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IHTEPHALLIOHAJTI3ALISA BULLOI OCBITU K OB’EKT OOCJIIAXEHHS
YKPAIHCKUMU KOMMAPATUBICTAMMU

AHoTauig. Ha tni nocuneHHs rno6anisauii Ha noyatky XXI CT. HaLiOHaNbHI CUCTEMM OCBITM Ta OKPEMI BULLI 3iILUTOBXHYINCS
3 ABULLEM iHTepHaujoHani3auii. ToMy 3aKOHOMIPHO, WO NopsA, 3 iMNepaTMBOM rfobanizauii BaXIMBUM HaNpPsSMOM BUBYEHHS

MerTa cTatTi — 34iCHUT NPeaMETHMIN CUHTE30BaHU aHania BifobpaxeHHs Npobremn iHTepHaLioHani3alii BULWOi OCBITH
B OOCNIOKEHHAX YKPAiHCbKMX KOMMIapaTueicTiB apyroi nonosuHn 90-x pp. XX — nepworo gecatunitta XXI cT.

BusiBneHo, WO B yKpPAiHCLKIN NnefarorivHin KoMnapaTmBIiCTUL Ta iHLWNX rany3sax 3HaHb YTBEPAUIIOCS KIK0HOBE TPaKTyBaHHS
iHTepHaLioHanisaLii BMLLOI OCBITU 9K OAHIEI 3 HaMBaXJ/IMBILLMX PUC / XapakKTepPUCTUK / TEHOEHUIN / YMHHUKIB Cy4aCHOro
PO3BUTKY Ta MOJEpHi3aLji HauioHaNlbHUX CUCTEM BULLIOI OCBITWM Ta OKpeMux yHiBepcuTteTiB. MNpu cnpobi BUBYEHHS LbOro
(GEeHOMEHY MoTpanISeEMO B MEPEXMBO NEPENIETEHHS HapaTUBIB 3apyOiXKHUX Ta YKPAIHCbKMX AOCHIAHMKIB. AK HUTKY ApiagHu
peanisauji LUbOro 3aBgaHH$ 3anpPONOHOBAHO CTPYKTYPOBAHWIA aHani3a MacuBy HaykOBMX OXepen 3 03HauyeHoi npobnemu 3a
TpboMa 6noKaMu: HaykOBO-TEOPETUYHMM (aHani3 MOHSATTS iHTepHaujoHanisauii BMLWOI OCBITU yKpaiHCbKMMK aBTOpamMun Ta
HayKOBUX MiOXoAiB 4O MOr0 BMBYEHHS); 3MICTOBHO-TEMATUYHMM (aHani3 OCHOBHWX TeMaTUYHWUX i KpaiHO3HaBYMX achekTiB
BMBYEHHS iHTepHaLioHanisauii BMLLOI OCBITU YKPAIHCbKMMMK aBTOpammu); MOPIBHANLHO-aHANMITUYHUM (aHani3 yKpaiHCbKOro
OMCKYpCy LLoAO ChiBBiAHOLWEHHS npoueciB rnobanisauii BMLWOI OCBITM Ta iHTepHauioHanizauii BULLIOI OCBITK).

Y BUCHOBKax 3a3HayeHo, WO npobnema iHTepHauioHani3alii B/ OCBITWM cTana NpegMeToM akTMBHOIO BiTYM3HSHOIO
HaYKOBOrO AMCKYPCY. Moro TeopetuyHy OCHOBY CTaHOBNATh CTYAji 3axigHMX HAYKOBLIB, WO NepeBaxHo 3'ssunmcs B 1998-
2003 pp. Mig ixHiM BNAMBOM B YKpaiHCbKIN HayLji yTBEpAMIOCS PO3yMiHHS LibOro deHOMEHY SIK ckflagHoro, 6aratoacnekTHoro,
OVHaMI4YHOro, CynepevsiMBoro NpoLuecy, skui TpaHChOPMYETLCS Nif BMJANBOM CTPIMKO 3MIHIOBAHMX COLLIOKYSIbTYPHUX YMOB,
ane 36epirae KNOYOBY 03HAKY — MiXXHAPOAHWUIA BUMIP.

KnioyoBi cnoBa: iHTepHauioHanisaujs BULWOI OCBITWM, rnobanisauis BWWOI OCBITW, YKpaiHCbka MeparoriyHa
KOMMNapaTmBICTMKa, HAyKOBUI ONCKYPC, 3axigHi CTyail.

