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IMPLEMENTING LEARNER AUTONOMY IN ENGLISH AS A
FOREIGN LANGUAGE CLASSROOM THROUGH A FLIPPED
CLASSROOM PEDAGOGICAL APPROACH
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Abstract. This study is a small-scale action research on the problem of using the Flipped Classroom
pedagogical approach to enhance learner autonomy in the target group of high school students in
an EFL classroom. The main stages of the research were conducted in the spring semester of the
academic year of 2023/24. The participants of the study are seven Ukrainian Grade 9 students and
three teachers. The research aims at designing and implementing a method for engaging learners in
autonomous practices through the Flipped Classroom model. The methodological basis of this
study is the works of (Benson & Voller, 2014), the Flipped Learning Network (2014), (Moore, 2015),
(Velegol, Zappe, & Mahoney, 2015), (O’Flaherty & Phillips, 2015), (Hung, 2015), (Huang & Hong,
2016), (Nichols, Burgh, & Kennedy, 2017), (Olakanmi, 2017), (Lag & Seele, 2019), (Jung, Park, Kim, &
Park, 2022), (Little, 2022) and other scientists. In this research, the mixed-method approach is used;
the quantitative and qualitative data have been collected through guided observation, surveys
(teacher interviews and student questionnaires), and mathematical statistics (descriptive and
frequency methods). The essence of the designed method lies in the gradual engagement of students
in reviewing short video lectures and reading relevant input before class; then, in class, discussing
content and doing quizzes and exercises to reinforce understanding, and, finally, actively
participating in creating content-related presentations or projects. The results of this study
demonstrate that the Flipped Classroom approach has a considerable impact on learner self-
awareness, beliefs, and attitudes implemented in autonomous classroom practices, in particular:
effective use of free time for English studying; increased motivation to explore new content and
understanding it; perception of a teacher as a facilitator, suggesting a move towards a more student-
centered or collaborative learning environment; perception of knowledge as something to be gained
rather than “transmitted”, taking on responsibility for evaluating learning outcomes through self-
assessment or collaborative evaluation methods. Nevertheless, there are some limitations to using
FC in the English language classroom: the willingness of teachers to apply learner-centered
methods; the willingness of students to take responsibility for their learning; learners’ cognitive and
metacognitive skills; the difficulty of the learning material meant for flipping (self-study), access to
resources and technology. The results of this study can be used by researchers and practitioners
working in the sectors of secondary and tertiary education.
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1. INTRODUCTION

Our research topic is “Implementing Learner Autonomy in an English as a Foreign Language
Classroom through a Flipped Classroom Pedagogical Approach.” It is of significant value to define
learner autonomy (LA) and Flipped Classroom (FC). In the book Autonomy and Independence in Language
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Learning, (Benson & Voller, 2014) quote the Collins COBUILD English language dictionary to define the
term autonomy as “the ability to make your own decisions about what to do rather than being
influenced by someone else or told what to do.” Since each researcher defines “learner autonomy”
differently and takes into account unique contexts, there is no set meaning for the term. However, the
statement of (Holec, 1981), who believed that LA is the ability to take responsibility for one's own
learning, became fundamental. According to this definition, (Nguyen, 2014) points out that LA is not the
process, but a learner's attribute. The author underlines that this attribute is not inborn; it can be
acquired only through systematic and purposeful learning. The researcher also claims that learners'
ability to be in charge of their learning is related to becoming responsible for decision-making in all
aspects of the learning process. In his article, (Moore, 2015) draws our attention to the benefits of LA.
First, learners can easily identify their learning goals and the way(s) in which they will reach them.
Secondly, students apply a variety of learning approaches, techniques, and skills and organize their
learning without difficulties. Thirdly, they process the information well and can critically evaluate their
learning. What is also significant is that LA in the learning process helps to expand this trait in everyday
life too and, as a result, fosters a responsible, autonomous person. According to the definition from the
Flipped Learning Network (2014, p. 1), a flipped classroom is explained as a “pedagogical approach in
which direct instruction moves from the group learning space to the individual learning space, and the
resulting group space is transformed into a dynamic, interactive learning environment where the
educator guides students as they apply concepts and engage creatively in the subject matter.” In the FC,
students are engaged with learning materials, including videos and other materials outside of the
classroom, to prepare for active learning activities in class (Nichols, Burgh & Kennedy, 2017). The idea
behind the FC is to change the traditional lectures to introductory lessons where students are exposed to
content materials in videos or online materials, reserving class time for discussions, peer interaction,
active learning activities, and problem-solving activities (Velegol, Zappe & Mahoney, 2015). Building on
the foundation laid by the Flipped Learning Network (2014) and the work of (Nichols, Burgh, &
Kennedy, 2017), as well as (Velegol, Zappe, & Mahoney, 2015), a large and growing body of literature
has investigated the FC’s role in fostering student autonomy, with more recent attention to the provision
of self-directed learning opportunities. (O’Flaherty & Phillips, 2015) noted that FC learning begins with
engaging students with lower thinking activities at home and performing higher thinking activities in
the classroom. These activities enable students to control their learning to perform independent tasks,
enhancing their individualized learning (Huang & Hong, 2016; Olakanmi, 2017). (Hung, 2015)
concluded in his study that the FC model improves students” attitudes toward learning and their levels
of participation. (Little, 2022) hypothesized that the FC approach could address students’ need for
autonomy, a sense of connection, skill, and efficiency; as well as give them more freedom and flexibility
to choose their preparation methods for class. Meta-Analytical Evidence on Learning Outcomes: A meta-
analysis conducted by (Lag & Seele, 2019) evaluated the flipped classroom’s influence on learning
outcomes and student satisfaction. The results indicated a positive effect on learning and pass rates,
suggesting that the FC model could be beneficial for students” academic success and autonomy. The FC
model’s effectiveness in promoting self-regulated learning was examined in a study spanning the period
from 2014 to 2021. The review found that the FC model influences students’ performance, motivation,
and self-regulation, which are key components of autonomy (Jung, Park, Kim, & Park, 2022). Given all
that has been mentioned so far, one may suppose that the FC model, when implemented effectively, has
the potential to significantly increase student’s LA. This literature review underscores the importance of
continuing to explore and refine the FC pedagogical approach to understand its impact on student
autonomy and overall educational outcomes better.

