program disciplines inherent in higher education.
Regulation and counteraction of physical activity of students with special educational problems by physiological
mechanisms, morphological and functional systems, its interrelation with an emotional state, intellectual development
remains rather difficult problem. Discovery, in connection with certain - to the extent of my mediation, but it is extremely
necessary for the task of physical education, through which knowledge is formed and implemented in practice, related to
the implementation of central physical activity.

In order to implement this, we consider it legitimate to separate as components of physical education of students with
special educational problems: the formation of the mind in the basic movements; development of functional capabilities;
development of motor skills; formation of knowledge related to physical exercises; formation of skills implementation of
such knowledge in practice. This is expressed in the scientific, theoretical and practical areas.

We support scientific approaches that physical education as a powerful means of influencing the body, expands the
range of opportunities, especially the motor area, affected by a persistent defect (Cavanaugh, L. K., 2017). Therefore, in
the process of physical education is the formation and improvement of motor functions that are impaired as a result of the
pathological process, there is compensation for the main defect and correction of secondary disorders that have arisen in
connection with the underlying disease (Mukan, N., & Kozibroda, L., 2021). This involves taking into account the maximum
possible number of individual characteristics of students in the process of influencing their motor and mental spheres
by means of physical education to prevent the formation of inadequate adaptation in higher education institutions. The
latter causes a decrease in the level of functioning of individual systems, the stress of regulatory mechanisms, the loss of
functional resources. Accordingly, the result can be deterioration in health, and therefore a general development different
from the optimal one.

Given the information of literature sources, taking into account the data of scientific research, we consider it
necessary to develop and substantiate the concept of forming an inclusive educational environment in higher education
by means of physical education using physical education technologies at theoretical, methodological and practical levels.
This presupposes a proper substantiation of the principles of this process, determination of effective conditions for its
implementation on the basis of comprehension and objective assessment of the achievements of domestic science and
practice and world experience in this field. We believe that the implementation of physical education of students with
special educational needs in the higher education system creates appropriate preconditions for the realization of their
rights and opportunities, active participation in public and university life on an equal footing with other members of society
in meeting their specific educational needs.

The methodological level reflects the relationship and mutual influence of fundamental scientific approaches to the
study of the problem, which are the basis for combination of content, features, concepts, principles of physical education
for students with special educational needs.

The theoretical level defines a complex system of initial concepts, definitions, theoretical bases, without which it is
impossible to form a qualitative inclusive educational environment with the use of physical education technologies. These
are primarily components of the structure of physical education; theoretically substantiated system of physical education
for students with special educational problems with the use of technologies of inclusive educational environment.

We are impressed by the opinion (Baglieri, S., & Bacon, J., 2020), that in higher education institutions an inclusive
educational environment should first of all provide a high level of interactivity of learning, which necessitates an individual
approach to students with special educational needs in the process of their physical education.

The practical level involves the implementation of all components of the system of inclusive educational environment
using the technologies of physical education. At the same time, it is especially important and necessary to solve problems
related to the formation of an inclusive educational environment using physical education technologies is the introduction
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of an effective internal quality assurance system that meets the requirements and expectations of students. international
educational standards.

Researchers’ research on inclusive issues is conducted in line with progressive world trends and is characterized by an
innovative strategy: from institutionalization to inclusion. Innovative methodology is based on the principles of identifying
the talents of each individual with developmental problems, creating conditions for their successful development and self-
realization in life for their adaptation to learning in the academic environment of the university.

Based on the study of the source base of the study, it was found that the formation of an inclusive educational
environment by means of physical education in modern higher education is implemented in accordance with several
dimensions:

social: ensuring the availability of resources for physical education;

personal: personal development, development of new knowledge, formation and development of skills and abilities in
physical education of students;

cognitive: formation of understanding of the specifics of the process of physical education, search and use of various
ways and means of physical education in practice, definition of goals and adjustments to the process of physical education.

At the same time, the main priority of physical education with students with special educational needs is the
implementation of differentiated physical education in order to individualize the process of physical education. This implies
the following:

introduction of special sections in the work program;

systematization of exercises and tasks by type of diseases (if any); visually impaired, hard of hearing, students with
musculoskeletal disorders, etc .;

application of the method of individual load differentiation: it reflects the basis of a personality-oriented approach in
pedagogy: working with everyone, working with everyone.

We highlight the following pedagogical conditions for ensuring the formation of an inclusive educational environment in
the process of physical education: methodological support; the focus of their content on the implementation of inclusive
approaches, taking into account the state of mastery of basic movements, the development of functionality, motor skills,
the formation of knowledge in matters of physical culture; interaction in the organization of physical education.

Finally, we note that the rational construction of the process of physical education for the development of inclusive
educational environment requires systematic pedagogical and medical control over the physical development of students
with special educational needs, as well as the development of unified programs of in-depth medical and biological
examination in the process of individual training. use of effective methods to identify indicators of physical capabilities
and comprehensive assessment in accordance with the individual and gender characteristics of the body of students with
special educational needs.

However, in the process of forming an inclusive educational environment there are also many obstacles: physical,
informational, institutional, mental. It is important to be able to identify them and look for physical education technologies
to overcome these obstacles. It should be borne in mind that this process has an integral, interdisciplinary nature, which
reflects the current complex trends of scientific knowledge, to better understand the chosen issues. In the conditions of
active search for effective solutions to such a situation, it seems expedient to study the possibilities through the prism of
international educational policy on the basis of using all the potentials of physical education in this process.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The results of scientific research give grounds to state the inseparable relationship in the organization of an
inclusive educational environment of learning and physical education. Based on the analysis of a number of normative-
legal and research materials, the key priorities of the national educational policy on the integration of persons with
special educational needs into a single general inclusive educational environment by means of physical education are
revealed.

Priorities of the pedagogical process of physical education, aimed at eliminating the existing negative trends in
physical development and health of students with special educational needs and aimed at implementing inclusive
approaches in the formation of pedagogical technologies of physical education. The latter is manifested in the
development of programs based on the use of differentiated physical education in order to individualize this process;
selection of appropriate strategies, methods, technologies and techniques of physical education for students with
special educational problems; creating conditions conducive to an effective process of physical education.

We see prospects for further research in the development of a model of physical education in higher education in
order to form an inclusive educational environment.
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NIArOTOBKA BHYUTEJI 0O BUKOPUCTAHHSA _
TEATPAJIISBOBAHUX 3ACOBIB HABYAHHA B MOJ10A4LLIM WWKOJI

AHoTauiga. B cTaTtTi 4OCAIAXEHO, WO Cy4yaCHi HABYaSIbHI 3aHATTS LUKOASAPIB 0a3yl0TbCA HA BMKOPUCTAHHI PauioOHanNbHOro
NOriYHOro cnocoby OTpMMaHHS 3HaHb. FKLWO He 3afjsHa emouiiHa cdepa 0cobuCTOCTi, TO NOYYTTEBI 3A4iIOHOCTI NOCTYNOBO
atpodyioTbecs. [loBEOEHO, WO Yy Cy4aCHUX YMOBaX, «BiflbHWIA 4ac» MNOBMHEH OyTW pauioHaNbHO OpraHi3oBaHWA  ans
CTUMYJIOBaHHSA npouecy $opMyBaHHA MOTMBOBAHOI TBOPYOI iHiuiaTMBM niognHn. BusHayeHO TeaTpani3oBaHy [LisfbHICTb
SK OXepeno pPO3BUTKY MOYYTTIB, MepexuBaHb i HOBWX BIAKPUTTIB MOJSIOALIOrO LIKOMSPaA, sika 3aayvyae Moro A0 PO3BUTKY
OYXOBHUX LHHOCTEN | € KOHKPETHUM, BUOMMUM pPe3yfbTaToM. [poaHanisaoBaHo, WO peanbHa TeaTpanidoBaHa AisbHICTb - Le
cuHTe3 Gi3NYHOI, eMOLIiHOI i iHTenekTyaNbHOi CK1afoBOi yYacHWUKIB AilicTea, NobynoBaHMIA HA MOro irpoBOMY XapakTepi.
[MocTynoBo 3pocTaioya akTUBHICTb BMKOPUCTOBYBAHMX irOp MPU3BOAMTbL A0 3POCTAHHS akKTMBHOCTI MOMOALWMX LUKOASPIB Ta
[ocsarae CBOro niky nif Yac kKynbMiHauii. PO3rasgHyTo npaui BiZOMMX negaroris Cy4acHOCTI, SKi 4O3BONSIOTh OiATU BUCHOBKY,
WO AN MOOEPHOI nenarorikm gKiCHO HOBMM CTa€ TEXHOMOMYHWIA Miaxig, y NPOeKTyBaHHI negaroriyHmx npouecis. OcHOBY
TEXHOJOri TeaTpanidoBaHOi LisIbHOCTI CTAHOBUTL iXHIN IHTEPAKTUBHUIA XapakTep i XyO0XHbO-negaroriyHa CnpsiMOBaHICTb.
3M0eNbOBaHO NPOLEC CTBOPEHHS neaaroriyHoro fjictea. JoBeaeHo, Wo, SKWo He nependadvaeTbcs NPUCYTHICTb rNsaada,
TO6TO Ajs nobynoBaHa y ¢GOpMi CLLEHAPHOI rpu, TO TBOpPYA aKTMBHICTb CaMWUX Y4aCHMKIB JOCUTb obmMexeHa Ta rybutbest
HenepenbayyBaHiCTb, HEOYEBUAOHICTL ii pe3ynbTaty, fki € OOHWM 3i CTUMYNIB iHILjaTMBHOCTI AiTeil. 9kuwo B TeaTpani3oBaHii
nji 6epe yyacTb rnsgady, To NOMy HaOAETbCA Ta YacTka akTMBHOCTI, fIka BIAaCTUBA MALAYEBi TeaTpanbHOro CnekTak, To6To
BiH TiNbkK cnornsgae, crienepexuvsae, Ta BigvyyBae cebe cniBNPUYETHUM OO0 MOAi Ha cueHi. Y ubOMy BapiaHTi rnagay He €
NMOBHOMPABHUM YY4aCHUKOM piji, a BUCTynae binblue B AKOCTi 06'ekTa BNANBY BUKOHABL,B Ta aKTOpIB.

Kniwo4oBi cnoea: BuMTENb, ApamMaTu3alis, irpoBa AisbHICTb, MOMOALWMIA LIKONAAP, OCOOUCTICTb, MoyaTkoBa LWIKONA,
Teatpanisauis.

PREPARING THE TEACHER FOR THE USE
OF THEATRALIZED TEACHING MATERIALS IN PRIMARY SCHOOL

Abstract. In the article investigated that modern educational classes of schoolchildren are based mostly on a rationally
logical way of acquiring knowledge. If the emotional sphere of the personality is not involved, then the sensory abilities
gradually atrophy. It is highlighted that in the modern sense, "free time" should be rationally organized to stimulate the
formation of motivated creative initiative. It is determined that theatrical activity is a source of feelings development,
experiences, and discoveries of the preschooler, which attracts him to spiritual values and is a concrete, visible result. It is
analyzed that the real theatrical activity is a synthesis of physical, emotional, and intellectual activities of the participants of
the action, built on its playful nature. It is proved that the game activity in the theatrical action is expressed in the physical,
emotional, and intellectual game activity of the participants. Gradually increasing the activity of the games used leads to
increased activity of participants, reaching its peak in the climax. The works of well-known modern teachers are considered,
which allows us to conclude that the technological approach in the design of pedagogical processes is becoming qualitatively
new for modern pedagogy. The basis of theatrical technologies is their interactive nature and artistic and pedagogical
orientation. The process of creating a pedagogical action is modeled. It is proved that if the presence of the spectator is
not expected, i.e. the action is built in the form of a scripted game, all children are involved in the game, i.e. the creative
activity of the participants is limited by the script, the unpredictability is lost. If the spectator takes part in a theatrical action,
then he gets the share of activity that is inherent in the spectator of a theatrical performance, that is, he only contemplates,
empathizes, and feels involved in activities on stage. In this version, the spectator is not a full participant in the action but
acts more as an object of influence of performers and actors. Audience activity is not programmed in such a play.

Keywords: teacher, dramatization, play, primary school student, personality, primary school, theatricalization.

INTRODUCTION
The problem formulation. Modern pedagogy aims to find new methods of forming the personality of primary
school children through extracurricular activities.
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Forms of pedagogical work with primary school children are becoming more and more popular, in which the role of
an independent subject of mastering cultural experience is offered not as a passive object of pedagogical influence.
Thus, one of the most effective socio-artistic forms of pedagogical practice is theatrical activities. Theatrical activities
as a bright, spectacular, active form of work with children are widely used in pedagogical practice. Its popularity
is caused by the closeness game activity to the child. Theatrical activity is a complex entertainment in which the
performer enjoys the process, thereby satisfying their not entertaining but educational interests and needs.

Aim and tasks research. Modern school activities are based mostly on a rationally logical way of acquiring
knowledge. If the emotional sphere of the personality is not involved, then the sensory abilities gradually atrophy.
The game harmoniously develops a person's versatility, and together with theatrical performance, the active reaction
of each participant is amplified in the emotional resonance, which arises due to a significant event for children, the
influence of art, and avalanche-like growing collective emotions. Game activity is able to cause a positive educational
effect, and each time the game activity of its participants will only increase. Based on this, the aim of the article is to
investigate the impact of theatrical activity as an element of the communicative-game system on the development of
personality.

RESEARCH METHODS

To achieve this goal and solve tasks in the article was used theoretical methods of research: analysis, synthesis,
interpretation, generalization, and systematization.

RESULTS OF THE RESEARCH

In the modern sense, "free time" must be rationally organized to stimulate the formation of a motivated creative initiative
of people.

Throughout our lives, we are faced with theatrical activities. In kindergarten - in role-playing games for children, shows
which are dedicated to various holidays. In primary school, students willingly participate in theatrical performance programs,
learn vital skills, form their own values. Pupils gladly take part in traditional festive and ceremonial events.

For children of primary school age, the main activity is to play, which is rightly considered a companion of childhood.
The connection between theatrical and children’s play activity can be traced in many scientific studies, where a child's play
is considered as "facial art of an actor”, "dramatic or theatrical instinct”, "child's art”, "a form of primitive dramatic art”
(Havryliuk, 2004).

Theatrical activity is a source of feelings development, experiences, and new discoveries of a preschooler, which
attracts him to cultivate spiritual values. This is a concrete, visible result. But we should not forget that theatrical activities
affect the development of the emotional sphere of the child, forcing him to sympathize with the characters, support them,
empathize with the stories that take place (Volkova & Chesniak, 2015).

Real theatrical activity is a synthesis of physical, emotional, and intellectual activities of the participants in the action,
built on its playful nature. The forms of such game activity include not only the game in its explicit form but also ceremony,
carnival actions, etc. (Malooka, 2017; Korolenko, 2017).

As practice shows and confirms the postulates of age psychology, in the children's team, all activities are playful, which
is largely due to the dominance of syncretism in children’s worldview. Play activities, in our view, are crucial for children's
theatrical action. All its other components are not a goal, but a means of intensifying the game activities of team members.
Excessive fascination with the plot, the complexity of the artistic characters, the attempt to surprise the audience with an
unusual transformation of the play space, the desire not to play with children, but to teach them something new, lead to a
lack of playing in action. Such a game program turns boring and becomes uninteresting (Panfilov, 2007).

Game activity in theatrical action is expressed in the physical, emotional, and intellectual action of participants. Gradually
increasing activity of the used games leads to an uptick in activity of participants, reaching the peak in culmination.
Especially important in pedagogical terms is the ability of the game to form the emotional sphere of the child. The modern
world is becoming more pragmatic, rational, and selfish. The famous German psychologist Erich Fromm remarked that the
feelings of modern people are rude, fade, turn into unbridled passions (Fromm, 2010).

The technological approach in designing pedagogical processes becomes qualitatively new for modern pedagogy. The
concept of "technology” has been used for a long time (Malooka, 2018; Kutsak, 2018), but everyday life began to enter
the last decades of the last century, due to the development of entrepreneurs that develop know-how. They began to sell
licenses to manufacturers, giving them the right to manufacture their products. All accompanying documentation was added
to the license, including a detailed description of the methods and means of production. The modern understanding of
pedagogical technologies is not unambiguous. According to the preconditions of using the term "technology”, pedagogical
technology is a system of conditions, forms, methods, tools, and criteria necessary to achieve the pedagogical goal
(Sysoieva & Batechko, 2011).

The basis of theatrical technologies is their interactive nature, artistic and pedagogical orientation. In this case, the
artistic side of theatrical activities can not be considered as a mechanical introduction into the decoration of the space by
ornamental elements or isolated from each other mixed types and genres of art. Theatrical activity is a complex system,
an independent artistic value as an element of art, as well as a socio-pedagogical phenomenon that synthesizes a unique
artistic whole. It has its own unique drama, ethical and aesthetic principles.

In the semiotic aspect - if theatrical activity acts as a sign, then its meaning is the artistic image. The artistic image
represents the "whole organism”. There is nothing official, mechanical, accidental in it. Its unity is perfect, and the
components are meaningful (Hipters, 2008; Nadolnyi, 2010).
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There are three hypostases of the theatrical activity image: conditional-symbolic, figurative-game, musical (noise). They
must be in unity and complement each other (Ostrom, et al., 2002). And the image of this system must be expressed in all
components of the triune artistic image.

The idea of creating a pedagogical theatrical action begins with the author's opinion, which seeks to convey to the
participants of the event, for which he creates it, what artistic and pedagogical goals were set. The idea lies in the range of
life problems that concern future program participants. The idea should also correspond to the pedagogical objectives of
the event and be close to the worldview of the author. The idea is the basis of the plan, the main idea of the author, and his
author's assessment of the event that formed the basis of such an action. What will be told in the theatrical program, which
will be the basis of it, is reflected in the topic, which highlights important issues for the author of the event. It should also
be close not only to the author of the program but also determined by the range of issues concerned to the audience, i.e.
be socially and personally oriented. Defining the ideological and thematic basis, the author formulates why he undertook
the production, what opinion he seeks to convey to the viewer (idea) and what he is going to tell to the potential viewer.

Considering theatrical action as a pedagogical phenomenon, you need to pay special attention to the game as a
practical game material of the program. This is, first of all, a set of entertainment: games, competitions, lotteries, songs,
dances that fill its game content, the choice of actors (including real characters), writing game dialogues. All these
components must correspond, first of all, to the purpose, tasks, ideological and thematic basis, features of the game
audience, characteristics of the venue of the event. The dynamics of the program’s games are chosen on the principle
of increasing the degree of emotional and physical activity of its participants. It is important that the game activity is
characterized by genre diversity: shouting, moving games, songs, dances, tricks, riddles.

If in this consideration of theatrical action to divide the participants into performers and spectators, we can draw two
conclusions.

First, if the presence of the spectator is not provided, i.e. the action is built in the form of a scripted game, all children
are involved in the game, i.e. the creative activity of the participants is very limited by the game scenario, unpredictability
is lost.

Secondly, if the spectator takes part in a theatrical action, then he gets the share of activity that is inherent in the
spectator of a theatrical performance, he only contemplates, empathizes, and feels involved in the activities on stage. In
this version, the spectator is not a full participant in the action but acts more as an object of influence of performers and
actors. Audience activity is clearly not programmed in such a play. The spectator does not fully become a "co-author” of
the events taking place on the stage.

However, teachers-practitioners who organize extracurricular educational activities, insert in the term of theatrical
activities a different meaning. They consider it as a set of different games and competitions connected by a single plot.
This understanding of dramatization does not reflect the fullness of this phenomenon, because, in this definition, many key
points are missed.

In the pedagogical literature and practice, the concept of "theatrical game” is widely used, which is consonant with the
category of "theatrical game" ("theatrical game program™). Such syntactic closeness of these phrases can also lead to an
ambiguous understanding of dramatization.

The play-dramatization is based on a plot performed by children. The peculiarity of the games is the presence of
theatrical attributes: stage, curtain, make-up, costumes, scenery. Theatrical games are played especially for the public
or in the form of mass action (Havryliuk, 2004; Kutsak, 2018). But, unlike the play, the plot they have a canvas for
improvisation. Improvisation is the game itself. If there is no improvisation, there is no game. As we can see, the game
of theatrical play involves children playing as actors. To be quite precise - children’s play in the theater and/or actors.
Accordingly, all those who remained in the hall, namely children or adults, according to the rules of the game, must play
the role of spectators. The game of spectators is active only to a certain extent. Viewers should applaud, laugh at the right
time or express other emotions, that is, react in a certain way to what is happening. Since in a theatrical stage performance
the leading form of communication of actors is dialogue, and communication of actors with spectators is practically absent,
game - theatrical performance, as a rule, is not a collective game, and game activity of spectators is minimum. The plot
of the game-dramatization is also peculiar. Deviations from it or loss of the plotline, on the contrary, can lead to creative
improvisation of the child. The plot is just the basis for the game, its scenery, the proposed circumstance. The child does
not play a plot or even staged poetry, song, or fairy tale, but a theater, an actor, with all its inherent manners and attributes.

The principle of building a theatrical game program is different. It is such only when the team for which this game
program is designed, is fully involved in gaming activities. Actors play not only with each other but also with other
participants in an action. The plot of the game program is usually mandatory. Prolonged gaming activity causes the game
to be interrupted or even stopped, i.e. the participants lose interest in it. Neglecting the plot can create misunderstandings
on the part of game participants, that is, a drop in-game activity.

Game-dramatization can be used in the game program as one of its elements. The game program can be built as a
game of theatrical play (by analogy with the theatrical form "theater in the theater”). For example, as a staging game, you
can create a game program based on a particular well-known plot with the casting of actors, their rehearsal, disguise,
makeup.

Activation of the audience is called by the nature of theatrical action, which provides a figurative and semantic course,
compositional construction, the laws of origin and development of the game conflict, the presence of vivid images. With the
help of figurative-semantic acting of the script, a concrete expressive-plastic line of the idea of action is formed.
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The driving force of any action is conflict. However, the festive situation is in principle the opposite of the conflict. The
themes of some scenarios generally reject the basis of conflict, or such a conflict is quite conditional, built on the level
of the struggle of ideas. For example, humorous, imaginary conflicts are added to folk holiday customs. They parody
disagreements in everyday life, creating a humorous conflict situation (Korolenko, 2017; Panfilov, 2007). In a theatrical
action, the driving force of the action is a game conflict: the main and one or a group of players, a conflict of the equal
number of parties, traps, disputes, game dialogues, humorous arguments of personalized presenters. Conflict resolution
in the program can be overcoming obstacles, confrontation of forces, skills, dexterity, erudition. According to the scientist,
most scenarios of theatrical events are based not on dramatic conflict, but on certain directing and staging technigues:
theatrical conference of presenters acting on behalf of selected characters or on their own behalf, end-to-end elements of
decoration, external symbolism of the holiday.

The selection of game material must take into account the specific characteristics of the venue, such as size, natural
and artificial constraints, the way the public is accommodated, the degree of enclosure, the presence or absence of a
stage, the construction of one or more venues, the time of year and time of day, natural interior or relief, possibility to
design, etc. Also important are the technical characteristics: the possibility of using sound and lighting equipment, the
presence or possibility of using spectacular technical tools.

It should be noted that despite the popularity of theatrical forms of pedagogical activity in the literature no single
definition of this phenomenon. "Theatralization™ is interpreted as a method of teaching children by the theater tools (a
complex system of using all expressive means of the theater) or education in the process of theatrical activities, the
educational influence of theatrical team on the individual.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

A systematic analysis of theatrical performance as a pedagogical, socio-psychological, and artistic-aesthetic
phenomenon allowed us to determine the playful essence of the theatrical action of a children's group. Children's
theatrical action is a complexly organized, artistically expressed, and pedagogically directed role-playing game
interaction of children (children's collective game), built on the laws of drama, which is based on a real or fictional
event. The importance of the event is obvious to the participants. It artificially formed to stimulate the desire for
game communication in its participants. The purpose of such interaction is the satisfaction and formation of new
play interests and needs of children, which by their nature belong to a higher level, and develop the play culture of
everyone.
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JIIHFBONEQArOri4yHI 3ACAAU IHLUOMOBHOI OCBITU _
MAMUBYTHIX PAXIBLUIB: 4OCBIL KPAIH €EBPOINU TA YKPAIHU

AHoTauig. Y cTaTtTi Ha OCHOBI aHanidy HaykoBWX CTYZi Cy4aCHWUX OOCNIOHWKIB Ta AiSNbHOCTI 3aknafiB BULLOI OCBITU
B KpaiHax €sponeiicbkoro Coto3y 11 YkpaiHm 06rpyHTOBaHO aKTyasbHICTb i AOLBHICTL MiAroTOBKM MalByTHIX yuutenis/
BMKNa[aviB iHO3EMHMX MOB Ha 3acajax niHreoneparorikm. PO3KpuUTO iX poOnb Yy CTBOPEHHI CNPUSITAMBOMO iHLWOMOBHOIO
OCBITHBOrO MPOCTOPY AN 6e3nocepenHbOro CrifikyBaHHA Cy6’eKTIB MpOLEeCy HaBYaHHS (BUKNagad i CTYAeHTW, BUKNaday i
CTYOEHT, CTYOEHT — CTYAEHTWN, CTYAEHT — CTYAEHT) Ta 3a/lyYeHHs OO HbOrO HOCIIB MOBW i Cyd4acHMX NegaroriYyHnX TEXHOSOTIN
3 MeTol GOPMYBaHHS HaBMYOK MiXKKYNbTYPHOI KOMYHikauii Ta HabyTTa npodeciiHux KoMneTeHTHOCTel 3aobyBavamu
ocBiTW. poaHanisaoBaHO 3MICT 3aranbHonenaroriYHnxX i NIHFBOANAAKTUYHUX AUCUMMIIIH K OCHOBU TEOPETUYHOT, NPaKTUYHOI
Ta OOCNiAHULUBKOI MiAroToBKM MaiOyTHIX ¢axiBuiB IHWOMOBHOI OCBiTM B yHiBepcuTetax [Monbuii, Yexii 11 YkpaiHu Ta
BAOCKOHAJIEHHS! X HAaBMYOK YCHOMO i MMCEMHOrO CifIkyBaHHA B MOAIKYNbTYPHOMY cepenoBulli. KoHcTaToBaHO, WO B LbOMY
GaraToacnekTHOMY MPOLECi, 3aCHOBAHOMY Ha MOJIOXEHHSAX 3aranbHOEBPONENCcbknx PekomeHaalin 3 MOBHOI OCBITU, KOXHa
nepxasa-yvyacHuus €sponencbkoro Col3y BpaxoBYeE HauiOHasbHI Tpagmuji i 4OCBIA HaBY4aHHS iHO3EMHMX MOB, OOCSITHEHHS
CBITOBOI NiHrBONEAAroriky, iHaMBigyanbHi 3anuT i NOTPebU CBOIX rPOMasH, HasBHICTb AOCBIAYEHOr0 HayKOBO-NeaaroriYyHoro
noTeHujany. 3’9COBaHO, WO BMBYEHHS AMCUMMMIH NEeQaroriyHoro Ta NiHFBOAMAAKTMYHOIO UMKAIB ClpUse (GOPMYBaHHIO B
ManbyTHIX daxiBUIB MPYHTOBHMX TEOPETUYHMX 3HaHb, PO3YMiHHS MPOLLECIB PO3BMTKY, couianisauii, BUXOBAHHS Ta HaBYaHHS
3pocTalumnx rpomaasaH €sponu, HabyTTiIo NPOQECIAHMX KOMMETEHL ANa YCNilHOI OiNIbHOCTI B EBPONENCbKOMY OCBITHBOMY
1 HayKOBOMY MpPOCTOPI.

KniouyoBi cnoBa: iHLWOMOBHa OCBIiTa, niHrBOMegarorika, ManibyTHi daxiBui iHO3eMHMX MoB, €Bponeiicbkuii Coto3, YkpaiHa,
cucTema BULLOI OCBITW, AUCLIMNAIHM NeJaroriYHoro i NIHFBOANAAKTUYHOMO LMKIIB, OCBITHIN Npouec, NPOMECiiHi KOMNETEHTHOCTI.

LINGUOPEDAGOGICAL PRINCIPLES OF FOREIGN LANGUAGE EDUCATION
OF FUTURE SPECIALISTS: EXPERIENCE OF EUROPE AND UKRAINE

Abstract. Based on the analysis of scientific studies of modern researchers and the activities of higher education
institutions in the countries of the European Union and Ukraine, the article substantiates the relevance and expediency of
training future teachers of foreign languages on the basis of linguopedagogy. Their role in creating a favorable foreign-
language educational space for direct communication of subjects of the learning process (teacher and students, teacher and
student, student - student, student - students) and involvement of native speakers and modern pedagogical technologies in
order to form skills of intercultural communication and acquisition of professional competences by applicants of education.
The content of general pedagogical and linguodidactic disciplines as the basis of theoretical, practical and research training
of future specialists in foreign language education at universities of Poland, the Czech Republic and Ukraine and improvement
of their skills of oral and written communication in a multicultural environment is analyzed.

It is stated that in this multidimensional process, based on the provisions of the European Recommendations on Language
Education, each member state of the European Union takes into account national traditions and experience of teaching
foreign languages, achievements in world linguopedagogy, individual requests and needs of its citizens, the presence of

73



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)

/e
‘ Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y O Y YWY Y

experienced scientific and pedagogical potential. It has been found that the study of pedagogical and linguodidactic cycles
contributes to the formation of profound theoretical knowledge among future specialists, understanding the processes of
development, socialization, education and training of growing European citizens, acquiring professional competencies for
successful activity in the European educational and scientific space.

Keywords: foreign language education, language pedagogy, future specialists in foreign languages, European Union,
Ukraine, higher education system, disciplines of pedagogical and linguodidactic cycles, educational process, professional
competencies.

INTRODUCTION

The problem formulation. Globalization and integration processes on a global scale have caused the expansion of
international relations at the interstate and interpersonal levels, and, consequently, increased the role and importance
of foreign language skills. In the modern dynamic world, foreign languages performe a dual function: on the one
hand, they used to be an effective means of communication, on the other - an important factor in the implementation
of a dialogue of cultures, the development of mutual understanding and tolerance between representatives of
different states and nations. As Ukraine takes active steps towards full membership in the European Union, training
of specialists capable of ensuring an proper level of foreign language proficiency for all its citizens and, especially,
growing generations is of paramount importance in its educational space. In addition, the Council of Europe has
classified the competencies of oral and written communication as essential.

At the same time, professional foreign language competencies requires the formation of the personality of a future
specialist in foreign philology, which is characterized by a set of knowledge, skills, values, qualities and attitudes that
ensure its functional level and ability to perform professional work. The disciplines of pedagogical cycle play a leading role
in its formation, since communication in pedagogy is the primary basis of professionalism, due to which the educational
process takes place, formation of special competencies, training of specialists, formation of social personality.

In the context of above-mentioned it becomes relevant a careful study, thorough analisis and comprehension of
the experience of training foreign language education specialists in European countries in order to implement effective
organizational measures, forms, methods and technologies in the domestic system of higher education to ensure
harmonious entry of its graduates into Europe's multicultural space and other continents of our planet.

Analysis of recent research and publications. The study of scientific literature on the outlined problem is evidenced
the growing interest of scientists in the study of various aspects of foreign language education (V. Gamaniuk — analysis of
foreign language education in Germany, R. Gryshkova — foreign language education in Ukraine, L. Gulpa — development
of foreign language education in secondary schools of Hungary, O. Kuchmii — foreign language education in universities of
Ukraine and Poland, O. Maksymenko — organization of teaching foreign languages in higher education of Western Europe,
M. Parkhomchuk — multilingualism as a prospect for the development of foreign language education in elementary schools
in Germany, M. Tadeeva — development of modern foreign language education in Council member countries).

Pedagogical and methodological aspects of training specialists in foreign language teaching are highlighted in the
works of T. Alekseeva, V. Bazurina, N. Borysko, T. Desiatova, T. Zubenko, G. Kolodko, O. Kuznetsova, N. Lavrychenko,
M. Netreba, S. Nikolaeva, T. Polonska, V. Redko, M. Solovei, M. Tadeeva and others. At the same time, the linguistic
and pedagogical aspects of this process, despite their relevance, have not yet attracted the attention of modern
scholars.

AIM AND TASKS RESEARCH of the article is a comparative analysis of the experience of implementing
linguodidactical principles of foreign language training of future specialists in higher education institutions in Europe
and Ukraine.

RESULTS OF THE RESEARCH

Modern linguopedagogy as an integrative branch of science focuses on searching factors and conditions for
learning a foreign language in order to improve the quality of educational services as well as to identify their impact
on the development of individal, since in this process the student acquires intercultural experience, his intercultural
communication takes place. That is, it referes to the creation of a foreign language educational space, to which,
except the direct participants in learning process (teacher and students, teacher and student, student and student),
native speakers are involved, which creates favorable conditions for communication with foreign peers with the help of
modern technical means and direct dialogue / interaction with their peers, acquisition of professional competencies
of the future speciality, corresponding to the Common European Framework of Reference for Languages (Guidance
document, 2003).

The experience of European countries in the field of foreign language education is interesting and valuable
because they unanimously took into account the need to comply with standards and criteria developed by the
Council of Europe, the main ideas and provisions of which are set out in the documents regulating pedagogical
activity — «European Language Portfolio», «Common European Recommendations on Language Education and Exam
Requirements» etc. Nevertheless, each of the member states of the European Union, complying with the requirements
of these documents, takes into account national traditions in this field, achievements of world linguodidactics, requests
of all citizens and the availability of experienced staff.

It is also important that «in Europe, global integration has become the norm, European countries have a positive
experience in acquiring such a tool of communication as a common language, which is necessary for growing part of
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the population in an increasing number of domestic and professional situations, so we consider studying the European
experience in this issue to be the most useful» (Netreba & Bondarenko, 2020).

Researchers from various European countries, including Ukraine, are unanimous in the fact that one of the most
important factors affecting the success of language learning is the availability of qualified teachers. The confirmation
of this is the great attention of the scientific and pedagogical community to the training of teachers, increasing their
social status, in particular, the level of language and pedagogical training of foreign language teachers.

Note that the process of training foreign language specialists takes place in a system consisting of three subsystems -
theoretical, practical and research. The implementation of this system occurs primarily during the assimilation of the content of
the pedagogical cycle disciplines, which includes such compulsory disciplines as «General Pedagogy», «History of Pedagogy»,
«Fundamentals of Pedagogy», «Pedagogy», «General Didactics», «Pedagogy and school psychology». However, from this list
of educational components, universities / institutes usually choose two or three different in content and number of credits
allocated for their mastering. «Pedagogical training, according to V. A. Gamanyuk, can be provided during the undergraduate
cycle and postgraduate cycle. A number of countries use both forms, sometimes the organization of education depends on
the type of teaching in which the student is preparing (at upper or lower secondary level)» (Gamaniuk, 2013).

Studying didactics enables undergraduates to share knowledge of both native and foreign languages to pupils /
students, to form the ability to speak and read competently, to translate and interpret texts in different languages. The
module on pedagogical specialization must also include in each semester the disciplines «Didactics of subject | (Il)»
to deepen the knowledge of language teaching being proficient in this specialty, combining them with methodology.

Thus, at the Marie Curie University (Poland) the module «Training in psychological and pedagogical field» is included
in the educational program of Master's Degree in English and German, which involves studying in the second - fourth
semesters of such disciplines as «<Fundamentals of Psychology», «Fundamentals pedagogy», «Psychology», «Pedagogy»,
«\/oice emission», as well as pedagogical practices. Linguopedagogical training educational components of the module
«Training in the field of didactics», studied in the same semesters («Fundamentals of didactics», «Didactics of the subject»).

Researchers believe that the study of these disciplines and passing practices contribute to the formation of
the graduate's deep psychological and pedagogical knowledge, understanding of the processes of development,
socialization, education and training; obtaining knowledge in the field of didactics and methods of teaching the subject,
using the methodology of pedagogical activities, practical use of experience. The graduate must have the formed
necessary skills and competencies of integrated implementation of didactics; ability to perform educational and
upbringing tasks of the school, independently prepare and create a program of teaching to the needs and abilities of
students; the ability to learn and improve the use of their own pedagogical skills, modern tools and teaching methods;
skills to organize and process information and materials; skillfully communicate with through various techniques with
persons who are the subjects of pedagogical interaction, as well as cooperate with other people in the didactic and
managerial process and specialists who support this process. Graduates must be ethically sensitive, empathetic, open,
reflective and have an interpersonal attitude and a sense of responsibility; practically ready to perform professional
tasks (didactic, educational and upbringing) related to the role of a teacher (Education program, 2018).

Interesting experience of foreign language education has been accumulated at Charles University (Czech
Republic). The following compulsory disciplines are included in the «Master's Training Program of English Philologists»:
«Fundamentals of Pedagogical and Social Psychology» (2 credits), «General Pedagogy and History of Pedagogy»
(5), «General Didactics» (3), «Fundamentals of Social Pedagogy» (2), «School Pedagogy and Psychology» (4),
«Pedagogical and psychological practice» (5). From professional disciplines masters learn: «Didactics of English I»,
«Didactics llI», «Didactics of Literature», the cost of which is one credit; «Didactics of English», «Teaching components
of the language system» (3), «Didactics of English, teaching language skills» (2), «Didactics of English, teaching
methodology I» (1), «Didactics of teaching IlI» (1) , «Didactics of English, current issues» (3), «Constant teaching
practice in primary school» (4), «Constant teaching practice in secondary schools» (4) (Courses of subjects, 2020).

In the process of mastering them, students acquire the skills to effectively manage the educational process in
educational institutions, apply the necessary forms and methods of teaching English, develop a training unit for
applying basic theoretical principles, evaluate the success and learning outcomes of students.

Taking into account modern requirements for the training of specialists in foreign language education, the
educational program «English Philology» was formed at the Pedagogical University of Krakow named after the
Commission on National Education (Poland). It includes the following disciplines, in particular: «Language and Society»,
«Modern trends in teaching foreign language», «Special educational needs in foreign language classes» (5 credits)
in the first semester; «Intercultural communication» (5 credits), «Psychology of language learning» (6), «Research
methods in linguistics» (6) — 30 hours — in the second semester; «Planning and assessment of the language course»
(3) — 15 hours, «Educational Law» — 6 hours (credits are not allocated) — in the third semester.

In the third semester they also read «Assessment in language teaching» - 30 hours of lectures, 10 hours practical
classes (5). The teacher training also includes practical classes on courses: «New technologies in teaching English» — 30
hours. (5 credits, first semester), «Digital tools in educational research» — 30 hours (3 credits, third semester), «Professional
Development of a teacher» — 14 hours (3 credits, third semester) (Education program, 2018).