INTERNATIONALIZATION OF HIGHER EDUCATION AS A SUBJECT
OF RESEARCH BY UKRAINIAN COMPARATIVISTS

Abstract. Against the backdrop of increasing globalization in the early 21st century, national education systems and
individual universities have encountered the phenomenon of internationalization. Consequently, alongside the imperative of
globalization, the study of the integration processes of higher education has become an important direction, focusing on the
process of its internationalization.

The aim of the article is to conduct a subject-synthesized analysis of how the issue of internationalization of higher education
is reflected in the research of Ukrainian comparativists from the second half of the 1990s to the first decade of the 21st century.

It is identified that within Ukrainian pedagogical comparativism and other fields of knowledge, a crucial interpretation of
internationalization of higher education has solidified as one of the most important features/characteristics/trends/factors of
modern development and modernization of national higher education systems and individual universities. When attempting
to study this phenomenon, we navigate through the intertwining narratives of foreign and Ukrainian researchers. To fulfill this
task, a structured analysis of a collection of scientific sources on the specified problem is proposed, categorized into three
blocks: scientific-theoretical (analysis of the concept of internationalization of higher education by Ukrainian authors and
scientific approaches to its study); content-thematic (analysis of the main thematic and area-specific aspects of studying
internationalization of higher education by Ukrainian authors); comparative-analytical (analysis of the Ukrainian discourse
regarding the relationship between processes of globalization of higher education and internationalization of higher education).

The conclusions indicate that the issue of internationalization of higher education has become the subject of active
domestic scientific discourse. Its theoretical foundation consists of studies by Western scientists, primarily appearing in
the years 1998-2003. Under their influence, Ukrainian science has established an understanding of this phenomenon as
a complex, multifaceted, dynamic, and contradictory process that transforms under the rapidly changing socio-cultural
conditions but retains a key characteristic — an international dimension.

Keywords: internationalization of higher education, globalization of higher education, Ukrainian pedagogical comparativism,
scientific discourse, Western studies.
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INTRODUCTION

The problem formulation. Against the backdrop of increasing globalization in the early 21st century, national
education systems and individual universities have encountered the phenomenon of internationalization. Consequently,
alongside the imperative of globalization, the second priority direction of studying integration processes became
the internationalization of higher education (IHE). Within Ukrainian pedagogical comparativism and other fields of
knowledge, its crucial interpretation has solidified as one of the most important features/characteristics/trends/factors
of modern development and modernization of higher education (HE) and universities. When attempting to study this
phenomenon, we navigate through the intertwining narratives of foreign and Ukrainian researchers. To fulfill this task,
a structured analysis of this collection of scientific sources is proposed, categorized into three main blocks: scientific-
theoretical, content-thematic, and comparative-analytical.

Analysis of recent research and publications. Ukrainian pedagogical comparativism has accumulated a significant
collection of works revealing various aspects of the internationalization of higher education (V. Andrushchenko,
I. Vasylenko, T. Voyetska, K. Korsak, V. Kremen, G. MacBurney, M. Myaskovsky, V. Ohnevyuk, N. Pohrebnyak, A. Sbruyeva,
0. Slyusarenko, L. Sokhan, O. Khomenko, and others). However, except for attempts at fragmented interpretation of this
work in the introductory chapters of monographs and dissertations (N. Avshenyuk, F. Andrushkevych, A. Rzhevska, and
others), a specialized historiographic analysis of it has not been carried out. This emphasizes the relevance of conducting
such research.

THE AIM AND RESEARCH TASKS

To conduct a subject-synthesized analysis of the reflection of the issue of internationalization of higher education
in the research of Ukrainian comparativists from the second half of the 1990s to the first decade of the 21st century.

RESEARCH METHODS

In the preparation of the study, methods of historiographical and terminological analysis, discourse analysis,
historical-comparative analysis, and actualization were used.

RESULTS OF THE RESEARCH

The identification of the three structural blocks mentioned above for the analysis of the achievements of Ukrainian
comparativists on the issue of internationalization of higher education (IHE) is, on the one hand, conditional, as they are a
priori interconnected, thus substantively overlapping. On the other hand, such an approach allows for optimal differentiation
and structuring of the scientific discourse in aspects of its thematic orientation, internalization of the work of foreign
scholars, and others.

The scientific-theoretical block involves analyzing the interpretation of the phenomenon of IHE by Ukrainian authors and
scientific approaches to its study. In doing so, they rely on foreign scientific experience, serving as its internalizers and
interpreters, proposing their own ideas and views.