2. RESEARCH METHODS

In this study, we aim to test the impact of a flipped classroom on the development of Grade 9
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students’” autonomy in a high school context. For research purposes, we used a mixed-method approach,
and the study itself is a small-scale classroom action research. The research took place at the Lyceum #1
of the Ivano-Frankivsk City Council. The grade in focus is 9d, which consists of seven students aged 14
to 15. Their level of English is pre-intermediate. The problem of the low level of learner autonomy was
noticed during our observations of this class as a supervisor and student teacher in the spring term of
the academic year of 2023/2024 within the framework of the Observed Teaching internship. Although
some pupils were more autonomous than others were, the big picture showed that there is a significant
need for developing it on a larger scale. Based on our observation, the students of grade 9d constantly
face the problem of being self-unaware, and too dependent on the teacher; they rarely make
independent decisions about their learning and have insufficient problem-solving skills. It can lead to a
passive learning environment, affecting the entire class’ ability to engage and collaborate effectively. The
research question is formulated as follows: “How does the application of flipped classroom lessons
affect students” autonomy?” In our study, we put forward the hypothesis that if we apply the flipped
classroom pedagogical approach, the students” LA will increase.

Our research underwent several stages. In the initial stage, we identified the problem, which is the
lack of LA in the target group of learners. Then, we decided that the focus of our research would be on
developing LA through the FC pedagogical approach. Finally, we defined the key research question:
How does the application of flipped classroom lessons affect students” autonomy? During the second stage of the
study, we focused on planning. At that moment, it was important to develop a coherent action plan to
ensure that all the needed steps would be taken and actions performed in a timely manner. Right after
that, we started the main part of the research. During this stage the data was collected, research tools
were chosen and used, and actions were taken. The practical part of our research was conducted
through applying the FC. The data, level of learners” LA, and the results of action research were
analyzed during the observation stage. Finally, at the reflecting stage, the results were evaluated and
reported. The respondents of the research consisted of seven grade 9d students of the Lyceum #1 of the
Ivano-Frankivsk City Council. The group includes 6 girls and one boy. Their level of English is expected
to be intermediate, though not all students have it. In the target group, the visual learning style prevails.
Most students are interested in learning English, complete their homework on time, and are active
during English lessons. The research involved not only students but also three teachers of English, with
more than ten years of teaching experience, who were interviewed to obtain their opinions on the use of
the flipped classroom model and learner autonomy in general. The main practical part of the research
was conducted by applying the FC approach. The student teacher was introducing changes gradually, at
first asking learners to review short video lectures and read relevant materials before coming to class.
Then, she incorporated interactive online discussions and quizzes to reinforce their understanding of the
content. Finally, we have reached the point where students are actively participating in creating content
related to the lessons, such as presentations or projects, which they share with their peers during class
sessions.