In the process of mastering their content, students master the functional model of the learning process: connections,
didactic principles; objectives of training: types, specificity, operationalization, taxonomy; content, methods, means,
forms of learning as consequences of the effectiveness of the didactic process; didactic initiatives in the context
of optimizing the educational process (original educational concepts, author's programs, pedagogical innovations);
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teaching methods: methods of knowledge assimilation, methods of independent knowledge. The student’'s work in
practical classes is evaluated, taking into account participation in the discussion on the basis of selected works from
the proposed works (colloquium); practical presentation of the selected method from the group of activation methods;
project preparation. The teacher in classes and exams on the discipline must take into account the formation of
competencies in students: assessment of knowledge obtained from the assumptions of the functional process of
the learning model; assessment of the ability to analyze and interpret the most important elements of the didactic
process, namely: principles, content, goals, methods, activities, forms, structure of educational activities; ability to
form and explain their own ideas about selected aspects of the teaching and learning process, expressing doubts
and formulating proposals in the context of individual theoretical views and opinions of different authors; ability to
independently design and represent selected elements of the didactic process.

Along lectures and practical classes, monographic lectures and seminars are also held. At the Marie Curie University,
at the Faculty of Philology in accordance with English and German language programs, forms of educational activity,
which are marked in curiculums, are monographs, lectures, seminars, practical classes. The results of masters training
in these classes are checked by activity assessing during discussions, problem solving, written work, both homework
and tests in workshops, essays, presentations, prepared texts for language learning exercises, lesson plans, etc.
These grades are added to the exam grade, credit or intermediate grade after the tests on the course topics.

Comparative analysis of the content of methodological and pedagogical training of masters of philological
specialties allows us to assert about the individual approach to the training of teachers in universities of the European
Union countries.

Disciplines of teacher training are focused on:

teaching didactics taking into account new requirements in secondary schools;
acquaintance with the modern concept of teaching native / foreign language;
introduction of a framework program in secondary schools.

In the disciplines of teacher training the emphasis is on:

acquainting undergraduates with new approaches in teaching language/literature;
introduction of didactic disciplines in the socio-cultural context;
development and implementation of digital specialties for philological field.

Analysis of foreign language training of future specialists in higher education institutions of Ukraine gives grounds
to claim that the disciplines of pedagogical cycle are included in both compulsory and selective ones, which allows
students to form an individual educational trajectory taking into account personal requests and interests and
professional competencies necessary for future pedagogical activity in general secondary education institutions
or in higher education institutions. Educational components such as «Pedagogy», «Higher School Pedagogy»,
«Theory of Pedagogical Activity», «Pedagogy with the Fundamentals of Scientific Research», «Pedagogical Skills»,
«Actual Problems of Pedagogy» are compulsory. The cycle of selective disciplines is formed in accordance with the
professional orientation of students, regional characteristics and includes mostly the following disciplines: «Pedagogical
acmeology», «Comparative Pedagogy», «History of Pedagogy», «Innovative educational technologies», «Pedagogical
conflict management», «Pedagogical creativity of modern teacher» etc.

Assimilation of the content of educational components of pedagogical direction provides professional formation
of future specialists in the field of foreign language teaching, the essence of which is absolute self-realization,
revealing of individual abilities, knowledge, skills, moral and professional values, which determine the opportunities
in the spiritual and moral enrichment of the personality of their future pupils. Scientific and pedagogical knowledge
stimulates students using them for solving pedagogical problems and forming of readiness to become a tool for
practical action of pedagogical categories, concepts, pedagogical ideas, effective management of pedagogical
processes and phenomena.

Consider, to confirm above-mentioned, the possibility of the discipline «Theory of pedagogical activity», which
is taught to applicants for higher education master's degree in specialty 013 Secondary education (language and
literature (English)) in the amount of three credits. In the process of mastering its content, students continue to form
integral and general competencies, improve professional competencies, expand knowledge, skills and educational
experience acquired during mastering bachelor's degree programs, as well as master the skills necessary for scientific
and pedagogical activity in higher education institutions.

To improve the quality of teaching this course, the achievements of modern pedagogy and especially ligvodactics
of a foreign language are taken into account, in particular the works of T. Alekseeva, N. Borysko, V. Kalinina, S.
Nikolaeva, T. Polonska, V. Redko, M. Solovei, Y. Trofimova and etc., because they make it possible to integrate
the provisions of pedagogical theory and methods of teaching a foreign language in the educational process. This
approach, according to our observations and feedback from students, helps them to better master the professional
competencies of the future profession, which meet the requirements of the European Guidelines for Language
Education, societal needs and their personal needs.

That is why lessons (various types of lectures and seminars) and independent work of future masters are aimed
at improving students’ knowledge in the theory of pedagogical activity in institutions of general secondary education
and providing knowledge of such activities in higher education institutions in the conditions of reforming education
and to promote the acquisition of experience in their practical application; to reveal the valueable foundations of

76



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

the pedagogical profession in modern society and to form an adequate personal attitude of future specialists to
professional and practical activities; to reveal the essential characteristics of pedagogical skills and its components,
to find out ways to form professionalism and pedagogical skills; to acquaint students with the leading innovative
technologies of teaching and upbringing and peculiarities of their use in a modern educational institution; to ensure
that undergraduates understand the general patterns of the educational process; to develop pedagogical thinking,
motivation to master knowledge, skills and abilities of psychological and pedagogical analysis of the educational
process, to develop understanding of the essence of pedagogical activity as an organization of interaction between
a teacher/teacher and students on the basis of subject-subject relations and principles of partnership pedagogy; to
form the ability to carry out self-educational and research activities in the conditions of modern educational process.

For this purpose, in the process of studying the discipline, the following methods are used: verbal: interactive
lecture, conversation, explanation, discussion, dialogue, brainstorming, analysis of pedagogical situations, case
studies; visual: illustration, multimedia presentation, demonstration; practical: simulation-role play, solving pedagogical
problems, performing practical tasks, method of projects.

Since the main form of educational process in higher education is a lecture, which is usually monologue, the
conduct of it is diversified. For example, students get acquainted in advance with the electronic version of the text of
the next lecture, make a syllabus or thesis highlighting a particular item / issue of its plan and participate in the lesson.
Due to this, the traditional lecture turns into a lecture-dialogue, and future masters improve their communicative
competence.

This technique is also effective. Having pre-read the content of the upcoming lecture, and this is done constantly,
students independently, in addition to those offered in the manual, make questions to the theoretical material and
during classes ask them to the lecturer / lecturers. This technique activates the cognitive activity of students, and the
lesson takes the form of a lecture-press conference.

Actively used during classes and this kind of lectures as problematic. We conduct it on the material from professional
educational components. Students develop the text of the lecture on the example of a particular topic in their
professional discipline, anticipating the presence of a problem situation or problem task, and during the lecture engage
their colleagues in their solution. We continue this process in a seminar-practical lesson on «Forms of organization of the
learning process in higher education», because for independent work students receive appropriate tasks.

Proven forms of lectures based on on the material of professional disciplines are lectures with pre-planned
mistakes, visualization lectures, lecture-discussions, which encourage students to search work, develop creative
thinking, form an atmosphere of cooperation, that is, contribute to the development of professional competencies of
future teachers. In the lectures we also offer their content to compile test tasks of three levels, which are read at the
end of the lecture, and the best are used in practical classes to test the knowledge of future professionals.

During the course students prepare and conduct training sessions on «Innovative technologies of English
language teaching at the first (bachelor's) level of higher education», develop projects «Formation of foreign language
educational space in educational institutions», «Ways to improve foreign language learning in secondary schools and
higher education», organize discussions and round tables on the topic «Improvement of the legal framework of higher
education in Ukraine», «New Ukrainian school and challenges of the information society», «<Academic group curator:
who is he?», «The team educates the Individual or Inhibits its development?»

Communicative competence is recognized as the leading one in the preparation of future masters of foreign
philology. Its formation is facilitated by the use of interactive forms and methods of work in the educational process,
as well as involving students in the management of educational activities of their colleagues in seminars and practical
lessons, when they fully perform all functions of a teacher, including control and evaluation, taking into account the
criteria developed for educational activity.

Due to their implementation in the study of the course «Theory of Pedagogical Activity» future masters of foreign
philology develop such professional competencies as the ability to organize the educational process in institutions of
general secondary education / institution of higher education with the use modern approaches, means, innovative
methods, techniques, forms, technologies of teaching and education based on advanced pedagogical domestic and
foreign experience in accordance with the compulsory learning outcomes (in particular the basic ideas of integrated
learning, competently oriented approach, inclusive education, etc.); critically evaluate the achievements and latest
achievements in the subject area; generate new ideas for the development and improvement of their own professional
activities, independently acquire the necessary knowledge, skills and abilities; to ensure personal self-development.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, in higher education institutions of European countries in foreign language training of specialists who have
chosen pedagogical specialization / speciality, the main purpose of teaching disciplines of psychological, pedagogical
and methodological cycles is to prepare for school assistantship practice, pedagogical practice in secondary and
higher education. In classes in these disciplines, they acquire the ability to choose a system of methods, techniques,
means for conducting classes on new educational technologies, which contributes to professional training in general.

Didactic training of philologists takes place during the study of theoretical material at lectures, practical and seminar
classes on psychological, pedagogical and methodological cycles, during pedagogical practices, as well as research
activities in the process of performing abstracts, portfolios, writing a dissertation. During their implementation, special
competencies are formed, which is the basis of success in future professional activities. Common trends in the
development and implementation in university education of new approaches to training foreign language specialists,
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mastering modern computer and online techniques that allow to form digital competencies of a graduate of the XXI
century have been identified.

Further comparative analysis is worth studying the experience of foreign language training of students of higher
education institutions of the European Union and Ukraine, who work on the programs «Double Diploma» and academic
mobility, which contributes to the development of the European Higher Education and Science Area.
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NIABULLIEEHHA EDEKTUBHOCTI NPOMECINHOI AI/IbHOCTI
3ACOBAMU CYHACHUX MYJIbTUMELINHUX TEXHOJ10TA

AHoTauia. CborogHi YkpaiHa pedopmMye CUCTEMY OCBITW, WO6 HABNM3WUTK i OO0 Cy4aCHUX COUjaSIbHUX Ta €KOHOMIYHUX
peaniii. MynbTUMepjiiHi TEXHONOTIT € OOHWUM i3 HaNbINbLL NEePCNEKTUBHUX HANPAMIB PO3BUTKY iHDOPMALLiHKX TeXHONOTIN. 13
BUKOPUCTAHHSAM TakKMX TEXHONONIN 3’ABNSAIOTLCSA HOBI MOXJIMBOCTI peanidauii NPMHLMNOBO HOBMX GOPM i METOAIB HaBYaHHS,
AKi CNPsMOBaHi Ha NiABULLEHHS AKOCTI M edEeKTUBHOCTI HaBYasibHOI Ta CaMOCTINHO-MNi3HaBasIbHOI AISNbHOCTI CTYAEHTIB Ta
yuHiB. OOHMM i3 KJIIOYOBMX HANPSMIB € MiAroToBKa MabyTHIX yYMTENIB A0 3HAHHSA MYNbTUMELINHUX TEXHOSIOTIN, OCKINbKN BOHW
NMOBMHHI 3aKNacTV OCHOBY KOMM’IOTEPHOI NIArOTOBKN Y4HIB Ta CHOPMYBATU OCHOBHI iA€i Ta HAaBUYKW B ranysi Mynbtumegia.
Y cTaTTi NokasaHo MOX/IMBOCTI e(EKTUBHOr0 BUKOPUCTaHHS MynbTUMELia Ong peanidauii OCBITHIX Ta PO3BMBaJIbHUX QYHKLIN
HaBYaHHA y 3arafnbHOOCBITHIA LWKOAI 3a yMOB umdposidauji ocsiTW. lMpoaHanisoBaHO Cy4acHMA CTaH  BUKOPUCTAHHS
MYNbTUMELINHMX TEXHONOrI Y NPOMECINHIN AiSNbHOCTI BUMTENS; OCOBNMBOCTI BMBYEHHS TemMu “MynbTUMemiinHi TexHonorii”
y CTapwwumx Kknacax npo®inbHOI LWKOMAW; HaBeOeHO MNpPUKIaaM BUKOPUCTaAHHA MYNbTUMELINHUX CepBIiCIB [ANA CTBOPEHHA
iHTepaKkTMBHUX BMpaB Ta 3aBAaHb; PO3P0OBIEHO CaNT i3 METOANYHUMM PEKOMEHAALLIAMY LLOAO0 BUKOPUCTAHHS MYNbTUMELINHNX
TEXHONOrih 'y NpodeciHii OianbHOCTI AN BYMTENiB-NMPeOMEeTHUKIB; HaBeAEeHO pes3ynbTatu anpobauii, ki nokasyloTb,
WO MyJbTUMELiAHI TEXHONOriT BiOKPMBAIOTb HOBI METOAMYHI MiOXOAM B CUCTEMi 3araibHOi OCBITM, [al0Tb MOXJIUBICTb
€KOHOMMWTW Yac Ha ypoLi, HanoBHUTK AOro iHPopMaLED, NOEAHYIOHN PIBHOMAHITHI 3aco0u, ski ByayTb CNPUSTU rANMGLLIOMY
M yCBIiOOMJIEHOMY 3aCBOEHHIO HaBYasbHOro Matepiany. MynbTumegia yMOXIUBOKTL NOEAHYBATM BepbanbHy Ta HAOYHO-
YyyTTEBY iHGOPMALLO, PO3BMBAIOTL AJITOPUTMIYHUIA CTUIIb MUCJIEHHA, GOPMYIOTb YMIHHA yXBanoBaty ONTUMAasbHI PilleHHs,
L0iaTn BapiaTUBHO.
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KnioyoBi cnoBa: MyfnbTUMeELiiHi TEXHONOrii HaBYaHHSA, aBTOMAaTM30BaHa CUCTEMA HaBYaHHS, MyfbTUMeniiHa Ta
BifleonpeseHTaujis, negaroriyHa AignbHICTb yunTens.

IMPROVING THE EFFICIENCY OF PROFESSIONAL ACTIVITY
BY MEANS OF MODERN MULTIMEDIA TECHNOLOGIES

Abstract. Ukraine is currently reforming its education system to bring it closer to modern social and economic realities.
One of the key areas is to prepare future teachers for the knowledge of multimedia technologies, as they should lay the
foundation for computer training of students and form the basic ideas and skills in the field of multimedia. The article shows
the possibilities of effective use of multimedia for the implementation of educational and developmental functions of education
in secondary school in the context of digitalization of education. The current state of use of multimedia technologies in the
professional activity of a teacher is analyzed; features of studying the topic "Multimedia technologies” in the senior classes
of the profile school; examples of using multimedia services to create interactive exercises and tasks are given; developed
a site with guidelines for the use of multimedia technologies in professional activities for subject teachers; The results of
approbation are given, which show that multimedia technologies open new methodological approaches in the system of
general education, allow to save lesson time, fill it with information, combining various tools that will promote deeper and
more conscious assimilation of educational material. Thus, interactivity, structuring and visualization of information increases
the motivation of students, activates their cognitive activity. Summarizing the results of the survey, it can be argued that
multimedia technologies open up new methodological approaches in the general education system, save time, fill the lesson
with information, and combine various tools that will promote deeper and more conscious learning. Thus, interactivity,
structuring and visualization of information increases the motivation of students, activates their cognitive activity.

Keywords: multimedia learning technologies, automated learning system, multimedia and video presentations, pedagogical
activities of teachers.

INTRODUCTION

The problem formulation. Multimedia technologies are one of the most promising areas of information technology
development. With the use of such technologies there are new opportunities for the implementation of fundamentally
new forms and methods of teaching, which are aimed at improving the quality and efficiency of educational and self-
cognitive activities of students and pupils. The use of multimedia technologies in lectures and practical (laboratory)
classes provides an opportunity to diversify the presentation of information, combinations of text, sound, graphics,
modeling effects. Therefore, there is a need to develop theoretical foundations for the use of multimedia technologies
in the training of future teachers. Also relevant is the search for psychological and pedagogical foundations of the
educational process of professional development of teachers, integrating computer and pedagogical technologies
that ensure the formation of information competence of teachers, stimulate their interest in learning the didactic
properties of ICT. disciplines, but also the development and education of students (Abhaya Asthana, 2021).

Analysis of recent research and publications. The problem of using information technology in the teaching
of general education disciplines is one of the most pressing problems of modern general education. Recently, a
number of domestic and foreign researchers have considered in their work the use of computers and information
technology in education (S.A. Beshenkov, B.S. Gershunsky, Yu.S. lvanov, A.A. Kuznetsov, V.V. Monakhov, I.V. Robert,
N.V. Sofronova and others). V.I. Andreev, V.B. Bondarevsky, V.K. Dyachenko, V.L. Kan-Kalik, P.L. Kapitsa, and others
point to the formation of students’ creative activity as a primary necessity in the learning process. (Volkova, 2018,
Harkushevs'kyy, 2005). Possibilities of multimedia in the educational process of secondary and higher school have
been the subject of research in the works of O.0. Bondareiko, Y.P. Egorova, N.V. Klemeshova, N.P. Petrova, O.G.
Smolyapipova, V.A. Starodubtseva, where it is the contradiction between the high educational potential of multimedia
tools and insufficient theoretical consideration of the phenomenon of multimedia from the standpoint of pedagogy
(Buha, 2005). The results of research by domestic and foreign scholars (including in the international programs
DELTA and TEMPUS) lead to the general conclusion that for the introduction of multimedia in most cases hinders the
poor organization (didactic and technical aspects) of the educational process. There is no comprehensive approach
and systematization of software and teaching aids. Educational software products are usually developed on individual
topics of the discipline without providing software support for the entire course (Gladun, Sablina, 2018).

THE PURPOSE OF THE RESEARCH

Therefore, the purpose of this study was the theoretical justification and identification of psychological and
pedagogical conditions for the effective use of multimedia in the implementation of educational and developmental
functions of learning in secondary school. As well as the creation and possibility of using multimedia tools to effectively
support the educational process in order to organize an interactive learning environment.

RESEARCH METHODS

Research methods: analysis and synthesis of theoretical sources on the research problem, systematization
and generalization of multimedia technology tools; observation, pedagogical experiment, analysis of performance,
methods of mathematical processing of experimental data to identify conditions for the effective use of multimedia
in the implementation of educational and developmental functions of teaching and learning in secondary school. The
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results of the research were tested and implemented in computer science lessons in the 9th and 10th profile classes
of the Yakiv gymnasium of the Obertyn village council of the Ivano-Frankivsk district of the Ivano-Frankivsk region.

RESULTS OF THE RESEARCH

Scientists-educators define the preparation of future teachers for the application of new multimedia technologies in
professional activities as a comprehensive quality of the future teachers' personality, which is initially manifested in increasing
productivity, thinking, skills, expanding and deepening knowledge through multimedia. In the process of informatization of
the educational process provide opportunities to choose methods of action, self-control of their actions and forecasting
ways to increase productivity. It is necessary to understand the criteria for the appropriateness of the use of multimedia
technologies in a particular class - is to increase the effectiveness of learning through the use of multimedia, the possibility
of implementing certain learning tools in the form of material objects (originals in natural or artificial conditions), logical and
mathematical models (Didactic conditions for the use of multimedia technologies in the educational process of universities,
2012).

Experience has shown that there is no ideal model of learning, but in the process of planning lessons in different
classes, teachers should try to find a reasonable relationship between reproductive and creative activities of students. At
the same time, the educational process is always more effective, in which visual aids of educational materials are actively
used. Today, special attention is paid to interactive teaching methods, which are carried out with the help of educational
computer programs that implement activity-based learning methods. The means of implementing this method are software
and hardware complexes (computers, multimedia projectors and touch panels), which provide opportunities for organizing
educational and cognitive activities through interactive learning (Kademiya, 2010).

Multimedia teaching aids attract students, stimulate their interest, enthusiasm and teach them to think and act
independently. The effectiveness and intensity of the impact on the emotions and consciousness of students depends on
the skills and style of work of a particular teacher. They need to develop and implement learning tools that combine different
types of information environments (text, music, graphics, sounds and realistic images) with activity (interactive) forms of
learning to introduce computer visualization and multimedia research. It should be remembered that interactivity can be
seen as an interaction between participants in the educational process, indirectly through teaching aids (Lambert, & Cuper,
2008). Recently, "interactive multimedia systems” have become widespread, which are software and methodological
complexes that include: texts, sound, static images, animated images, video clips, appropriate means of reproduction; they
enable the user (teacher, student) have an actual dialogue with the program using a computer and multimedia hardware
- a multimedia projector and a touch (interactive) board. Information and multimedia technologies allow individualizing
learning and managing the process of learning. You can choose an individual pace, taking into account the training, the
specifics of perception, the needs of each student. The student has the opportunity to return to any part of the text, retake
the situation, review test results and analyze them, ie ensure the implementation of the main content of the innovative
approach in the educational process - creating a situation of success, that is favorable conditions for learning each child
(Sablina, 2017).

At now, with the use of multimedia technologies, the role of the teacher is changing, the main task is to support
and guide the process of personal development of students, their creative search and organization of joint work. Under
these conditions, it is necessary to review the organizational forms of educational activities developed today - to increase
independence, individual and group work, move away from traditional learning, increase the number of research and
experimental practices and laboratory work. There are also a number of different technologies that should be used and
implemented in lessons, not only when studying the topic of multimedia in high school, but also when studying other topics
in computer science or other subjects (Semenova, Lebedeva, & Polezhaeva, 2020).

Among the educational multimedia systems, we will identify the most effective ones that can be used as a visual
component of the lesson: computer simulator (reality modeling, can be used for the initial practical development of
behavioral skills); automated training system (combined use of computer graphics, animation, live video, sound, other
media components, especially in those cases when you need to learn a lot of information); educational films; multimedia
presentation; video presentation (visual interactive tools that combine images, video and audio, and thus cover visual and
auditory memory, which leads to increased productivity of the lesson), etc. (Molyaninova, 2002).

Of particular importance is the problem of professionalization of teachers in the informatization of modern society,
improving their skills in the use of multimedia technologies, as it will allow him to positively influence the organization
of the educational process, increase interest and motivation of students, improve learning outcomes. To this end, a
pedagogical experiment was conducted, which consisted in the development of guidelines, a site of support for the use of
multimedia technologies in professional activities for subject teachers and the development of interactive multimedia tasks
and exercises at different stages of the lesson in the profile school. Experimental research was conducted in the Yakiv
gymnasium of the Obertyn village council of the Ivano-Frankivsk district of the lvano-Frankivsk region among students of
9th and 10th profile classes. At the beginning of the experiment, a questionnaire was conducted to assess (Fig. 1) the
application of effectiveness multimedia technologies: for students - the perception of new material and the use of acquired
knowledge and skills in practice through multimedia; for teachers - to visualize static and dynamic information, to prepare
tasks, educational material of any basic discipline.

81



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021
Y Y Y Y Y Y Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YUY YUY YUY Y
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® yuers Ans MeHe| 4(28.5%)

® cuvrens cTeopeHHs Ta 0BpobKa siReo 10 (58,8%)

npesenTauii 7 (41,2%)
ayniochaiinu 2 (11.8%)
cTROpeHHA Ta 06pobka (oTo 9 (52,9%)

CTBOPEHHS IHTEPAKTUBHIX CXeM|

Fig.1. Survey of respondents Fig.2. List of multimedia technologies

The analysis of the survey results showed that the topic of multimedia technologies is relevant and interesting to study
among students, and subject teachers expressed a desire to improve their level of information literacy by researching
digital multimedia tools (Fig. 2). Therefore, we need to pay more attention to the development of a methodological site
for the use of multimedia technologies for teachers, which will help to effectively prepare for lessons in various subjects,
because the teacher's example motivates students to study a topic, enhances their cognitive activity. There are many
advantages to using multimedia elements in learning: multimedia allows students to present information through several
different multimedia, helps students develop creative thinking skills, improves their understanding of the learning material.
That is why, during the research with the help of certain multimedia services, different types of tasks and exercises were
created and tested, which can be used at all stages of the lesson and can facilitated the study of computer science topics
in specialized schools, including while studying the topic "Multimedia Technologies”.

The online service Learningapps was used to create interactive tasks. With the help of the service, exercises were
created that help students test and consolidate their knowledge on the topic of "Multimedia” in the form of games, which
contributes to the formation of their cognitive interest, creative development and creative thinking. To generalize and
systematize knowledge on the topic, the following interactive exercises were developed: Tasks for the classification of
multimedia devices (https://cutt.ly/6YhLLmd), Tasks for the classification of programs (https://cutt.ly/TYhLVIX), Tasks for
finding terms (https://cutt.ly/AYhL19G). This approach makes it possible to differentiate tasks, it is convenient to use for
the organization of "inverted" learning, project activities and more. Also, an effective tool in learning new material is the use
of interactive videos. With the help of bright videos, you can concisely and at the same time interestingly and meaningfully
convey the key content of the program material. Interactive videos are a great tool for quality learning, especially in
distance learning. On the basis of such technology, the game project "Quiz" (https://cutt.ly/9YhL8CU), was developed
and implemented, because today such as this form of learning is gaining popularity, which is relevant and interesting for
children of all ages. There are many online services for creating a quiz. We have chosen the program "Movavi Video Editor”
to develop the tasks of the educational quiz (https://cutt.ly/rYhL60P). These tasks are convenient to use to summarize
knowledge, skills and abilities in the form of a team game. It is interesting for students to answer the questions, because
before the presentation of the answer in the team there is an active discussion and debate, and healthy competition
develops between the teams. After counting the points in the created letter-task (https://cutt.ly/1YhZe5n) for participants,
each team receives a certificate of winner or participant. Educational quizzes are a kind of intellectual team building that
helps to unite the team, teaches teamwork and have to fun together, is used as a way to refresh basic knowledge or
consolidate a new topic.

Modern students cannot imagine their lives without a smartphone. Therefore, the involvement of technologies with
using a mobile phone in lessons further motivates them to study relevant topics. Within the framework of the research,
a QR-quest (https://cutt.ly/pYhZirz) was developed with the aim of studying the concepts of "multimedia”, "animation™;
practice skills of working with multimedia data; practice skills to work with the online service "Canva"; to develop creative
activity of students, computer skills; to cultivate interest in the subject, accuracy, attentiveness, discipline, formation of
information culture of students. It consists (https://cutt.ly/zZYhZd5M) of 5 stages. On each of them you will need to scan
a QR code, which encrypts certain information, links to the site or a separate page, where you need to answer questions
or do tasks. The use of QR-quests in lessons not only increases the motivation of students, but also provides excellent
memory training, develops logic and intelligence.

As the pace of social change begins to exceed the rate of change between generations, society increasingly needs
people who strive for self-development and self-learning skills. All this requires constant education of teachers, which
means a way of life characterized by flexible thinking, the ability to quickly change position, to abandon the usual ideas,
to accept new and unconventional. To generalize the systematization of experience in multimedia, a website (https://cutt.
ly/EYhZzV4) of methodological assistance was created. The site contains useful sections to support subject teachers. On
the site there is an opportunity to get acquainted with methodical manuals for work with multimedia services, development
of summaries of lessons on multimedia, didactic exercises and useful links. There are also clear instructions for using
the services and the results of students’ work in multimedia editors. After approbation of tasks, interactive exercises
and creation of own tasks, students passed a survey-reflection. 19 children took part in the survey, from the results of
the survey it can be concluded that the use of multimedia technologies helped increase students' interest in learning
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the subject, their willingness to be creative, the need for new knowledge and a sense of independence. Summarizing
the results of the survey, it can be argued that multimedia technologies open up new methodological approaches in the
general education system, save time, fill the lesson with information, combining various tools that will promote deeper
and more conscious learning. Thus, interactivity, structuring and visualization of information increases the motivation of
students, activates their cognitive activity.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Experience in the use of multimedia technologies in the classroom has shown that they can increase the
effectiveness of learning. These technologies reduce the time of preparation of tasks of the appropriate level, take
into account the individual characteristics of students, maintain the required pace of learning and more. They open
new ways for the development of thinking, provide an opportunity for active learning. Information and multimedia
technologies allow individualizing learning and managing the learning process. Multimedia allows you to combine
verbal and visual-sensory information, develop an algorithmic style of thinking, form the ability to make optimal
decisions, to act variably.

It is also planned to develop a course on the study of multimedia technologies for subject teachers in the future.
Because, the teacher first needs resources to help students better understand the topic they are studying. Giving the
teacher access to multimedia learning resources will allow him to focus more on teaching the subject, help students
understand the topic, discuss and solve learning problems.
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MPOEKTHA TEXHOJ1Or9 B METOAULI HABYAHHSA
YKPAIHCbKOI MOBU 3A MNPOPECIVHUM CNMPAMYBAHHAM

AHoTauiga. CtatTd npucesyYeHa [OCHIIKEHHIO MOTeHLiany 3acTOCYBaHHS MPOEKTHOI TEXHOMOrii y MNpoueci HaBYaHHSA
yKpaiHCbKOi MOBM 3a NPOdECiiHMM CnpsiMyBaHHAM MainbyTHix daxiBuiB neparoriyHoi ranysi. [ns [OCArHeHHs MeTu
DOCNIOKEHHS BUKOPUCTAHO KOMMJIEKC METOLIB: aHani3 Ta CUCTemMaTtu3auis HaykOBWUX [Xepen — Ans 3’acCyBaHHS CTymneHs
PO3KPUTTS NpobnemMu, MeToam Bidyanisauji Ta ys3aranbHeHHs — ON19 PO3KPUTTS eTaniB peanisalii AOCNiAHNLBLKOro niaxoay Ta
BU3HAYEHHSA TEMaTUKM NPOEKTHOI AiANIbHOCTI CTYAEHTIB Y KYPCi YKPaiHCbKOT MOBM 32 NPOMECINHNM CNPAMYBaHHSAM.

AKLEHTOBAHO Ha METOAMLI BUKOPUCTAHHS iHGOPMALINHNX, NPUKAAAHUX | SOCAIOHNLBKMX NPOEKTIB Y MeXax aHanisoBaHoi
TEXHONOrii HaB4aHHA. Ha OCHOBI aHanisy HaykoBOro iHGOPMAaLinHOro MPOCTOPY MPOOAEMU BU3HAYEHO OCHOBHI Pi3HOBUOM
MPOEKTHOI AiANbHOCTI, WO MOXYTb 3aCTOCOBYBATUCY Mif, 4ac HaB4YaHHA YKPAIHCbKOI MOBW 3a NPO@ECINHUM CNPAMYBaHHSM,
3’ACOBaHO iX 3aBAAHHS, Y3ro[XEHICTb 3 eTanamMu peanisauii 4OCNIAHMLBKOrO NigXo4y B KOHTEKCTI aHani3oBaHOi HaBYasbHOI
oucumnnini. ABTOpcbke GayeHHs MOeTanHoi peanisauii AOCNIAHMLLKOro NigxoAy B KOHTEKCTI HaBYaHHS YKPAiHCbKOi MOBM 3a
NpPodecinHNM CNpAMyBaHHAM B34TO 32 OCHOBY (DOPMYBaHHS TEMATUKU MPOEKTHOI AIANbHOCTI B KYPCi YKPaiHCbKOI MOBM 3a
NPOdECINHNM CNPSMYBaHHAM. aKLLEHTOBAHO Ha OCHOBHMX YMOBax e(peKTUBHOCTI peanidauii MPOEKTHOI TEXHONOriT HaBYaHHS
Yy Mexax Kypcy: nepcrnektvBHa ¢opma MOCTAHOBKM 3aBAaHHS, (axoBe CNpPSAMYBaHHA TEMATMKW MPOEKTIB 3 OKPECSIEHHSM
iX MPUKIaQHOro 3aCTOCYBaHHS, YiTKMIA aNirOPUTM BMKOHAHHS, KpUTepIi OuiHIOBaHHS, 060B’A3KOBICTb NPUIOOHOI Npe3eHTaLii
pe3ynbTaTiB. Big3HauyeHo, WO 3MIiCT i anropuT™ NPOEKTYBaHHS BifoOpaXxae OCHOBHI acnekTV HaBYaHHS Yepes AOCHIOXKEHHS,
a TOMy BMCTyrnae 6a30BMM METOAOM peanisauji 4OCNIAHULBEKOrO MiAXO4y B KOHTEKCTi YKPaiHCbKOi MOBM 3a NPOQEeCiHuM
CNPSMYBaHHAM.

Knio4oBi cnoBa: NnpoekTHa TEXHONOr HABYaHHS, LOCAIAHMLBKMN NiAXia, yKpaiHCbka MoBa 32 NPOMECIMHUM CAPSIMYBaHHSIM,
KOMMNETEHTHICTb, iHHOPMALINHWIA NPOEKT, NPUKNAAHWUI MPOEKT, AOCNIOHNLBKAA NPOEKT.

THE PROJECT-BASED LEARNING TECHNOLOGY IN THE METHODOLOGY
OF TEACHING UKRAINIAN LANGUAGE FOR PROFESSIONAL PURPOSES

Abstract. The article focuses on studying the potential of application of the project-based technology in the process of
teaching Ukrainian Language for Professional Purposes to future specialists in the pedagogical sphere. In order to achieve
the aim of the research, a set of methods has been used: analysis and systematization of scientific sources to elucidate the
stage of solving the issue; visualization and generalization to clarify the stages of implementation of the research approach
and define the theme of the project-based activity of students within the Ukrainian Language for Professional Purposes
course.

The methodology of using informational, applied and research projects within the analyzed teaching technology is
emphasized. On the basis of analysis of the scientific information space of the issue, the main types of project-based activity
that can be used in the process of teaching Ukrainian Language for Professional Purposes have been determined, their
aim and consistency with the stages of implementation of the research approach in the context of the analyzed academic
discipline have been established. The author’s view of the gradual implementation of the research approach in the context of
teaching Ukrainian Language for Professional Purposes has been taken as the basis for creation of the theme of the project-
based activity within the discipline, and the main conditions for efficiency of implementation of the project-based learning
technology within the course are emphasized: the prospective form of task statement, professional direction of the themes
of projects with outlines of their applied use, a clear algorithm of implementation, assessment criteria, and compulsory public
presentation of results. It is pointed out that the content and the algorithm of projecting depict the main aspects of teaching
through research and therefore are the fundamental method of implementation of the research approach in the context of
Ukrainian Language for Professional Purposes.

Keywords: project-based learning technology, research approach, Ukrainian Language for Professional Purposes,
competence, information project, applied project, research project.
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INTRODUCTION

The problem formulation. The necessity of improving the quality of education has always been prioritized in the
methodology of teaching Ukrainian Language for Professional Purposes since the establishment of this academic
course. Modern pedagogues consider the project-based technology to be the most efficient, as the main function of
an educational project is the communicative one. Formation of the professional speech of specialists in any sphere is
based primarily on improving the communicative competence.

The methodology of application of the informational, applied and research projects within the analyzed technology
of teaching Ukrainian Language for Professional Purposes requires specific attention in this context. Formation of a
project envisages research into a certain topic, collection of material, its creative transformation, arrangement and
presentation of the end product. The content and the algorithm of projecting depict the key aspects of teaching
through research and therefore are the core method of implementation of the research approach in the context of
Ukrainian Language for Professional Purposes.

Analysis of recent research and publications. Despite the relevance of the issue and its broad examination in
different spheres of pedagogical science, the methodology of Ukrainian Language for Professional Purposes includes only
three scientific publications focused on the project-based activity of students within the course. Characterizing the method
of projects as the main element of the pedagogical project-based technology, O. Tieliezhkina (2014, p. 142) defines its aim
as creation of special conditions for independent work of students regarding acquisition of knowledge, communicative and
research skills and development of systems thinking. The author proposes applying the educational project to the “Lexical
Norms of Professional Communication” topic, in particular to studying the phenomenon of synonymy of terms. The end
product is defined as a thesaurus and a graphical depiction of the essence of terminological synonymy.

Formation of rhetorical skills of students through project-based activity at Ukrainian Language for Professional
Purposes classes is emphasized in the work of N. Kukhar & L. Prokopchuk (2018). The researchers consider the ease
and naturalness of the communicative environment that arises in the process of addressing the challenges of a project
to be an advantage of this method. O. Prykhodko (2020) believes the method of projects to be one of the effective ways
of professional development of future specialists. Emphasizing the materiality of the results of a project-based work, the
author outlines the methodology of preparation of the project “The Language of Advertisement on the Streets of Kyiv City”.
As can be seen, the project-based activity of students at pedagogical institutions of higher education during the study of
Ukrainian Language for Professional Purposes is fragmentarily elucidated in the scientific information space and requires
systemic processing.

RESEARCH AIM AND TASKS

The aim of the article is examination of the opportunities for using the project-based learning technology in the
process of teaching the Ukrainian Language for Professional Purposes course to future specialists in the pedagogical
sphere.

Achievement of the goal envisages addressing the following challenges:

1) determination of the main types of project-based activity that can be used in the process of teaching Ukrainian
Language for Professional Purposes;

2) coordination of the types of project-based work with the stages of implementation of the research approach in
the context of the analyzed academic discipline;

3) formation of the theme of project-based activity in the course of Ukrainian Language for Professional Purposes;

4) determination of the main conditions for efficiency of the project-based activity of students at pedagogical
institutions of higher education.

RESEARCH METHODS:

In order to achieve the aim of the research, a set of methods has been used: analysis and systematization of
scientific sources to elucidate the stage of solving the issue; visualization and generalization to clarify the stages of
implementation of the research approach and define the theme of the project-based activity of students within the
Ukrainian Language for Professional Purposes course.

RESULTS OF THE RESEARCH

Based on the core interpretation of the method of projects as “a way to achieve a didactic aim through a detailed study
of the issue, which has to end with a real, tangible result” (Fedorchuk, 2006, p. 57), the most accessible and efficient
types of project-based activity within the Ukrainian Language for Professional Purposes course have been defined as the
informational, applied, and research ones.

The author’s view of gradual implementation of the research approach in the context of teaching Ukrainian Language for
Professional Purposes is elaborated in the published article “The Research Approach in the Context of Teaching Ukrainian
Language for Professional Purposes”, as well as visualized schematically in Figure 1.

In view of the objective factors (the academic semester, the number of hours, the level of formation of required
competences) that have an impact on implementation of the research approach to teaching the discipline, an informational
project is considered to be the introductory type of project-based work. Its objective is collection, analysis and generalization
of material on a certain topic in the course and presentation of the results. An informational project is based on the
primary stage of research activity (orientation in the information space, formation of a terminological basis) and is aimed
at developing the skills of information processing and critical thinking (the 2" stage). The method permits studying both
the programmatic topics of the course and additional ones during independent working. A PowerPoint presentation is a
product of an informational project.
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Figure 1. Stages of implementation of the research approach in the context of Ukrainian Language for Professional
Purposes (Humeniuk, 2021)
Source: the author’s work.

Applied project-based activity envisages receiving a product (result) that has been defined beforehand and is aimed at the
interests of its participants. In the context of Ukrainian Language for Professional Purposes, such products are a collection
of texts of different styles (content module 1), an individual folder with business documentation samples (content module 2),
and a terminological dictionary of the discipline (content module 3). An applied project is implemented at the 3 stage of
research activity, since it is done according to a sample (template) and has a clearly defined algorithm of completion.