Among foreign and Ukrainian scientists different views exist on the genesis, determinants, dynamics, peculiarities
of dissemination, and approaches to interpreting the concept of "education internationalization.” Its appearance is
documented in English-language publications of the 1970s-1980s ("internationalization of education™), which can be
translated into Ukrainian as "mixHapogHa ocgita.” Due to terminological ambiguity for some time (and still due to lack of
awareness), studies use parallel or synonymous terms like "global education,” "transnational education,” "cross-cultural
education.” Complex profile categories are built on this basis, such as "international standard classification of education,”
"international and regional cooperation in education,” "virtual educational institutions/universities,” etc. A terminological
analysis of these categories can be the subject of separate studies.

Based on lexical peculiarities and analysis of scientific studies, it is assumed that the concept of "education
internationalization” emerged from the concept of "mixHapoaHa ocsita” ("international education™) and transformed into
a separate phenomenon under the influence of geopolitical, economic, and cultural challenges. Ukrainian researchers,
relying on foreign studies, showed that the term (" international education™) appeared in studies of the 1950s, spread over
the next four decades, and was officially recognized by UNESCO experts in 1991. This recognition defined it as educational
measures aimed at increasing awareness and respect for the ideas, cultures, and traditions of different countries and
peoples, fostering cooperation based on respect for international law, justice, equality, and the preservation of peace
through the study of conflict causes and their peaceful resolution. However, there were different understandings of the
term " international education™) among scientists of different countries. For example, American scientists used it to denote
activities, programs, and services in the fields of international research and educational exchange, while definitions like
"global education,” "multicultural education,” and "international programs” were used interchangeably (Debych, 2019, p.
29, 31).

Based on an analysis of foreign studies, Ukrainian comparativists traced the evolution of the terms "education
internationalization” and "international education™: in the 1970s-1980s, they were used in parallel, but in the 1990s, the
former displaced the latter, which is entrenched in the names of educational organizations and scientific institutions and
publications (European Association for International Education, Institute of International Education, "Journal of International
Education Research”, etc.). According to M. Debych, this transition was a result of the increasing significance of the
international dimension of higher education and the transformation of international activities into one of the key directions
of its development (Debych, 2019, p. 32).

However, at the beginning of the 21st century, the term "education internationalization” became more relevant and
began to be used primarily in relation to higher education. This was driven by the need to designate processes related to
the development of international networks and consortia of universities and academic mobility: the increase in courses,
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programs, and qualifications; increased attention to the development of international, global, intercultural competencies;
and the spread of various forms of scientific-academic collaboration.

Considering the nature of accumulated theoretical narratives and the state and prospects of consolidating national
higher education systems, the definition of internationalization of higher education (IHE) proposed by H. de Wit and F.
Hunter in the "EU Study on Internationalization of higher education™, prepared at the request of the European Parliament
Committee on Culture and Education, is deemed acceptable and optimal. It defines IHE as a purposeful process of
integrating international, intercultural, or global dimensions into the tasks, functions, and teaching methods in higher
education to enhance its quality and provide meaningful contributions to society for students and university staff (EU Study
on Internationalization of higher education, 2015, p. 29).

The second structural-thematic block involves clarifying the dynamics and nature of the development of the Ukrainian
scientific discourse on the issue of IHE and its content, country-oriented focus, and other aspects. In defining the scientific-
theoretical foundations and approaches to studying specific pedagogical issues, Ukrainian researchers continued to rely on
the work of foreign scientists adapting it to the subject of their studies.

According to our analysis, a "turning point” in the Ukrainian discourse on the internationalization of higher education
(IHE) occurred around 2007-2008. During this period, scientists shifted their focus from studying IHE in the context of
Ukraine's entry into the Bologna Process to expanding the thematic-regional spectrum of studies. This transition was
accompanied by a gradual shift from internalizing narratives of Western authors to generating original ideas in articles and,
later, the emergence of comprehensive monographs and dissertations.

An example of a Euro-integrative approach to studying this issue is the section on "Internationalization of Higher
Education” in the textbook "Higher Education and the Bologna Process™ (Kyiv, 2007, 352 p.). The authors K. Korsak and
I. Lastovchenko, defined IHE as an "extracurricular factor of global and national origin” that compels leading universities to
integrate into international integration processes and compete in global education service markets. They focused on the
internationalization of curricula, which manifested in the renewal of the content of disciplines according to the demands of
foreign students, strengthening intercultural and interdisciplinary components, and adapting to the requirements of double
degrees, among other aspects.