For data collection, such tools as guided observation, questionnaires, and teacher interview were
used. Firstly, guided observation was used to collect qualitative data. It helped us to identify the
problem and gather some input information for the research. Observation is one way for researchers to
seek to understand and interpret situations based on the social and cultural meanings of those involved.
In the field of education, observation can be a meaningful tool for understanding the experiences of
teachers, students, caregivers, and administrators (LaGarry, 2018). We had been observing that
particular group only for two weeks to notice that most students encountered the same problems with
autonomy as the ninth graders in the Lyceum # 22 of Ivano-Frankivsk City Council, where the student
teacher completed her teaching assistantship practice in the autumn term of the academic year of
2023/24. After we were assured that the problem existed in the target group, we moved on to the next
data-collecting tool.

Secondly, the Learner Autonomy Questionnaire was used to address learner autonomy from the
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student’s perspective and to get both quantitative and qualitative data. We used the questionnaire
designed by (Zhang & Li, 2004). One reason for choosing this questionnaire is that it was revised based
on the learning strategies that were classified by Oxford (1990), (O’'Malley an& Chamot, 1990), and
(Wenden, 1998). Besides, many studies used this tool and revealed that it is of high reliability and
validity (Rahman, 2012; Shangarffam & Ghazi, 2013). We added 3 items to the original version to
evaluate one more aspect, which reflects the teacher-centered learning approach. It was conducted
before the FC was implemented and consisted of fourteen multiple-choice items (see Results and
Discussion). They were aimed at identifying the level of learner autonomy within the target group of
students. The first four statements were focused on self-regulation and self-efficacy. They aim to gauge
the learners’ confidence in their ability to manage their learning process and complete tasks
independently. Items 5-7 measured self-monitoring and self-reward, important components of
autonomous learning. They were used to determine how learners track their progress and motivate
themselves, which can be crucial for sustained engagement and improvement. Items 8-10 were
indicators of active learning and participation. They reflected the extent to which learners seek
opportunities to use the language outside the classroom and engage in class activities, suggesting a
proactive approach to learning. Items 11-12 focused on self-awareness and personalized learning. They
helped me to assess whether learners can evaluate their own abilities and select resources that match
their learning needs, which is key for effective autonomous learning. Items 13-14 explored attitudes
towards the teacher’s role and knowledge acquisition. They revealed learners’ dependency on the
teacher for guidance and assessment, which might suggest less autonomy. The questionnaire was made
with the help of Google Forms that was chosen due to its user-friendly interface, flexibility, and
accessibility. The Form did not collect any names, it was stated that learners” answers are anonymous, so
their privacy was preserved, which makes this research tool reliable and effective.

Thirdly, a teacher interview was chosen to collect personal perspectives and experiences on the topic
from educators. The value of interviewing is not only because it builds a holistic snapshot, analyses
words, and reports detailed views of informants; but also because it enables interviewees to speak in
their voice and express their thoughts and feelings (Alshenqgeeti, 2014, p. 39). Three English teachers
took part in this interview, one of them was teaching the group under study. It was conducted in a
written form through Telegram; the student teacher sent her questions and the teachers were able to
answer them when they had time, thinking them through, without rushing. It consisted of three open-
ended questions (see Results and Discussion). With the help of the first one, we wanted to get some
general statistics on the implementation of any LA fostering strategies. The second question was focused
on the FC, namely on its usefulness and impact on learners. In the last question, we asked for some
guidance related to the implementation of FC lessons. In this research, anonymity was maintained as no
names of the respondents were recorded, ensuring their complete protection.

After data collection and analysis, we began to use the FC approach to address the lack of pupils’ LA
and to help them become independent learners. The student teacher had been using this method during
English lessons for several weeks. Finally, a post-questionnaire was used to assess the change in
students’ self-directed learning abilities and their contentment with the new learning method. It
consisted of 9 multiple-choice items with possible answers from strongly disagree to strongly agree (see
Results and Discussion). The first four items focused on evaluating the perceived effectiveness and
personal motivation associated with the FC model. Items 5-6 took into account the development of LA
and critical thinking skills. Items 7-9 were taken from the first questionnaire, as we wanted to see the
change in students” perceptions of the teacher’s role and their role in the learning process. Respondents’
privacy and the effectiveness of the tool used have been justified above, along with the first
questionnaire.