A research project is a result of creative activity of students at the 4" stage of implementation of the research approach
to teaching Ukrainian Language for Professional Purposes. It is done in the process of studying the third content module
of the discipline, after mastering the peculiarities of the scientific style, forms of organization of scientific activity results
and requirements for writing a scientific article. Selection of the topic of a project is conducted individually, taking into
account the professional interests of students. The product of a research project in the context of Ukrainian Language for
Professional Purposes includes theses presented at a scientific student conference and article publication. Table 1 depicts
the recommended project themes, which facilitate achieving the programmatic results of teaching the course.

Table 1
The Themes of Project-Based Activity in the Ukrainian Language for Professional Purposes Course
::;gn Project type Project name Project content Result
1. [ Informational | The syntax of a Selection and systematization of A Microsoft
teacher's profes- syntactic peculiarities of the spo- PowerPoint presen-
sional speech ken pedagogical language tation
Profession in the mir- | The impact of the level of a peda- | A Microsoft
ror of language gogue’s communicative compe- PowerPoint presen-
tence on relations in the commu- tation
nity, professional growth, etc.
The letter “I'” in the Elucidation of the origin and pecu- | A Microsoft
Ukrainian language liarities of the letter “T'” usage PowerPoint presen-
tation
Cases of names, Systematization of the main norms | A Microsoft
surnames and patro- | and usage in documents PowerPoint presen-
nymics tation
2. | Applied Stylistic arrangement | Elucidation of the essence of a A collection of texts
of texts concept in different styles (group work)
Nonverbal means of | Creation of a bank of photo il- A manual
communication lustrations with interpretation of
nonverbal means
An individual folder Arrangement of documents that A document folder
with samples of busi- | are defined by the program ac-
ness documentation | cording to the DSTU 4163-2020.
A terminological Compilation of a glossary on the A dictionary (team-
dictionary of the course topics work)
discipline
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3. Research

Linguistic mistakes
in scientific works of
students

Writing a scientific article on the
basis of research into scientific
works of students

Theses / an article

Amusing notices

Selection of real notices (pho-
tographs) with violations of the
literary norms of the Ukrainian
language

A photo collage

The preposition “Io”
in the Ukrainian lan-
guage

Comparative analysis of preposi-
tion constructions in the Ukrainian
and Russian languages

A memento for the
teacher

Literary editing of
professional text

Editing texts of the professional
direction, classification of common

A handbook of the
correct word usage

mistakes

Source: the author’s work.

On the basis of analysis of scientific sources and practice in organization of project-based activity of students of
the pedagogical faculty within the Ukrainian Language for Professional Purposes course, the main conditions for its
efficiency have been outlined:

1) the prospective form of task statement: announcement of the themes of projects, their content, reporting forms,
terms and peculiarities of completion during the first practical class;

2) professional direction of the themes of projects with outlines of their applied use;

3) a clear algorithm of implementation;

4) assessment criteria;

5) compulsory public presentation of results.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Consequently, although the use of the project-based learning technology in the methodology of teaching Ukrainian
Language for Professional Purposes is a scarcely studied sector of linguodidactics, it demonstrates a significant
potential not only in the direction of formation of the communicative competence but also other components of the
competence paradigm, in particular the general scientific, discourse, informational and technologic, terminological,
documentation ones, etc. The prospects for further scientific investigations are in elucidation of the ways of using the
information and communications technology in the context of implementation of the research approach to teaching.
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IHHOBALINHICTb Y BULLIN MEJATOrI4HIA OCBITI:
PEAJIbHICTb TA NEPCNEKTUBU

AHoTauiq. Y cTaTTi 34ilCHEeHO aHani3 cTpaTeriYyHnX acnekTiB PO3BUTKY BMLLOI Neaarori4Hoi OCBITU YKpaiHu 3a Cy4aCHUX YMOB.
3a3HayeHo, Lo NPOLEC NPOrPECUMBHUX CYCMiNIbHUX 3MiH B YKpaiHi nepenbayae AemMokpaTm3aLiio CUCTEMU OCBITU, B TOMY YACTII
1 BMWOI neparoriyHoi, ii iHHOBaLiHUIA PO3BUTOK. Y nybiikauiax yKpaiHCbkMX i 3apybidkHMX y4yeHMX crnocTepiraloTbCs cnpobu
PO3p0o0KN CTpaTeriyHMX HaNPsIMIB YTiNEHHs iaen AeMokpaTu3adii Ta iIHHOBaLMHOCTI PO3BUTKY BULLOI OCBITW. 3a LMX YMOB MepeLs,
YHIBEPCUTETCLKOIO OCBITOKD MOCTA€ HM3Ka BUKIMKIB, WO BMMaralTb HeramHoro pearyBaHHsa. CyyacHi HayKoOBi AOCAIOKEHHS
CBif4aThb, L0 CbOroAHi TUCK KOHKYPEHLii Ha YHIBEPCUTETU CUMbHILLWIA, HiX 6yab-KOAM paHiwe. BuaHayeHo, Lo npuyMHaMm Lboro
€ 30inblUEHHs KiNbKOCTI 3aknafiB BULLOI OCBITM Ta Macudikauia BULLOT NPOdECINHOI OCBITM cepen, HACENEHHS EBPOMNENCHKMX
KpaiH, y ToMy unichni YkpaiHu, AOCTYNHUIA A yKpaiHCbKOi MONOAI CTYAEHTCLKOrO BiKy PMHOK BULLOI OCBITW 3apybidkHUX KpaiH,
a Takox aemorpadiyHa kpusa. Yce ue 3yMOBUIO XOPCTKY KOHKYPEHLLI0 MiX 3akfiafamMun BULLOI OCBITW, BYPXIMBUIA PO3BUTOK
pekiiaMHUX i niap TEXHONOri, CNpSIMOBaHMX Ha 60poTLOY 3a abiTypieHTa, akTMBI3aL|l0 NPOLLECY PEMTUHIYBAHHS YHIBEPCUTETIB.
AKLIEHTOBaAHO Ha KJIIOHOBUX igesx, ski 06’eQHyl0Tb Cy4acHWIA YHIBEPCUTETCbKMIA OCBITHIA npocTip. o-neplle, rosoBHOW
@irypoio B HOBMX YMOBax € CTYAEHT sIK CMOXMBay OCBITHIX MOCnyr, OTKe, HeoOXigHe MakcumanbHe BpaxyBaHHSA noTpeb Ta
iHTepeciB CcTyneHTCbkoi Mosnogj. lMo-apyre, NoTpibHO OpiEHTYBaTMCH Ha HOBY MOAENb KNACWMYHOro yHiBepcuteTy. 3okpema,
HaMBaX/MBILUMM TPEHOOM Cy4acHOi OCBiTM € MOEeAHaHHS! iHHOBALMHOCTI i TpagMUIMHOCTI, PO3pobeHHS TEOPETUYHMX 3acap,
Ta nowyk edekTUBHUX MPaKTUK 3anpoBaXeHHS OCBITHIX iHHOBaLin. TpeTin BUKIMK nongrae B TOMYy, WO ¢yHOAMEHTasbHi
NUTaHHS NPO 3MICT HaBYaHHS i cnocobu 1oro nepenadi 3HOBY 3aroCTPIOOTLCSH BHACNIAOK MOLUMPEHHS HOBMX KOMYHIKaLLiAHMX
TEXHOMOri i couianbHMX Mepex. Y uMx ymoBax MPOrpec po3BUTKY OKPEMO B3ATOrO YHiBeEpcUTETy 6e3nocepesHbo 3anexuTb
Bi, TOr0, HackifbkM BiH 34aTHWUIA 3abe3neynTu OopraHisauiiHo-MeTOoAMYHUIA CYNpOoBig, NporpamM BipTyanbHOI MOGINbHOCTI Ta
cnpuaT GopMyBaHHIO LMGOPOBOI KOMMETEHTHOCTI CTYOEHTIB i BUKagadis. PO3KPUTO CyTb AepXaBHOi iHHOBAUNHOI NONITUKK Y
cdepi BMLLOI OCBITH, fika NOBWMHHA 6a3yBaTUCs Ha CUCTEMI MPUHLMNMIB, L0 BKIOYAOThL: 3a40BOSIEHHS 0COBUCTICHMX NOTPed y
HaBYaHHI i 3340BOJIEHHS CYCNiNIbHUX NOTPE6 B OCBIYEHMX OCOBUCTOCTSAX, NIArOTOBNEHMX A0 iHHOBALLIHOI AiSNbLHOCTI; iHTerpaLito
HayKun, OCBITW Ta BUPOOHMLTBA; ONTMMI3ALiI0 MeXaHi3MiB AEPXaBHOro peryntoBaHHa cdepu OCBITM Ta CaMoynpasfiHHA Ha
LEeMOKPaTUYHNX 3acafax; Aep>KaBHY MOMITUKY reHe3ncy iHHOBAUiNHMX NPOLECiB Yy cdepi OCBITW; 3aNpPOBaMKEHHS HA MPaKTUL
napagurMm HenepepBHOI OCBITU BNPOAOBX YCbOro XUTTA OONHN.

KniouoBi cnoBa: BMa negaroriyHa ocBiTa, CTpaTeris pO3BUTKY BULLIOT OCBITW, OCBITHI iHHOBALLi, 3006yBay BULLOI OCBITH,
BMKNaday-iHHOBATOP, Pe3ynbTaT YHIBEPCUTETCbKOI OCBITW, BipTyanbHa MOOINbHICTb, LUMGPOBA KOMMETEHTHICTb, AepXXaBHa
nonituka y cdepi BULLOT OCBITH.

INNOVATION IN HIGHER PEDAGOGICAL EDUCATION:
REALITY AND PROSPECTS

Abstract. The article analyzes the strategic aspects of the development of higher pedagogical education in Ukraine under
modern conditions. It is determined that the process of progressive social change in Ukraine involves the democratization of
the education system, including higher pedagogical and innovative development. In the publications of Ukrainian and foreign
scholars there are attempts to develop strategic directions for the implementation of ideas of democratization and innovation
in higher education. Under these conditions, university education faces a number of challenges that require immediate
response. Modern research shows that today the pressure of competition on universities is stronger than ever. It is argued
that the reasons for this are the increase in the number of higher education institutions and the massification of higher
vocational education among the European population, including Ukraine, the market of foreign higher education available
to Ukrainian students and the demographic crisis. All these factors caused fierce competition between higher education
institutions, the rapid development of advertising and PR technologies aimed at fighting for the applicant, intensifying the
process of ranking universities. The emphasis is placed on key ideas that unite the modern university educational space.
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First, the main figure in the new environment is the student as a consumer of educational services, therefore, it is necessary
to take into account the needs and interests of the student's youth. Secondly, we need to focus on the new model of
the classical university. In particular, the most important trend in modern education is the combination of innovation and
tradition, the development of theoretical foundations and the search for effective practices for the introduction of educational
innovations. The third challenge is that fundamental questions about the content of learning and ways to transfer it are
again exacerbated by the spread of new communication technologies and social networks. In these conditions, the progress
of development of a particular university directly depends on the extent to which it is able to provide organizational and
methodological support for virtual mobility programs and contribute to the formation of digital competence of students and
teachers. The essence of the state innovation policy in the field of higher education is revealed, which should be based
on a system of principles, which include: meeting personal needs in education and meeting public demands for educated
individuals prepared for innovation; integration of science, education and production; optimization of mechanisms of state
regulation of education and self-government on democratic principles; state policy of genesis of innovative processes in the
field of education; application the paradigm of lifelong learning in practice.

Keywords: higher pedagogical education, strategy of higher education development, educational innovations, a higher
education student, a teacher-innovator, result of university education, virtual mobility, digital competence, state policy in the field
of higher education.

INTRODUCTION

The problem formulation. The process of progressive social change in Ukraine involves the democratization of
the education system, including higher education, its innovative development. Higher education all around the world
needs a profound and urgent transformation. The Law of Ukraine "On Higher Education” determines the main priority
of training "competitive human capital for high-tech and innovative development of the country, self-realization of
the individual, meeting the needs of society, the labor market and the state "(Law of Ukraine” On Higher Education”,
2014). Under these conditions, university education faces a number of challenges that require immediate response.
We are talking about the establishment of democratic principles in the field of education, the focus on ensuring the
conditions under which Ukraine as an economically and technologically developed state in a short historical time will
belong to the developed countries.

Analysis of recent research and publications. Problems related to transformation processes, development of theory
and practice of innovation in the system of national and global university education are actively considered by modern
Ukrainian and foreign scientists (A. Aleksyuk, G. Becker, E. Brooking, M. Volynska, P. Volovik, L. Zagoruyko, I. Zyazyun,
J. Coleman, S. Kravchenko, S. Kurbatov, V. Nechaev, B. Martirosyan, V. Slastyonin, V. Khiminets, etc.). Scientists are
developing classifications of innovative technologies, various ways to implement them in the educational process. There
are active attempts to develop strategic directions for the implementation of the ideas of democratization and innovation in
higher education.

PURPOSE AND OBJECTIVES OF THE RESEARCH

The purpose of the publication is to analyze the strategic aspects of the development of higher pedagogical
education in Ukraine in modern conditions.

RESEARCH METHODS: theoretical analysis of psychological and pedagogical literature, regulations on the
development of education in Ukraine; analysis of practical experience in the aspect of development of modern
university education.

RESULTS OF THE RESEARCH

Achieving the competitiveness of the Ukrainian system of higher professional education, its European level, quality and
accessibility - the main strategic direction of increasing the educational potential of the nation in line with the implementation
of Bologna process standards, integration into the European educational space. However, modern research shows that
today the competitive pressure on universities is stronger than ever, not only because the competition has become global,
but also because new players in the education market are becoming an alternative to certain functions of a traditional
university. Therefore, the most important trend in modern education has been the combination of innovation and tradition,
the development of theoretical foundations and the search for effective practices for educational innovations that would
transform the current model of education to international standards.

"Innovation in education is a process that has a life cycle from the origin of the idea and the creation of innovations
to its wide dissemination in the field of education (Nicholls A., 1983, p. 24). The concept of "innovation” became relevant
in pedagogy in the middle of the XXth century and eventually led to the emergence of such a field of knowledge as
pedagogical innovation. The criteria for classifying innovations in the system of domestic higher education are: the scale
of change; the degree of depth of the transformation; degree of novelty in the context of the time factor (Sova M., 2019).
Scientists distinguish the following components of the teacher-innovator's activity: meaningful, organizational and effective
(Adolf V., 2009, pp. 110-112). According to G. Klymova, the development of society "is aimed at producing new knowledge
in higher education, its transfer to the spheres of production and services, as well as the formation of the human factor
as a driving force of innovation processes. This priority area of activity in the field of higher education due to its socio-
economic significance for society and the state should be defined as the mission of the higher education system in Ukraine
"(Klymova G., 2015), we will add - as a part of the national idea.

Let’s analyze the most important components of transformational educational trends in the modern world. During the
last few decades, the process of increasing the number of higher education institutions and the massification of higher
vocational education among the population has spread to most countries around the world and gained global scale, due to
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the demand of modern labor markets for highly educated workers, in particular, specialists in a certain field. This factor has
led to the development of a significant number of new educational programs, which provide training for higher education,
and their diversification. The market of higher education of foreign countries has become accessible to young students
on transparent, clear and financially accessible bases and gained popularity in our country. All these reasons, as well as
the demographic crisis in European countries, including Ukraine, caused fierce competition between higher education
institutions, widespread use of advertising and PR technologies aimed at fighting for applicants, intensifying the process of
ranking universities. According to S. Kurbatov "it is the university ratings that provide applicants and their parents, potential
employers, as well as managers and analysts in the field of higher education with the necessary information to assess and
compare the university activity and quality of specific educational programs” (Kurbatov S., 2021 , pp. 14).

There is a struggle for talented students from all over the world, and students can also choose any university. Therefore,
two key ideas today unite the university educational space: first, the main figure in the new environment is the student.
Students around the world have gained the status of consumers of educational services as they pay for their education and
influence university policy increasingly. Students become more and more purposeful, active, ready to take responsibility for
their own training and development.

The second key idea is that you can't stop making progress. Every year the need for well-educated, confident, creative
people, teamworkers, creative innovators increases. The next 50 years could be golden decades for higher education:
more people will learn from different fields at a higher level and develop the complex social skills needed to sustain cultural
diversity and leadership. However, this potential cannot be realized if we continue to focus on the old or even modern
model of the classical university.

Thus, the first challenge facing universities today is to take into account the needs and interests of student youth. It is
clear that modern students are different, their lifestyles are arranged differently, interests are broader, they seek for quick
results. At the same time, the modern student is characterized by "Google" thinking. A philosophical question arises: is it
good or evil? Maybe sooner or later all mankind will think with the help of social networks? But now we observe that student
works written with the help of the network, superficial, insufficiently structured, are the product of clip, visual thinking. But
most importantly - the Internet, paradoxically, does not develop critical thinking. Unlike the book, a simple channel of
information deprives a person of the ability to think critically. This is a new cognitive situation of digital postmodernism, in
which university teachers suddenly found themselves.

The second challenge is the result of university education. Modern students require applied knowledge. But the
importance of scientific theory, moral values, etc. is well known, and therefore universities must develop academic skills,
i.e. skills of meaningful or critical thinking, effective and at the same time correct communication, ability to identify important
problems, solve them, overcome difficulties, i.e. prepare for lifelong learning, which is aimed at modern state documents
on education (Law of Ukraine "On Higher Education™, 2014; Law of Ukraine "On Education™, 2017).

The third challenge is that fundamental questions about the content of knowledge and ways of transferring it are
significantly exacerbated by the spread of new communication technologies and social networks. Now that a lecture can
be easily and cheaply recorded on video or downloaded from the Internet, the very status of an academic lecture is
challenged. Previously, students had to be in the same place as teachers, otherwise it was impossible to ensure the
transfer of knowledge and organize discussions. With the development of modern technology, this factor has lost its
importance. Teachers can conduct online classes or video conferences from anywhere. In these circumstances, the nature
of teaching and learning in higher education is significantly reconsidered. Research in many countries around the world
shows that online learning has become a regular part of university education, and students who are educated online often
get better results than those who receive traditional classroom education. Therefore, innovative startups are increasingly
used to meet the requirements of students and through which they see the "price / quality / time" ratio satisfying them.

What is the value of university education now and in the future? First of all, what distinguishes the university from others
is appreciated. A feature may relate to a particular subject or topic, style or approach to learning, the organization of
student life, the importance of a university in a city or region, and global partnerships and learning opportunities abroad.
Experience proves that today it is necessary to reduce the gap between theory and practice. Modern students aged 18-20
are increasingly guided by the principle of "We work while studying, and learn at work." At the same time, students’ desire
to study and work at the same time often encounters barriers in legislation, but there is no doubt that creating conditions
for combining work and study is one of the areas of development of a traditional university. All traditional universities today
should also focus on strengthening ties with the city, on cooperation with secondary education and public authorities, on
joint research and development.

The value of university education today is largely determined not by the content of educational material, not
by information that is publicly available. It is important how teachers organize the transfer of knowledge, how student
interaction is organized or how the system of knowledge assessment is built, what positions graduates occupy in the labor
market. Here is a wide field for innovation. Every innovation is a certain risk, but even more risky is the lack of innovation in
modern education.

The COVID-19 pandemic has also had a significant impact on strategic and tactical approaches to the development of
university education around the world. The progress of the development of a single university in these conditions directly
depends on the ability to provide organizational and methodological support for virtual mobility programs and contribute to
the formation of students’ digital competence (Haywood, J., Haywood, D., Joyce, A. et al., 2006 ).

The pandemic accelerated the digitalization of educational processes, the development of distance and blended
learning technologies, "forced to strengthen the organizational and technical foundations of ICT to support and ensure
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the basic educational, scientific and administrative functions of educational institutions™ (Zagoruyko L., Krasulya A., 2021,
p. 7 ). As an example of this, scientists name the organizational mechanisms needed to create and maintain a virtual
learning environment for students, namely: electronic libraries (electronic journals, books, online bibliographic databases,
online help); integration of digital database systems containing records of employees, students, courses, etc.; structural
portals as the main channels of access to digital resources; e-mail, Viber as one of the main ways of internal and external
communications; simple login to authentication systems (e-mail, library, etc.); virtual private network or other secure off-
campus access to digital resources; websites as the dominant channel for providing internal and external information about
learning, etc. (Zagoruyko L., Krasulya A., 2021, p. 7).

The strategy of accelerated technologicalization is observed today in the educational systems of all countries. If we talk
about Ukraine, the problem of proper information and technical support of the educational process becomes the most
important, equal access to e-learning resources for all students, the formation of digital competence not only of higher
education, but also teachers, especially the older generation. Of course, the successful solution of these problems is
possible only under conditions of the development and implementation of a national educational IT strategy, coordination
of national approaches to the organization of school education on the basis of the Concept of the new Ukrainian school
and appropriate training of teachers in free economic education. According to G. Klymova, the state innovation policy
in the field of higher education should be based on a system of principles, which includes: meeting personal needs for
education and meeting social demands for educated individuals, trained for innovations; integration of science, education
and production; optimization of mechanisms of state regulation of education and self-government on democratic principles;
state policy of genesis of innovative processes in the field of education; introduction of the paradigm of lifelong education
in practice (Klymova G., 2015).

Innovative approaches in higher professional education, in addition to intensive informatization of society, are due
to the rapid growth of new knowledge and, accordingly, their rapid aging, accelerating the dynamics of development of
civilization in general and education in particular (Shmalei S., 2019). This approach involves the creation of an innovative
educational environment aimed at training future teachers as self-sufficient individuals capable of working in a globalized
world, constantly updating their knowledge and effectively implementing the bases of the Concept of the New Ukrainian
school.

Thus, a modern educator-innovator in the process of training future teachers of a new type must search for innovative
ways of educational and scientific cooperation with students, non-traditional means, widely used today. The value of these
tools lies primarily in the fact that they help ensure equal educational opportunities for all applicants. In the XXIst century,
the emphasis has shifted to the individualization of learning, but the victim of individualization is equality of opportunity.
The answer to this challenge may be to involve students in group work. In our opinion, this form of learning creates
equal opportunities for students with different levels of knowledge and abilities, because it is in group work that they can
cooperate actively and help each other.

It is also necessary to provide new requirements for assessment in terms of what knowledge and skills are important for
students. Sometimes the criteria for assessing students’ learning activities are incorrect in their view. One of the answers to
this challenge is to involve students in the process of defining evaluation criteria, including important results of education,
strengthening their personal responsibility for positive changes in vocational education. An important role is also played
by modern learning analytics, which allows to collect valuable data on the course and results of the educational process
and on this basis to implement new ways of designing, improving the quality of educational programs, as well as the
content and structure of training courses, and introducing new technologies, forms and methods of teaching, to predict the
students success, etc. (Burns A., 2014).

Finally, the educator-innovator organizes educational activities in a new way. This challenge, in particular, can be met
with the help of "flipped learning” technology. With such an organization of educational work, all active creative activity
takes place in the classroom, and the assimilation, reading or interpretation of the material - in extracurricular time. It is also
a technology of advanced learning that prepares graduates to solve various professional tasks and unexpected problems,
Mobile Learning, increasing the number of educational mobile applications, Microlearning, Interactive Video, Augmented
Reality and other modern innovations that significantly expand the possibilities of technologicalization of educational space.

So, based on the concept of innovation and the objectives of innovative projects in education, we can describe a
modern educator-innovator: a scientist, an educator and an actor who generates and promotes his/her own ideas or
adopts innovations, open to new experiences, willing to take risks, initiative, characterized by imagination and creativity.
The activities of the innovator in education are aimed at improving learning outcomes and effectiveness, equalizing access
to quality education, and improving the management of the education system in accordance with the current needs of
modern society.

In addition to these steps, the Ministry of Education and Science of Ukraine has identified the implementation of the
Strategy for the Development of Higher Education for 2021-2031 with clear goals and indicators of achievement, such
as further expansion of the autonomy of higher educational establishments, development and adoption of a number of
draft laws, in particular the Laws of Ukraine "On the basic principles of formation and implementation of priority areas of
scientific, scientific-technical and innovation activities in Ukraine”, "On support and development of innovation activities”,
"On Ratification of the Agreement between Ukraine and the European Community on Scientific and Technological
Cooperation”, etc., promoting the development of academic mobility by increasing the level of competitiveness of higher
education institutions, revision of the list of priority areas of development of science and technology and innovation, as well
as the mechanism of their implementation, launch of an electronic system for monitoring the employment of graduates of
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higher education institutions; development and launch of the Unified interdepartmental electronic platform for enrollment
of foreign students; launch of the Science for Business Communication Platform, Ukraine's accession to the European
Union's Horizon Europe Framework Program for Research and Innovation (2021-2027) and the Euratom Research and
Training Program (2021-2025), etc. . (Plans of the Ministry of Education and Science in the field of higher education...,
2021).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the main strategic directions of development of higher pedagogical education in Ukraine are to ensure
the innovative orientation of higher education institutions for the training of future professionals at the level of world
standards. The priority areas of innovation of the modern university are the democratization of the education system,
ensuring the European level of quality and accessibility of education; focus on the needs of the student as a consumer
of educational services, formation of a corps of educators-innovators, able to implement the main directions of state
policy in the field of higher education.

The problem of ensuring the innovativeness of higher pedagogical education in Ukraine cannot be considered
solved, on the contrary, interest in it today, both from scientists and public education authorities is only growing. Both
theoretical and methodological aspects of the implementation of this process and their practical implementation in the
course of professional training of future professionals need in-depth research.

REFERENCES

Adolf, V. A. (2009). Ynnovacyonnaja dejatelnost pedaghogha v processe egho professyonaljnogho stanovlenyja. Krasnojarsk : Polycom [in Russian].

Zaghorujko, L., & Krasulja, A. (2021). Virtualni instrumenty internacionalizacija shoji osvity. Innovacijnyj roztok shoji osvity: globalnie, jevropejsjkyj ta
nacionalnyj vymiry zmin: materialy VIl Mizhnarodnoji naukovo-praktychnoji konferenciji (20-21 kwitnja 2021 roku, m. Sumy). Sumy: Vyd-
vo SumDPU imeni A. S. Makarenko. 6-8 [in Ukrainian].

Zakon Ukrainy «Pro vyshu osvetu» (2014). URL : https://zakon.rada.gov.ua/laws/show/1556-18#Text [in Ukrainian].

Kurbatov, S. (2021). Universytetsjki rejtynh jak innowacyjna tekhnologhija ocinky jakosti vy shoji osvity. Innovacijnyj roztok shoji osvity: globalnie,
jevropejsjkyj ta nacionalnyj vymiry zmin: materialy VIl Mizhnarodnoji naukovo-praktychnoji konferenciji (20-21 kitnja 2021 roku, m. Sumy).
Sumy: Vyd-vo SumDPU imeni A. S. Makarenka. 13-17 [in Ukrainian].

Klymova, Gh. P. (2015). Paradyghmaljni koncepty innovacijnogho rozvytku vyshhoji osvity Ukrajiny. URL : https://ndipzir.org.ua/wp content/
uploads/2016/06/Klimova9.pdf [in Ukrainian].

Pro osvetu: Zakon Ukrajiny vid 5 veresnja 2017 r. Vidomosti Verkhovnoji Rady Ukrajiny (2017). # 2145-VIII [in Ukrainian].

Plany MON u sferi vyshhoji osvity, nauky ta inovacij: stvoryty efektyvnu modelj avtonomnogho ZVO ta pidvyshhyty rivenj vprovadzhennja rezuljtativ
naukovykh doslidzhenj (2021). URL: https://mon.gov.ua/ua/news/plani-mon-u-sferi-vishoyi-osviti-nauki-ta-innovacij-stvoriti-efektivnu-
model-avtonomnogo-zvo-ta-pidvis [in Ukrainian].

Sova, M. O. (2012). Suchasni tendenciji innovacijnogho rozvytku universytetiv Ukrajiny. URL: http:// Kukkit.ru/docs/ts/ no2/4.pdf [in Ukrainian].

Shmaljej, S. V. (2019). Problemy vyshhoji osvity v umovakh ghlobalizaciji. Pedagogic naukri: teorija, istorija, innovacijni tekhnologhiji, 16 (90). 273-
286 [in Ukrainian].

Nicholls, A. (1983). Managing Educational Innovations. London [in English].

Burns, A. (2014). Blended Learning Analytics and Higher Education Sustainability. URL: https://www.higheredjobs.com/articles/articleDisplay.
c¢fm?ID=564 [in English].

Haywood, J., & Haywood, D., & Joyce, A. et al. (2006) Student mobility in a digital world: final report of the victorious project. University of Edinburgh.
URL:http://www.coimbra-group.eu/wp-content/uploads/VIC-Final-Report-print-version.pdf [in English].

Received 13.07.2021
Accepted 03.08.2021

92



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

doi: 10.15330/msuc.2021.25.93-97

MaprTa MNpou,
KaHamMgaT negarorivyHmx Hayk, OOUEHT kadeapu NoYaTkoBOi Ta AOLWKINLHOI OCBITH,
J1bBiBCbKMIN HaLLiOHaNbHMIA yHIBEpCUTET iMeHi IBaHa ®Pparka (M. J1bBiB, YkpaiHa)

Marta Prots,

Candidate of Pedagogic Sciences, Associate Professor of Department of Primary
and Preschool Education, lvan Franko National University of Lviv (Lviv, Ukraine)
marta.prots@I/nu.edu.ua
ORCID 0000-0002-0446-5898
YAK 378.026:373.3-051

ANAAKTUYHI OCOBJINBOCTI MEAAIONYHUX TEXHOJONN
y nigrotosul BYUTEJIB NOYATKOBUX KJIACIB

AHoTauig. Y cTatTi BU3HA4YeHO TEOPETUYHI acnekTy LWoA0 OCBITHIX TEXHOJMONIN, iX 3HA4YEHHS B OpraHidauii OCBITHbOro
npoLEecy 3aranbHOi cepeaHbOoi OCBITU Ta BULLIOI OCBiITU. OKPeCNeHo NoTeHuian Ta 3aBAaHHS OCBITHIX TEXHOJNOTIA y MiAroTOBLI
ManbyTHIlA yunTeniB MNOYaTKOBOI LUKOAM B YMOBax iHHOBaLiiHOI adianbHOCTi Ta pedopmm HoBOi ykpaiHCbkoi LIKonW.
O6rpyHTOBaHO €(EKTUBHICTL B3AEMOIT YHaCHUKIB OCBITHBOIO MPOLECY B MO3ULISX «BUKIAAAY-CTYAEHT», «CTYAEHT-CTYOEHT>.
Po3kpnTO 0COBNNBOCTI 3aCTOCYBAHHSA iIHTEPAKTMBHUX NefaroriYHux TeXHONOriN, Wo nepeadavyaloTs CTBOPEHHIO aTMochepu
cniBnpadi, B3aemopji, cniBHaB4yaHHs, B3aemMoHaB4aHHs. OkpecneHo BUMOrn Ao npodecioHaniamy BYMTENs B iHTEPaKTUBHOMY
HaBYaHHi (HasABHICTb 0COOMCTICHMX SKOCTEN, ryMaHiCTUYHOT NO3uLji, FOTOBHICTb 10 chiBnpauj 3 y4HEM, OTOYEHHAM, BaTbkaMm
Ta iHwe). BnokpemneHo OCHOBHI NOKa3HWKM NpodecioHaniamy BYMTENS 9K NPOSBY MOro rOTOBHOCTI A0 cnisnpaui. OnucaHo
opraHi3auito iHTepakTUBHOrO HaBYaHHS, sika nepenbdavyae BUMKOPUCTAHHS POJSIbOBUX irop, ONpaLioBaHHS AMCKYCIAHUX MUTaHb,
MOJEMOBaHHA XUTTEBMX CUTYyaLil, CniflbHe PO3BA3aHHA NpPoOnemMu Ha OCHOBI aHanidy 0OCTaBWH Ta BIAMOBIAHOI cuUTyaLlli.
Bu3HayeHO ponb Ta 3HAYeHHS, 3aBOAHHS TEXHOMOrii PO3BMBASIbHOMO HaBYaHHA. 30KpemMa, 3-MOMiX 3aBAaHb, BXIUBUX Y
NPOdECINHIN NigroToBLI BYNTENIB NOYATKOBOI LLIKOSIN, BUOKPEMIIEHO 3aBAAHHS PO3BMBAIbHOrO HaBYaHHSA, A0 SKUX BiHECEHO
BMiHHSI CaMOCTIHO MipKyBaTu, criepeyaTtucsl, BiCTOIOBATU CBOi OyMKW, CTaBUTW 3anuTaHHs, OyTW iHIiLjaTUBHUM Yy HabyTTi
HOBMX 3HaHb, KPUTUYHO MUCAUTW. Y Npoueci NiAroToBKM A0 YPOKY BYMTENEeM LifiecnpsiMoBaHO 3MJMCHIOETLCA O06ip Takmx
3acobiB, aKki 6yayTb CcNpuaTH iIHTEHCUBHOMY (OPMYBAHHIO OCOBUCTOCTI Y4HiB. PO3KpUTO 0COBNMBOCTI MPOEKTHOI TEXHOMOTII:
cneumndika, knacudikauii Ta 0cobnmBOCTi opraizauii. MemaroriyHi TexHONOrii MOXyTb OyTU MOGINBHMMM, WO POOUTBL iX
Haa3BMYaliHO edekTUBHUMK B NpoLeci npodeciinHo-neaaroriyHoi nNigroToBkM MaibyTHLOrO BYUTENS MOYATKOBOI LLKOJIN.

Knio4oBi cnoBa: cyyacHi negarorivyHi TEXHONOrii, OCBITHI TEXHONOrIi, IHTEPAKTMBHI TEXHOMOrIi, PO3BMBA/IbHE HABYaHHS,
TEXHOJIOTii NPOEKTHOrO HaBYaHHS, GaxoBa MiAroToBka MabyTHIX yYMTENiB NOYATKOBOI LUKOMN.

DIDACTIC FEATURES OF PEDAGOGICAL TECHNOLOGIES
IN THE TRAINING OF PRIMARY SCHOOL TEACHERS

Abstract. The article identifies theoretical aspects of educational technologies and their significance in the organization
of the educational process in general secondary education and higher education. The potential and objectives of applying
educational technologies in the training of future primary school teachers in the environment of innovation and reform of the
New Ukrainian School are outlined. The efficiency of the interaction between the educational process participants in "teacher-
student” and "student-student” positions is substantiated. Specific aspects of the application of interactive pedagogical
technologies that facilitate an atmosphere of cooperation, interaction, co-learning, mutual learning, are identified. The
requirements for the teacher’s professionalism in interactive learning (vivid personal qualities, humanistic approach, willingness
to cooperate with students and their parents, as well as within the educational environment, etc.) are outlined. The willingness
to cooperate is highlighted as the main indicator of a teacher’s professional level. The organization of interactive learning is
described, which involves the use of role-playing games, discussion-based learning, situational modeling, collaborative problem
solving, according to the relevant circumstances and situation. The role and significance, tasks of developmental learning
technology are set out. In particular, among the tasks important in the professional training of primary school teachers, the
tasks of developmental learning include the ability to think independently, argue, defend one’s opinions, ask questions, be
proactive in acquiring new knowledge, think critically. In preparation for the lesson, the teacher purposefully selects such tools
that will contribute to the intensive formation of students’ personalities. Features of design technology are revealed: specifics,
classifications and features of the organization. Pedagogical technologies can be mobile, which makes them extremely effective
in the process of pedagogical and specialized training of future primary school teachers.

Keywords: modern pedagogical technologies, educational technologies, interactive technologies, developmental learning,
project-based learning technologies, professional training of future primary school teachers.

INTRODUCTION

The problem formulation. Today’s primary education is undergoing structural changes in conceptual approaches
to its functioning, goals, content, means and results. Until recently, lesson was perceived by a primary school teacher
from the viewpoint of teaching students. Instead, the Concept of the New Ukrainian School (Hryshchenko, 2016)
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focuses on the organization of primary school students’ activities in the classroom with the aim to achieve personal
results, development of talents and abilities, competencies and cross-cutting skills according to children’s age and
individual psychophysiological traits and needs.

This new paradigm of education requires that future primary school teachers not only be prepared to manage
typical pedagogical situations, but also possess the ability to build their educational interaction with students on the
principles of partnership pedagogy and creative approach — which emphasizes the need for focused development
of creative and communicative competencies for students of pedagogy. These tasks can be implemented efficiently
through the use of educational technologies in the pedagogical training process.

The conceptual basis for the improvement and further development of higher pedagogical education is embedded
into the recent legislation and regulations, including the Laws of Ukraine "On Education™ (2017), "On Higher
Education™ (2014), the National Strategy for Education in Ukraine until 2021 (2013) , The Pedagogical Constitution of
Europe (2013), the Concept of the Development of Pedagogical Education (2018), the Concept of the New Ukrainian
School (2017), the Fostering Education Project implemented by the LEGO Foundation (Kingdom of Denmark, 2010)
in Ukraine, etc. The Concept of the New Ukrainian School states that today we should talk about the new role of
a teacher — not as the only mentor and source of knowledge, but as a coach, facilitator, tutor, moderator in the
individual educational trajectory of a child (Hryshchenko, 2016). This transformation of the teaching profession calls
for the pedagogical training system to become more flexible and sensitive than it has traditionally been.

Theoretical background. Research on various aspects of pedagogical technologies is ongoing on both in Ukraine
and internationally. A retrospective analysis of pedagogical technologies that can improve the efficiency of the learning
process for students was performed by D. Alfimov, A. Andrzejewska, J. Bednarek, O. Yankovych and others. I. Dychkivska,
N. Navolokova, A. Nisimchuk, O. Padalka, O. Piekhota, O. Shpak, I. Smoliuk and others are actively engaged in research
of modern pedagogical technologies. The studies by S. Dubiaha, T. Sazonenko, S. Sysoieva contribute to the discussion
on different approaches to the definition of pedagogical technologies. Specific features of this phenomenon have been the
subject of studies by S. Bondar, V. Bykov, S. Dubiaha, O. Piekhota and others. I. Chernokozov, O. Gluzman, L. Khomich,
N. Machinskaya, N. Nechaeva, G. Vasyanovich, V. Yakunin are modeling the process of professional training of future
teachers as well as studying other aspects of pedagogical professional training. The essence of educator’s creativity
was considered in the works of A. Aleinikov, D. Bogoyavlenskaya, M. Fitsula, |. Hrynenko, Z. Kalmykova, V. Kan-Kalyk, Z.
Kurliand, O. Morozov, V. Shakhov, S. Sysoieva, I. Ziaziun, and others.

THE PURPOSE OF THE RESEARCH is to outline the didactic aspects and conditions of the application of
pedagogical technologies in the training of future primary school teachers.

The "technology” concept emerged in the international academic discourse in the 1940s in contrast to the
generally accepted concept of "method”. The use of this term in education and pedagogical science was initially
associated with the development of engineering technologies and the use of new audiovisual teaching aids. In the
1960s, the concept of "technology” has evolved and the term was primarily used in conjunction with the introduction
of programmed learning, the use of computing machines in education and the general school reform in America and
Europe.