In the 2010s and 2020s, interconnected thematic and interdisciplinary vectors of IHE research in Ukraine became
evident. Works in the philosophy of education gained significant scientific-theoretical and historiosophical importance for
understanding its essence. For instance, V. Zinchenko, in the exploration "Internationalization of the Education System
and Higher Education Management Reforms: The German Model” (Educational Discourse, 2016, No. 3), analyzed the
German school of philosophy of education (hermeneutic historicism of H. Nohl; structural hermeneutics of E. Weniger
and V. Flitner; pedagogical anthropology of H. Rota, H. Zdarsky), Rudolf Steiner's Waldorf pedagogy, and the existential-
dialogical philosophy of M. Buber, among others. Zinchenko revealed the essence of the social philosophy of education as
an "ideological, methodological, and interdisciplinary bridge” between sociological and educational issues in contemporary
studies. According to him, the concepts of social philosophy of education hold the prospects for forming an integrated
socio-humanitarian education system, social upbringing, and the development of an intellectual personality, determining
the processes of internationalization and integration of higher education on a global-international scale.

The methodologically significant contribution of B. Wechter to Ukrainian science revealed that the process of
internationalization of higher education (IHE) in Europe, influenced by internal and external factors, undergoes constant
dynamic development at individual, academic, institutional, and national levels. A. Sbruyeva and D. Kozlov (2016) further
developed this concept, conducting a structural analysis of IHE in terms of its main dimensions (global, georegional,
national, institutional, individual) and recognizing corresponding goals for forming coherent spaces of higher education at
these levels with appropriate strategies (introducing similar standards and normative, substantive, procedural principles)
and mechanisms (coordination, monitoring, control programs, and methods).

The third comparative-analytical block we identified involves analyzing the Ukrainian discourse regarding the relationship
between the concepts/processes/phenomena of globalization of higher education (GHE) and internationalization of higher
education, which are considered interdependent in scientific literature. The need for a subject analysis of this issue is driven
by the active attention of scientists, as evidenced by a range of representative studies (Avsheniuk, 2015; Boychenko, 2001;
Klimova, 2021; Krasovska, 2011; Kurbatov, 2013; Myaskovskii, 2019; Nitenko, 2015; Sbruyeva, 2001, and others).

In this aspect, Ukrainian scientists extensively quote M. Bartell (2003), who interpreted internationalization as a
comprehensive, consciously managed process that is a component of educational and research activities and the entire
cultural life of the university and its subjects. They also refer to J. Mestenhauser (1998), who defined internationalization as a
multidimensional educational process encompassing integrative, intercultural, interdisciplinary, comparative, technological,
and global dimensions of knowledge. Thus, the international dimension of education requires not only acquiring knowledge
and information but also the ability to apply them in life and the capacity for critical thinking.

It's evident that Ukrainian scientists have adopted the approach developed in foreign studies, considering the
interrelation of internationalization of higher education (IHE) with the globalization process, which is seen as dominant and
defining. Notably, most of these foreign studies emerged in 1998-2003. Acknowledging the objective "temporal inertia” in
the dissemination of scientific knowledge, it becomes apparent that the Ukrainian scientific discourse of the 2010s—2020s
is built on somewhat "outdated” concepts, given significant shifts in IHE and GHE over the past one and a half to two
decades, with substantial progress in Western science on these topics.

Through a critical analysis of Western narratives, pedagogues-comparativists (Avsheniuk, 2015; Klimova, 2021; Nitenko,
2015; Sbruyeva, 2001, and others) have formulated several useful propositions and conclusions for the development of the
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Ukrainian discourse. In synthesis, these propositions suggest that IHE and GHE are distinct yet closely related phenomena.
Globalization is an overarching process influencing all aspects of societal life, including education. Its alignment with
neoliberal political economics leads to increased competition in the market for educational services. In the context of
the neoliberal globalization trend, supranational organizations like the WTO, IMF, OECD, among others, exert heightened
influence, reshaping the goals and functions of education. In contrast, the foundation of IHE lies in cultural pluralism,
orienting itself toward preserving universal and European values embedded in national legislative acts that define the
strategies and priorities of national higher education systems. Therefore, the Bologna Process can be aptly interpreted not
only as a "striking example of globalization” but also as a manifestation and outcome of internationalization.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The issue of internationalization of higher education has become a focal point in the active discourse of Ukrainian
science. The theoretical foundation for this discourse was shaped by studies from Western scientists, predominantly
emerged in 1998-20083. Under their influence, Ukrainian science has embraced the concept of internationalization as
a complex, multi-aspect, dynamic, and paradoxical process that undergoes transformation within the rapidly changing
sociocultural conditions while retaining its key feature — an international dimension.

Further studies could delve into a terminological analysis of definitions such as "global education”, "transnational
education”, and "cross-cultural education”, which Ukrainian scientists often use interchangeably or synonymously
with the concept of "internationalization of higher education”. This situation fails to accurately reflect the essence and
peculiarities of these phenomena, offering prospects for refining conceptual clarity in the field.
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