The research instruments were designed to comprehensively assess learner autonomy within 9d
class. Employing various methods to examine and convey the data enhances both the validity and the
reliability of the study. Our research participants were assured of their complete protection, with the
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understanding that their recordings would be handled responsibly. We provided them with a detailed
explanation of the research, addressed all their inquiries, and guaranteed their anonymity.

3. RESULTS AND DISCUSSION

We decided that increasing LA was appropriate for the action research of the topic of our interest
because it would allow us to implement the strategies and see the results while conducting lessons at
school. Before using the FC Approach, we had to understand the current LA level of our pupils. For
measuring it, a questionnaire on Google Forms was used. All 7 learners of grade 9d participated in the
survey. The researchers are ready to present all the diagrams with the students” responses on demand.
The first item (“I think I have the ability to learn English well”) had to determine the self-assessed
confidence levels of learners in their ability to learn English. A majority of respondents, 42.9% (3 out of
7), believe that they sometimes can learn English well. 28.6% (2 out of 7) of the learners often feel
confident in their ability. Interestingly, an equal proportion of learners, 14.3% (1 out of 7) for each, rarely
or never believe in their ability to learn English well. Notably, none of the respondents chose always. The
second item (“I make good use of my free time in English study”) depicts the responses about the
effective use of free time for English study with only two response options selected by the participants.
The majority, 57.1% (4 out of 7), reported that they rarely make good use of their free time for English
study. A portion of the respondents, 42.9% (3 out of 7), indicated that they often utilize their free time for
studying English. Item 3 (“I preview before the class”) examines pre-class preparation habits. The largest
segment of respondents, comprising 57.1% (4 students), indicated that they sometimes preview materials
before class. Only one learner per each option (14.3%) chose that they never, rarely, or often preview
before class. Interestingly, no participants chose the option always, indicating that none of them
consistently previewed materials before class. Item 4 (“I find I can finish my task in time”) explores the
ability to finish tasks in a timely manner. More than half of learners (5 respondents) claim that they often
do it, while 42.9 % (2 respondents) choose the option sometimes. The fifth item (“I keep a record of my
study, such as a diary, writing review, etc.”) deals with keeping a study record. Only one respondent
(14.3%) rarely does it, while others (6 respondents, 85.7%) never keep one. Item 6 (“I make self-exam with
the exam papers chosen by myself”) was designed in order to check learners” habits to self-check their
knowledge. Data shows that 3 respondents (42.9%) sometimes do so; however, the other 4 respondents
never (28.6%) do it or practice it rarely (28.6%). Item 7 (“I reward myself when I progress (e.g. I go
shopping, play games, etc.)”) is related to rewarding oneself when improving somehow. 57.1% (4
respondents) said that they sometimes do such things. The other part of learners (42.9%, 3 people)
claimed that they often reward themselves. Item 8 (“I attend out-of-class activities to practice and learn
the language”) shows that 85.7% (6 respondents) sometimes attend extracurricular activities to improve
their English. Only 1 learner said that he/she often does that. Item 9 (“During the class, I try to catch
chances to take part in activities such as pair/group discussion, role-play, etc.”) was to check the
activeness of learners’ participation in tasks with different modes of interaction. 3 respondents (42.9%)
claimed that they sometimes try to catch such chances; 28.6 % said that they often do it, and another 2
respondents rarely take initiative in such activities. Item 10 (“I know my strengths and weaknesses in my
English study”) was to determine the knowledge of learners about their weak and strong points
concerning language study. 3 respondents (42.9%) said that they rarely are aware of them. The options
often and sometimes were chosen by 1 learner each. Item 11 (“I choose books, exercises that suit me,
neither too difficult nor too easy”) shows the ability of learners to choose suitable materials. 3
respondents (42.9%) said that they sometimes succeeded in such things. The options often and never were
chosen by 2 learners each. Item 12 (“In the classroom, I see the teacher as an authority figure”) was
designed to see the learners’ perception of a teacher. The result shows that the majority of the learners
(85.7% — 6 respondents) always see the teacher as an authority figure and one respondent chose the
option often. Item 13 (“I tend to see knowledge as something ‘transmitted” by the teacher rather than
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‘discovered” by me as a learner”) was aimed at identifying the way learners perceive the concept of
knowledge. 57.1% (4 respondents) chose the option always and 42.9% (3 respondents) — often, meaning
that they see it as something to be “transmitted.” Item 14 (“I expect the teacher (rather than myself) to be
responsible for evaluating how much I have learnt”) had to help identify the responsible person for
evaluating the quantity of things learned. 71.4% (5 respondents) chose the option always and 28.6% (2
respondents) — often. Therefore, in general, data showed that learners believe the teacher is responsible
for it.