Until the present day, the term has undergone further transitions, from "technology in education” through
"education technology” to "pedagogical technology".

The "Glossary of Terms on Education Technologies™ (Glossary of terms on education technology, p. 43), as well as
the Modern Psychological and Pedagogical Dictionary, ed. by O. Shapran (Shapran, 2016, p. 292), define the concept
of "pedagogical technology” as a systemic method of planning, formation, implementation and evaluation of the entire
process of teaching and learning based on the availability and interaction of human and technical resources, aiming to
achieve a more efficient format of education.

According to the Reference Dictionary of Professional Pedagogy, pedagogical technology is a combination of
psychological and pedagogical attitudes that make up a special selection and layout of forms, methods, tools,
techniques, educational tools, which provide an opportunity to achieve effective results in mastering professional
competencies, development of personal and moral qualities (according to B. T. Likhachev). "Pedagogical technology”
is defined as the art of using the results of academic research in the field of education; a project of pedagogical
system, which is implemented in practice; a set of tools and methods of the educational process that will undoubtedly
lead to the planned result; the process of goal-setting and objective control over the results obtained; a systemic
method of formation, implementation and evaluation of the entire process of teaching and learning based on the
interaction of human and technical resources available (Semenova, 2006, p. 132).

Thus, the foundations of this concept are formed by the processes of design, modeling, forecasting, and
programming, which are aimed at streamlining the pedagogical environment.

RESULTS OF THE RESEARCH

The importance of innovative processes in training and professional development of teachers for schools of various
types is growing with the integration of Ukrainian educational system into the Pan-European educational space. As a
teacher's role in teaching and education is growing consistently, their personality is increasingly gaining impact in the
process. Therefore, mastering the pedagogical technologies is an indispensable element of the organization of the
educational process today. Every pedagogical technology requires a conceptual substantiation. A pedagogical technology
must be based on conceptual ideas that will determine the content, the ways of interaction between participants of the
educational process, and the necessary activities.
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The structure of "pedagogical technology” category may be detailed as follows:

1. Conceptual part (brief description of ideas, hypotheses, principles that help to understand it).

2. Content part (learning objectives, scope and nature of educational content).

3. Procedural part — technological process (organization of the educational process, methods of cognitive activity of
students, methods and forms of work of the teacher, diagnostics of the educational process).

4. Program and methodological framework (curricula and programs, teaching and methodological manuals, teaching
and diagnostic aids).

5. Professional component (reflection of the dependence of the successful implementation and reproduction of the
designed pedagogical technology on the level of pedagogical skills of the teacher) (Prokopenko, 2018, p. 86).

A pedagogical technology designs and implements a learning process that must guarantee the achievement of goals,
therefore, timely feedback is cross-cutting for the entire learning process. The organization of the educational process in
the present-day higher education is seeing a considerable shift of the responsibility for learning outcomes to students.
Such requirements may seem new or unusual to many, but the organization of educational activities in this format brings
about a considerably higher level of efficiency.

With wide-ranging changes in educational priorities, the positions of both the teacher and the student are also
changing. Teachers are no longer ‘broadcasting’ knowledge; instead, they specifically facilitate the process of multilateral
communication between students, creating such conditions, in which every student would be able to work in different ways
based on their own experience. The position of students also changes as they become creators of their own knowledge.
Multifaceted communication in learning enables the construction of knowledge through the activity of all participants in
the educational process: by engaging in real processes that produce thoughts and actions, they acquire experience and
knowledge. Such multifaceted communication is a distinctive feature of interactive learning, which involves interaction
between all participants in the educational process, both in "teacher-student” and "student-student” positions. Dialogue is
always an integral feature of interactive learning.

Interactive learning facilitates the formation of skills and abilities, evaluation activities, the development of values,
creating an atmosphere of cooperation and interaction. The teacher becomes a true leader in the interactive environment,
projecting such values as professionalism, personal qualities, humanistic attitude, onto the audience. The professionalism
of the teacher is most prominently manifested through their readiness to cooperate with students, their parents, and
the learning environment. We have identified the main indicators of teacher professionalism as a manifestation of their
willingness to cooperate: mastery of interactive learning technologies; awareness of acquired theoretical knowledge and
their application; ability to study, analyze and critically evaluate their own professional activities; ability to combine theory
and practice; ability to operate with the results of research activities at the professional level; ability to improve their
activities, identify errors and find ways to eliminate or correct them; professional mobility (Komar, 2008, p. 48).

Interactive learning is a process of co-learning, or mutual learning (also referred to as collective, group, or collaborative
learning), in which the teacher and the student are equal participants; they understand what they do, reflect on what they
know, can and do. Some of the formats of interactive learning include role-playing games, discussion questions, situational
modeling, collaborative problem solving, based on the analysis of the relevant situation and circumstances.

The education and training in today’s society is aimed at holistic development of the individual, and academics
and practical educators are working to theoretically substantiate and practically implement such training methods and
processes, which would ensure the formation of a personality with elevated spiritual needs and well-developed cognitive
abilities. Developmental learning is focused on building communication and cooperation skills. In contrast to the traditional
approach, a teacher is not expected to instruct, explain and demonstrate things to students, but to organize a collaborative
search for a solution to any specific educational problem.

With this approach, the correct answer will not always be obtained quickly, as learning the logic of dialogue and
discussion and solving a task together takes more time; situations may arise in which students will not be able to find the
correct answer over the course of one lesson. Still, this logic of the learning process is justified by the experiments of N.
Podiakov, who wrote that a properly constructed thinking process is characterized by the emergence of vague, unclear
knowledge and questions, which precedes the formation of clear knowledge (Problems of developmental education of
junior schoolchildren in Ukrainian). Consequently, the sooner students obtain the correct answer, the shorter is their thought
process, and the less opportunity they have for development. Developmental learning relies on continuous communication:
when a student realizes what they do not know or cannot do, they need to act to find the solution, and the teacher is
involved in the process as a more experienced partner. The teacher's opinion in this process is not the source of truth but
simply one of the possible points of view, which needs to be correlated with the student’s own opinion and opinion of their
peers. Such communication stems from the very nature of research learning activities: one cannot find the truth alone,
participants must work together as a group and actively communicate their ideas and opinions.

When defining the concept of "developmental learning”, experts identify two main features. The first is the presence
of a consciously realized goal. According to psychological studies (V. Davydov, O. Dusavytskyi), the goal of developmental
learning is for children to develop the basics of theoretical thinking, and its main task is not only to ensure the child's
acquisition of scientific knowledge necessary, but also to ensure that in each lesson, students master this knowledge
consciously, and then use new ways of acquiring knowledge with an ever-increasing degree of independence. Other tasks
of developmental learning include teaching children to think independently, argue, defend their opinions, ask questions,
and be proactive in acquiring new knowledge. A characteristic feature of developmental learning is that beside the didactic
goal, before each lesson, the teacher also consciously establishes developmental and educational goals, based on the
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learning materials and intellectual, emotional, and psychological capabilities of students. Thus every student is always aware
of the purpose of a subject, a system of lessons, and a particular lesson. The second feature of developmental learning
is intensive development of personality traits of the student. The teacher planning a developmental learning process will
purposefully select such tools that will contribute to this objective. Thus, developmental learning not only ensures that
students fully master the required knowledge, skills and abilities, but also directly stimulates the overall development of a
student’s personality.

When applied in a learning process, this technology encourages students to engage in their own cognitive, research,
or design activities in order to successfully complete a project on a specific assigned subject. The concept of project is
commonly applied in the context of this technology, defined as the task for students, presented in the form of a problem; a
form of collaborative educational, creative or playing activity of students, in which they pursue a common goal and agree upon
the necessary individual actions aimed at solving this problem; the result of this activity. Various classifications of project types
are offered in contemporary academic and methodological works. The following types of projects are distinguished based
on the dominant method or type of educational activity: research (related to research activities, including the formulation of
a hypothesis with its subsequent testing, as well as discussion and analysis of results); creative (requires the implementation
of the most free and unconventional approach to project activities and presentation of its results); role-playing (involves the
choice of participants in the roles of literary or historical characters, fictional characters with the subsequent reproduction
of various social or business relationships through game situations, where the outcome of this game is not predetermined);
informational (focused on collecting information about a particular object or phenomenon in order to analyze, summarize and
present information to a wide audience); practice-oriented (aimed at obtaining a real result of an applied nature, reflecting the
interests of project participants or an external requestor), etc. (Yevsiukov, 2020, p. 126).

The scientific literature also offers a classification of projects by duration: 1) short-term; medium duration; long-lasting;
2) mini-projects (covering one lesson or even part of it; short-term projects (usually covering 4 to 6 lessons); 3) weekly
projects (conducted during a certain project week); 4) long-term (lasting for several months or even years).

Implementation of project-based technologies in a modern school requires compliance with the following requirements:
Identification of a topical problem for the project, the solution of which involves research based on the use of integrated
knowledge; Clear formulation of the purpose of the project; High theoretical, practical, cognitive significance of
the expected results of project activities; Establishing the structure and stages of project work; Setting time limits for
project implementation; Creating a situation of success for each project participant; Use of academic research methods
(Prokopenko, 2018, p. 206).

Students work on the project is implemented in the following stages:

Preparation (definition of the research problem, topic, goals and objectives of the project activity; hypothesis of
their solution; discussion of research methods).

Planning (analysis of the selected problem, development of an action plan, clarification of criteria for evaluating
the process and results of project activities, distribution of tasks (responsibilities) among project participants).
Research (collection of the necessary information, processing the information and finding solutions to
sub-problems).

Formulation of results and (or) conclusions (analysis of the received data; formulation of conclusions).
Evaluation of the process and results of work on the project (preparation of final results; summarizing, if
necessary, making the necessary adjustments, formulating final conclusions) (Dubiaha, p. 38).

Educators should be aware of the following typical problems that may arise in course of the introduction of project
technology in the educational process:

1) The use of this technology requires deep theoretical and practical knowledge, as well as creative thinking, on the
part of teachers, which not each of them may be prepared for.

2) Misalignment between a teacher's choice of the type of educational project and the set goals and objectives, which
may significantly reduce the motivation of project developers and negatively affect the level of their academic success.

3) Unclear structuring of the subject and definition of the range of problems for the development of an educational
project.

4) Participants in project activities may not fully understand the purpose, goals and objectives of the educational project,
and as a consequence, may not achieve the goal.

5) Participants may be unprepared for the educational project for various reasons, such as lack of theoretical knowledge,
complexity of the project, unwillingness to work in a team, etc.

6) Insufficient material and technical means of an institution may complicate the work on the project for its participants.

7) Lack of interaction between teachers to develop interdisciplinary projects.

8) Impossibility of using necessary computer technology, etc. (Prokopenko, 2018, p. 209).

Obviously, in order to ensure the success of the educational process, the above problems need to be mitigated in a
timely manner.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Pedagogical technologies may be perceived in three different dimensions, ranging from academic theory that
explores the most rational ways of learning, to system of tools, principles and regulations used in teaching, and
finally to actual learning process. Pedagogical technologies can be mobile, which makes them extremely effective
in the process of professional and pedagogical training of future primary school teachers. Significant importance
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of all participants in the educational process is a distinctive feature of these technologies, which equally includes
the personalities of teachers and students. For their successful functioning within a pedagogical system, all of the
system components need to be well-regulated and aligned. Modern pedagogical technologies arise of a synthesis of
pedagogical theory and practice. They blend together elements of traditional experience and innovations created by
the social progress and overall humanization and democratization of the society.
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NIArOTOBKA MAMBYTHIX YYUTEJNIB 3APYBDKHOI NNITEPATYPU
40 ®OPMYBAHHS B YYHIB NTPEAMETHUX KOMNETEHTHOCTEW

AHoTauiga. Ctatta npucssyeHa npobnemi niaroToBKM ManbyTHIX yunTenis 3apybixkHoi nitepatypy 40 GOPMYBaHHS B Y4HIB
NpeaMeTHUX KOMMNEeTeHTHOCTeN. CTBEPIKYETLCS, L0 Cyd4acHi YMOBW CYCMifIbHO-MOMITUYHOIO XWUTTS 3MiHUAM hOPMYNIOBaHHS
«QOCBITa Ha BCE XUTTS1» HA «OCBITa BNPOOOBX XUTTS». HeAoCTaTHbO OTpUMaTU «Garax 3HaHb» i 3a[10BOJIBHUTUCS HUM Ha3aBXau.
MaiibyTHilA yunTenb MNOBMHEH MNOCTIMHO 3aliMaTUCs CaMOPO3BMTKOM, BMBYATWU iHO3EeMHI MOBW, iHdOpMaLiliHi TexHonorii,
BMKOPUCTOBYBATU XYLOXHIO JiiTEpaTypy B HOBOMY PakypcCi: MepeoCMUCIIoUM HEOOXIOHICTb PO3BUTKY KOMMETEHTHOCTEN. Y
CTaTTi aKTyani30BaHO 3HAHHEBWWN, LOiSIbHICHWA, LIHHICHWIA KOMMOHEHTU, SKi CYKYNHO CTaHOBASATb MPEeOMETHI KOMMETEHTHOCTI
ManbyTHLOro daxisug. ABTopka NiOKPECIoe, WO CbOroAHi 3MIHIOIOTLCS METOAOMOrIYHI NiAX0AM A0 aHanidy XyaoXHLOro TBOPY,
YBMPA3HIOE 3MiHY METOZIB i MPUIAOMIB POBOTU Haf XYAOXHIM TBOPOM (YMTaHHS TBOPY, MOro aHasia, BUKOPUCTaHHS MOPIBHABHUX
XapakTEPUCTUK, XPOHOJIOMYHMX TabnuLb, NOTYHNX CXEM-KOHCMEKTIB, YNPOBAAKEHHS KOMMApaT1BHOMO aHani3dy TBOPY Ha ypokax
3apy6ixXHOI NiTepaTtypun, BUKOPUCTAHHS ayaioKHUIM, npe3eHTauii Towlo). CboroaHi TenekomyHikauii BigHMHSAIOTE BikHA B LUMPOKUIA
CBIiT unTaHHs. 3aBAaHHs neparora nonsrae B ToMy, WO6 3a POKM HaBYaHHS CHOPMYBATK KINOYOBI KOMMNETEHTHOCTI — HABYUTK
Y4HiB pobupatn HeoOXigHi BiLOMOCTI, OUHIOBATK iX SIKICTb, MPOSIBNSTA BUOIPKOBICTb Y MPOLIEC iX CNoXuBaHHi, GopmMyBaTu
BMiHHSA 3HAXOOMUTW HEeoOXiaHi AaHi.

MerTa cTatTi nonsirae B TomMy, Wo6 06rpyHTYBaTU AOCAIOHNLBKNA acnekT GOpPMyBaHHS HABMYOK PO3BUTKY YCHOrO MOBJIEHHS,
YMiHHS aHani3yBaTV NPeaMeTHI KOMMETEHTHOCTI B NPOLLECi BUBHEHHS 3apyDixkHOI niTepatypu.

Ons Toro, wo6 HaBuMTM MaBYTHIX yuuTeniB 3apybikHOI NiTepaTypu OpIEHTYBATUCS B OCOOMMBOCTSX XYAOXHIX TBOPIB,
iCTOPUYHOMY MepioAi iX HanMcaHHs, GiorpadiyHUMK BiZOMOCTAMU NPO MUTLB, NepenoBCiM HeobxiaHO fobpe 03HaANOMUTUCS
i3 YMHHOI NporpamMoto i3 3apybixkHOI NiTepaTypun, CKOHLEHTPYBATM CBOK yBary Ha rnoetanHoOMy OCBOEHHI BCiX ii CKnagHuKiB.
Ocob6nmBy yBary CKOHLEHTPYBATW Ha YCBIAOMJIEHHI MPUHUMNIB CKiagaHHs nporpamu i3 3apybikHOT niTepaTypy B CTapLUmx
knacax. ¥ 10-11 knacax posno4MHAETbCA HOBUI €Tan fitepaTypHOi OCBITU — TBOPYO-KPUTUYHE YMTaHHS, gke Oyae NoriyHum
NPOAOBXEHHSM NOMNEepPeHiX eTaniB BUBYEHHS XYOOXHiX TBOPIB.

KniouoBi cnoBa: npegmeTHa KOMMETEHTHICTb, 3apybixHa niTepatypa, cTaplli kaacu, ManbyTHi BuMTeni 3apybixHOI
niteparypu.

PREPARATION OF FUTURE TEACHERS OF FOREIGN LITERATURE
FOR THE FORMATION OF STUDENTS OF SUBJECT COMPETENCIES

Abstract. Extremely popular and important was the expression that we get knowledge for life. Modern conditions of socio-
political life have changed the wording “education for life” to “education as long as life”. It is not enough to get a "baggage of
knowledge” and be content with it. The pace of development of our life is so rapid that it is necessary to constantly engage
in self-development, study foreign languages, information technologies, use the experience and advice of works of art in a
new perspective: rethinking the need to develop competencies that we did not think about when reading literary works at
school or higher educational institution. Now we are paying attention to the knowledge component, the active component
and the value component. We read the work, identified the topic, idea, system of images, used comparative characteristics,
chronological tables. Then logical schemes began to appear-notes, comparative analysis, audiobooks, presentations.

Life shows that the requirements of the modern system and new approaches to the development of education are due to
the fact that in a modern integrated community, both schoolchildren and students can no longer study in isolation, limiting
themselves to a traditional rather closed society: teachers, friends, family.

Telecommunications open windows to the wider world. Students get access to the richest information resources of
networks, the opportunity to choose the necessary material in addition to what is available in the textbook.

The task of the teacher is to form key competencies over the years of training-to teach students to select the necessary
information, evaluate their quality, show selectivity in their consumption, form the ability to find the required data.

As a rule, in the process of learning, students form, first of all, empirical thinking, concepts are presented in a ready-to-
memorize form, the process of their formation is not conscious, students do not master a method of action that would allow
them to independently apply knowledge in practice.

The purpose of the article is to consider the communicative aspect of the formation of oral speech development skills, the
ability to analyze the artistic component of literature, the active component and the value component of learning.
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In order to train future teachers of foreign literature in subject competencies, first of all it is necessary to get well
acquainted with the Program on Foreign literature, focus on the gradual development of all components. It is necessary to
understand the principle of drawing up a Program on foreign literature for grades 10-11. In grades 10-11, a new stage of
literary education begins — creative and critical reading, which will be a logical continuation of the previous stages.

Keywords: subject competence, foreign literature, senior classes, future teachers of foreign literature.

INTRODUCTION

The problem formulation. According to the concept of the new Ukrainian school, students of general education
institutions should not only master the content of disciplines, but first of all acquire the necessary skills and abilities for
life in society, which are important for the comprehensive development of the individual, its further formation, moral
and professional growth. Competence is a dynamic combination of knowledge, skills and practical skills, ways of
thinking, professional, ideological and civic qualities, moral and ethical values, which determines the ability of a person
to successfully carry out professional and further educational activities and is the result of training at a certain level
of Education (National Educational glossary, 2014). Competence is the acquired realization abilities of an individual to
work effectively.

The competence approach, which is the basis of the concept of the new Ukrainian school, consists in preparing
students for modern life and future activities, in purposefully forming their key and subject competencies (Foreign
literature. Program for grades, 2017, p. 3).

The methodology of teaching foreign literature as a pedagogical science is a subject that directs the social process
of educational training of schoolchildren in the classroom. The social significance of methods of teaching literature is
due to the fact that they are considered an integral part of the educational process in the school as a whole, so the
method is closely related to didactics, which develops a general theory and general principles of teaching.

The competence approach, which is the basis of the concept of the new Ukrainian school, is to prepare
students for modern life and future activities, in the purposeful formation of key and subject competencies in them
(Miroshnychenko, 2000, p. 124).

The methodology of teaching literature is closely related to literary studies, methodology, theory and history of
literature. This connection is manifested in determining the purpose, content, and structure of the literature course.

The methodology of literature also influences teaching methods. The technique is also related to aesthetics. In
the process of studying literature, philosophical, ethical, historical, and linguistic issues are also raised. In solving a
number of problems, the method of teaching literature also faces psychology. This connection is manifested in two
ways: it is the psychology of moral development of students, their upbringing.

Analysis of recent research and publications. Scientists-methodologists, literary critics M. Zhulinsky, G. Gukovsky,
E. llyin, N. Voloshina, L. Miroshnichenko, O. Pronkevich, B. Stepanishin, E. Shapovalova devoted their research to topical
problems of methods of teaching literature, the issue of improving the professional competence of a word teacher.
According to G. Gukovsky, a real literature teacher should have the following qualities and properties: a developed aesthetic
sensitivity, a high level of associative thinking, a sense of the beauty of poetic reflection: "he should feel the artistic word,
the material and image of literature with all his being — thought and hearing, imagination and physical, motor (articulatory)
sense, he should see through it, and then from the bowels of the word, from the depth of the verbal structure, the whole
completeness of the idea will arise for him" (Hukovs'kyy, H. A.,1966, P. 24). Famous scientists V. Stoyunin, V. Vodovozov,
V. Ostrogorsky, F. Buslaev, H. Alchevskaya, T. Lubenets were ardent propagandists of the art of speech as a means of
public, civil and aesthetic education.

AIM AND TASKS OF THE RESEARCH WORK. The purpose of the article is to substantiate the research aspect
of the formation of oral speech development skills, the ability to analyze the subject competencies of foreign literature
and prepare future teachers of foreign literature for the effective formation of students ' subject competencies.

RESEARCH METHODS

The methodological basis of the research consists of scientific and theoretical aspects, analysis of psychological
and pedagogical, professional literature on the research topic; empirical: generalization of pedagogical experience;
observation and analysis of lessons taking into account the problem under study.

RESULTS OF THE RESEARCH

The lesson is the primary basis of the entire educational process at school, an inexhaustible source that helps students
comprehend knowledge. The person of Tomorrow is formed in the lesson, so being a teacher is not only a high honor and
duty, but also a great responsibility. Today, much is said about the innovations of school education, often forgetting that
this is not an abstract concept, but an ordinary, concrete work. The school day is a creative search, solving questions: how
to make lessons and extracurricular activities truly educational. What should be a modern lesson? What helps you improve
your work, make it better and more efficient? (Miroshnychenko, 2000, p. 98).

Unusual, creative lessons are of great importance in modern lessons of Foreign Literature: lessons-debates, lessons-
seminars, lessons-compositions, lessons-excursions, game-type lessons, press conferences and much more. Any lesson
that has something original or outstanding is classified as non-standard. Identifying such originality becomes the most
important thing for many teachers.

In the course of solving the problems of the course of foreign literature, logical schemes and lesson notes are studied,
there is a focus on emotional forms of assimilation of program material, traditional and innovative teaching methods and
technologies are used. For students in grades 10-11, a more in-depth analysis of literary texts is used, where the main
focus is on creative and analytical reading of texts, which is a purposeful continuation of the work that was offered in
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secondary classes. It should also be noted that special attention is paid to the study of literary theory, which contributes to
the development of the literary direction of Foreign Literature lessons (Voloshyna, 2002, p. 34).

For example, when studying the work of Dante Alighieri in the 10th grade, the teacher focuses on the features of
the structure of the “Divine Comedy”, comparing its model with the Bible. The world concept is presented to students
through philosophical perception. Using the reproductive method, the teacher has an excellent opportunity to conduct
intersubject communication, emphasizing historicism, psychologism and highlighting the socio-economic state of Italy in
the XIlI century.

Psychology and methodology are not related sciences in the plane of study: pedagogical psychology studies the mental
life of children; methodology is the pedagogical process of learning as a social phenomenon, students ' assimilation of the
range of knowledge, general and literary development, formation of skills and abilities (Shapovalova, 1982, p. 36).

The pedagogical process at school is a very complex phenomenon, in which the educational work of teachers and
the educational work of students in different subjects are interconnected. Therefore, the methodology of each subject
should study the relationships of different, especially close subjects: language, literature, history, music, and Fine Arts.
The structure of each science reflects the structure of the subject of its study. The structure of the literature methodology
reflects the process of teaching literature at school. The main elements of this process are: learning goals, learning
process, teacher, student. Learning goals influence the selection of material and the system of its organization in the
educational process; the subject dictates the system and methods of its teaching by the teacher; the teacher's activity
forms the knowledge, skills and abilities of students.

Purpose of studying foreign literature in high school — the development of key and subject competencies of students
in the process of reading, encouraging students to expand the circle of reading, comprehending the spiritual value and
understanding of the poetics of literary works of different eras and countries, deepening the cultural and cognitive interests
of students, their awareness of the exclusive role of fiction in the modern world, educating students to respect the cultural
achievements of their and other peoples, the formation of a creative personality of a citizen of Ukraine with a high level of
general culture, humanistic worldview, active life position, national consciousness (Miroshnychenko, 2000, p. 146).

The methodology of teaching foreign literature develops problems, goals and objectives of the literature course that
should meet the educational and educational tasks of the school, the requirements of scientific knowledge and the age
characteristics of students. The methodology guides the creation of standard programs, which indicate the works to be
studied; defines the range of classroom and extracurricular reading at different stages of training; developed a system of
knowledge and skills in the theory and history of literature and a system for the development of oral and written coherent
speech, outlined intersubject connections.

The program for grades 10-11 is based on a combination of the following approaches: chronological (historical and
literary); concentric (expansion and deepening of previously known material); genre-thematic (relevant topics for young
people, genres); multicultural (presentation of the most striking literary phenomena of different times and peoples in the
context of culture, dialogue of cultures in time.

The methodology also develops the problem of textbooks and manuals, the problem of visibility and the use of technical
teaching tools. The methodology, like didactics, distinguishes the following forms of Organization of the educational process:
lesson, elective classes, extracurricular and extracurricular activities (clubs, excursions, literary evenings, exhibitions, etc.).

The issue of professional training of a literature teacher, his creative laboratory, and his profile as a specialist is also of
crucial importance.

It is necessary to distinguish between practical study of the learning process by the teacher to improve personal skills,
study in order to develop the theory of methodology, and improve the practice of teaching in general. Facts are evidentiary
if they can be reproduced under certain or similar conditions, if with sufficient persuasiveness the researcher can prove the
real connections of these facts with these conditions, if causal relationships are established.

The most common are the following research methods: the cross-section method, or the method of mass simultaneous
survey; the method of purposeful observation contributes to a detailed study of the course of the pedagogical process, in
accordance with the problem and hypothesis set by researchers, the method of natural experiment (close to the method of
observations); laboratory experiment.

Methods of observation and experiment require preliminary and further theoretical work (Rozman, & Tonkoshkurova,
2020, p.4).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Focusing on the formation of information competence: proficiency in working with various sources of information
— books, textbooks, reference books, encyclopedias, catalogs, dictionaries, CD-ROMs, the Internet; the ability to
independently search, extract, systematize, analyze and select information necessary for solving educational problems,
organize, transform, store and transmit it; apply modern information technologies to solve educational problems - the
teacher gives students the opportunity to use the research method of teaching and deeper mastering of literary works
(Voloshyna, 2002, p. 35).

Using the introduction of flexible skills, high school students develop communicative competence: work in a group,
team; the ability to make independent decisions and act clearly and correctly in communication situations. This form
of work helps to master different types of speech activity (monologue, dialogue, reading, writing, oral communication,
be able to ask questions, and conduct a dialogue correctly.

To assert one's individuality, personal competence is formed: assimilation of ways of spiritual and intellectual
self-development; formation of psychological literacy, culture of thinking and behavior. Today, society needs a
creative person who is able to raise new problems, find high-quality solutions in conditions of multiple choices, and
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have independence in judgment. Reforms in the modern education system are closely linked to deep educational
training, the formation of a fully developed and highly moral personality capable of self-realization and self-
expression, psychological and social adaptation. It is clear that the educational process today needs to be built from
the perspective of developing learning, taking into account the creative nature of various abilities of young people
and their personal development. Scientists and teachers are looking for ways to improve the effectiveness of the
educational process. The result of teaching students in educational institutions is directly proportional to the level of
assimilation of theoretical and practical aspects of studying at the University.
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®OPMYBAHHSA KOrHITUBHOI THYYKOCTI
AK BA30OBOI KOMMNETEHTHOCTI MAUBYTHbOI'O NEOAIOTA:
HAYKOBO-TEOPETUYHE OBIrPYHTYBAHHA NPOBJIEMU

AHoTauiqa. Y cTatTi B pycni AMckypcy 3apyOiXkHMX i YKpPaiHCbKMX BYEHUX 3LiNCHEHO HAayKOBO-TEOPETUYHE OOI'pYHTYBAHHS
npo6nemun GopMyBaHHS KOFHITUBHOI FHYYKOCTi 9K NPOdECiAHOT KOMNETEHTHOCTI ManbyTHIX neaaroris.

[MokasaHo, WO KOrHITUBHA FHY4YKICTb NPegMeTHO BUBYAETLCS B MCUXO0NOrii, dinocodii, KNiHiYHIN MeguLUmHi, MEeHEeKMEHTI,
neparoriui, KibepHeTULj, iHLWKX rany3sax 3HaHb. BM3HaYeHO CYTHICTb «OMO3ULiAHOMO» A0 Hel KOrHiTMBHOI perigHocTi. Po3kpuTo
3micT cdopmoBaHoi Ha noyatky XXI CT. Teopii KOrHITMBHOI rHy4KOCTi. i NpeacTaBHUKM KPUTWKYIOTb «TpaamLIiiiHy» Moaens
OCBITK §K «MiHiHY», 60 iHdbOpMaLis B Hili NOJAETLCS B NOrYHOMY, MOCNIAOBHOMY CTPYKTYPOBaHOMY BUrnsai. ToMy BoHa He
BIZNOBIAAE CYCNiNIbHUM BUKNUKaM Ta noTpebam nigroToBKM CydacHOro daxisus, SkuiA Mae LWBWMOKO ajanTyBaTUCSH OO HOBUX
couiaibHMX YMOB Ta BUMOT NefaroridyHoi AignbHOCTI.

3’AcoBaHO CYTHICTb NPOQECIAHOI KOMMETEHTHOCTI MabyTHLOro BYMTENS, ii OCHOBHMX CTPYKTYPHUX KOMIMOHEHTIB Ta
neparoriyHMX yMoB peanisauji.

BusHayeHO i cxapakTepu3oBaHO Y4OTUPU OCHOBHI KOMMOHEHTU KOMHITUBHOI THYYKOCTI 9K NPOdecinHOi KOMMNETEeHTHOCTI
ManbyTHix neparoris: 1) KOrHITMBHI 34i6GHOCTI (BONOAIHHA NCMX0di3ioNoriYHUMM | peuenTUBHUMWN 34aTHOCTAMM i 3AiIBHOCTAMM
LLOAO aeKBaTHOr0 PO3YMiHHSI Cy4aCHMX CYCMiNbHUX M OCBITHIX BUKWKIB); 2) aganTaTuBHI 3A4iOHOCTI (WBMAKa aganTauia oo
Pi3HMX XUTTEBMX OOCTaBWMH, afeKBaTHA MOBEiHKA 3@ PI3HUX CUTyaLiii); 3) FHY4YKiCTb MUCNEHHS (aaeKkBaTHE CPURHATTS i
pearyBaHHs Ha 3MiHM B NPOdECINHOMY i coujanbHOMY cepenoBuLi); 4) eMOUiHa THYYKICTb Y «BY3bKOMY» CEHCi O3Ha4vae
LIHHICHO-eMOLLIiHE CAPUAHATTA peanin NPodecinHOro Ta COLianbHOrO XWUTTS; CMOKINHE, TONepaHTHe pearyBaHHa Ha
crneundivHi BUSIBU NoBeniHKM 3400yBadiB OCBIiTU, Koner no poboTi ToLwo.

KntouyoBi cnoBa: KOrHiTMBHa THy4kiCTb, MpodeciiHa KOMMETEeHTHICTb MaliByTHbOro BYMTENS, KOrHITMBHI 3Ai6HOCTI,
afanTaTuBHI 30i6HOCTI, FTHYYKICTb MUCTIEHHS.

FORMATION COGNITIVE FLEXIBILITY
AS A BASIC COMPETENCE OF A FUTURE TEACHER:
SCIENTIFIC AND THEORETICAL SUBSTANTIATION THIS PROBLEM

Abstract. In the article, in line with the discourse of foreign and Ukrainian scientists, a scientific and theoretical
substantiation the problem of forming cognitive flexibility as a professional competence future teachers is made.

It is shown that cognitive flexibility is studied in psychology, philosophy, clinical medicine, management, pedagogy,
cybernetics and other fields of knowledge. The content of the formed beginning of the XXI century is revealed. theory of
cognitive flexibility. Its representatives criticize the "traditional” model of education as "linear”, because the information in it
is presented in a logical, consistent structured form. Therefore, it does not meet modern social challenges and the needs of
training a modern specialist who must quickly adapt to new requirements of pedagogical activity.

The essence of professional competence of the future teacher, its main structural components and pedagogical conditions
of realization are found out.Four main components of cognitive flexibility as a professional competence future teachers are
identified and characterized: 1) cognitive abilities (possession of psychophysiological and receptive abilities and abilities for
adequate understanding of modern social and educational challenges); 2) adaptive abilities (quick adaptation to different
life circumstances); 3) flexibility of thinking (adequate response to changes in the professional and social environment); 4)
emotional flexibility in the "narrow™ sense (value-emotional perception of the realities of professional and social life; tolerant
response to specific behaviors of students, colleagues).

Keywords: cognitive flexibility, professional competence of the future teacher, cognitive abilities, adaptive abilities, flexibility of
thinking.

INTRODUCTION

The problem formulation. In 2016 the World Economic Forum in Davos presented the results of a study which
aimed to determine the 35 most requested basic skills among the competencies of the XXI century. The results
were based on a survey of about 13 million people who worked in 2,500 campaigns in 9 leading industries, including
education, in 13 countries: China, India, the United States, Brazil, Japan, Mexico, Germany, France and others. Here
are the TOP-10 competencies: complex problem solving, critical thinking, creativity, people management, coordinating
with others, judgment and decision-making, service orientation, negotiation, cognitive flexibility (Global Challenge
Insight Report, 2016). The Davos Forum in 2020 stated that the formation of these skills should become a compass
for the development of educational policy and learning in all countries of the world (World Economic Forum, 2020).

Among these competencies, cognitive flexibility (CF) acquires special significance for the personal and professional
formation of the future teacher. On the one hand, it largely integrates the knowledge, skills, experience, personal
qualities of all the above TOP-10 competencies. On the other hand, it was found that CF organically meets the
requirements of professional competence of a teacher in today's complex, changing, filled with numerous challenges
and threats world.

This formulation of the problem highlights the need for substantive scientific and theoretical justification of SF as a
basic competence of future teachers, because in modern educational documents of Ukraine, which define the basic
norms and requirements of their training, this competence is not yet given due importance.
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Analysis of recent research and publications. This problem should be studied in parallel in two areas related to the
formation of cognitive flexibility and professional competence future teachers.

In foreign and Ukrainian discourse, cognitive flexibility is seen as an interdisciplinary phenomenon. This was due to
various vectors of her research. The fundamental foundations of the study of SF were laid by the Swiss psychologist and
philosopher J. Piaget, who showed man as an active, dynamic and creative person, in his development he goes through
a series of complex stages that shape and change his intellectual potential and mental attitudes. Foreign scientists study
SF at the intersection of philosophy, psychology, physiology and other fields of knowledge in the projection of elucidating
the role and place of man in the modern world and its adaptation to new challenges of modern civilization (RL Coulson,
PJ Feltovich, MJ Jacobson, W. Keller, RJ Spiro and others). In the post-Soviet, in particular Ukrainian scientific space, this
phenomenon is studied mainly in terms of age psychology, which reflects the understanding of the peculiarities of thinking,
human behavior at certain stages of its formation (L. Baletska, M. Vartytsky, E. Galazhynsky, N. Guz, Y. Kulyutkina, N.
Menchynska, J. Ponomareva, G. Sukhobska, V. Sheiko, etc.).

The problem of professional competence is studied comprehensively in the areas of finding effective approaches to
determining the goals of education and ways to achieve them (V. Andrushchenko, G. Ball, V. Bibler, E. Bondarevskaya, O.
Gazman, B. Gershunsky, N. Nychkalo, S. Sysoeva , L. Khomych and others); substantiation mechanisms of preparation
the future teacher as the subjectpedagogical activity (G. Aksonova, R. Asadullin, E. Volkova, N. Grigorieva, V. Zhornova,
N. Nikitina, N. Solovyova); formation of general and professional competence of a teacher (M. Vilensky, V. Hrynyova, E.
Hryshyn, etc.); development of his personal, creative, professional potential (I. Bogdanova, N. Kichuk, L. Kondrashova, Z.
Kurland, A. Linenko, N. Postalyuk, T. Rudenko, etc.). However, in the scientific literature the problem of formation cognitive
flexibility as a basic professional competence future teachers is insufficiently substantiated.

THE PURPOSE OF THE RESEARCH - npoaHanidyBaTu 3arafbHi MeTOOM AOCHIOXKEHHS CTpaTeriin NO3ULiOHYBaHHS
NPOoBigHMX yHiBepcuTeTiB 3axigHoi €sponu.

THE AIM AND RESEARCH TASKS

Scientific and theoretical substantiation the phenomenon of cognitive flexibility as a basic competence of
professional training future teachers.

RESULTS OF THE RESEARCH

Cognitive flexibility is a complex, multilevel social phenomenon. This phenomenon is studied at the interdisciplinary level
in terms of psychology, philosophy, clinical medicine, management, pedagogy and other fields of knowledge.

As a theoretical construct, CF originated in the psychology, which made a major contribution to its development. From
the standpoint of this science, it is interpreted as the mental ability to switch from one thought to another and reflect on
several things at once; as the ability to adapt thinking or attention in response to changing circumstances, goals, and / or
external stimuli (Martin & Rubin, 1995; Scott, 1962). The first psychological experimental studies were aimed at finding out
how the flexibility of cognitive abilities provides the solution of multiple "cognitively complex” problems (Scott, 1962).

Cognitive neurobiology considers CF as a manifestation of human brain activity. From the standpoint of this science CF
is a crucial human ability allowing efficient adaptation to changing task challenges. Based on FMRI (functional magnetic
resonance imaging), the researchers identified parts of the brain that respond to and regulate cognitive flexibility.
Extrapolating this data to the realm of social life, they argue that "juggling multiple tasks simultaneously” is a commonplace
and amplified by a wireless network. Although the potential of CF has natural physiological limitations, it can be significantly
improved through targeted exercise and training (Leber et al, 2008).

Age physiology shows that the formation of CF begins in childhood, moreover it is regularly practiced under different
circumstances and ends at about 20 years of age. From the standpoint of this science, CF is seen as the ability to switch
attention from one subject to another, to make choices, to make alternative decisions. These abilities can be improved in
the process of performing special exercises and tasks (Miyake et al, 2000).

In philosophy, the flexibility of thinking is considered through the prism of the categories "intelligence”, "mind”,
"cognition”. lts genesis is linked to the teachings of Plato and Aristotle on the "intelligent individual principle” and
Democritus on a human being as a creature with mental flexibility. The study of the flexibility of thinking is traced through
the evolution of philosophical ideas about the structure of knowledge of the world. It is associated with epoch-making
discoveries in the development of natural sciences and humanities of the XVIII - XX centuries (Chenyshev, 1981).

From the standpoint of cybernetics, CF is seen as a part with a "small range of capabilities” that allows you to control
the entire system. An example is a boat. Its steering wheel, which rotates in a limited range, allows you to control all
directions (Flemming, 1996).

The emergence of CR is associated with the nature of the human brain, which tries to reduce uncertainty and therefore
seeks stability. It is manifested in the individual's desire to avoid change, novelty, to maintain the usual way of thinking, old
patterns of behavior. However, this method of adaptation to the environment is ineffective. A typical manifestation of CR
is perseveration, which is expressed in the repetition of actions, duplication of operations that were effective before or in
similar situations, but do not work under current conditions, inhibit the achievement of new goals (Kholodnaya, 2004; Scott,
1962; Shapiro, 1981).

At the beginning of the XXI century it was formed the Cognitive Flexibility Theory (CFTh), which is considered as
a multilevel system that encompasses a body of knowledge about the phenomenon of CF. Education as its important
component has been actively studied since the 1990s, so we will find out its essential aspects from the perspective of our
study.
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CFTh adherents criticize the "traditional” model of education as "linear” because the information is presented in a
logical, consistent structured form. The design of such training is reflected in school textbooks. However, as the amount
of material increases, both its complexity and unstructuredness increase. Therefore, traditional linear learning loses its
effectiveness because it cannot reflect different alternative views, does not allow to choose information, does not develop
creative thinking (Boger-Mehall, 1996).

At the beginning of the XXI century CFTh's educational paradigm has evolved in line with the new challenges of a
globalized society. Its cornerstones of "openness” and "flexibility” are defined as the basis for organizing the learning
process. It is claimed that learning according to the system of "ready knowledge presented in closed structures” limits
the process of cognition, leads to "reductive prejudices”, simplifies understanding of the world and does not allow to
comprehend its diversity, projects uniformity of thinking and rigidity of action. Meanwhile life and work in the modern world
are becoming increasingly complex, so the application of knowledge in it requires CF. This involves creating a learning
environment based on hypertext, which allows you to form "complex, open, flexible habits of mind”, creates opportunities
for selection of knowledge and facts, their creative interpretation and free human development (Spiro et al, 1991; Spiro, &
Collins, 2006).

At the beginning of the XXI century in pedagogical science and the system higher education the problem of formation
and increase the level professional competence of the future teacher became actual. It has received a proper legal
justification, a comprehensive scientific and theoretical understanding. The Law of Ukraine "On Higher Education” interprets
competence as a dynamic combination of knowledge, skills and practical skills, ways of thinking, professional, ideological
and civic qualities, moral and ethical values, which determines a person's ability to successfully carry out professional and
further educational activities and is the result of learning at a certain level of higher education (Law of Ukraine, 2014).

The content of the professional competence of a teacher, scientists include such components as knowledge of
the subject, teaching methods, pedagogy and psychology; professional self-awareness; individual-typical features;
professionally significant qualities (Zyazyun, 2008). The structure of professional teacher competence distinguishes the
following elements: special competence in the field of education; methodical competence in the field of formation of
knowledge, skills, abilities; psychological and pedagogical competence in the field of motives, abilities, orientation
(Professional pedagogical education, 2011, p. 76).

Successful training of future teachers to master professional competence can be carried out by creating the necessary
pedagogical conditions: motivation for future pedagogical activities; implementation of the activity approach in the
organization the basic forms of training; organization formation process of professional skills future teachers at the creative
level (Professional pedagogical education, 2011).

It is important for our study to understand the problem of professional competence in line with the main aspects of
the formation cognitive flexibility. In particular, it is a question of preparation the future expert who is capable: to model
educational process according to the next public challenges; think creatively and quickly generate and implement new
ideas and technologies in the learning process; constantly study and implement the needs and requests of students. This
provides the acquisition holistic experience in the effective solution of professional and life problems, the performance of
functions related to various social roles. Based on the essence and content of the theory of cognitive flexibility and the
tasks and requirements of training future teachers, we can identify four main components of the formation of SF as their
professional competence. Let's characterize their essence.

The first component is cognitive abilities, which include memory, psychophysiological and receptive abilities and the
ability to adequately perceive and understand modern social and educational challenges posed by globalization, the dynamic
development of innovative technologies, the threats posed by the pandemic. , interests and aspirations of students, etc.

The second component is adaptive abilities, closely related to the first. Their formation also involves rapid adaptation to
various life circumstances; adequate behavior in various situations that occur in the educational process and professional
and interpersonal relationships; rapid psycho-emotional adaptability due to the nature of interpersonal relationships; the
ability to easily change behavior, the nature of relationships, activities in accordance with changes in the socio-cultural
situation; the ability to quickly and painlessly tolerate mistakes and changes in plans, to put yourself in the place of another
person, to reach understanding and joint agreements, to avoid conflicts.

The third component is flexibility of thinking. It involves a conscious perception of socio-cultural diversity, an adequate
response to changes in the professional and social environment; the perception that all ideas, views, beliefs are equally
important as variants of human experience; understanding of various dimensions of the realities of professional relations,
views, including assessments of learning outcomes; understanding of causal changes in the social environment and
professional relations; Possession of general systemic frameworks of thinking and ways processing and analysis
of information, which allow to adequately communicate in certain situations of social and professional interaction and
effectively solve related tasks and problems.

The fourth component is emotional flexibility in its "narrow™ sense. It is about the value-emotional perception the
realities of professional and social life; calm, tolerant response to specific manifestations students behavior, colleagues,
parents representatives of various institutions, etc.; empathy for people in need of social support and assistance; adequate
behavior in various conflict situations; maintaining balance and tolerance in disputes of a personal and professional nature.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The issue of formation of cognitive flexibility and professional competence of the future teacher has received a
comprehensive justification in various fields of knowledge. Scientific evidence shows that these phenomena have a
common substantive basis and suggests that CF is an important component of the professional competence of the
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future teacher. Understanding should stimulate appropriate adjustments to the regulations that determine the content
and nature of teacher training in higher education institutions of Ukraine.

The subject of further research should be the conduct of experimental work on the formation of CF as an important
component of the professional competence of the future teacher.
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BUKOPUCTAHHS IHTEPHET-PECYPCIB Y NPO®ECIAHIA NIATOTOBL|
MAMUBYTHIX NMEAAroriB 3A ymos oUCTAHLUINHOIO HAB4HAHH4

AHoTauia. Y crtartTi 06rpyHTOBaHO akTyanbHiCTb nNpobnemu npodeciinHoi NiarotoBkn MaibyTHIX neparoris B ymMoBax
OMCTaHUIAHOMO HaBYaHHS, a TakoX HeoOXigHiCTb uMdpoBOi TpaHcHopMaLii OCBITK, OpraHisauji OCBITHBOrO Mpouecy 3
YNPOBaLKEHHAM iHHOBAUiMHMX Ta LMGPOBUX TEXHOSOTIN.

3’dcoBaHo, WO iHbopMaTM3aLis Cy4acHOro CycnifibCTBa CNpUSE nonynapuaadii iHTEpHeT-pecypciB, sKi BUKOPUCTOBYIOTb Y
OCBITHBOMY NPOLLECI 3aKNaAiB BULLOT OCBITU. OBIPYHTOBAHO, L0 Cy4acHWI Negaror MOBMHEH OPIEHTYBATMCS B iHPOpMaLLiiHOMY
NPOCTOPi, oAepxXyBaTn iHGOpPMAaLilD, fka € OCHOBHUM PecypcoM umdpoBOi OCBITW, Ta OnNepyeBaTM HEK BiANOBIOHO 00
BNnacHMx notpeb i BuUMor npodeciiiHoi OisnbHOCTI; BUKOPMUCTOBYBATU IHTEPHET-TEXHOSOri, fokanbHi Mepexi; po3pobnaTu
BNIACHi €NEeKTPOHHI NPOAYKTW; MA€E OBOJIOAITU HOBUMW 3HAHHAMW i BMIHHAMM, LLO AONOMOXYTb KOM@OPTHO MNpauioBaty Ta
6YTM KOHKYPEHTOCMPOMOXHMM B OCBITHBOMY NMPOCTOPI iHbOpMaLiHOro cycninbcTea. BapTo 3a3HaunTi, WO BUKOPUCTOBYOUM
nepcoHasbHi OCBITHI Be6-pecypcy MoxHa CyTTEBO MiABULLMTU edeKTUBHICTb OCBITHBOIrO MPOLIECY, aKTMBI3yBaT! HaBYasIbHO-
nisHaBanbHy Ta CaMOCTIHY AOisNbHICTL 3000yBayiB BULLIOI OCBIiTW, OpraHidyBaTu SKiCHY NPOdEeciiHy NiarotoBky B yMOBax
ONCTAHLUINHOIO HaBYaHHS.

3p0o6IEHO BUCHOBKW, LLO BUKOPUCTAHHS iHTEPHET-PECYPCIB CNPUSE THYYKOCTI OCBITHBOrO MpOLEecy Yy 3aknagax BULLOi
OCBITHY, Bigobpaxae cy4acHy napaamrmy po3BUTKY CYCMiNbCTBa, MOCUIIIOE MOTUBALLIO Y MaliOyTHIX neaarorie 0 CaMOOCBITH i
CaMOPO3BUTKY, CNPUSE AOCATHEHHIO HOBMX OCBITHIX pPe3yfbTaTiB, agekBaTHUX BUMOramM LundpoBoro cycniiibCcTaa.

KniouoBi cnoBa: npodeciiiHa nigrotoska, 3406yBadi BULLIOI OCBITU, AWCTaHLIHE HABYAHHS, IHTEPHET-PECYPCH.

USE OF INTERNET RESOURCES IN FUTURE TEACHERS' PROFESSIONAL
TRAINING IN THE DISTANCE LEARNING CONDITIONS

Abstract. The article substantiates the urgency of future teachers professional training problem in distance learning
conditions, as well as the need for education digital transformation, educational process organization the with the introduction
of innovative and digital technologies.
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It was found that the informatization of modern society contributes to the popularization of Internet resources used in
the educational process of higher education institutions. It is substantiated that the modern teacher should navigate in the
information space, receive information, which is the main resource of digital education, and operate it in accordance with
their own needs and requirements of professional activity; use Internet technologies, local networks; develop their own
electronic products; must acquire new knowledge and skills that will help to work comfortably and be competitive in the
educational space of the information society. It should be noted that usage of personal educational web resources can
significantly increase the efficiency of the educational process, intensify educational-cognitive and independent activities the
applicants for higher education and organize quality training in distance learning conditions.

It should be noted that usage of personal educational web resources can significantly increase the efficiency of the
educational process, intensify educational-cognitive and independent activities the applicants for higher education and
organize quality training in distance learning conditions.

Keywords: professional training, applicants for higher education, distance learning, Internet resources.

INTRODUCTION

The problem formulation. Society digitalization has become one of the main trends in the labor market. The
Concept of Digital Economy Development and Society of Ukraine for 2018-2020 (Concept of Digital Economy
Development and Society of Ukraine for 2018-2020) states that digitalization is the saturation of the physical world
with electronic-digital devices, tools, systems and setting the electronic-communication exchange between them,
which makes possible integrated interaction of virtual and physical, i.e. creates cyber physical space.

More attention to the problem of higher education digitalization began to be paid during the pandemic caused
by the spread of coronavirus infection and the transition of higher education institutions to distance and blended
learning. In view of this, an important component of HEI educational process should be the provision of appropriate
organizational and pedagogical conditions that contribute to the training of a competent specialist focused on
innovative professional activities in the digital transformation of education. After all, in the process of professional
training higher education applicants there must be formed basic life and professional competencies in accordance
with the needs of the labor market, the ability to study in distance and blended learning, the ability to operate with
information available on the Internet.

Analysis of recent research and publications. Many modern foreign and domestic scientists pay attention to the
problems of using Internet resources in the educational process. Some aspects of future teachers training problem for
professional activity in the context of society digitalization are revealed in the works of domestic and foreign scientists.
Informatization of education, as well as the integration of information and communication technologies in the educational
process is presented in studies: V. Bykov, K. Vlasenko, |. Gerasymenko, A. Gurzhii, M. Zhaldak, Y. Zaporozhchenko,
S. Semeriakov, O. Spivakovskii, O Spirin, etc. P. Bespalov, V. Bykov, V. Vember, A. Gurzhii, O. Elizarov, M. Zhaldak, A.
Kocharian and others studied the issues of IT specialists general competencies formation. The problem of of teachers
digital competence formation is actualized by V. Bykov, D. Galkin, B. Hirsh, G. Kryber, R. Martin, L. Manovych, O. Ovcharuk,
0. Spirin and others.

THE PURPOSE OF THE RESEARCH is to analyze and identify the educational opportunities of Internet resources
that expediently should be used in future teachers training in conditions of distance learning.

RESULTS OF THE RESEARCH

The modern educational process is difficult to imagine without access to the Internet. Transformation processes in the
higher education system, the social order of the labor market encourage the revision of certain established views on the
goals and objectives of future teachers training during distance learning.

Note that distance education means well-organized and controlled self-education using computer technology and
communication networks. Distance learning can occur synchronously or asynchronously. Synchronous format involves
collaboration between a teacher and students in real time through video, audio or chat communication. With the help of the
asynchronous mode of study, applicants for higher education work at their own pace and at a time convenient for them.
The main task of the teacher is to provide students with clear instructions and deadlines. For example, at the Vasyl Stefanyk
Precarpathian National University, teachers provide an effective distance learning process during the COVID-19 pandemic.
It is worth noting that the university has been operating a distance learning system for several years on the platform
d-learn.pnu.edu.ua, which was previously used to organize independent work of full-time and part-time students. Training
materials are available at any time on this platform. There is a constant relationship between students and teachers.

The need for digital transformations in higher education is defined in legal documents, namely: Laws "On Higher
Education™; decrees of the President of Ukraine "On measures to improve the system of higher education in Ukraine”,
"On measures to develop the national component of the global information network Internet and ensure wide access
to this network in Ukraine”, "On the National Strategy for the Development of Education in Ukraine for the period up to
2021"; Concepts of development of digital economy and society of Ukraine for 2018—-2020; regulations on electronic
educational resources, the National Strategy for the Development of Education in Ukraine for 2012-2021 (2014); Concepts
of pedagogical education development (2018). By the way, in 2020, under conditions of quarantine, higher education
institutions were forced to enter the digital education environment.

Experience shows that modern specialists must navigate in the information space, obtain information that is the main
resource of digital education, and operate it in accordance with their own needs and requirements of professional activity
(create text documents, tables, figures, diagrams, presentations; use Internet technologies, local networks; develop their
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own electronic products (electronic textbooks, training programs, demonstration material); must acquire new knowledge
and skills that will help to work comfortably and be competitive in the educational space of the information society. After
all, learning on the principle of "know everything" is replaced by the principle of "know how to learn throughout life and
become self-fulfilling and competitive”, and work with information on the principles of "memorization” is gradually losing
meaning due to the development of the Internet as a global source of information. Thus, not only knowledge but also digital
skills of the 21st century, including media literacy and information skills, are becoming important.

Today, the Internet is a center of potential educational resources, which provides all participants in the educational
process with unlimited opportunities to access any information. It is well known that Internet resources are educational
resources that are located in the web space of the Internet (web pages, websites, web portals, etc.). Using personal
educational web resources can significantly increase the efficiency of the educational process, enhance the educational-
cognitive and independent activities of applicants for higher education and organize distance learning without the use of
specialized systems such as Google Classroom and Moodle.

Researchers of Internet resources are divided into the following groups:

. Mobile applications.

. Free online courses.

. Internet platforms.

. Sites.

. You Tube channels.

. Pages in social networks.
. Internet forums

In our opinion, the most expedient for effective future teachers' training is the use of various sites. Websites offer a
variety of learning materials and help applicants for higher education quickly and independently to find the information they
need. Distance and time is no longer an obstacle: a student has access to information around the clock, can choose what
and when to study. Personal interest contributes to the common goal of a student and a teacher. Thanks to the use of
sites, the basic principles of didactics are realized: accessibility, individualization, clarity, consciousness and activity.

Let's analyze the sites that can be used in practical classes while students carry out independent work.

Since future teachers need to be aware of the field and news of education, so the priority is the official portal of
the Ministry of Education and Science of Ukraine (https://mon.gov.ua/ua) and the site "Osvita.UA" (https://osvita.ua/).
These sites are used by students to obtain regulatory documents; acquaintance with new textbooks, books, scientific and
methodical literature.

In addition, a variety of information that is of future teachers interest is posted on the sites "New Ukrainian School”
(https://nus.org.ua/), "Institute for Modernization of the education content MES" (https://imzo.gov.ua/), "Educational
portal” (https://op.ua/), portal "Vseosvita" (https://vseosvita.ua/), etc.

Sites that can be useful for teachers of higher education institutions can be divided into informational and educational.
Information sites are used to select interesting text documents, creative tasks for students. Educational sites contain types
of work and are designed taking into account the level of students’ knowledge. The organization of effective learning with
the help of educational sites depends on a clear formulation of tasks, specific instructions for their implementation, skillful
use of time and Internet space.

There are also various pages and groups on the Facebook network that fill with scientific content. Among them stand out
"Graduate students UA", "Young scientists for young scientists”, "Informal communication on scientific topics”, "Education
and Science", "Everything for teachers”, "Teacher info", "Teacher-innovator™ and more.

It should be noted that the online education studio "EdEra” on its Facebook page offers educators a variety of online
courses. By the way, third-year students majoring in 013 Primary Education of Vasyl Stefanyk Precarpathian National
University within the study of the discipline "Pedagogical Innovation™ (course developer Tsiuniak O.P.) successfully passed
the "Online course for primary school teachers”, "Work of primary school teachers " with special educational needs
children”," Parental participation in the organization of inclusive education "and received certificates. In addition, on
Facebook pages, future teachers have the opportunity to follow the latest educational news (Tsiuniak, 2020).

The Prometheus learning platform with courses on various topics creates conditions for users to exchange opinions and
interesting ideas.

In distance learning conditions, teachers and applicants for higher education have the opportunity to use the materials
of the virtual library. Typically, a virtual library has a directory (search engine). The user must enter keywords (by author or
book title) and search the electronic catalog, after which the search result is displayed on the screen. You also need to be
able to distinguish between virtual libraries and library reference sites. After all, reference sites of libraries do not contain
educational products; they only reflect reference information about the work of the library, its structure, basic services,
contacts and the repository of the university, as well as participation in virtual exhibitions of scientific products.

We propose to determine the benefits of using Internet resources in future teachers' training, namely:

comfortable virtual environment, interface, organization and forms of educational content presentation are
clear;

information and communication support of training courses, use of innovative forms of interaction and
communication;

~NOoO ok, WN =
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opportunities to get acquainted with information, conduct surveys, discussions at any time, which allows to
realize the potential possibility of the educational process continuity;

availability of a mobile network application that provides access at any time and from any device (personal
computer, laptop, mobile phone, tablet, smartphone, etc.);

ability to receive feedback;

ensuring the transparency of the educational process, in particular in such aspects as the assessment of future
teachers educational achievements, the formation of their professional competencies;

open access to virtual libraries, audio and video materials.

In operating with Internet resources, the role of the teacher as a tutor and coordinator of the learning process is
growing, who can manage the educational process taking into account the individual capabilities of each student with the
help of electronic textbooks.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, from the above, we can conclude that in the education system, digitalization is aimed at ensuring the
continuity of the learning process, i.e. life-long-learning - lifelong learning. In our opinion, the use of Internet resources
contributes to the flexibility of the educational process in higher education institutions, reflects the modern paradigm of
society, provides the formation of competitive professionals who learn quickly adapt to conditions which unpredictably
and rapidly change. In addition, the digital transformation of Ukrainian education increases the motivation of future
teachers to self-education and self-development, contributes to the achievement of new educational results that are
adequate to the requirements of the digital society.

The prospects for the future researches are: to determine the readiness of higher education institutions teachers
to use Internet resources in their own professional activities.

4
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®OPMYBAHHSA EJIEMEHTAPHUX MIKOJIOTIYHUX YHABJIEHb TA NOHATb
Yy MOJ1OALINX WWKOJIFAPIB HA YPOKAX «d AOCJIAXYIO CBIT»

AHoTauia. CtaTtTa npucesyeHa GOPMYBaHHIO eflEMEHTaPHMX MIKOMOFYHUX YSIBIEHb Ta MOHATbL B YYHIB MOYATKOBOI LLKON
Ha ypokax «{ OOoCnigxyto CBiT». HaronoweHo, Wo NpUpoaHMY YIBAEHHS Ta MNOHATTS B Y4HIB GOPMYIOTECS Nif 4ac BUBYEHHS
NPUPOLHNYOI OCBITHLOI ranysi, B KOHTEKCTi iHTErpOBaHOIro Kypcy «H OOCnigxyto CBiT». [loyaTkoBa LIKONa — BaX/IUBUN
eTan CTaHOBJIEHHS 0COBUCTOCTI, HOPMYBaHHA NPUPOAHMYMX YSIBNEHb Ta MOHATb, OaratorpaHHMX B3aEMUH LIKONsSpa 3
NPUPOLAHMYMM | CYyCNiNbHUM cepefosuamMu. TOMYy BYMTENEBI NOYATKOBUX KNaciB BaxMBO CGHOPMYBATU B MOMOALUNX
LUKONSIPIB YSIBMIEHHS NPO rpubu 3a ix 0CoBUBI XapakTEPUCTUKMA, BUOKPEMIIIOIOHM 11 y3arasibHIOYM Pa3oM 3 AiTbMU OCHOBHI
03HaKu, cninbHi Ans BCiel rpynu Lmx opraxiamie. MpoaHanizoBaHo neparoriyHi ymosu 0o6opy MeToniB Ta NPUnomiB HaB4YaHHS
nig 4ac GOPMYBaHHS eNeMeHTapHUX MIKONOMYHUX YSBAEHb Ta MOHATb B YYHIB MOYATKOBOI LUKOMM Ha ypokax «H OOChigxylo
CBiT». 3p06/sEHO BMCHOBOK, WO CUCTEMA HAOYHWX METOLIB HaBYaHHS Ge3nocepefHbO MOB’s3aHa 3 CUCTEMOK 3acobiB
HaBYaHHS, 30KpemMa 3acobiB HAOYHOCTI, KOMMIEKCHUIA Miaxia A0 BMKOPWUCTAHHS SKUX Y MOEAHAHHI 3i CNIOBOM yyuTens aae
HeoOXiZAHMI HaBYaNbHO-BUXOBHUIA edekT. OcobMBE 3HAYEHHS BiABEOAEHO NPAKTUYHUM MeToAaM, AKi ABNs0Tb COHO0 CKnagHy
B32aEMOJj0 CII0BA, HAOYHOCTI 1 NPakTUYHOi Pob6oTW. B ii OCHOBI NeXUTb NpakTU4Ha AISNbHICT YYHIB, fika 3AiCHIOETLCS 3a
y4acTIO KepiBHOrO cjioBa BYMTENS i 3aCc06iB HAOYHOCTI. MpakTUYHi METOAM HaBYaHHS BidirpaloTb BaXANBY POSib Y GOPMYBaHHI
HaBMYOK | BMiHb SIK 3aCTOCOBYBATK 3400YTi 3HAHHA Npo rpmbdu. MMig yac GopmMyBaHHSA MIKONOMYHMX YSBMIEHb | MOHATb, OCHOBHA
npakTUyHa LiA/IbHICTb YYHIB NONArae y BMKOHaHHI PiSHOMaHITHUX NPaKTUYHMX 3aBAaHb, BNpas, AUOAKTUYHUX irop. Ha OCHOBI
aHanidy Mcuxonoro-nenaroriyHoi Ta MeTOOMYHOI NiTepaTypu, ypaxyBaHHsi BIKOBMX OCOOMBOCTEN MOJSIOALUMX LUKONSPIB,
3MICTY NPUPOLHNYOro mMartepiany, 3araJbHOBU3HAHWX YMOB (pOPMyBaHHA 3HaHb BCTAHOBJIEHO, WO e(EeKTUBHICTbL NpoLuecy
(GOpMYyBaHHS Y MONIOOLINX LUKONSPIB 3HAHb NP0 rpubu 3anexuTb Bif, CYKYMHOCTI TakMX AWAAKTUYHUX YMOB: 3[iCHEHHS
CUCTEMHO-CTPYKTYPHOrO aHanidy 3micTy MpUpPOAHMYOro maTtepiany; OOTPUMAaHHA MOETanHOCTi (GOPMYBaHHA MPUPOSHNYMX
yaBNEHb i MOHATb; A0OIp Ta MOEAHAHHSA Pi3HMX METOAB Ta 3acOOiB HaBYyaHHA Mg Yyac GOPMYBAHHSA 3HaHb NpPoO rpubu;
BMKOPUCTaHHS Mi3HaBanbHMX 3aBAaHb A1 3aCTOCYBaHHS CHOPMOBAHNX 3HAHb.

Knto4oBi cnoBa: MiKONOriYHi YSBNEHHS | MOHATTS, Y4HI NOYaTKOBUX KNacis, NPUPOAO3HABCTBO, MPEAMET «5H AOCAIOXYIO CBIT»,
rpubu, METOAN HaBYAHHS.

FORMATION OF JUNIOR SCHOOLCHILDREN’S ELEMENTAL
MYCOLOGICAL REPRESENTATIONS AND CONCEPTS IN AT THE LESSONS
"I EXPLORE THE WORLD"

Abstract. The article is devoted to the formation of elementary mycological ideas and concepts in primary schoolchildren
at the lessons "I explore the world". It is emphasized that natural ideas and concepts in schoolchilden are formed during the
study of natural education, in the context of the integrated course "I explore the world". There are analyzed the pedagogical
conditions for the selection of teaching methods and techniques during the formation of elementary mycological ideas and
concepts in primary schoolchildren at the lessons "I explore the world". It is concluded that the system of visual teaching
methods is directly related to the system of teaching aids, in particular visual aids, a comprehensive approach to the use
of which in combination with the teacher’s word gives the necessary educational effect. The particular importance is given
to practical methods, which are a complex interaction of word, clarity and practical work. Practical teaching methods play
an important role in the formation of skills and abilities how to apply the acquired knowledge about mushrooms. During the
formation of mycological ideas and concepts, the main practical activity of students is to perform a variety of practical tasks,
exercises, didactic games. Based on the analysis of psychological, pedagogical and methodological literature, taking into
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account the age characteristics of primary schoolchildren, the content of natural material, generally accepted conditions of
knowledge formation, it is established that the effectiveness of the process of knowledge formation of primary schoolchildren
depends on material; observance of step-by-step formation of natural ideas and concepts; selection and combination of
different methods and means of teaching during the formation of knowledge.

Keywords: mycological ideas and concepts, elementary school students, science, subject "I explore the world"”, mushrooms,
teaching methods.

INTRODUCTION

Formulation of the problem. In the system of general secondary education, primary school occupies an important
place: it is the basis on which all other parts of this system are built. Primary education is the first, and therefore
especially responsible period: it is the time of formation of the child’'s educational activity, the period in which the
basis of the scientific worldview are formed. Natural ideas and concepts are formed during the study of the natural
education field, in the context of the integrated course "I explore the world". Primary school is an important stage in
the formation of personality, the formation of natural ideas and concepts, the multifaceted relationship of the pupil
with the natural and social environments. The formation of natural knowledge in younger schoolchildren is extremely
important, because they are necessary for everyone to ensure its harmony with nature.

Analysis of recent research and publications. The problem of formation and development of knowledge in the
theory and practice of teaching is one of the most relevant and complex. That is why during the long history of primary
science education this problem has been the focus of many scientists. In particular, the researches of teachers T.
Baibara, O. Bida, O. Varakuta, T. Hilberg, I. Hrushchynska, L. Narochna, O. Savchenko, M. Skatkin, K. Yagodovsky
and others are devoted to it.

AIM AND TASKS RESEARCH

The purpose of the article is to analyze the process of formation of elementary mycological ideas and concepts
in primary schoolchildren at the lessons "I explore the world".

RESEARCH METHODS

To achieve this goal, theoretical research methods are used, including analysis and synthesis research results on
the research problem, generalization — to formulate conclusions, forecasting — to determine the prospects for further
research.

RESEARCH RESULTS

The knowledge of fungi is important in the development of young pupils’ perceptions of the integrity and relationship
of animate and inanimate nature. After all, mushrooms are an integral component of nature, without which life on Earth
is impossible, and is an accessible object for learning and research by younger pupils. In the process of mastering the
basic mycological ideas and concepts of the younger schoolchildren there is formed the need to learn about the world
around us, communicate with nature, the skills of environmentally sound behavior.

Elementary mycological ideas are formed by observation in the children at the preschool age. Therefore, it is
important for primary school teachers to form in younger schoolchildren an idea of mushrooms by their special
characteristics, highlighting and summarizing with the children the main features common to the whole group of
these organisms. At the same time, the schoolchildren observe, describe, researche, analyze, generalize and draw
conclusions about natural objects.

According to the scientist O. Bida, “through the senses a person is connected with the environment. The effect
of objects and phenomena of the environment on the human senses is reflected in the sensations. They seem to
photograph, copy the phenomena in our consciousness. Thus, based on sensations, a sensory perception of the
object as a whole is formed (Bida, 2000).

One of the most important tasks in the formation of mycological concepts in junior schoolchildren is to work
on understanding the meaning of such concepts: "mushrooms”, "mycelium”, "edible mushrooms”, "poisonous
mushrooms” and others. Each concept at a certain stage of the learning process (mastering the content of the topic,
section, course of primary school) has its initial and final level of formation, defined in the curriculum and textbooks.

After analyzing the current standard educational programs (Typical educational programs, 2019) and textbooks
from the course "I explore the world", it is determined what knowledge about mushrooms is expected to form in
primary schoolchildren in primary school: mushrooms are part of wildlife, organisms; fungi are a separate group
of living organisms that have common features with flora and fauna; knowledge of the signs of wildlife inherent in
fungi; knowledge of natural groups; knowledge of edible and poisonous mushrooms; knowledge of the structure of
the mushroom, knowledge of the rules of mushroom picking; recognition of poisonous and edible mushrooms of the
locality; understanding how to reserve mushrooms in nature; knowledge of the diversity of fungi in nature; knowledge
of the signs of wildlife inherent in fungi.

Textbooks of the integrated course "l explore the world"” provide scientific content, accuracy, simplicity and
accessibility of its presentation, clarity of definitions, rules, laws, ideas, accurate and accessible language of the text,
the correct distribution of educational material by sections and paragraphs. The most important material is illustrated
with diagrams, drawings, structured and decorated with fonts.

First-formers first get acquainted with the concept of "mushrooms™ while studying the topic "Inanimate and animate
nature”. Younger schoolchildren realize that fungi are bodies of living nature and they have all the properties of living

112



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

organisms, that is, they feed, breathe, grow, reproduce, die. Schoolchildren also get acquainted with different types
of mushrooms. Particular attention is paid to edible and poisonous mushrooms in the study of natural communities of
their region. The teacher reports that, in addition to plants, forests are rich in mushrooms. Schoolchildren look at the
illustration, get acquainted with different types of mushrooms, think about the questions in the textbook.

In the second form, mycological ideas and concepts of primary schoolchildren are expanded and deepened and
combined into the following topics: "Are all mushrooms edible?" (Hilberh, 2019), "Distinguish mushrooms”, "Edible
and poisonous mushrooms™ (Vashulenko, 2019), "Is it safe for health to pick up mushrooms?" (Hrushchynska,
2019), "Autumn is a mushroom season” (Budna, 2019). The main texts of the textbooks contain information about
the structure of the mushroom, the rules of mushroom picking, types of poisonous and edible mushrooms, their
descriptions. In addition to the main textbook, it contains additional texts (riddles, poems, proverbs), the purpose of
which is to expand and deepen pupils’ knowledge about mushrooms. The illustrative apparatus of textbooks, which
helps younger schoolchildren to form the correct mycological ideas and concepts, to reveal the main content of
certain elements of the curricullum, is bright and interesting.

Taking into account the principles of selection of educational material, accessibility, systematicity and consistency
of knowledge about mushrooms in third form students expand and deepen. In the main texts of the textbook the
information is repeated, generalized: properties of mushrooms as organisms, structure of a mushroom, and also
contains new in subjects "l define variety of mushrooms” (Vashulenko, 2020), "What is the value of mushrooms for the
nature” (Hilberh, 2020), “What is the mystery of the world of mushrooms? (Hrushchynska, 2019). lllustrative material
successfully complements the textual component of the textbook, and questions and tasks increase schoolchildren’s
thinking.

The organization of the study of science in primary school depends on the volume and content of educational
material, as well as on the correct choice of methods of its teaching. It is known that only properly selected methods
and techniques of teaching that correspond to the content of educational material and age of schoolchildren, ensure
the effective acquisition of knowledge, improve their quality, strengthen its educational function.

Among teachers and methodologists the simplest and most widely known is the classification of methods by
sources of knowledge. Given the source of knowledge, the actions of teachers and schoolchildren in the study of
science, all teaching methods are divided into three groups: verbal, visual and practical. In the first group of methods
the source of knowledge is the word, in the second - demonstration, and in the third - practical work.

During the formation of mycological ideas and concepts, verbal methods are most often used at the stage of
perception and awareness of new material by schoolchildren during its presentation in order to develop cognitive
activity, logical thinking of schoolchildren and their assimilation of information taught by the teacher. By nature,
the presentation of the material can be descriptive, explanatory, problematic. In practice, it is realized in the form
of conversation, story, description, explanation within the general methods of teaching - explanatory-illustrative or
partial-search.

Visual teaching methods involve the use of various visual aids in the educational process in combination with the
teacher's word, they involve the use of illustrations and demonstrations in order to achieve clarity and provability
of the verbal explanations given by the teacher. While studying the topic "Mushrooms”, schoolchildren are visually
acquainted with different types of mushrooms, their use in life etc. A specific feature of visual teaching methods is the
development of schoolchildren’ s observation.

Visual teaching methods are used for various didactic purposes: as a means of learning and as methodological
techniques that enhance the cognitive capabilities of verbal methods. In the application of visual methods the main
role in the transfer of knowledge is played by the teacher’s demonstration of the objects and phenomena, and the
teacher’s word acquires a different meaning. In verbal methods, clarity is often only an illustration of the teacher's
words. So, talking about mushrooms, the teacher demonstrates models, pictures, tables, photos. But the source of
information is the teacher’s word — his/her story, explanation. When using visual teaching methods, the source of
information is living objects, movies, tables. Thus, the main source of knowledge that schoolchildren acquire through
the application of visual methods is observation, not the teacher’s word, although he/she controls the entire cognitive
process. The purpose of the application of visual methods is to stimulate and develop the activity of perception and
thinking of schoolchildren. The clarity used at the lesson can be natural and pictorial. These visual aids can be used
at different stages of the lesson and for any didactic purpose to explain new material, consolidate, improve and
test knowledge. At the same time, schoolchildren have an effective visual perception, which in combination with the
teacher’s word gives a high educational effect.

Tables, handouts give an idea of the structure, shape, color of mushrooms. At the same time, it is more difficult
to give schoolchildren a correct idea of their size, because the table is usually depicted in an enlarged form or,
conversely, in a reduced form. It is recommended to use the teacher's pictures on the board together with the
tables at the lessons "I explore the world”. The drawing on the board allows the teacher to present the material more
consistently and completely, and it is easier for the schoolchildren to follow the teacher's opinion, focusing at the right
moment on the perception of only the detail in question. This method can be used to introduce schoolchildren to the
structure of the mushroom and compare it with the structure of the herb. In this case, schoolchildren can conclude
that the structure of these organisms is different. So mushrooms are not plants.
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The schematic drawing in combination with other visual aids keeps schoolchildren’s attention on the studied object
longer. As a result, conditions are created not only for a better understanding of the program material, but also for the
development of schoolchildren’ s observation, arbitrary attention, which they still lack.

These visual aids contribute to the formation of younger schoolchildren’s mycological ideas and concepts. However,
they do not give images of their dynamic picture. It is better to use educational films for this purpose. An educational
film is of great importance for the formation of ideas at the initial stage of studying educational material. However,
the film can be used not only at the initial stage of studying the material. How do mushrooms reproduce? How to
distinguish poisonous mushrooms from edible ones? How to pick up mushrooms properly? Here are some examples
of questions that an educational film can answer. Demonstration of films helps to establish logical connections in the
educational material, helps schoolchildren to systematize the facts, to highlight the essentials.

Thus, the system of visual teaching methods is directly related to the system of teaching aids, in particular visual
aids, a comprehensive approach to the use of which in combination with the teacher’s word gives the necessary
educational effect. In this case, the demonstration of visual aids acts as a source of knowledge, and the teacher
uses the word to control the schoolchildren’s observation and accompanies the demonstration of visual aids with
explanations.

Practical methods are a complex interaction of words, visuals and practical work, which is organized by the teacher
in order to develop schoolchildren's thoughts. It is based on the schoolchildren’s practical activities, which is carried
out with the participation of the teacher's guidance and visual aids. Schoolchildren should be taught to observe
natural phenomena and objects, to determine their essential features. Practical teaching methods play an important
role in the formation of skills and abilities how to apply the acquired knowledge about mushrooms.

Depending on the nature of schoolchildren's cognitive activity, the practical method of teaching can be carried out within
the general pedagogical method - explanatory-illustrative, partial-search or research. To organize junior schoolchildren‘s
independent work in the classroom, it is necessary to have didactic cards, notebooks with a printed base, collections,
handouts etc. The observations give an idea of the subject. They are used at lessons during the teacher's story when
demonstrating various manuals. The teacher must organize observations and conduct them, directing students’ attention to
certain aspects of subjects etc. In autumn, students should be offered observation tasks. For example: “What mushrooms
did you pick in autumn? Observe where chanterelles, buttercups, boletuses, grasshoppers, boletus, honeysuckle are more
common? Where and when can you see honeysuckle? ” (Hrushchynska, 2009).