Teacher interview was conducted using Telegram before the FC approach was implemented. Three
teachers of English of the Lyceum #1 of the Ivano-Frankivsk City Council answered the questions
considering encouraging LA, FC model, and resources for its implementation. Below, we will outline the
main ideas of each teacher regarding all the aspects mentioned above. The researchers are ready to
present the script of the interview on demand. The first question of the interview was, “Do you actively
encourage learner autonomy in your English classes? If so, could you share some of the strategies and activities
you employ?” Teacher 1 replied, “While I understand the importance of learner autonomy, I haven't specifically
employed strategies to promote it.” Teacher 2 shared her experience: “I tried to promote learner autonomy once
by using a flipped classroom approach, but it didn’t go as planned. ...I think a more gradual introduction to the
flipped classroom model might have helped my students adjust better.” Teacher 3 claimed that she was actively
implementing FC: “... I provide a range of materials and activities online for students to explore before class.”
Additionally, they offer multiple justifications for their perspectives, which are examined in detail in the
Conclusions section. The second question was related to a specific concept: In what ways do you believe the
flipped classroom model facilitates the development of learner autonomy? If you have experience with this model,
could you describe its impact on your students? Teacher 1 responded that she had not used this model, but
she stated, “I can see how the flipped classroom model could encourage students to take charge of their learning by
engaging with the material at home.” Teacher 2 expressed her opinion, “The model is supposed to give students
more control over their learning pace and style, but my one attempt resulted in a lack of engagement.” Teacher 3
shared that this was beneficial for her learners and added, “It encourages them to take initiative and prepare
ahead, which leads to more confidence and participation during class.” Each of the educators expressed their
viewpoints. The last question was the practical one: Which resources or tools have you found most effective for
implementing flipped classroom techniques, and why? Teacher 1 found it difficult to answer, as she had never
implemented it. Teachers 2 and 3 had similar responses; they talked about the Ted Talk platform,
YouTube, different quizzes, and grammar websites.

After obtaining and analyzing data from the questionnaire and the interview, the FC approach was
implemented. The transition to this new approach was introduced in phases to allow students to adapt
comfortably. Initially, the learners were tasked with reviewing short video lectures and reading assigned
materials as preparatory homework. This shift moved direct instruction outside the traditional
classroom setting, freeing up valuable class time for more engaging activities. As the learners became
accustomed to this preparatory work, the student teacher introduced interactive elements such as online
discussions and quizzes. These tools served not only to reinforce understanding of the content but also
to provide immediate feedback and foster a sense of community among the pupils. The culmination of
this gradual implementation was the students’ active role in content creation. They began to develop
their presentations and projects, which were then shared and discussed in class. This practice not only
deepened their comprehension of the subject matter but also improved their collaborative and
communication skills. It transformed the classroom into a dynamic environment where students could
demonstrate their creativity and take ownership of their learning journey.

After that, a post-questionnaire was developed to assess possible changes in learners’ LA level and
their satisfaction with the new learning model. All 7 learners of grade 9d participated in the survey. Item
1 (“Overall, I found the Flipped Classroom learning model better than previous formats in terms of
learning outcomes”) assessed whether students perceive the FC as more effective than traditional
teaching methods in terms of academic achievement. More than half of learners — 57.1% (4 respondents)
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claim that they agree, while 42.9 % (3 respondents) choose the option strongly agree. Item 2 (“I was
motivated to learn in the flipped classroom”) showed that 71.4% (5 respondents) agreed that they were
motivated to learn using the FC model. 2 respondents (28.6%) chose the variant strongly agree. Item 3 (“I
spent adequate time to understand concepts before class”) explored the time students dedicate to
understanding concepts before attending the flipped class. All 7 respondents agreed that they spent
adequate time doing this. Item 4 (“The Flipped Classroom model improved the re-teaching of content
through activities in class”) measured the effectiveness of in-class activities in reinforcing and clarifying
previously introduced content information. 71.4% (5 respondents) chose the variant agree and 28.6% (2
respondents) — strongly agree. Item 5 (“The Flipped Classroom model made me more independent and
responsible for my learning”) was designed to determine whether FL encourages students to take
ownership of their learning process. The majority of respondents (85.7% — 6 people) chose the variant
agree, and one learner (14.3%) — strongly agree. Item 6 (“The Flipped Classroom model helped me engage
in critical thinking and problem-solving”) aimed to determine whether the FC approach helped students
to think critically to overcome emerging challenges. Most respondents (85.7% — 6 people) chose the
option agree, and only one learner (14.3%) — disagree. Items 7-9 were taken from the first questionnaire.
Item 7 (“In the classroom, I see the teacher as an authority figure”) focused on the student’s perception
of the teacher. 71.4% (5 respondents) said that they strongly disagree, while 2 respondents (28.6%) chose
the variant disagree. Item 8 (“I tend to see knowledge as something to be ‘transmitted” by the teacher
rather than ‘discovered” by me as a learner”) was designed to evaluate the perception of the concept of
knowledge. 71.4% (5 respondents) said that they disagree that it is something that is transmitted, while 2
respondents (28.6%) chose a strongly disagree option. The last item (“I expect the teacher (rather than
myself) to be responsible for evaluating how much I have learnt”) dealt with the expectation about the
person responsible for evaluating the things learned. 71.4% (5 respondents) stated that they disagree that
it is a teacher; 14.3% (1 respondent) chose strongly disagree option. 1 respondent (14.3%) claimed that
he/she agrees that it is a teacher.