Picking up mushrooms in the forest, observing their development, conducting phenological observations and a
calendar of fungi, schoolchildren will not only enjoy the knowledge of nature, but also discover interesting touches
from the life of this fascinating group of organisms. Methods of studying fungi in nature are diverse and are determined
by the goal set by the teacher. One of the most common lessons in nature is an excurcion. During the excursion
lessons, the teacher acquaints the younger schoolchildren in detail with the peculiarities of the life of mushrooms,
their importance in nature and human life. The teacher pays attention to the connection of fungi with different
tree species, with the peculiarities of their development in different plant groups and ecological conditions. Many
interesting things about the life of mushrooms can be observed in autumn: to learn how to find mushroom places
in the forest; to get acquainted with the diversity of mushroom species in pine, birch, spruce forests; to try to trace
what natural phenomenon is associated with the appearance of different species of fungi in different areas, to learn to
pick up mushrooms properly and process them before eating; to determine the mushrooms. Interesting experiments
are conducted with mushrooms as natural means of visualization, which the teacher and students choose during
the lesson-excursion. For example, a creative, long-term experiment proposed by scientist I. Hrushchynska, aims
to determine which animals inhabit wormy mushrooms: put in a small container (such as a half-liter or liter jar), pre-
poured on the bottom of the sand, an old worm mushroom. Close the jar tightly with a cloth to allow air access. After
a while, the mushrooms will begin to decompose. Therefore, the larvae of insects that were in it, will begin to pupate
in the sand. Carefully monitor their development. It is likely that after a while adult insects will fly out of the pupae. Try
to draw all the stages of insects that you have observed, and establish the name of the inhabitants of the mushrooms.
It turns out that most of them are various species of flies, including flower flies, and fungal mosquitoes, which make
long moves in the flesh of the mushrooms. In one mushroom, despite its small size, several species of insects are able
to develop simultaneously (Hilberh, 2020). Thus, during the formation of mycological ideas and concepts, the main
schoolchildren’s practical activity is to perform a variety of practical tasks, exercises, didactic games.

None of the methods mentioned above can be considered universal and suitable for solving all the problems facing
the teaching of science. Therefore, in the process of preparation for science classes, the teacher must remember that
the choice and optimal combination of methods, techniques and tools should solve the problem: learning, development
and formation schoolchildren’s personal qualities.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Based on the analysis of psychological, pedagogical and methodological literature, taking into account the primary
schoolchildren’s age characteristics, the content of natural material, generally accepted conditions of knowledge
formation, we found that the effectiveness of the process of primary schoolchildren’s knowledge formation depends
on a set of natural material; observance of step-by-step formation of natural ideas and concepts; selection and
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combination of different methods and teaching aids during the formation of knowledge about mushrooms; the use of
cognitive tasks for application of the formed knowledge.

Further research requires the formation of elementary junior schoolchildren’s mycological ideas and concepts in in
the process of integrated learning.
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CTUMYJIIOBAHHA NPOLECY YYIHHSA Y4HIB MNOYATKOBOI LUKOJIN

AHoTauiga. Y ctatTi po3rngHyTo ocob6aMBOCTI CTUMYSIIOBAHHS YYHIB MOYaTKOBMX KJaciB A0 HaBYaHHs. [MpoaHanisoBaHo i
y3arasibHEHO MOHATTH «MOTUB», «MOTUBALS», «CTUMYS», «CTUMYNIOBaHHS». Bu3HayeHo etann GopmyBaHHS iHTEPECY YHiHHS
B Y4YHIB MOYaTKOBWX KnaciB i MOro 3aNeXxHiCTb Bif, OpraHi3auii OCBITHbOro npouecy. JocnigxeHo piBeHb CHOPMOBAHOCTI
nisHaBanbHKX iHTepeciB LwKonspiB. CuctemaTnaoBaHo i1 po3pobneHo knacudikalilo CTUMYNIB HaBYaNbHOI AiSNbHOCTI, ska
BKJIIOYAE CTUMYNN, OXEPESIOM BUHUKHEHHSI SIKMX € MPOLEC LiSNbHOCTI, CTUMYNKN, OXEPenoM BUMHUKHEHHSI SKUX € 3MICT
LiNbHOCTI, CTUMYIU, IKEPENOM BUHUKHEHHS AKNX € CTOCYHKWN MK YYUTENEM i YHHEM, CTUMYIIN, K Pe3yibTaT OLLHIOBAHHSA Y4HIB
i CTUMYNK, IKi BUHMKAIOTb BHACNIA0K BUKOPUCTAHHS Pi3HMX 3aC06IiB HaBYaHHs. MNoka3aHo 3aneXHiCTb BUKOPUCTaHHSA CTUMYNIB
HaBYaHHS Bif, BUKOPUCTAHHSA METOAIB HaBYaHHS i GOpM opraHisaLii HaB4anbHOro npolecy. 30Kkpema, KOHKPETU30BAHO BUMOTM
[0 BUKOPUCTaHHS TaknUX MeTOAiB HaBYaHHS: creLjasibHO OpraHi3oBaHi cuTyadii ycrnixy, MeTon, CTBOPEHHS CUTYalLii iHTepecy 0o
NeBHOr0 NpeameTa, METOA, CTBOPEHHS CUTyaLii HOBU3HW HaBYasNbHOrO MaTtepiany, MeTo4 OMOpPY Ha XUTTEBUIN OOCBIA, YYHIB.
3a3HayeHOo OOUINbHICTb BUKOPUCTAHHS METOAY CTUMYJIIOBAHHS! HaB4YaIbHOrO MPOLECY B NMOYATKOBIN LIKOAI PI3HOMAHITHMX irop
Ta irpoBmx ¢GOpPM opradisauii nisHaBasbHOI OiSSIbHOCTI, 3-MOMIK AKMX BUOKPEMEeHO Taki rpynu irop: KOpoTKi irpu Ta irposi
060n0HKN. 3ayBaxxeHO OCOOGNMBOCTI OpraHisauii OCBITHBOrO MPOLLECY B MOYATKOBIMA LUKOJ 3 METO CTUMYJIIOBAHHS YYiHHS
fiTen Yyepes NoOeAHaHHs ix y rpynu.

Br3HauyeHO posib LWKiNbHMX NiJPYYHUKIB SK 3ac06iB OpraHisaLii OCBITHBOrO MPOLECY Ta 0COBMAMBOCTI iX BUKOPUCTAHHS B
CTUMYIOBAHHI YYiHHS Y4HIB MONOALIONO LUKINBHOrO BiKy. Y CTaTTi OKPECNeHO neaaroriyHi yMOBKU YCNIWHOMO CTUMYNIOBAHHS
DiTell A0 HAaBYaHHSA, OCHOBHMMU 3 SKUX € 3abe3neyeHHs BiANOBIAHOCTI 3MICTY MPOrpamMHOro martepiany po3yMOBOMY PO3BUTKY
YYHiB, 3aCTOCYBaHHA Pi3HOMaHITHUX BUAiB, GOPM i METOLiB HaBYaNbHOI AiASIbHOCTI, BUKOPUCTAHHA Ha YPOKax KOJIEKTUBHOI
DiSNbHOCTI, TBOPYICTb y4ntens B npoueci poboTn 3 nigpyyHMKamu, CTBOPEHHS CMPUSTAIMBOINO MOPasibHO-MCUXONOrYHOro
MiKpokimary.

Knio4oBi cnoBa: yyeHb NOYaTKOBOI LUKOAN, HAaBYaNbHUIA NPOLEC, YHiHHS, CTUMYJ, MOTUB, CTUMYJIIOBAHHS.

STIMULATION OF THE PRIMARY SCHOOL STUDENTS' LEARNING PROCESS

Abstract. The article considers the peculiarities of stimulating primary school students to study. The concepts of "motive”,
"motivation”, "stimulus”, "stimulation” are analyzed and generalized. The stages of formation of learning interest in primary
school children and its dependence on the organization of the educational process are determined. The level of formation of
cognitive interests of students of a class is investigated. Systematized and developed classification of learning stimuli, which
includes stimuli, the source of which is the process of activity, stimuli, the source of which is the content of activities, stimuli,
the source of which is the relationship between teacher and student, stimuli as a result of student assessment and stimuli
arise from the use of different learning tools. The dependence of the use of learning stimuli on the use of teaching methods
and forms of organization of the educational process is shown. In particular, the requirements for the use of such teaching
methods are specified: specially organized situations of success, the method of creating a situation of interest in a particular
subject, the method of creating a situation of novelty of educational material, the method of relying on life experience of
students. The expediency of using the method of stimulating the educational process in primary school of various games and
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game forms of organization of cognitive activity is indicated. Among them are the following groups of games: short games
and game shells. The peculiarities of the organization of the educational process in primary school in order to stimulate
children’s learning through the combination of children in groups are noted. The role of school textbooks as a means of
organizing the educational process and the peculiarities of their use in stimulating the learning of primary school students
are determined. The article outlines the pedagogical conditions for successful stimulation of children to study. The main ones
are to ensure the content of the program material to the mental development of students, the use of various types, forms
and methods of learning, use in lessons of collective activities, creativity of teachers in working with textbooks, creating a
favorable moral and psychological microclimate.
Keywords: primary school student, educational process, teaching, stimulus, motive, stimulation.

INTRODUCTION

The problem formulation. Before modern education, the priority is to create conditions conducive to the
development and self-realization of each person, finding ways to guide students to develop positive motivation to learn
and stimulate cognitive interest.

Therefore, it is important to increase the efficiency of the educational process, aimed not so much at equipping
children with a system of industry knowledge, but to ensure their diverse personal development in accordance with
individual inclinations and abilities, to learn to independently obtain the necessary information, develop skills in
practice, make responsible decisions. To implement these goals and provisions of the New Ukrainian School, it is
necessary to form in primary school students cognitive interests and positive motivation to learn, to develop a desire
to learn. "Encouraging children to succeed in educational activities, taking into account individual characteristics and
creating appropriate educational situations, will promote the development of their potential and desire to gain new
experiences in the learning process and will form a positive motivation to learn™ (Parfilova, Lysenko, 2014). The main
thing in a teacher's pedagogical skill is the ability to motivate, stimulate learning, not force.

Analysis of recent research and publications. In scientific and pedagogical research of teachers (Sh. Amonashvili,
Y. Babansky, N. Bibik, G. Voloshina, V. Zhelanova, A. Kanishchenko, O. Kirichuk, G. Kobernik, O. Kobernik, O. Savchenko,
V. Sukhomlinsky, V. Teplynska, T. Shamova, G. Shchukina, etc.) identified ways to stimulate students’ learning activities
and justified the feasibility of using various forms of methods and tools as stimuli in the formation of knowledge, skills and
abilities. However, the analysis of the pedagogical scientific literature shows that there is no single point of view on the
study of this issue.

The purpose of the article: to determine the pedagogical conditions for effective stimulation of the learning
process of primary school students.

RESEARCH METHODS

To achieve this goal, methods of analysis and synthesis, abstraction, generalization, questionnaires were used,
which made it possible to analyze the pedagogical conditions of using the stimulation of the learning process of
primary school students and determine the main directions of this process.

RESULTS OF THE RESEARCH

Modern pedagogical science and school practice are faced with the dilemma of how to teach children to learn so that
they do not lose interest in learning, how to form motives, how to implement stimuli.

To analyze this problem, it is necessary to specify such concepts as "needs”, "motives”, "stimuli”. Note that stimuli are
based on needs, and motives are closely related to them.

Analyzing the concept of "stimulus™ in the general sense, we note that it means a set of factors that motivate a person
or group of people to carry out certain activities. Therefore, the concept of stimulus organically combines both personal
and social needs of people and all the objects to which they are directed and includes the means to achieve them. Thus,
a person is motivated to a certain activity through a system of stimuli. As a result, the process of formation of motivating
forces of activity is determined through quantitative and qualitative changes in the systems of various stimuli.

Under the concept of "stimulus™ to learn we understand the factors that motivate individuals to act creatively in the
learning process. Therefore, we stimulate the learning process of primary school students as a complex, multifaceted
system of techniques, methods, tools, which are due to certain social goals, psychological and pedagogical features of
educational and cognitive activities of students, their age and individual characteristics.

In primary school, the leading activity, instead of play, gradually becomes educational activities, which not only
contributes to the development of intellectual, cognitive characteristics of the child, but also strengthens its mental
processes, motives and needs that significantly affect the entire life path.

Primary school children first develop an interest in the learning process itself, then there is an interest in the results of
educational activities. And only after some time the interest in the content of education is formed and there is a need for
new information, knowledge.

There is a need to clarify the terms "motive”, "motivation”, "stimulus”. "Stimulation™ of educational and cognitive
activities, which is essential for the disclosure of their content and identify real ways to enhance the educational activities
of students.

The activity of the teacher in the educational process of primary school is determined by its organization, which would
provide high results of educational and cognitive activities of students, stimulating their activity. After all, it is through the
stimulation of educational and cognitive activities that students are encouraged to be active. It should be noted that external
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factors are a real motivating cause of activity only if the special stimulating efforts of the teacher, which are aimed at the
perception, understanding of students of the objective values of external factors, the acquisition of personal meanings.

According to Yu. Babansky (1985), the activity will not achieve the desired effect if it is not provided with proper
motivation and a positive attitude to it.

The concepts of "motive” and "motivation” are semantically similar words, but not identical psychological concepts.
They have different meanings and they perform different functions.

The term "motive” comes from the French word "motif", which literally means "motivation”. Therefore, it is often
understood as a person’'s motivation to act. Among the motivations are: external influences (external stimuli) and the
impact on the internal organs of the body (internal stimuli) (Savchenko, 2013). For example, the physiological process in
the body: fatigue.

Therefore, depending on the factors that affect human activity, the concept of "motive” in different authors has acquired
different meanings. However, in psychological science there is a common opinion that the motive is a specific phenomenon
and therefore it should be considered as arousal, need, purpose, intentions, personality traits, states.

Note that the motives are relatively stable traits, manifestations of personality. If we consider the cognitive motive of
the student, we mean that in most situations he shows cognitive motivation, interest in the content and process of activity.

However, motivation is characterized not only by motives, but also by situational factors: the influence of different
people, the specifics of activities and situations. They can be dynamic and changeable.

Among the educational and cognitive motives are: focus on mastering generalized ways of learning (A. Markova, D.
Elkonin); motivation of content and processes (M. Matyukhina), motivation of well-being and avoidance of troubles (M.
Matyukhina); motivation to achieve (R. Nemov).

Among the main types of motivations are: motivation to succeed, motivation to prestige, motivation to avoid failure.

The term "stimulus™ of learning means the factors that may be certain circumstances, external conditions, certain
regulations that encourage the child to act creatively during learning.

We consider the process of stimulating learning as a complex, multifaceted system of methods, techniques and tools
that are determined by social goals, psychological and pedagogical essence of students’ learning, individual and age
characteristics in their personal qualities.

To classify the stimuli for educational activities, we take as a basis the classification of G. Schukina (1986), which,
depending on the source, identifies: stimuli, the source of which is the process of activity (problems, practical work, various
forms of independent work); stimuli, the source of which is the content of the activity (novelty of the material, the degree
of complexity of the content, its practical significance); stimuli, the source of which is the relationship between teacher and
student. We also supplement this classification with: stimuli that arise in the process of student assessment and stimuli that
arise in the process of using different learning tools.

To implement these learning stimuli in the educational process of primary school should use teaching methods that are
aimed at the formation and development of students’ learning motives, stimulate their cognitive activity and promote better
learning.

Traditionally, there are two large subgroups in this group.

The first of them presents methods of forming cognitive interests in students.

In the second - methods, mainly aimed at forming a sense of duty and responsibility in learning.

It should be noted that with the implementation of the New Ukrainian School (2016), the list of methods has increased
significantly.

To determine the features of the organization of the educational process using the stimulation of students’ learning,
it is necessary to investigate the level of formation of cognitive interests of students in the class. To this end, students of
3-A and 3-B classes of Chornotysyanska school of 1-3 grades of Zakarpattia region were asked to answer the following
questions of the questionnaire: Why do you go to school ?, What prevents you from studying well ?, What lessons do you
like the most and why ?, What do you remember the most from the last lessons ?, What feelings do you feel when you
receive an initial level of assessment or your work is not evaluated at all ?, What feelings do you feel when you receive a
"high level” ?, Do you do your homework yourself?

The analysis of the questionnaires of 3rd grade students of the Chornotisyanska school of the 1st-3rd grades of the
Zakarpattia region allows us to draw the following conclusions.

To the first question: "Why do | go to school?" the majority of students (81%) answered as follows: "Because | want to
learn and know a lot."”

Analyzing the answers to the question: "What lessons do | like and why?", we can conclude that most children remember
those lessons that were interesting to them.

To the question: "What prevents me from studying well sometimes?” students responded differently. Some gave the
answer - laziness (7%), the second - friends on the street (27%), the third - the phone (81%). The answers were varied.

To the question "How do you feel when you receive the initial level of evaluation or your work is not evaluated at all?”
and "How do you feel when you get a 'high level'?" almost all children gave the same answers: "When | get a bad grade - |
feel resentment, and when | get high grades - | feel joy."”

Considering the question: "Do | sit down to do my homework?" 95% answered that they do it on their own, and only 5%
answered that they help them.

We also offered a questionnaire to the students of the experimental class in order to identify their type of attitude to
educational and cognitive activities. The questionnaire included the following questions: "Do you enjoy going to class?”,

118



MOUNTAIN SCHOOL OF UKRAINIAN CARPATY Ne 25 (2021)
Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y A Y Y Y Y Y Y o Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y YWY Y YUY

"Do you mostly understand the teaching material?", "Are you satisfied with the teacher's attitude to you?", "Do you always
understand the explanation of new material”, "Do you always do your homework?", "How often do you visit the library?”,
"Do you plan your future activities, find out the reasons for failures, take into account mistakes in further work?"

The results of the survey showed that 32% of children in the class have an active-positive type of attitude to learning,
54% - positive, 12% of children have a functioning type of attitude and 2% - negative.

When organizing the educational process in primary school in order to stimulate students’ learning, it is necessary to
use methods to stimulate students to learn. As our research shows, the following methods are effective in primary school:

situational modeling using simulation, role-playing and business games;

collective learning using interactive methods "Microphone”, "Brainstorming”, "Press Method", "Carousel”,
"Teaching-learning”, "Two, four - all together”, etc .;

cooperative learning: work in pairs, groups;

project activity.

The form of the organization of training also promotes stimulation of training of younger schoolboys. As G. Kobernyk,
O. Kobernyk, G. Voloshyna (2020, p. 64) note, the work of children in small groups is effective. They define such ways
of combining children into groups as a combination of "students with different levels of educational and cognitive activity,
but according to their preferences” and a combination of students with creative educational and cognitive activity with the
definition of original tasks.

Specially organized situations of success play a special role and, first of all, for students who have learning difficulties.
For the effectiveness of their use it is necessary:

- in the lesson to create a favorable moral and psychological climate in the process of performing tasks;

in order to maintain the child's self-confidence; respect for it at certain stages of the lesson to give accessible
tasks;

mandatory use of differentiation in the lesson;

use of heuristic and creative approaches;

creating in the educational process as many episodes, cases, situations where the child can participate;
children were called only by name;

+ do not be afraid to give good grades, even for minimal student success.

In the process of stimulating students’ learning using the "success situation”, the following techniques should be
introduced: "I give a chance”; "Horizon line"; "General joy"; "Emotional surge”; "Emotional encouragement”; "Exchange
of roles”.

A special role in stimulating the learning of primary school students, as our research shows, is played by the method
of creating a situation of interest in the teaching of disciplines. Imaginary interesting adventures, humorous passages, etc.
were used for its realization. For example, traveling with a team of Fixies, or with the Puppy Patrol.

It is also appropriate to use the following methods in lessons: the method of creating a situation of novelty of educational
material, the method of relying on the life experience of students. That is, at each lesson they tried to create such a moral
and psychological atmosphere, in the process of which children received moral satisfaction from intellectual growth. For
example, when a student feels the enrichment of his vocabulary, the baggage of knowledge, he will appreciate every hour
of school, will try to work more effectively on himself.

In particular, when studying topics from the integrated course "I explore the world” in the textbook by I.V. Andrusenko
(2020) "Diversity of plants in nature”, "Mushroom grew in thick grass”, "Diversity of animals in nature”, it is worth asking
children to remember which animals plants, mushrooms they know. What exactly can they tell?.

An expedient method of stimulating learning is the method of using various games and game forms of organization of
cognitive activity. Among which we distinguish the following groups of games:

1. Short games. These are subject, plot-role and other games that are used to develop interest in educational activities
and solve certain specific problems. So, for example, to practice the skills of verbal arithmetic in math lessons, you can use
games - chains, built on the principle of transferring the right of reply along the chain.

2. Game shells, which are not limited to the lesson, but can continue. For example, in elementary school, a lesson is in
the form of a game, when there is a plot that combines the whole lesson or coming to the lesson "to visit the children™ of
the characters of the cartoon "Puppy Patrol”. After a short greeting and explanation of the reasons for the arrival, each of
the puppies chooses a number of students and completes the task.

Most teachers use short-term games that can be used effectively at any stage of the lesson.

Textbooks also help to stimulate the learning process in primary school. So the analysis of the textbook O.Ya. Savchenko
"Ukrainian language and reading” (2020) allows to determine the main directions of stimulation. At the beginning there are
symbols, the implementation of which is already aimed at learning. Example. "We fantasize and create”, "We play a skit,
a play”. The guidelines "Listening to teachers' advice, cooperating with each other €" are appropriate. An interesting and
stimulating example is the following types of work: Media window: Mini-project - creating the cover of the book "My favorite
poem” (p. 130). The textbook contains many interesting problem questions and tasks, as well as suggestions for staging.

Analyzing the textbook Logachevska S., Logachevska T., Komar O. "Mathematics” (2020), we note that it is characterized
by a selection of tasks of a differentiated nature, which stimulate the desire of children to work according to the possibilities
of their development. Also, in accordance with the advice of New Ukrainian school, the system "Daily 3" was introduced.
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Analysis of the textbook Kornienko M., Kramarovska S., Zaretska I. "l explore the world" (2020) part 2 also provides
opportunities to stimulate children to learn. In particular, the use of research laboratories, the creation of projects (For
example, p. 106 Creating a project in the environment of Scratch), solving logical problems, etc.

During the COVID 19 pandemic, distance and online learning should use multimedia resources (Padlet and EDpuzzle),
tools for interacting with students (https://www.classdojo.com), resources for interactive travel and performances (https:
//www.classdojo.com, https://ukrainewow.com (Ukraine Wow), https://museums.authenticukraine.com.ua/ua/ (travel
through Ukrainian open-air museums).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Based on our research, we concluded that for the organization of education that would stimulate students to learn,
cause satisfaction from overcoming difficulties, develop independence and initiative in acquiring new knowledge,
promote self-affirmation of the child's personality, the following conditions must be met:

a) ensuring the conformity of the content of the program material to the mental development of students;

b) the use of various types, forms and methods of educational activities, organizing in the classroom work of a
creative nature, which contribute to the creation of favorable conditions for the activity, initiative and independence of
students;

c) use in lessons of collective activity (mutual learning);

d) creativity of the teacher when working with textbooks;

e) the use of a system of methods of stimulating educational activities and methods of emotional stimulation;

e) creating a favorable moral and psychological microclimate.

Therefore, in order to organize an effective educational process in primary school, it is necessary to continue
research to determine the requirements and conditions for the use of online resources with primary school students.
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NEJATOriKA NAPTHEPCTBA Y AYXOBHOMY BUXOBAHHI
Y4HIB HOBOI YKPAIHCbKOI LUKOJIN NPCbKOIo PErOHY

AHoTauig. Y cTaTTi akTyanisoBaHo npobnemy peanisauji igeli negaroriku napTHeEpPCTBa B OYXOBHOMY BUXOBaAHHiI Y4HIB
HOBOI YKPaiHCbKOI LUKOAN FPCBbKOr0 PerioHy. PO3KPUTO CYTHICTb MOHATL «Mejarorika napTHepCTBa», «AyXOBHE BUXOBAHHS»,
«MOpasibHO-AYX0BHi LHHOCTi». 3a3Ha4yeHo, wo KoHuenuisa «Hoea ykpaiHcbka LWKosa» € nepwmnM 4oKyMeHTOM pedopmMu, SKui
BM3HAYMB OCHOBHI 3acagyu HOBOI OCBiTW. [peacTaBneHo NPUHUMNKU, Ha SKMX 6a3yeTbCs megarorika napTHepCTBa, 3rigHo 3
KoHuenuieto «Hoea ykpaiHCcbka wkona». 3’aCoBaHoO, WO Ha Cy4aCcHOMY eTani TBOPEHHS YKpaiHu SK eMOKPaTUYHOI, NpaBoBOi
napTHepPCTBa B AyXOBHOMY BMXOBaHHI Y4HIB NOYaTKOBUX KnaciB. 3400yBadi OCBiTU, 6aTbky Ta negarorv, 06’egHaHi CniflbHUMMK
Linamu Ta NnparHeHHsIMK1, € OOPOBINbHUMU 14 3aLlikaBNEHMM CMiflbHUKaMK, PIBHONPaBHYMM Y4aCHUKaMM OCBITHBOMO NPOLLECY,
BiANOBiganbHMMKM 3a pesynbTar. lNepgaror € Apyrom AMTWMHK, a poavHa — 3anydeHa A0 nobynosw ii OCBITHLOI TpaekTopii. Lie
CMNOHYKae [0 BUKOPUCTaHHA B OCBITHLOMY npoueci HYLL kynbTypHOI i negaroriyHoi cnagwmHy yKpaiHCbKOro Hapogy, noLuyky
ONTMManbHUX 3aC06iB MOPasIbHOr0-AyXOBHOMO BUXOBAHHS LLUKOMSIPIB HA OCHOBI BiPOOXEHHS HAPOAHUX 3BMYAIB | TPAAMLIN.

JoBeneHo, o 6araTtoBiYHWMIA AOCBIA YKPAIHCBKOro Hapoay, MOro igeanu, yaBneHHs nNpo Ao0pOo i 3110 MakTb 3HAYHUNA
BMAMB Ha HGOPMYBaHHS MOPaSbHO-AYXOBHUX LiHHOCTEN LUKONSPIB.

3pobs1IeHO BUCHOBKM, L0 Nefarorika NapTHePCTBa BM3HAYa€E iCTMHHO AEMOKPATUYHUIA Cnoci6 cnienpali negarora, yyHiB i
ixHix 6aTbkiB, Nnepenbavae 6€3yMOBHY PIBHICTb Y Npagi Ha noBary, A0BIpY, 4OOPO3NYNMBE CTaBAEHHS i B3AEMHY BUMOMMBICTb
Yy OyXOBHOMY BUXOBaHHI.

KnioyoBi cnoBa: neparorika napTHEPCTBa, OYXOBHICTb, LYXOBHO-MOPasbHI LiHHOCTI, meaaror, y4Hi no4yaTkoBMX Knacis,
HOBa yKpaiHCbKa LLKONa, AYXOBHWI NMOTeHLjan 0CoOUCTOCTI, rpCbKUil PerioH.
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PEDAGOGY OF PARTNERSHIP IN THE SPIRITUAL EDUCATION
OF STUDENTS OF NEW UKRAINIAN SCHOOL IN MOUNTAINOUS REGIONS

Abstract. The article actualizes the problem of realization of ideas of pedagogy of partnerships in the spiritual education of

students of the New Ukrainian School of mountainous region. The essence of the concepts “pedagogy of partnership”, “spiritual
education”, "moral and spiritual values” are revealed. It is noted that the concept of the New Ukrainian School is the first document
of reform, which identified the main principles of new education. The principles pedagogy of partnership is based on are presented,
according to the Concept of “New Ukrainian School”.

It was found that at the present stage of creation of Ukraine as a democratic constitutional state and its integration into the
European community the problem of pedagogy of partnership of primary school students becomes more important. Students,
parents and teachers, united by common goals and aspirations are voluntary and interested accomplices, equal participants in the
educational process, responsible for the result. The teacher is a child's friend, and the family is involved in building it educational
trajectory. This encourages the use of New Ukrainian School in the educational process, cultural and pedagogical heritage of the
Ukrainian people, finding the best ways of moral and spiritual education of schoolchildren on the basis of revival of folk customs
and traditions.

It is proved that the centuries-old experience of the Ukrainian people, its ideals, notions of good and evil have a significant
impact on the formation of moral spiritual values of schoolchildren.

It is concluded that the pedagogy of partnership is a true democratic way of cooperation between teachers, students and their
parents, provides unconditional equality in the right to respect, trust and mutual demanding in spiritual education.

Keywords: pedagogy of partnership, spirituality, spiritual and moral values, teacher, primary school students, New Ukrainian
School, spiritual personality potential, mountainous region.

INTRODUCTION

The problem formulation. At the present stage of creation of Ukraine as democratic, constitutional country and
its integration into the European community the problem of partnership pedagogy is becoming more acute in the
spiritual education of primary school students. The effects of political and moral crises, globalization of society and
isolation of the rising generation from the people’s traditions, the substitution of universal moral and spiritual values of
the youth subculture are becoming more and more obvious.

This encourages the use of cultural and pedagogical heritage of the Ukrainian people, the search of optimal ways
of moral and spiritual education of schoolchildren on the basis revival of folk customs and traditions. Centuries-old
experience of life of the Ukrainian people, its ideals, the idea of good and evil, sublime and ugly are concentrated in
moral and spiritual values. Educational meaning of moral and spiritual values is that they are the result of the practice
of educating the younger generation and effective means of education at the same time

Analysis of recent research and publications. Questions of spirituality were raised many years ago. The works of
teachers of the past are the evidence of this: J. A. Comenius, J. H. Pestalozzi, A. Disterverga, V. O. Sukhomlinsky. They
unanimously identified the main factors that affect the spiritual education of students: work, family, school, teacher. At
the present stage, the problem of spirituality is dealt with by many scholars, among them: O. Maikina, G. Sagach, T.
Zazyun, S. Soloveychik, |. Zelichenko. Partnership pedagogy is one of the areas of pedagogy that includes a certain system
of methods and techniques of education and training on the basis of humanism and creative approach to personality
development. Among the authors: V. Sukhomlinsky, Sh. Amonashvili, I. Volkov, I. lvanov, A. Makarenko, V. Karakovsky, S.
Lysenkova, V. Shatalov and others. Working according to pedagogy of partnership a student of the New Ukrainian School
of the mountain region is a voluntary and interested colleague, like-minded, equal participant of educational process,
caring and responsible for his or her results. Communication, partnership between a teacher, a student and parents are
in the center of partnership pedagogy. Students, parents and teachers are united by common goals and aspirations, are
voluntary and interested accomplices, equal participants in the educational process, responsible for the result. The teacher
must be a friend, and the family must be involved in the construction educational trajectory of a child.

THE PURPOSE OF THE RESEARCH.

The pedagogy of partnership determines a democratic way of cooperation between a teacher and a child, which
does not reject the difference of their life experience, knowledge, but implies unconditional equality in the right
for respect, trust, friendly attitude and mutual demands (Podlasy, 2010). Essence of pedagogy of partnership is
a democratic and humane attitude to a child, ensuring him or her the right to choose, the right to his or her own
dignity, to respect, the right to be what he or she is, not what the teacher wants him or her to be. Relationships
partnerships are formed where children and adults share common views and aspirations. The pedagogy of partnership
sees voluntary and interested colleague in a student, like-minded, equal participant in the teaching process, caring
and responsible for his or her results.

Modern learning and education of primary school students in the mountainous region requires new pedagogical
ethics, the defining feature of which is mutual understanding, mutual respect and creative collaboration between a
teacher and a student. This ethic affirms not the role, but personal communication (support, empathy, affirmation of
human dignity, trust); determines the use of personal dialogue as a dominant form of educational communication,
encouragement to exchange ideas, impressions, modeling of life situations; includes specially designed situations of
choice, advancement of success, self-analysis, self-assessment, self-knowledge.

The purpose of this article is to reveal the concept of spirituality and to touch on the problems of parental
interaction in moral and spiritual education of children and ways to overcome it in terms of cooperation with teachers
of primary school of the New Ukrainian School in the mountainous region. The concept of "spirituality” has always
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been important in philosophy, and plays a significant role in key issues: a person, his or her place and purpose in the
world, the meaning of its existence, culture and social life.

And so the following philosophers: Plato, Aristotle, Yurkevich, Gregory Skovoroda believed that the concept of
the word “spirituality” is derived from the word “spirit” (Latin “spirit” and Greek “pneuma”), which means mobile air,
breath, life carrier. The first ideas about spirituality were already formed in the primitive era. However, this concept
has not yet been distinguished from bodily essence. For the first time Plato separated the physical and the spiritual,
determined that spirituality is a specific human quality, and corporeal is a lower thing inherent in human nature.
Aristotle also separated these concepts, but he considered the physical and the spiritual as equally necessary.

RESULTS OF THE RESEARCH

We observe a new approach in the Christian tradition. Here spirituality is endowed with a new face, and it is believed
that spirituality is inherent in an intelligent person, that separates him or her from the animal world and likens it to God.
The problem of spirituality became a leader in the Russian religious philosophy of the late XIX - early XX th century. lts
development is connected with the names of Fyodor Dostoevsky, Vladimir Solovyov, Ivan llyin, Pavel Florensky, Nikolai
Fedorov. Spirituality was understood in two ways.

On the one hand, spirituality is spiritualization of animals, the essential characteristics of a person, which distinguishes
it from the world of animals, and on the other hand, it is the ideal to which a person aspired in his own development, focus
on higher, absolute values (Vyshnevsky, 2006).

In modern non-classical and postclassical philosophy the problem of spirituality is becoming increasingly relevant. This
is due to the general anthropological reversal that has taken place in modern philosophy, and the desire to overcome
rationalism and irrationalism in the understanding of a person, with a reflection on the foundations of the global spiritual
crisis that struck humanity in the XX century, finding ways to overcome it.

A significant contribution to the development of the problem of spirituality has been made in philosophy, inherent
in such philosophers as Martin Buber, Max Scheler, Pierre Teilhard de Chardin, Albert Schweizer, Erich Fromm, Victor
Frankie. The main idea of these scientists is an intelligent person at the turn of the ages unable to overcome all sorts of life
crises, in particular global, so it must be replaced by a spiritual person. And according to the definition of these scholars,
spirituality is seen as general cultural phenomenon, which includes not only abstract theoretical values and ideals, but also
acts of conscience, truth and beauty.

The problem of spirituality is one of the main problems of pedagogy of partnerships. This issue is covered in the
works of the following scientists: |. Bekha, O. Dokukina, S. Soloveychik, I. Zyazyun, G. Sagach, V. Sagonovsky. So, S.
Soloveychik claims that an integral part of “spirituality” is “spirit”, noting that the spirit is the basis of all the best that is in
a person; human in a personality; the essence of a person, the desire for truth, goodness and beauty. Spirituality is one
of the characteristics of a personality, and most importantly, it determines all his or her material qualities, his or her value
(Podlasy, 2010). As a modern teacher S. Soloveychik necessarily connects the concept “Spirituality” with the concept
of “spirit”, such scientists as |. Zyazyun, G. Salach connect a spiritual person with an intelligent one. In their opinion, the
“smart person” on the modern stage was unable to overcome all crises of life, and therefore the interest in the spiritual
personality increased, a personality, who treats these problems in a new way; realizing the need for absolute values and
ideals in order to avoid a global catastrophe.

In modern pedagogy, there is such a thing as spiritual potential of a personality. This concept should be understood
as the ability to integrate actions, aimed at bringing harmonious order to the world through the harmony of spirit, soul
and body. For the definition of spirituality, let’s take individual expression in the system of motives of a personality of two
fundamental needs; the ideal need for knowledge and social need to live, to act for others (Kopchuk-Kashetska, 2017). In
other words, to be spiritual means to love God and a neighbor.

The family is an important social unit that provides stability and development of society, preservation and transfer of
life experience of the people, moral and ethical values, education of the younger generation. Family acts as a social unit
that preserves and protects, continues the ethical or the determining function of the family (Kopchuk-Kashetska, 2017).
Pedagogical culture of modern parents is determined both as the achievements of psychological and pedagogical science
and experience of education embodied in ethnopedagogy, which embodies effective forms and methods of educational
impact on children. The need to turn to educational experience of people and its moral and ethical values emphasizes the
concept of “Family and family upbringing”, etc.

In modern conditions, democratic changes on the one hand contribute revival of traditional moral and ethical values of
Ukrainians, and on the other - there is a separation of parents from the national culture, lack of pedagogical knowledge,
which affects negatively the quality of children’s education.

The results of experiments showed that parents need help from teachers. Based on the identified shortcomings
and miscalculations in the upbringing of children, a special method was developed, aimed at preparing parents for the
formation of children’s moral and ethical values by means of ethnography and their involvement in the upbringing of their
own children.

The pedagogy of partnership with parents was aimed at:

creating an atmosphere of trust mutual understanding, spiritual rapprochement of all participants in the
educational process, the establishment of moral and psychological comfort in the family and school;

raising the level of pedagogical culture of parents and their pedagogical self-education;

participation of parents in the educational activities of the new Ukrainian school in the mountainous region,
various events and charitable activities.
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In the organization of pedagogy of partnership of the New Ukrainian School in mountainous region and family on the
formation of moral and ethical values of students in grades 1-4 by means of ethnography, we focused on developing a
common position and common approaches in raising children, joint activities that involved definition of educational tasks
and selection of adequate forms and methods of work.

At the first stage, the task of teachers was to create an atmosphere of trust and harmony and partnering with parents
to ensure auspicious pedagogical conditions for the assimilation of moral and ethical values by younger people students
in the family and at school. For this purpose, after individual interviews, family visits, testing in experimental classes, plans
for individual work with parents were drawn up, which took into account the level of education and pedagogical culture
of parents, moral qualities, worldview, traditions, interests of family members, which allowed not only to guide but also to
adjust educational influence of the family.

If at the beginning of work with parents a preparatory and corrective activity was needed that would allow parents to
understand the moral and ethical education of children by means ethnography, because they mostly took a passive role in
raising their own children, relying entirely on school, then in the process of work teachers managed to change the passive
attitude to raising children to an active and creative attitude through the awakening of parental interest in the study of
pedagogical and ethnographic sources, active participation in the upbringing of children in the family and the common
educational work at school.

Classes to prepare parents for the formation of younger students’ moral and ethical values by means of ethnography
were conducted in the form informal meetings and had the following meaningful direction: moral and ethical values of the
Ukrainian people; unity of national and universal in Ukrainian folk pedagogy; educational potential of the modern family; folk
family traditions; self-education and self-education; mistakes in education and their consequences; involvement of children
in folk art and creativity (Family pedagogy, 2002). 7 meetings were held in each of the experimental class, which addressed
the problems of certain areas. Conducted classes acquainted parents with the moral and ethical views of Ukrainians, with
the traditional forms, methods of raising children. Theoretical and practical classes were conducted for parents.

Theoretical classes included lectures, talks, debates, “round tables”, “brainstorming”, discussion of pedagogical
literature, parent conferences, presentations of books. Practical classes were conducted in the form of trainings, seminars,
workshops, educational activities, etc. Combined classes, lectures with elements of training, conversations - workshops,
seminars — trainings proved its effectiveness in working with parents. Meetings on theoretical issues, conducted for
parents provided the necessary amount of knowledge for raising children, acquainted with the specifics of primary school
age, the peculiarities of education in the family, the role of parents in raising children, opportunities for public education,
traditional and modern methods. Meetings that were held as practical classes, gave the opportunity to consolidate the
pedagogical knowledge of parents and to form necessary skills and abilities. In the process of work, parents were involved
in pedagogical observations and analysis of the results. Indicative topics for classes with parents are stated below.

Topics of classes with parents

Introduction

1. Folk ethics and folk morality - the basis of folk pedagogy.

2. Taking into account the people's experience in modern family education.

3. Features of acquaintance of children of primary school age with Ukrainian ethnography in the family.

1st grade
. The practice of educating children in moral and ethical values in the family.

. The role of parents in raising children.

. Folk tales in the formation of moral and ethical values of younger children of school age.
. Customs of the Ukrainian people in the practice of family education.

. Educating children to respect their elders.

. The task of parents in acquainting children with the basics of ethnography.

. Joint activities of parents and children as a way of forming moral and ethical values.

2nd grade

1. Factors of formation of moral and ethical values in younger children of school age.

2. Taking into account the age and individual characteristics of children in the family education.

3. The authority and personal example of parents in the formation of children’'s moral ethical values.

4. Acquaintance of children with family and genealogy.

5. Ukrainian folk traditions in family education.

6. The atmosphere of harmony and trust in the family, as a necessary condition for the upbringing of children moral and
ethical values.

7. Folk games in the formation of moral and ethical values in younger children of school age.

3rd grade

1. Using the experience of Ukrainian folk pedagogy in the formation of moral and ethical values in children of primary
school age.

2. Love for the child as a pedagogical condition for the formation of moral and ethical values.

3. Pedagogical contact of parents in communication with children.

4. Proverbs and sayings in the formation of moral and ethical values of children of primary school age.

5. The importance of the national calendar in involving children in moral and ethical values of the Ukrainian people.

6. The role of parents in educating children to love their homeland.

7. Organization of leisure and national holidays in the family.

~NoOoOoh~howON =
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4th grade

1. The role of folk traditions in the moral and ethical education of children of primary school age.

2. Pedagogical tact in communication with children.

3. The use of educational potential of Ukrainian folklore in the formation of children's ideas about moral and ethical
values.

4. Acquaintance of children with a national life.

5. Formation of moral and ethical values in children of primary school age through involvement in folk crafts and arts.

6. Formation of ethnographic knowledge and skills in the family.

7. The main problems and omissions of parents in the formation of moral and ethical values in children of primary
school age by means of ethnography.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The article defines the concept of spirituality of personality and features of organization of partnership of primary
school teachers and students of the new Ukrainian school in the mountainous region and the family in the context
of spiritual education of students. Communication, partnership between a teacher, a student and parents are in the
center of partnership pedagogy. Students, parents and teachers are united by common goals and aspirations, are
voluntary and interested accomplices, equal participants in the educational process, responsible for the result. The
teacher must be a friend, and the family must be involved in the construction educational trajectory of a child.

The pedagogy of partnership determines a democratic way of cooperation between a teacher and a child, which
does not reject the difference of their life experience, knowledge, but implies unconditional equality in the right for
respect, trust, friendly attitude and mutual demands Examples of parent training classes are given for this issue to the
formation of moral and ethical values in younger students by means of ethnography.
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BIANbHICTb IHKJTIO3UBHO-PECYPCHUX LLEEHTPIB Y NPCbKMUX PAMOHAX

AHoTauig. AKTyanbHiCTb NPo6nemMy nonsrae B NOCTIMHO 3POCTAKOYIN KiNbKOCTI AiTei 3 NOpyLUEHHMU PO3BUTKY B YkpaiHi,
notpebi HagaHHA iM BiANOBIAHOI Aonomorn 3 60Ky daxiBLiB Ta HAIBHUX NepeLUKOAax Y PO3BUTKY iHKTIO3UBHOT iIHDPaCTPYKTYpKU
B TipCbKMX cenax Hawoi kpaiHu. BignaneHictb, nmoraHe TPaHCMNOPTHE CrOJYyYEHHs, BIACYTHICTb KBanidikoBaHux daxisBLis,
HernoBHa MOiHPOPMOBAHICTb HAaCENEHHS rafibMylOTb PO3BUTOK iHKJILO3MBHOI OCBITW, NepeLukoaXaloTsb il 3006yTTa ocobamu 3
ocob6nmemMMmM notpebamu. MeTa cTatTi — npoaHaniaysatu cneumdiky AisnbHOCTI iHKMO3MBHO-PECYPCHUX LIEHTPIB, L0 HaOaloTh
ponomory neparoram, 6aTekamM Ta AITAM 3 MOPYLIEHHSMW PO3BUTKY, SIKi MPOXUBAIOTL Y TMPCbKMX parioHax YkpaiHu. ABTopka
BMKOpUCTana TeopeTuyHi (aHanis, ysaranbHEHHSI NCUXONO0ro-nefaroriyHoil nitepatypun) Ta emnipuyHi Metoam (OnuTyBaHHS,
6ecian, cnocTepexeHHsl, METOAN CTaTUCTMYHOI 06P0oOKM AaHKX). Y cTaTTi NOPYyLIEHO NUTAHHS PO3BUTKY iHKJIIO3MBHOI OCBITU B
CinbCbKilA (ripcbkiit) micueBocTi YkpaiHu. PO3rnsiHyTo OCHOBHI YYHHMKW BMJIMBY Ha LIE NpoLec, NpoaHanisoBaHo 0cobIMBOCTi
HaZlaHHS AKICHMX KOPEKLINHO-PO3BUTKOBMX, MCUXONOr0-neaaroriyHnx Nocayr AitaM 3 0CO6MBUMK OCBITHIMKU noTpebamu, Lo
MELLKalOTb Y MPCbKNX panoHax. Peaynbtatv OOCHIIKEHHSA NoKasanu, WO AiffbHICTb ¢axiBuiB iHKNIO3MBHO-PECYPCHUX LLEHTPIB
3 HagaHHs Jonomorn neparoram, 6atbkam i, 3okpema, LiTIM 3 MOPYLIEHHSIMU PO3BUTKY, SIKi MPOXWMBAIOTbL Y BigAaneHnx
paiioHax, Mae BeNMKe 3HA4YEeHHS K A1 0COBMCTOro PO3BUTKY YYHIB, Tak i 4S8 34iicHeHHs NpodecCiinHOi AisnsHOCTI Nneaaroris,
obi3HaHoCTi 6aTbkiB. [MWTAHHS MOPYLUYETLCA He NMWe Ha Micusx, a W carae AepXaBHux maclwTabiB, npo WO CBiAYUTb
aKTUBHICTb Y PO3LUMPEHHI HOPMATMBHOI 623K, AepPXaBHi aCUrHyBaHHS Ha PO3BUTOK iHKNIO3ii. MNpoTe npobema He € NOBHICTIO
LOCNIAKEHOI0 Ha CbOroAHi 1 NoTpebye NoAanbLIOro ranMboKoro BUBYEHHS.

Kniouvogi cnoea: oco6nugi notpebu, 6ap’epun, komaHaHa poboTa, crisnpaus, MobBinbHICTb, IHKITIO3UBHO-PECYPCHI LEHTPM,
apanrauis.

ACTIVITIES OF INCLUSIVE RESOURCE CENTERS IN MOUNTAIN AREAS

Abstract. The urgency of the problem lies in the ever-growing number of children with disabilities in Ukraine, the need
to provide them with appropriate assistance from specialists and the existing obstacles to the development of inclusive
infrastructure in the mountain villages of our country. Remoteness, poor transport links, lack of qualified specialists,
incomplete awareness of the population hinder the development of inclusive education, prevent its receipt by people with
special needs. The purpose of the article is to analyze the specifics of the activities of inclusive resource centers that provide
assistance to teachers, parents and children with disabilities living in mountainous areas of Ukraine. We used theoretical
(analysis and generalization of psychological and pedagogical literature) and empirical methods (surveys, interviews,
observations, methods of statistical data processing). The article raises the issue of development of inclusive education in
rural (mountainous) areas of Ukraine. The main factors influencing this process are considered, the peculiarities of providing
high-quality correctional and developmental, psychological and pedagogical services to children with special educational
needs living in mountainous areas are analyzed. The results of the study showed that the activities of specialists of inclusive
resource centers to provide assistance to teachers, parents and, in particular, children with disabilities living in remote areas,
is of great importance for personal development of students and professional activities of teachers, parental awareness. The
issue reaches the national scale, as evidenced by the activity in expanding the regulatory framework, government allocations
for the development of inclusion. However, the problem is not fully explored today and needs further in-depth study.

Keywords: special needs, barriers, teamwork, cooperation, mobility, inclusive resource centers, adaptation.

INTRODUCTION

The problem formulation. At the present stage of development of mountain infrastructure a special place is
occupied by the organization of an integrated system of providing quality services to the population, which will ensure
its proper economic, cultural and educational growth. Education and awareness of the people of the mountainous
regions of Ukraine, creating opportunities for free access to all services (medical, educational, social) are designed to
raise to a new level this unique community of our state. We give an important place to the educational sector, which
can bring up a new generation of people, which will differ not only in cultural or family traditions, life, customs, but also
the appropriate intellectual level, good health, rich internal potential. To this end, the educational sector should be
developed in remote mountainous areas, building a new Ukrainian school and its characteristic inclusive component.
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AIM AND TASKS RESEARCH

The content, forms and methods of work on the development of inclusive infrastructure of the region are determined
by its geographical and regional features. The problems of people with special needs living in the difficult social
and economic conditions of the modern mountain village are relevant in the context of general social development,
scientific and technological progress. It should be noted that mountain regions have always been characterized by
a low level of social life, difficult working and living conditions, a unique culture and customs. At this stage, the
population of mountainous areas of Ukraine needs a different approach, based on the recognition of national identity
and uniqueness of ethnic groups. At the same time, opportunities should be created to address other pressing issues,
namely: active self-education and professional development; participation in the creative activity of young people and
the organization of their leisure; provision of quality social, educational, medical services; rehabilitation and promotion
of a healthy lifestyle. They are indicative in defining the socio-economic, demographic, moral and psychological,
educational problems of mountain dwellers, and, therefore, deserve attention from the state.

RESEARCH METHODS

We used theoretical (analysis and generalization of psychological and pedagogical literature on the research
problem) and empirical methods (surveys, interviews, observations, methods of statistical data processing). Our
research has shown that the problems of professional development of teachers have been the subject of research by
many scholars in various aspects: professional development of a teacher (O. Bondarchuk, N. Volyanyuk, |. Zyazyun,
L. Karamushka, E. Klimov, N. Kolominsky, V. Russol); training of future teachers to work in schools of rural and
mountainous areas (l. Bekh, L. Drobit, K. Zhurba, L. Kobylyanska, S. Kalaur, K. Ostrovskaya, I. Ostrovsky); development
of inclusive education (A. Kolupaeva, Z. Leniv, N. Sak, A. Shevtsov).

RESULTS OF THE RESEARCH

The issue of accessibility and barrier-freeness today is raised both at the state level and at the local level. Thus, First
Lady O. Zelenskaya has compiled a “Handbook of Barrier-free”, which emphasizes that we should turn to the philosophy
of barrier-free: "Barriers are those barriers that prevent different people from accessing opportunities, and through it does
not allow them to fully realize their potential” (Directory of barrier-free). Such obstacles include the geographical location of
mountain villages, poor transport links, inadequate information provision of the population and more.

According to the Ministry of Education, in 2010 there were 160,000 children with special needs in Ukraine. According
to official data, as of March 2010, 103,000 children with special educational needs were enrolled in secondary schools,
including 45,000 children with disabilities (Resolution "On approval of the Regulations on the inclusive resource center").
The number of people with different types of disabilities indicates the need to develop inclusion as a model of education
and society. All governing bodies, educational institutions, out-of-school and social institutions and organizations are called
upon to perform this task. This is stated in the legal documents on education, namely the Laws of Ukraine "On Education”,
"On General Secondary Education”, "On Higher Education”, "On Amendments to Certain Laws of Ukraine on the Rights
of Persons with Disabilities” , "On Approval of the Regulations on the Inclusive Resource Center ", the Concept of
Development of Inclusive Education,” On approval of the action plan to create a barrier-free living environment for people
with disabilities and other low mobility groups for 2009-2015 ("Barrier-free Ukraine™), "On approval State standard of
primary general education for children with special educational needs”. Unfortunately, mountainous terrain is no exception
when it comes to possible diseases, both acquired and genetically inherited.

In 2017, the Cabinet of Ministers of Ukraine adopted a decision on the organization of inclusive resource centers, which
should become the main in providing assistance and providing psychological and pedagogical support to people with
special educational needs. It was envisaged that such inclusive centers would ensure the rights of children (aged 2 to 18)
with special educational needs to receive pre-school and secondary education. The main task of the latter was to conduct
a comprehensive psychological and pedagogical assessment of the development of a child with special educational needs,
providing them with psychological and pedagogical assistance and providing support. According to this document, the
main principles on which the activities of the centers were to be based were: respect for the child's personality; taking
into account the individual capabilities, abilities, interests of the child; non-discrimination and violation of children’s rights;
confidentiality; availability of educational services; cooperation with other institutions, schools, and families.

Inclusive resource centers have to solve many tasks , namely:

1) conduct a comprehensive assessment of the child's development in order to determine its special needs, develop
recommendations for the curriculum, provide psychological and pedagogical assistance;

2) provide psychological and pedagogical assistance to children with special educational needs of preschool and
school age;

3) keep a register of children who have passed a comprehensive assessment; educational institutions, rehabilitation
institutions of the healthcare system, social protection and public associations, as well as specialists;

5) organize and conduct consultations, cooperate with teachers of preschool institutions, schools;

6) consult with parents or guardians of children with special educational needs;

7) to carry out informational and educational activities by holding conferences, seminars, training sessions on the
organization of psychological and pedagogical assistance to children with special educational needs, etc. (Resolution "On
approval of the Regulations on the inclusive resource center”).

In general, psychological and pedagogical assistance involves the organization of psychological and pedagogical
services for children with developmental disabilities, aimed at their socialization, education of independence; preparation
for study in educational institutions; development of self-regulation skills. At the same time, the centers must have
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premises adapted for children with special educational needs in accordance with the requirements of the legislation,
state sanitary and construction norms. In such premises rooms for rendering of individual psychological and pedagogical
help, the organization of group psychological and pedagogical employment, works of the teacher-speech therapist, the
defectologist, occupational physical training classes and others are arranged.

Today, there are community development programs from the Ministry of Regional Development, Construction and
Housing of Ukraine to open the IRC. As of 2018, there were no direct targeted subventions for the opening of the RDI, but
the Ministry of Education and Science of Ukraine allocated 502 million for the development of inclusive education. Such a
subvention was calculated according to the number of children registered in inclusive school classes. The total distribution
of the allocated money per child (UAH 16,000 in 2017, about UAH 30,000 in 2018) included: 65% - to pay for additional
classes with specialists, in accordance with the child’s correctional program, and 35% - to purchase equipment.

In order to create a barrier-free space in Ukraine by 2030, work is underway to improve the activities of the centers. At
the state level, clear steps have been taken today, namely amendments to the Regulations; the staffing of these centers
was reviewed and the needs for increasing the duration of vacations, working week, and remuneration of specialists were
established. According to the new version of the Regulation on Inclusive Resource Centers, adopted by the Government
of Ukraine, its work should be closer to European standards of accessibility, which should improve services for people
with disabilities. For example, it is an opportunity for parents to apply to the centers much earlier, from the birth of a child;
provision of special services to persons over 18 years of age. The innovation is the creation of branches and mobile inclusive
resource centers; use of new diagnostic tools to support children with learning difficulties and international approaches
to identifying categories of educational difficulties in people with special educational needs. In order to encourage the
improvement of the quality of professional activity, specialists will be offered a different salary (allowance of at least 25%);
the duration of the working week of teachers was reduced to 36 hours / week. These and other innovations in this area are
provided by the project "School education for all", which is part of the Action Plan for the implementation of the National
Strategy for the creation of barrier-free space in Ukraine.

The urgent task is to organize such a space in difficult conditions in mountainous and rural areas of Ukraine. Another
issue is to ensure the effective operation of all components of the education system; adaptation of the activity of schools
and social organizations, institutions of special education and inclusive resource centers to the specifics of the region, its
traditions, the special nature of educational and labor activity of the population, attitude to the disease and ways of life.

Importantly, inclusive resource centers in mountain areas should become one of the main institutions of inclusive
education and development, promotion of high culture, spirituality, and humanism. The difficulties that arise are primarily
related to the socio-economic situation, slow development and insufficient technical equipment of schools, kindergartens
and other educational institutions. This requires from the specialists of the inclusive resource center of the mountain area
the following qualities:

+ high professionalism and available personal traits and qualities;

ability to adapt to the society of the village;

ability to generate promising ideas for the development of inclusive education;

sociability in different social groups (in communication with children, parents, the public);

purposeful use of theoretical and practical potential for providing psychological and pedagogical assistance
to the population, carrying out educational activities and cooperation with colleagues, teachers, families of
children with special needs.

But practice shows that the activities of inclusive resource centers in mountain areas do not always meet these
requirements, which can be explained by the specifics and opportunities created for their quality work in the area. The
main problems and difficulties in the development of inclusive education in mountainous areas and, in particular, the work
of inclusive centers are:

some issues of providing psychological and pedagogical assistance and correctional services to children with
disabilities.

Thus, in accordance with the legislation of Ukraine on the rights of persons with disabilities (Laws of Ukraine "On
Fundamentals of Social Protection of Persons with Disabilities in Ukraine”, "On Rehabilitation of Persons with Disabilities in
Ukraine"), education of persons with disabilities is considered in special institutions

funding: the operation of regular general secondary education institutions is provided from district budgets,
which is not beneficial to local authorities.
establishing teamwork and cooperation of the center's specialists and teachers, educators.

On the one hand, this is due to limited transport accessibility, and on the other - an underdeveloped system
of social, educational, information services. Working with school teachers, who are mostly poorly informed about the
rules, regulations, features of the development of children with disabilities, is a matter of paramount importance. Our
study showed that the main sources of information about inclusive education for teachers of educational institutions in
mountainous regions of Ukraine are colleagues and administration (58%), as well as Ukrainian media (33%) (Inclusive
education in Ukrain). Insufficient awareness in this area leads to the fact that when working with students with disabilities,
teachers often adapt programs to their own discretion, on the principle of reduction, rather than taking into account the
individual needs and learning opportunities of the child; not always guided by scientific and methodological developments.

One of the problems of cooperation between specialists of inclusive resource centers and teachers of educational
institutions is to equip the latter with basic knowledge in the field of inclusion, medical indicators and features of
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development of children with different types of disorders. This is necessary because often teachers and educators do
not have the proper training, theoretical and practical skills to work with this category of people, which leads to erroneous
decisions during practical work. That is why the specialists of inclusive centers involve teachers and educators in
cooperation, participation in a comprehensive assessment of the level of child development, joint seminars, webinars, and
meetings. For example, the latter allow the specialists of inclusive resource centers to expand the knowledge of teachers
of schools and kindergartens about the development of inclusive education; to raise their professional level by learning new
forms, methods and techniques that should be used in working with children with special needs. The cooperation of the
specialists of the inclusive resource center and teachers allows to intensify the creative activity of teachers, develops their
creative thinking, and stimulates initiative in working with children. Joint conferences, trainings, lectures acquaint teachers
with methods, techniques, games and exercises for children with developmental disabilities, which are aimed at developing
emotional intelligence, communication skills and self-care, facilitation of adaptation and socialization. At the same time,
teachers and educators, parents of children with developmental disabilities have the opportunity to discuss important
issues of inclusive education, stages of monitoring the child's development, and drawing up an individual program. Practice
shows that teachers of schools in the mountainous region show low motivation to work with students with special needs,
not showing a desire to "obey" the instructions of other professionals or, conversely, seek to transfer their responsibilities
to them. This state of affairs can be prevented by the educational work of the specialists of the inclusive resource center,
which takes place through the organization of lectures on various topics: "Child with special needs: understand and help”,
"Disability is not a sentence”, "On love and tolerance”, "Features work with children with developmental disabilities ","
Teacher's assistant - the child's mentor "and others. The main issues raised by the specialists of inclusive resource
centers in mountainous regions are:

1) compliance with European standards of accessibility in inclusive education;

2) ways to improve inclusive education in educational institutions in mountainous regions;

3) levels of support in the educational process of children with special needs;

4) functions of educational institutions and inclusive resource centers.

The current problems we are considering today are the result of the fact that in mountainous areas there is no consistent
work to support inclusion by various NGOs, the education department, which is reflected in the imperfect provision of
necessary information, incomplete provision of medical and counseling support to children with special needs. and their
parents. Also imperfect is the activity of exchanging experiences of specialists, teachers, parents on inclusive education.

The solution of the personnel issue remains significant - providing educational institutions and regional inclusive
resource centers with qualified specialists (social pedagogues, psychologists, speech pathologists, speech therapists,
rehabilitation specialists and others).

To date, the issue of providing inclusive resource centers in the mountainous regions of Ukraine with the required
number of premises and their arrangement in accordance with the specifics of the activity has not been resolved; filling
with auxiliary equipment, devices; didactic materials that should be used in correctional and developmental work, providing
psychological or pedagogical assistance.

These and other difficulties in the work of inclusive resource centers are solved on the ground, with the support of
the authorities and management, or with the help of sponsors. For example, in order to provide the necessary services to
the mountain population by the specialists of the inclusive resource center in the Lviv region, a mobile inclusive resource
center was purchased (for Skole district). Such a car, equipped with everything necessary, can provide psychological and
pedagogical assistance to children with special needs who are unable to get to the regional center due to the severity of
the violation or poor transport links. According to the head of the Department of Education and Science of the Lviv Regional
Administration Ihor Haiduk, the mobile inclusive resource center was made to order and is the first and so far the only one
in our country (A mobile inclusive resource center will operate in the Lviv region). In addition to the equipment available
in the traditional center, relevant didactic, technical, methodological materials, the mobile inclusive resource center has a
special platform for children in wheelchairs, which allows for a comprehensive assessment of children with musculoskeletal
disorders, plan correctional and developmental work, to conduct classes, consultations, examinations.

But there are also positive moments. Today in Ukraine, according to the draft State Budget-2021, a separate program
is provided to support children with special educational needs, an estimate of UAH 505 million has been set, 30% of
which is planned for the purchase of aid. For ease of use and to help parents of children with special needs living in
remote areas, there is a mobile application of the IRC, hosted on PlayMarket and AppStore (A mobile application has
been developed to help parents of children with special educational needs and IRC specialist). It was developed in 2018
in accordance with the Resolution of the Cabinet of Ministers of Ukraine dated 22.08.2018 Ne 615 LLC "New Knowledge"
with the assistance of the "Institute of Educational Analytics”. Thus, the system automates the conclusion of the application
for a comprehensive assessment of the child, the formation of expert opinions. This approach facilitates the work of
professionals and is useful for parents of children in remote areas who do not have the opportunity to come in person to
the center to write an application. Practice has shown that its use has halved the number of required personal visits of
parents to inclusive resource centers, and helps to raise awareness.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the issue of supporting teachers, parents and children with special educational needs in the mountainous
regions of Ukraine by specialists of inclusive resource centers remains relevant, and requires further study and
development of new approaches to solving difficulties that arise in practice.
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FEHOEPHE BUXOBAHHS AITEA 3 OCOBJIMBUMU OCBITHIMU NOTPEBAMM
B YMOBAX IHTEPHATHUX YCTAHOB

AHoTauia. Y crtarti po3kpuTo npobremMy reHAepPHOro BMXOBAHHS AiTeld 3 0COBAMBUMK OCBITHIMM noTpebamu, ski
nepebyBaioTb Ha OEPXaBHOMY YTPUMaHHI B iHTEPHATHUX 3aknafax OCBITWU Ta NOTPebyloTb Ginbll YBaXHOrO CTaBEHHS [0
$opMyBaHHS coujanbHOI 3piNoCTi, XUTTEBOI KOMMETEHTHOCTI Ta HEOOXiOHOI B Cy4aCHUX YMOBAax reHAEPHOI KyNbTypu.
ABTOpamMu BUCBIT/IEHO pe3yfibTaTh aHanidy cTaHy i 0Co6MMBOCTEN FeHAepHOro BMXOBaHHS AiTeil 3 0COBAMBUMK OCBITHIMN
notpebammn 3a ymMOB iHTEPHATHUX YCTaHOB. PO3KPUTO PO3YMiIHHA CYTHOCTI reHAEepHOro BUXOBaHHA 3 MO3ULi coLljanbHO-
nefaroriyHoi Hayku sk LinecnpsMoBaHOro, OpraHisoBaHoOro 1 KepoBaHOro Npouecy 3aCBOEHHA AiTbMU FeHOEPHUX YABIIEHb,
MOPasibHO-eTUYHUX HOPM Y B3aeMMHax 000X cTateil Ta OpMyBaHHI poNieBMX MO3uLiA. AkTyanizoBaHO METY reHOepHOro
BMXOBAHHSA Y4HIB 3 0COOMBMMM OCBITHIMM noTpebamn, sika nonarae B iHAMBIAyanbHO-AUMEPEHLINHOMY Niaxoai A0 HUX 3
YypaxyBaHHSAM CTYMNeHI0 0OMEXEHHs, BUOY ON30HTOreHe3y, a TakoX Mo3uLili cTaTeBUX BiAMIHHOCTEN, Y KOHCTPYIOBaHHI Moaeni
MOPasibHO-eTUYHUX HOPM Y B3aeMMUHaxX 000X cTaTei, y hOpMyBaHHI pPONbOBMX MO3KLI 060X cTaTell. 3ocepemxeHo ysary
Ha KJIIOYOBMX MOro 3aBAaHHSAX B iHTEPHATHMUX YCTaHOBax, 30KPEMa BMXOBaHHI OCOOMCTOCTI, 34aTHOI OO 3aCBOEHHSI CBOE(
reHLEepHOI poJii Ta eraniTapHUX LiHHOCTEN Cy4acHOro cycninibCtea. Y cTatTi NnpeacrasneHo aBTOPCbKy Nporpamy reHaepHoro
BUXOBAHHS 4151 3aHATb i3 AiTbMK 3 iHBaNIOHICTIO CTApLIOro nianitkoBoro Biky (Big 14 0o 16 pokis) Ta MONOALIONO OHALLKOIO
Biky (Big, 16 oo 18 pokiB), ki MalOTb 30EpEeXeHN IHTENEKT, 3 METOI0 YCBIOOMNIEHHS HMMMK COLianbHO-NOOYTOBMX POJei,
coLjaNibHOro cTaTycy Ta PO3BMHEHHS 30aTHOCTI 0 CaMOCTINHOT CyCniNbHOI | pOAMHHO-NOBYTOBOI AifNbHOCTI. YBMPA3HEHO POJib
CUCTEMM MO3akKacHoi poboTn B LIbOMY MpoUeCi. ABTOPM NiOKPECIOI0TL BaXIMBICTb CTBOPEHHS BiAMOBIAHNX OpraHisauinHo-
neparoriyHMx yMOB reHAEepPHOr0 BUXOBAHHS YYHIB 3 0CO6MBMMM noTpebamm 3a yMOB nepebyBaHHA B iHTEPHATHUX 3aknanax
OCBITU, SKi CNPUSTUMYTb BUXOBaHHIO PiI3HOBIYHO PO3BMHEHOI 0COBUCTOCTI, CaMOCTIHOI, PIBHOMPABHOI HE3aNeXHO Bif, CTaTi.
Pe3ynbTaTom iX ynpoBafXeHHS Mae ctatv CPOPMOBaAHICTb FreHAEPHOI BUXOBAHOCTI Ta KYAbTYpW, YYNHOCTi Ta TONEPAHTHOCTI
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YYHIB Y MiXXCTaATeBOMY CriNKyBaHHi, rOTOBHOCTI XM0MUIB Ta AiB4aT 40 AOPOCOro XUTTS B CYCMiIbCTBI, WOOHMX CTOCYHKIB Ta
ciMenHux i NPodEeCINHMX ponei, He 0BTSXXEHUX CTEPEOTUNHMMU MOrNSAAMU.

KniouoBi cnoBa: 3akniag iHTepHATHOI OCBITWM, FeHOEepHe BWXOBAHHS, r'eHOepHi poni, OiTM 3 0COoBGAMBMMU OCBITHIMU
notpebamu, coujanbHUn Negaror, No3akiacHa OisNbHICTb.

GENDER EDUCATION OF CHILDREN WITH SPECIAL EDUCATIONAL NEEDS
IN THE CONDITIONS OF BOARDING SCHOOLS

Abstract. The article highlights the results of the analysis of the state and features of gender education of children with
special educational needs in the conditions of boarding schools. The understanding of the essence of gender education from
the standpoint of socio-pedagogical science as a purposeful, organized and controlled process of children's assimilation of
gender ideas, moral and ethical norms in the relationship of both sexes and the formation of role positions is revealed. The
purpose of gender education is actualized and attention is focused on its key tasks in boarding schools, in particular the
education of a person capable of mastering his gender role and egalitarian values of modern society. Gender education of
students with special needs in the conditions of stay in boarding schools involves the creation of appropriate organizational
and pedagogical conditions that will promote the education of a diverse personality, independent, equal regardless of gender.
The result of socio-pedagogical activities of boarding schools should be the formation of gender education and culture,
sensitivity and tolerance of students in intersex communication, which is manifested in the readiness of boys and girls for
adult life in society, marriage and family and professional roles, not burdened with stereotypes.

Keywords: boarding school, gender education, gender roles, children with special educational needs, social pedagogue,
extracurricular activities.

INTRODUCTION

The problem formulation. Socio-economic and political transformations that had taken place in recent years in
Ukraine have made significant changes in gender and role relations in all spheres of social life, led to changes in the
status of women and men in society and the transformation of previously established gender stereotypes. In such a
dynamically rapid socio-cultural environment, the modern young generation must quickly adapt to new conditions,
constantly replenish their knowledge and build their relationships with other people on the basis of tolerance,
understanding, respect, complicity and cooperation, which is the key to gender equality. At the same time, traditional
stereotypical approaches to gender education of students with special needs in the boarding school system, views
on the roles, norms and values that society continues to offer men and women in the process of socialization cannot
and should not affect existing transformations. Under such conditions, cardinal changes in the content of boarding
education naturally take place: the goals of educating boys and girls with special needs and their gender-role
socialization are outlined in a new way. In this article we will try to reveal the problem of gender education of children
with special educational needs who are dependent on the state in boarding schools and need a more meticulous
attitude to the formation of social maturity, life competence and gender culture necessary in modern conditions.

Analysis of recent research and publications. The scientific basis for solving the problem of gender education
of students in educational institutions were works and studies of gender psychology, gender equality and socialization
(S. Vikhor, T. Govorun, N. Kaminska, O. Kiz, O. Kikineji, I. Kovalchuk, V. Kravets, T. Martsenyuk, M. Savchenko,
O. Tsokur, etc.), gender-role socialization (A. Ablitarova, V. Avramenko, V. Asyutinsky, D. Isayev, I. Kovalchuk, D. Kolesov,
I. Kolomynsky, M. Radzivilova, V. Romanova, T. Shklyarova, etc.) and its features in pupils of boarding schools (G. Korinna,
A. Polyanychko).

THE PURPOSE OF THE RESEARCH is to reveal the problem of gender education of children with special
educational needs who are state-supported in boarding schools.

In the process of achieving this goal, a problem-solving method of studying library collections and conceptual-
comparative analysis of literature in the field of national education and legal documents, covering facts and theoretical
ideas from the experience of gender education of children with special educational needs in boarding schools.

RESULTS OF THE RESEARCH

Recently, the concept of «education» in humanistic pedagogy acquires special significance, according to which it
embodies the patterns and norms of cultural life. However, one of the current problems of the traditional educational
process of boarding schools is the lack of attention of teachers, educators and social educators to take into account
students gender. Therefore, there is an urgent need to find new strategies and perspectives, that would contribute to the
implementation of a differentiated approach to raising children with special needs of different genders, the introduction of
the concept of gender education of children with special needs in boarding schools based on the potential of extracurricular
activities is training future social educators.

The introduction of a system of gender education of children with special needs due to the limitations of life and the
presence of special needs is an urgent problem today. Socio-pedagogical influence, based on gender mainstreaming,
will contribute to the implementation of the principle of equal rights and opportunities, a proper understanding of social
roles and responsibilities; it is aimed at personal development, assimilation of knowledge, skills and abilities of successful
adaptation in society, professional self-determination and normalization of future family relations, etc. (Shepel, & Sultanova,
2016, p. 3).

It should be noted that the upbringing and education of a child in accordance with its gender has been practiced by
mankind for quite some time. One of the decisive influences on the upbringing of the younger generation of males and
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females in all historical periods was exerted by the prevailing sexual morality in society, changes in which led to changes in
the nature of upbringing of boys and girls (Kovalchuk, 2004, p. 9-10).

I. Bekh defines education as a transformative activity of a teacher-educator aimed at changing the consciousness,
worldview, psychology of values, knowledge and ways of personality that contribute to its qualitative growth and
improvement (Bekh, 2003, p. 6) . Thus, the result of such activities, according to the Ukrainian scientist, is a socially
responsible person. The main purpose of the educational process should be the formation of each pupil's idea of himself
not just as a citizen who supports the current system, but as an independent individual who can take moral responsibility
to society for himself, for others, for the cause (Bekh, 2003, p. 21-29). The Concept of Reforming Secondary Education
in Accordance with the New Ukrainian School (New Ukrainian School) is also emphasized as a responsibility not only for
oneself, but also for the development and well-being of the country and all mankind.

However, whether a graduate of a boarding school will want and be able to take moral responsibility to society and all
mankind, and whether he will be able to socialize in adult life according to gender-role stereotypes, depends on how the
content of gender education meets modern expectations and civil society.

The interpretation of the concept of «gender» (gender) includes socio-biological characteristics, through which the
concepts of «man» and «woman» are defined, social relations between people of different sexes or socially fixed roles
and corresponding behavior, activities and characteristics characteristic of both sexes are revealed. . This concept is
characteristic of various fields of knowledge (culturology, sociology, psychology, history, etc.), but it is the socio-
pedagogical influence allows to form in the younger generation a stable social perception of gender, understanding and
overcoming stereotypes of the previous generation. This task is key in the gender education of children and youth.

The organization of gender education of boarding school students during extracurricular activities is an extremely
important component of personality formation, as such work provides an opportunity to optimally reveal the potential of
each student, to form tolerance, mutual respect between boys and girls.

The purpose of gender education of students with special educational needs is an individual-differential approach to
them, taking into account the degree of limitation, type of dysontogenesis, as well as positions of gender differences, in
constructing a model of moral and ethical norms in both sexes, in forming role positions of both sexes.

In other words, the main goal of this multifaceted process is to teach boys and girls gender roles - models of
male and female behavior, free from gender stereotypes and responsible for their interpersonal and gender-role
relationships in society.

To this end, in 2016, specialists of the State Complex of Social Rehabilitation of Disabled Children (Shepel O.G. and
Sultanova N.V.) developed a program for classes with of children with special needsof older adolescents (from 14 to 16
years) and junior youth. age (from 16 to 18 years), who have preserved intelligence, in order to understand their social roles,
social status and development of the ability to independent social and family activities (Shepel, & Sultanova, 2016, p. 3).

The program is designed so that students with special needs in a boarding school or rehabilitation institution can
understand the theoretical information, gain the necessary skills and develop skills for their practical implementation. The
content of educational material is systematized according to the spheres of human life: management; family relations;
marital relations; participation of a person in the life of society and the state; attention is paid to personal and intimate
spheres of life, etc. V. Kravets outlined the view on the tasks of gender education and emphasized, that they consist in
the formation of social responsibility in the relations between the sexes; the ability to understand other people and respect
them not only as people in general, but also as male or female; ability to take into account and respect their specific sexual
characteristics in the process of joint activities; ability and desire to evaluate their actions in relation to other people based
on gender; self-awareness of one's gender; necessary communication skills and mutual understanding, as well as the
ability to make informed decisions in the field of intersex relations, etc. (Kravets, Govorun, Kikineji, 2011, p. 175).

Among the main tasks of gender education should also be identified such as: «implementation of a gender approach
in all parts of the educational process; awareness of gender parity issues; mastering a certain amount of knowledge
about prejudice against each sex and their awareness; easing stereotypes about family, professional and social roles and
correcting perceptions of masculinity / femininity; enrichment of the emotional world, creation of conditions for development
of individual abilities for the purpose of self-realization of the person; accumulation and formation of experience of
egalitarian behavior» (Vyhor, 2006, p. 9).

Thus, the key to boarding schools in the process of gender education of their students, taking into account the
peculiarities of their mental development, the complexity of gender-role socialization and communication barriers, we
consider the education of a person capable of learning their gender role and egalitarian values of modern society. However,
if we are talking about students with special needs due to disability and disability, the main objectives of their gender
education in a boarding school are:

- to promote the formation of a person who is able to consciously approach the choice and implementation of
its inherent social roles in all spheres of life, taking into account their own gender characteristics and individual
problems due to the state of physical development;
to provide adolescents with the necessary information on their basic rights, opportunities for their realization
and social guarantees in force in our country;
to promote the formation of an active life position of the individual in the realization of their gender rights and
freedoms.
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The solution of these tasks is provided primarily during extracurricular activities with children. As you know, education,
even if it is provided in a boarding school, plays a leading role in the system of factors that ensure the optimal nature of
the process of gender education and the formation of gender culture of the individual. However, the extracurricular work of
the boarding school in the direction of gender education remains poorly studied. This presupposes the need for scientific
substantiation of the process of gender education of students with special educational needs in the conditions of boarding
schools, which is impossible without the application of a gender approach in education.

It should be noted, that extracurricular activities are an integral and mandatory part of the educational process of a
boarding school. All areas of educational work and, above all, gender education, are quite successfully carried out in
extracurricular activities. This activity provides great opportunities for educational impact on boys and girls, to apply an
individual approach to them, taking into account psychophysiological gender differences.

The system of extracurricular activities, which is focused on meeting various needs and interests of the individual, plays
a significant role in solving the problems of gender education of students with special educational needs in the conditions
of a boarding school. It is in extracurricular activities that an educator, social educator or teacher is free to direct the
educational process to the diverse development of students, taking into account their special needs, to individualization, as
well as to emphasize the gender of students.

The center of extracurricular educational work on gender education of boarding school students should be a child
with its individual characteristics due to disability and degree of disability, regardless of gender, but taking into account its
inclinations, interests, talents, purpose in life — social role. After all, the development of the individuality of boys and girls is
a dynamic formation and development of a whole system of social gender roles in all spheres of society — society, work,
family, friends, world «l-sphere» under the influence of socially controlled external and internal natural factors.

It should be noted that extracurricular activities, their meaningful and purposeful organization — is one of the factors of
socialization of the individual, and therefore its success and effectiveness depend, inter alia, on the application of a gender
approach in education in relevant areas.

Employees of boarding schools, in particular: class teachers, educators, social pedagogues, etc., are traditionally
involved in the organization and conduct of extracurricular activities. The participation of each of them in the organization
and implementation of extracurricular activities of students with special needs of all ages is extremely important, but it is
social educators who play in it perhaps the greatest role. The educator of a boarding school has no less difficult tasks: to
organize the life, health, work and rest of their pupils so that they study and work well, are healthy, cheerful, neat and thrifty,
disciplined and polite, gain experience of moral behavior. The educator, in particular, of a boarding school for orphans
and children deprived of parental care, in his group should largely perform the functions that were to be performed at
home, in the family, by parents (Sultanova, 2017). Thus, his professional role in the gender education of students during
extracurricular activities is also extremely important.

The main areas of gender education of children with special needs in a boarding school or rehabilitation institution
Shepel 0.G. and N.V. consider:

- informational, educational and educational work aimed at clarifying issues related to the peculiarities of the

process of gender education of this category of children;

correctional and developmental work, which provides timely specialized assistance in mastering the content
of the program and the necessary correction of individual defects of children in a rehabilitation institution or
boarding school; promotes the acquisition of knowledge and the formation of skills of rational professional self-
determination, taking into account the gender and other characteristics of children;

consultative work that provides continuity of special support for of children with special needs in the direction
of their gender identification, as well as work with parents on the implementation of differentiated socio-
pedagogical conditions for learning the content of gender education (Shepel, & Sultanova, 2016, p. 4).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, gender education of students with special needs in the conditions of stay in boarding schools involves
the creation of appropriate organizational and pedagogical conditions that will promote the education of a diverse
personality, independent, equal regardless of gender. The result of socio-pedagogical activities of boarding
schools should be the formation of gender education and culture, sensitivity and tolerance of students in intersex
communication, which is manifested in the readiness of boys and girls for adult life in society, marriage and family and
professional roles, not burdened with stereotypes.

Given the importance of the issue of gender education of students with special needs in boarding schools raised
in this article, we see it appropriate to continue scientific research to solve the problem of socio-pedagogical support
of gender education of children with special needs in state care institutions as close as possible to family forms of
content.
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Harpul Oksana — PhD in Physical and Mathematical Sciences,
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Ivaniuk Hanna — Doctor of Science in Pedagogy, Professor,
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Grinchenko Kyiv University (Kyiv, Ukraine)

Kachak Tetiana — Doctor of Philological Sciences, professor,
Department of Professional Methods and Technologies of
Primary Education, Vasyl Stefanyk Precarpathian National
University (lvano-Frankivsk, Ukraine)

Khimchuk Liliana — Doctor of Pedagogical Sciences, Professor
of the Department of Professional Methods and Technologies
of Primary Education, Vasil Stefanyk Precarpathian National
University (lvano-Frankivsk, Ukraine)

Kilichenko Oksana — Candidate of Pedagogical Sciences,
Associate Professor, Associate Professor of Pedagogy of Primary
Education, Vasyl Stefanyk Precarpathian National University
(lvano-Frankivsk, Ukraine)

Klepar Maria — Doctor of Pedagogical Sciences, Professor
of the Department of Pedagogy of Primary Education, Vasyl
Stefanyk Precarpathian National University (lvano-Frankivsk,
Ukraine)

Kopchuk-Kashetska Maria — candidate of pedagogical
sciences, associate professor of Department of Pedagogy
of Primary Education, Vasyl Stefanyk Precarpathian National
University (lvano-Frankivsk, Ukraine)

Kozibroda Larysa — Sc.D. (Education), Associate Professor,
Associate Professor of the Department of Physical Education,
Lviv Polytechnic National University (Lviv Ukraine)

Lutsyk Mariia — Master student, Vasyl Stefanyk Precarpathian
National University (lvano-Frankivsk, Ukraine)

Lysiuk Iryna — Senior laboratory engeneer of the Department
of Biology and Ecology Vasyl Stefanyk Precarpathian national
university (lvano-Frankivsk, Ukraine)

Lyutko Oksana — PhD in Philosophy, Associate Professor, Head
of Department of Philosophy, Economics and Management of
Education Rivne Regional Institute of Postgraduate Pedagogical
Education (Rivne, Ukraine)

Matveieva Nataliia — Candidate of Pedagogical Sciences,
Associate Professor of Department of Primary Education
Pedagogy, Vasyl Stefanyk Precarpathian NationalUniversity
(Ilvano-Frankivsk, Ukraine)

Melnyk Natalia — DSc, associate professor, Associate Professor
of Foreign Philology Department, National Aviation University
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Mykhaylyshyn Galyna — Doctor of Philosophy, Professor, Vice-
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Head of the Department of Foreign Languages, Khmelnytskyi
Humanitarian and Pedagogical Academy (Khmelnytskyi, Ukraine)
Savchuk Borys — Doctor of Historical Sciense, Professor
Department of Pedagogy and Pedagogical Management named
after Bogdan Stuparik, Vasyl Stefanyk Precarpathian National
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PEOAKLIIMHA KOJETIS
HAYKOBOIro ®AXOBOro BUAAHHA 3 NEJATOriYHMUX HAYK
«FIPCbKA LUKOJIA YKPAIHCbKUX KAPNAT»

rONOBHWUIA PEJAKTOP

BinaBuuy NanuHa BacwniBHa — [OKTOP neparoriyHvx Hayk, npodecop kadenpu negarorikm novatkosoi ocsitn ABHS3 «[Mpukapnar-
CbKWI HaLioOHaNbHWI yHiBepcuTeT iMeHi Bacuna Ctedanunka» (M. IBaHo-PpaHkiBebk, YkpaiHa)

3ACTYMNHUK roJIOBHOIo PEAAKTOPA

MockaneHko KOpiit MuxaiinoBuy — kaHangat ¢inocodcbkmx Hayk, npodecop, AMpekTop IBaHo-PpaHKIiBCbKOro GpaxoBoro Konemxy
MprKapnaTCbKoro HalioHanbLHOro yHiBepcuTeTy iMmeHi Bacunsa CtedaHuka (M. IBaHO-PpaHkiBCbK, YkpaiHa)

BIANOBIAAJIbHUIA CEKPETAP

YepaiHcbka IHHa BorpaHiBHa — [OKTOP nefjarorivHux Hayk, npodecop kadenpw neparoriki novatkosoi ocsit ABH3 «Mpukapnat-
CbKMIA HaUioHanbHWIA yHiBepcuTeT iMeHi Bacuna CtedaHuka» (M. IBaHo-PpaHkiBCbK, YkpaiHa)

LleneHpa Irop €BreHoBMY — JOKTOP MOMAITMYHMX Hayk, nNpode-
cop, pektop, ABH3 «lpukapnatCbknii HaLiOHanbHWI yHIBEPCU-
TeT iMeHi Bacuns Ctedanuka» (M. IBaHO-PpaHKiBCbK, YKpaiHa)
Bipa OneHa AHatoniiBHa — JOKTOP MeparoriyHuMx Hayk, npo-
decop, 3asigyBad kadempu neparorikm i ncwuxonorii, 3a-
KapnaTcbkuii  YropCbKuil iHCTUTYT iMeHi ®epeHua Pakoui I
(M. BeperoBo, YkpaiHa)

BnaBT OkcaHa 3iHOBiiBHA — [OKTOP nejaroriyHux Hayk, [o-
LueHT kadeapn Gi3MYHOro BMXOBaHHS, HaujioHanbHWIA yHiBEpCK-
TeT «JlbBiBCbKa lNoniTexHika» (M. JIbBiB, YKpaiHa)

BnaryH Harania MuxainiBHa — JOKTOp nepjaroriyHyx Hayk, npo-
decop, npodecop kadenpn neparoriky no4aTkoroi oceitn, JBH3
«[pukapnaTCbknin HaujoHaNbHWIA yHiBepcuTeT iMeHi Bacuna Cre-
daHuka» (M. IBaHO-PpaHkiBCbK, YkpaiHa)
BorpaHeub-binockaneHko Hartania IBaHiBHa — pOokTOp ne-
[aroriyHmMx Hayk, rONOBHMWIA HayKoBWIA CMNiBPOGITHWK Bioainy Ha-
BYAHHS MOB HaLliOHaNbHUX MEHLUWH Ta 3apybixHOI nitepaTypu,
IHCTUTYT neaarorikn HAIMH Ykpainum (M. Kunig, YkpaiHa)

Banar Boiuex — [OKTOp neparoriyHyMx Hayk, MNpOpeKkTop Y
CcnpaBax CTYOEHTCbKMX Ta HaB4YaHH{, 3aBidyBay BigdiNeH-
HA 3arafsbHOi AOMAAKTMKM Ta OCBITHIX cucTeM, >XeLllyBCbKWUi
yHiBepcuTeT (M. Xewys, Pecnybnika MonbLua)

FopniHiy TeTsHa IropiBHa — KaHAMAAT NegaroriYHnX Hayk, OOLIEHT
kacdeppn iHO3eMHMX MoB, OBH3 «TepHoninbCbkuii OepXaBHWiA
MeouuHuiA yHiBepcuTeT iM. |.A. FobayeBcbkoro» (M. TepHonifb,
YkpaiHa)

3aBropogHa TetaHa KocTgaHTMHIBHA — [OOKTOp neparoriy-
HUX Hayk, npodecop, 3asigyBady kadenpwu neparorikv iMeHi
BorpaHa Crtynapuka, OBH3 «[TpukapnaTCbkuil HauioHanbHWUI
yHiBepcuTeT imeHi Bacuna CtedaHuka» (M. IBaHO-PpaHKIBCbK,
YkpaiHa)

3Bapuy IpyHa MukonaiBHa — JOKTOP NefaroriyHnx Hayk, ctap-
WKW HaykoBMiA cniBpobiTHMK, Npodecop kadenpu iHO3EMHOI
dinonorii Ta nepeknagy, Kniscbknii HauioHanbHUA TOProBesibHO-
€KOHOMIYHWI yHiBepcuTeT (M. KniB, YkpaiHa)

€BTYyX Mukona BopucoBu4 — JOKTOP NeJaroriYHnX Hayk, npo-
decop, akagemik HauioHanbHOi akagemii negaroriyHMx Hayk
Ykpainu (M. Kunis, YkpaiHa)

Konpyp OkcaHa CoO30HTiBHA — [OKTOp MNefaroriyHuMx Hayk,
npodecop, AekaH neparoriyHoro dakynbtety OBH3 «[lpukap-
NaTCbKUA HaLiOHanbHUI yHiBepcuTeT imeHi Bacuna Ctedanuka»
(M. IBaHO-PpaHkiBCbK, YkpaiHa)

KoHoHeHko Bitanin IBaHoBMY - pokTop  dinonoriyHmx
Hayk, npodecop, akagemik HAIMH VYkpainu, 3asigyBay Ka-
denpn 3arasbHOro Ta repMaHCcbkoro MoBO3HaBcTBa, JBH3
«[prkapnaTtCbknii  HaLioHanbHWIA  yHiBepcuTeT iMeHi Bacwung
Credanuka» (M. IBaHO-PpaHKiBCbK, YKpaiHa)

Kotuk TeraHa MukonaiBHa — OOKTOP negaroriyHmx Hayk, npode-
cop kadenpn daxoBUX METOAMK i TEXHOMOTIN MOY4aTKOBOI OCBITY,
OBH3 «[Mpukapnatcbknii HauioHaIbHWIA yHIBEPCUTET iMeHi Bacuna
CredaHuka» (M. IBaHO-PpaHkiBCbK, YkpaiHa)

Kyyain Onekcanpgp BonoaumumpoBu4 — [OKTOP NenaroriyHmx
HayK, JoueHT kadenpwn neparorikv, HauioHanbHWA yHiBEpCUTET
GiopecypciB i NnpupoaokopncTyBaHHsa Ykpainu (M. Kuis, YkpaiHa)
JInceHko Henni BacuniBHa — 0OKTOp negaroriyHMX Hayk, npo-
decop, 3asigyBay kadenpwn Teopii Ta METOAVKU AOLIKIAbHOI i
cneujanbHoi  oceitn, ABH3 «[pukapnaTCbknin HaLiOHaNbHWIA
yHiBepcuTeT imeHi Bacuna CrtedaHuka» (M. IBaHO-PpaHKiBCbK,
YkpaiHa)

Mazsyp [MMboTp - [JOKTOpP nejaroriyHMx Hayk, npodecop,
3aBigyBa4y kadeppu neparoriku, [epxasHa Buwa npodecinHa
wkosa B M. Xonwm (M. Xonm, Pecny6nika MonbLua)

Makcumuyk Bopuc AHaToOninoBUY — [OKTOP MefarorivyHmx
Hayk, npodecop kadenpu coujanbHoi poboTu, couiansbHOi neaa-
rorikn Ta i3nyHoi KynbTypu, 13MainbCbknn AepXaBHUI FyMaHi-
TapHWUi yHiBepcuteT (M. I3main, YkpaiHa)

MapycuHeub Map’aHa MuxainiBHa — [OKTOpP nenaroriyHmx
Hayk, npodecop, npodecop kadenpn neparorikv i NCUXoNorii,
HaujoHanbHWin neparoriyHmi yHiBepcuteT imeHi M.IN. Oparoma-
HoBa (M. KuiB, YkpaiHa)

Momb6ek Ania AHyapOekiBHa — KaHOMOAT MefaroriYHMx Hayk,
acouinoBaHunii  npodecop, uneH-kopecrnoHaeHt MAH 1O,
Kazaxcbkuii HaujOHanbHU NeJaroriYyHnin  YHIBEPCUTET  iMEeHi
Abas (M. AnmaTn, Pecnybnika KazaxctaH)

MykaH Hartanisa BacuniBHa — J0KTOp negaroriyHuix Hayk, npode-
cop, npodecop kadenpu negarorikv Ta iHHOBaLLiHOI OCBITW, Haui-
OHanbHWI yHIBepcuTeT «J1bBiBCbka nosiTexHika» (M. JbBiB, YkpaiHa)
Oniap Mapia [MeTpiBHa - [JOKTOP MEQaroriYHMX Hayk,
npodecop, 3asigysay kadenpu negarorikm no4yaTkoBOi OCBITU
OBH3 «[MpukapnaTCbknin  HaUiOHaNbHWIA  YHIBEPCUTET  iMeHi
Bacunsa CtedaHuka» (M. IBaHo-PpaHkiBCcbk, YkpaiHa)
NanblukoBa IpuHa OnekcaHppiBHAa — QOKTOP MeAaroriYHnX Hayk,
npocdecop kadeaopyn neparoriYHUX TEXHOMOri MOYaTKOBOI OCBITH,
nekaH dakynbTeTy no4YaTkoBOr0 HaByaHHS, [liBOEHHOYKPAIHCLKOrO
HauioHaIbHOro neparoriyHoro yHisepceuteTy imeHi K. . YwmrHebKoro
(M. Opeca, YkpaiHa)
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MeHuykoBCKi Puwapp — 0OKTOP negaroriyHvx Hayk, OeKaH neja-
roriyHoro iHCTUTYTY, XKelyBcbknin yHiBepcuteT (M. Xewys, Pec-
ny6nika MonbLua)

PomaHiok CsiTnaHa 3axapiBHa — [LOKTOP MefaroriyHux Hayk,
npodecop, 3asigyBay kadenpwu neparoriku Ta MeToauku Mo-
4aTKOBOI OCBITK, YepHiBeLbKMI HaLLIOHANbHWIA YHIBEPCUTET iMEHI
lOpis denbkoBmya (M. YepHiBui, YkpaiHa)

®Depipunk TetaHa AMuUTpiBHA — [OKTOP MefaroriyHmx Hayk,
npodecop kadenpu neparorikv Ta METOAMKM NMOYATKOBOI OCBI-
T, YepHiBeLbkunin HalioHanbHWIA yHiBepcuTeT iMeHi tOpis deab-
KoBu4a (M. YepHisui, YkpaiHa)

Hapia OpecTtiBHa - [OKTOp nepgaroriy-
HUX Hayk, npodecop, 3asigyBay kadegpwn iHO3EMHUX MOB,
OBH3 «TepHonMinbCbknii OepXaBHUIA MEeOUYHUA YHiBEpCUTET
im |.4. Top6ayescbkoro» (M. TepHoninb, YkpaiHa)

Yeninb Mapia MupoHiBHa — QOKTOP nejaroriyHnx Hayk, npo-
decop, 3aBinyBay kadenpu 3aranbHOI Neaarorikv Ta AOLWKINbHOI
0CBiTW, [lpOrobuubknii AepXxaBHUA  NefaroriyHnin yHiBepcuTeT
iMmeHi IBaHa PpaHka (M. [porobud, YkpaiHa)

S16n0HCbKUIA AHApPI IBaHOBMY — OOKTOP MCUXONMOMYHUX HAyK,
OOLEHT, 3aBigyBay kadenpu neparorikiu Ta iHK03MBHOT OCBITH,
MwukonaiBCbkuid HauioHanbHWIA yHiBepcuTteT imeHi B. O. Cyxom-
NnHCbKoro (M. Mukonais, YkpaiHa)

depguvuvH
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3anpowyemMo o cnienpaui!

BenbMuwaHOBHI BYMTENI | BMXOBATESi, OPraHi3aTopu i KEPIBHUKN OCBITW, BYEHi-Megaroru i gocnigHukn 3 YkpaiHm
Ta iHWWX KpaiH, WO BMBYAIOTb IOOVHY, ii XUTTS | PO3BUTOK.

lFopu, B GKii KpaiHi BOHM 6 He Oynn, CrnpaBnsioTb NPUONM3HO OOHAKOBWA BMAMB Ha iX MellkaHuiB. [ipcbki
naHgwadTn i 0cobnmBi KNiMaTUYHI YMOBM BU3Ha4YaloTb cneuu@iky XUTTEQIANbHOCTI i XUTTE3abe3neyeHHs, Tpaauuii
i 3BMyal, cnoci6 rocnoaapioBaHHs i BUXOBaAHHSA AiTel.

Bnnuen npupogHoro cepeposuiia (rip, nicy, cTeny, KniMaty TOro 4u IHWOro perioHy TOLWLO) Manxe He
BPaxOBYIOTbCS B OpraHidauii HaB4asbHO-BUXOBHOIrO npouecy. [yxe 4acTo Ti, XTO LeN Npouec 3AiNCHIOE, i cami He
3HalTb 0COBNMBOCTEN HOPMYIOHOro BMJIMBY CUT MPUPOLM HA CTAHOBAEHHS | PO3BUTOK JIIOACHKOT 0COBUCTOCTI.

"pynoto BueHux MprKapnaTCcbKOro HaLioHaNbLHOrO YHiBepcuTeTY iMeHi Bacung CtedaHuka (YkpaiHa) po3pobnsetses
perioHanbHMi NpoekT «lipcbka wkona. CtaH. MNpobnemun. MNepcnekTnem po3BUTKY>.

MeToto npoexTy €:

* BMBYEHHS BM/IMBY PCLKOrO CepefoBuLLa Ha PO3BMTOK, HABYAHHS i BUXOBAHHSA Y4HIB;

* AOCNIIKEHHs 3MICTY, GOPM i METOIB BMKOPUCTAHHA BYMTENAMU i BUXOBATENSMM OCOGIMBOCTEN TiPCLKOro

[OBKiNAS 3 METOIO NIABULLEHHS e(PEKTUBHOCTI HaB4aIbHO-BUXOBHOIO MPOLLECY;

+ y3araJibHEHHS1 pe3ynbTaTiB BUBYEHHS BIMJIMBY MPCbLKOr0 CepenoBuLlia Ha PO3BUTOK YYHIB, OTPUMAHHS HayKOBUX

3HaHb, BCTAHOBJIEHHSI 3aKOHOMIPHOCTEN HOPMYBaHHS 0COOUCTOCTI B CneumdivH1X yMoBax rip;

- nigrotoBka MNPOMO3uUiii Ta pekoMeHOalin LWoA0 BpaxyBaHHS OCOOMMBOCTEN ripCbKOro cepenoBulla ans

BYMTENIB, BUXOBATENIB, OPraHi3aTopiB i ynpaBniHLIB OCBITOIO Pi3HMX PiBHIB.

lMpocrumo o3HanomMuTUCS 3 Hawmm «[poekTom», «OpPIEHTOBHOK TEMATUKOK HAyKOBWUX OOCHIOKEHb», SKi BMILLEHI
B MonepenHix BUOaHHSX, BpaxyBaTh COLiaNbHO-EKOHOMIYHI Ta KyNbTYPHO-ICTOPUYHI YMOBM i 0COBANBOCTI CBOET KpaiHu
i CNiNIbHO AOCNIAKYBATU LLIO MAJIOBMBYEHY Npodnemy.

[MopiBHANBHUI aHani3 Pi3HUX HaNPsIMIB HAYKOBOIr0 BUBYEHHSI O3HAYEHUX MUTaHb AACTb 3MOry He nuwe NoainnTUCh
[OCBIOOM ypaxyBaHHS BMAUBIB CUJ1 NMPUPOAM Ha BUXOBAHHS i PO3BUTOK AiTEN, ane i BCTAHOBUTU MEBHI 3aKOHOMIPHOCTI
HaB4YaNbHO-BUXOBHOI pOOOTM B YMOBAX ripCbKOro perioxy.

PesynbTatamm HanpauoBaHb Y4eHMX YKpaiHu Ta iHWNX KpaiH MOXHa 6yae 0OMIHATUCh HE NNLLIE LINSXOM HayKOBUX
nyoanikauin, ane n y npoueci ix 00roBoOpeHHs Ha MiXKHAPOAHUX CEMiHapax, CUMMNO3iyMax, KOHMEepeHLLaX.

Mpupoao3HaBLi ripcbkux kpaiH €Bponu BXe 06’egHannca B OOCHIOXEHHSAX Npobnemn 36epexeHHs i ctanoro
po3BuTKY rip (Anbniicbka, Kapnatcbka KOHBeHLIi Towo). B 78 kpaiHax cBiTy cTBopeHo HaujoHanbHi KomiteTu Tip.

YyeHi — neparoru, nCUXonorn, Meamku, Couiosiorn, HapoAO03HaBUi — MaloTb TakOX 06’edHATUCb Y BUBYEHHI
npo6nemMm B3aemMofii Nnpupoan i NioauHW, BNANBY NPUPOAMN Ha PO3BUTOK OCOBUCTOCTI K HAMBULLIOI LIIHHOCTI AepXaBu
i cycninbCcTBa.

3anpowyemMo 40 HayKOBOi CniBnpaL,.

P0o3p0o6HMKM MPOEKTY
Welcome to cooperation!

Dear teachers and tutors, organizers and heads of educational institutions, scientists-teachers and researchers
in Ukraine and other countries, studying the person, her life and development. Mountains, no matter in what
country they are, make approximately identical influence on their inhabitants. Mountain landscapes and special
climatic conditions determine specificity of ability to live and life-support, traditions and customs, ways of managing
and children’s education.

Influence of the environment (mountains, woods, steppes of a region) almost is not taken into consideration at
the organization of educational process. Very often those who carries out this process, do not know themselves all
features of forming influence of the natural conditions on the making and development of the human person.

The regional project «Mountain school. Condition. Problems. Prospects of development» is developed by the group
of scientists of the Precarpathian National University named alter Vasyl Stefanyk (Ukraine).

The purposes of the project are as follows:

Studying influence of the mountain environment on development, training and education of pupils;

- Research of the contents, forms and methods of use by teachers and tutors of features of tile mountain
environment aimed at increasing of the efficiency of educational process;

- Summarizing of the results of studying influence of the mountain environment on development of pupils,
acquiring scientific knowledge, determining the laws of the person’s formation in specific conditions of the
mountains;

+ Preparation of offers and recommendations about taking into account features of the mountain environment for
teachers, tutors, organizers and heads of educational institutions of different levels.

Will you acquaint yourself with our «Project», «Approximate subjects of scientific researches», which contains this
edition, consider social — economic and cultural-historical conditions and features of your country and make common
exploration of this insufficiently studied problem?

The comparative analysis of different directions of scientific studying of the defined problems will enable not only
to share experience of taking into account influences of the natural conditions on education and development of
children, but also will define certain laws of teaching and educational work in conditions of the mountain region.

It will be possible to exchange the results of the researches of scientists in Ukraine and other countries not only
by means of scientific publications, but also during their discussion at the international seminars, symposiums and
conferences.

Naturalists of the European highland countries have already united in researches of the problem of preservation
and constant development of mountains (the Alpine and Carpathian conventions, etc.). The National Committees of
Mountains are founded in 78 countries of the world.

Scientists — teachers, psychologists, physicians, sociologists, and ethnologists should also unite for studying
problems of interaction of the nature and the person, influence of the nature on development of the person as the
most value of the state and society.

We invite you to scientific cooperation.
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NMOJNITUKA BIAKPUTOIO AOCTYNY

HaykoBe ¢daxoBe BmAaaHHa 3 nepgarorivHux Hayk «[ipcbka wkona YKpaiHCbkux Kapnart» npakTuKye noniTuKy
BIOKPUTOro OOCTyny A0 Ony6nikoBaHOro 3MICTy, MIATPUMYIOHYM NPUHLMMAW BibHOTO MOLUMPEHHS HAayKOBOI iHpopMauiji
Ta rnobanbHOro OOMiHY 3HaHHAMW 3a4ns  3arafbHOro CycninbHoro nporpecy. Yaconuc Bupaetbcs [ABH3
«lpukapnaTCbknin HaLiOHaNbHUA YHiBEpCcUTET imeHi Bacunga Ctedanunka» 3 2006 poky.

MepiognyHiCTb BMAAHHSA — BUXOANUTb 2 pasn y pik.

Haykose daxoBe B1AaHHg 3 negaroriyHmx Hayk «lipcbka wkona YkpaiHcbkux KapnaT» MiCTUTb CTaTTi TEOPETUHHOIO
N eKcnepuMMeHTaNbHO-MPUKIAAHOrO CNpsIMyBaHHA 3 akTyanbHux npobniem Teopii Ta icTtopii neparorikv, dinocodii
OCBITWN, OCBITHBOrO0 MEHEOXMEHTY, METOAMK i TEXHONOrIN OpraHidauii HaB4aHHS, BMXOBaHHS Ta NPogOpieHTauji y4HIB
y 3akfagax OCBITU i MO3alKiIbHMX YCTAHOBAX, OCBITHIX iHHOBAL, MCUXONOro-negaroriyHnx npobiem po3BUTKY
ocobucTocTi LwKonapis, ¢axoBoi MiAroToBKWM Ta NpPodecinHOro cTaHOBMEHHS ManbyTHIX neparoris, HernepepBHOI
negaroriyHoi OCBITK, NeJaroriyHOT NpakTUKK, NOPIBHSANBHOI Neagarorikv, coujanbHOI negaroriky Towo. Benuky yeary
yaconuc npuainse npobnemaTuui ripCbKMx LK.

BupaHHa 3 neparoriyHmx Hayk «[ipcbka wkona YkpaiHCbkux Kapnar» agpecoBaHe HaykoBUSM, Mejaroram,
JOKTOpaHTaMm, acnipaHTam, nejaroriyHMM MpauiBHMKaM TiPCbKUX WK YKpaiHum Ta 3apybiioks, 6aTbKiBCbKil
rpoManCchbkoCTi, YCIM TUM, XTO LKaBUTbCS Cy4aCHMM CTaHOM PO3BUTKY NeAaroriyHoi Hayku.

3a 0oCTOBIpHICTb dakTiB, Ha3B, AAT, MOK/MKaHb Ta NiTepaTypHUX MKepen, NOMITUKX aHTUnariaTy TOLLO BiAnoBiaabHICTb
HecyTb aBTOpW. PepakujnHa koneris He 3aBxay noainse ixHi norngan. CraTTi peueH3yoTb YIEeHN PedakuinHoi Koerii.

HaykoBomy ¢daxoBOMy BMAaHHIO 3 negarorivHnmx Hayk «lipcbka wkona YkpaiHcbkux Kapnat» MApUCBOEHO
MixHapoaHuii cTaHaapTHWIA cepiliiuid Homep ISSN 1994-4845 (Print), ISSN 2415-7147 (Online).

XypHan «lipcbka wkosa YkpaiHcbkux KapnaTt» 3apeecTpoBaHuii, pedepyeTbCs Ta iIHAEKCYETLCS
Yy TaKMx HayKOMeTpPUYHUX Da3ax gaHuxX, NOLYKOBUX CUCTEeMaX Ta peno3uTapiax:

- HauioHanbHa Ginioteka imeHi B.l.BepHapcbkoro (YkpaiHa) http://www.nbuv.gov.ua/

- YKpaiHCbKi HayKoBi XXypHanu (YkpaiHa) usj.org.ua

- Index Copernicus International (Pecny6nika MonbLya)
https://journals.IndexCopernicus.com/search/details?id=4580 (ICV 2018 = 82.36)

- Google Scholar https://cutt.ly/CeCKMOu

- Scilit (lWBenuapia) https://www.scilit.net/journal/1908455

- ERIH PLUS https://dbh.nsd.uib.no/publiseringskanaler/erihplus/periodical/info.action?id=498179

OPEN ACCESS POLICY

The journal practices a policy of open access to published content, supporting the principles of the free flow of
scientific information and global knowledge sharing for the general social progress.

Scientific professional publication in pedagogical sciences «Mountain School of Ukrainian Carpaty» has been
published by public higher education institution «Vasyl Stefanyk Precarpathian National University» since 2006.

Publication frequency — twice a year.

The journal contains theoretical and experimental articles highlighting current problems of the theory and
history of education, philosophy of education, educational management methods and technologies of training,
education and vocational guidance of students in educational institutions and extracurricular institutions, educational
innovations, psycho-pedagogical problems of student personality development , professional training and professional
development of future teachers, continuous pedagogical education, pedagogical practice, comparative pedagogy,
social pedagogy and more. Much attention is paid to the problems of mountain schools. Scientific specialized edition
of pedagogical sciences is intended at researchers, teachers, doctoral students, graduate students, academic staff,
the parent community, and all those interested in the current status of pedagogical education development.

Authors are responsible for the reliability of facts, names, dates, references and literature, plagiarism etc. The
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BUMOIn

[0 CTATEW Y HAYKOBOMY ®AXOBOMY BUOAHHI
«[IPCbKA LLUKONA YKPAIHCbKX KAPMAT»>

CrartTi, noaaHi o 36ipHMKa, NOBMHHI MaTW HEOOXIiAHI enemMeHTK:

1. IM’q, npi3BuLLe, iIHPOPMaLia NPO aBTopa (BY4EHE 3BaHHSA, HAYKOBMWI CTyMiHb, Ha3Ba Opraxi3avii, B ki NpaLioe asTop).

2. MNIBb aBTOpa, iHGOPMaLjis NPO aBTopa YKPaiHCbKOIO YU aHriNCbKOI MOBOIO (BiAMIHHOIO Big, MOBU CTaTTi)
(BYeHe 3BaHH4, HayKOBWI CTyMiHb, Ha3Ba Ta agpeca opraHisadii, y fkiin npaule aBTop).

3. EnekTpoHHa nowuta aBTOpa CTaTTI.

4. Homep ORCID (http://orcid.org/) i/ abo Homep ResearcherlID (http://www.researcherid.com/).

5. Homep YOK.

6. Hasea cTaTTi, BMPIBHIOBAHHS MO CEPEAMHI, TEKCT HaNIBXUPHUM WPUOTOM, YCi BENUKI NiTepu.

7. PestoMe i kK/04OBI CNnoBa (KypcuB) MOBOIO CTaTTi 3 TakKuMm 000B'A3KOBMMW €N1EMEHTAMMW: akTyasbHICTb Npobaemu,
MeTa, MeToam Ta peaynbtatu gochnigpkeHHs (Big 200 oo 300 cnie Ta 5-10 knOHOBUX ChiB).

8. HasBa cTaTTi YKpaiHCbKOIO YU aHrinCbKO MOBOIO (BigMIHHOK BifZi MOBM CTaTTi), BMPIBHIOBAHHS MO
CepeaviHi, TEKCT HaniBXupHUM LWPUGTOM, YCi BEAUKI niTepu.

9. ABTOPCbKE pe3loMe YKPaiHCbKOIO YU aHrMiliCbKOIO MOBOIO (BiAMIHHOIO Bif, MOBM CTaTTi): (aKTyaNbHICTb, METa,
MEeTOAM, pesynbTaTh A0CHiOKeHHs Ta BUCHOBKM) obcarom 300 cniB (He meHwe 1800 3HakiB) i kNOYOBI CnoBa.

10. TekcT cTatTi, Ae MICTATbCA Taki HeobOXioHI eneMeHTun:

1. BCTYN / INTRODUCTION

MocTtaHoBka nNpobnemu.

Analysis of recent research and publications.

2. META JOCNIO>KEHHSA / THE PURPOSE OF THE RESEARCH

BuaHavaloTbCs, BMXOOSYM 3 HEBMPILWEHUX 4M NPOBAEMHUX acrnekTiB NopyleHoi Temu. 3aBOaHHa MaloTb OyTu
CNPSIMOBaHIi Ha y3aranbHeHHs AaHuX, GOPMYOBaHHS KOHLENL|i, NeBHOI Moaeni, MeTtoauku, po3po0OKy Ta BUAINEHHS
MEeTOfiB, YMOB MPOBEAEHHS OOCIAKEHHS TOLLO.

3. METOOM OOCNIOXXEHHSA / RESEARCH METHODS

MeToaun gocnigxeHHs nepeadadaloTb ONMUC iX OCHOBHOIO 3MICTY, XapakTepUCTUK i MOKa3HWUKIB, SKi BOHM (iKCYIOTb,
Ta OAMHNLB BMMIPIOBAHHS.

4. PE3YJIbTATU JOCNIAXKEHHA / RESEARCH RESULTS

Buknap OCHOBHOro martepiany [OCHIIKEHHS 3 MOBHUM OOIPYHTYBaAHHAM OTPMMaHUX HAayKOBMX pe3y/bTaTiB
NOBWHEH MICTUTK CTUCSE y3arafibHEHHS OTPUMaHMX aBTOPOM AaHMX i3 BUAINIEHHAM HanpsiMiB, TEHAEHLIN, NiaxXoais 4o
po3B’A3aHHsA Npobiemu. Onuc eMnipuydHMX Pe3yNbTaTiB Mae MICTUTM KOHKPETHI AaHi, WO NiATBEPOXYIOTb CTATUCTUYHY
JOCTOBIpHICTb OTpUMaHWX peaynbTaTiB, y Burnaai Tabnuub, rpadikis, giarpam 3 noAanbLUOK iHTepnpeTaLieto.
TeopeTnyHWiA aHani3 He NOBUHEH 0BMEXYBATUCSA NOCUMNAHHAMM Ha aBTOPIB, SKi BUBYANM NMOPYLLUEHE NUTaHHS. Y cTaTTi
OaxaHo noaaBaTy NOCUNIaHHS Ha iHLOMOBHI aXepena.

5. BUCHOBKU TA MNEPCMNEKTUBU NOOANBbLUUX AOCNIAXEHb / CONCUSSION AND PROSPECTS FOR
FURTHER RESEARCH

BuCHOBKM 3 [OCHIOXEHHS, SKi CTUCNO BUCBITAIOKTb CYTHICTb OTPMMAaHUX Pe3ynbTaTiB 3rigHO 3 NOCTaBfiEHMMU B
po60Ti 3aBAAHHAMM.

6. CMMMCOK BUKOPUCTAHUX OXKEPEJ nofaetbCs B MixXHApOAHOMY CTUITi 0DOPMIIEHHST HayKoBMX Mybnikauin APA

7. REFERENCES

MoJaeTbca aHrMOMOBHMIA Nepeka, CIMCKY BUKOPUCTaHMX OKepen.

Mepeknap, 3aco6aMmu oHNaH-cepB.iciB IHTEepHeT He JONYCKaETLCA.

Okpemnmu darinammn nopaeTbCs:

- JOBifKa Npo aBTopa (CniBaBTOPIB).

PepakuiiHa koneris 3anvwae 3a cob6oi0 NpaBo BiAXMNATM AOMOBiAj Ta CTaTTi, AKi He BiANOBIOATb BULLE3raaaHuMm
BMMOram i TemMaTuui BUOAHHS.

CratTi HagcunaTn Ha eneKTPOHHY NOLUTY BiANOBIAANBHOIO CekpeTaps HaykOBOro baxoBOro BUAAHHS 3 NedaroriyHnx
Hayk «[ipcbka wkona YkpaiHcekmnx Kapnat»: E-mail chervinska.inna@gmail.com
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REQUIREMENTS

FOR THE PAPERS OF SCIENTIFIC PROFESSIONAL PUBLICATION
«MOUNTAIN SCHOOL OF UKRAINIAN CARPATY»

Articles submitted to the scientific edition must contain the following information:

1. First and last name, information about the author (academic title, academic degree, name of the organization
for which the author works).

2. Author's first name, information about the author in Ukrainian or English (different from the language of the
article) (academic title, scientific degree, name and address of the organization for which the author works).

3. The author’s email .

4. ORCID number (http://orcid.org/) and / or Researcher ID number (http://www.researcherid.com/).

5. Number UDC.

6. Article title, aligned to the middle of the text, bold all capital letters.

7. Summary and keywords (italics) in the language of the article with the following mandatory elements: relevance
of the problem, purpose, methods and results of the study (200 to 300 words and 5-10 keywords).

8. Title of the article in Ukrainian or English (different from the language of the article), center alignment, bold text,
all capital letters.

9. Author's summary in Ukrainian or English (different from the language of the article): (actuality, purpose,
methods, results of research and conclusions) within 300 words (not less than 1800 symbols) and keywords.

10. The text of the article containing the following necessary elements:

1. INTRODUCTION The problem formulation.

Analysis of recent research and publications.

2. AIM AND TASKS OF THE RESEARCH

Determined on the basis of unresolved or problematic aspects of the topic raised. The tasks should be aimed
at generalizing data, formulating a concept, a specific model, methodology, developing and highlighting methods,
research conditions, and more.

3. RESEARCH METHODS

Research methods provide a description of their main content, characteristics and indicators that they capture,
and units of measurement.

4. RESEARCH RESULTS

A summary of the main research material with a full justification of the scientific results should contain a concise
summary of the data obtained by the author with the identification of directions, trends, approaches to solving the
problem. The description of the empirical results should include specific data that confirm the statistical reliability
of the results obtained, in the form of tables, graphs, and diagrams with further interpretation. Theoretical analysis
should not be limited to references to authors who have studied the problem raised. In the article, it is advisable to
provide references to foreign language sources.

5. CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The conclusions of the study, which briefly highlight the nature of the results obtained in accordance with the tasks
set in the work.

6. LIST OF REFERENCES submitted internationally according to APA

7. REFERENCES

Transliteration of the list of all sources used (References) (http://translit.kh.ua/?passport), after transliteration in
parentheses the English translation of the title of the publication is submitted.

Translation by means of online services is not allowed.

Separate files with the following information must be submitted:

- certificate of the author (co-authors).

The Editorial Board reserves the right to reject reports and articles that do not meet the above requirements and
subject matter of the publication.

Articles to be sent by e-mail to the Executive secretary of the scientific professional publication on pedagogical
sciences "Mountain School of Ukrainian Carpaty”

E-mail address: chervinska.inna@gmail.com
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