4. CONCLUSIONS

As previously outlined in the Research Methods section, the implementation of the FC approach was
preceded by administering a questionnaire and conducting interviews with teachers. We concentrated
on the key data gained from these tools and the theoretical framework detailed in the Introduction to
customize the FC approach to suit our students” needs. To evaluate the success of the implemented
method, a supplementary questionnaire was developed. It aimed to compare students” answers before
and after implementing FC and assess the general satisfaction with the new teaching approach.

To answer our research question, “How does the application of flipped classroom lessons impact students’
autonomy?” it was first necessary to determine the current level of students” LA. The first questionnaire
was conducted with this aim. In general, the findings reveal that some students are motivated and
attempt to become autonomous, but the big picture shows that they need a little push from within. The
low level of autonomy in the target group of students was most clearly demonstrated by responses to
Items 5, 12, 13, and 14 (see Results and Discussion). Thus, Item 5 shows that only 1 respondent rarely
keeps a study record, meaning that the majority of learners do not engage in reflective practices and do
not take charge of their learning progress. Items 12-14 show that the learners of the 9d group are
dependent on the teacher. 6 people always see the teacher as the authority figure in the classroom. 4
respondents always perceive knowledge as something to be “transmitted” by the teacher rather than
“discovered” by a learner. In addition, learners always or often expect the teacher to be responsible for
evaluating how much they have learned. Once the level of autonomy was determined, we conducted
interviews with teachers. The information collected helped us to see the real state of things with
autonomy in school, apart from theories in literature.

All three teachers agreed on the importance of developing learner autonomy. The findings also
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reveal varied levels of implementation and belief in the FC model’s effectiveness. While some teachers
were actively employing FC, others had reservations or faced challenges in its implementation. The
teachers’ insights helped us to work out some guidelines for putting our method into practice. The most
important things we learned from the interview were that we needed to introduce FC gradually, use
tools with feedback to make students feel supported, and not forget about interactive elements. Having
considered the teachers’ opinions and the theory presented in the Introduction, we applied the FC
approach.

The results of the implementation, as mentioned before, were measured with the help of a statistical
method. We can conclude that if we implement the FC approach using the comprehensive set of
strategies and considerations that were derived from both the theoretical framework and practical
insights, we receive considerable progress that has been made concerning increasing the LA level. The
proof of the positive influence of the FC approach on autonomy is supported by the most noticeable
changes in the results shown in the two questionnaires (see the Results and Discussion), as follows:

e Effective use of free time: pre-questionnaire results showed that 57.1% rarely made good use of
their free time for English study, while in the post-questionnaire, 71.4% were motivated to learn using
the FC approach.

e Pre-class preparation: before the FC model, 57.1% of learners sometimes previewed materials.
Afterward, all 7 respondents spent adequate time understanding concepts before class, indicating
improved preparation.

e DPerception of teacher: pre-FC, 85.7% always saw the teacher as an authority figure. Post-
questionnaire: 71.4% strongly disagreed that the teacher is an authority figure, and 28.6% disagreed. This
suggests a move towards a more student-centered or collaborative learning environment.

e Perception of knowledge: pre-questionnaire: 57.1% of respondents always perceived knowledge
as something to be “transmitted” and 42.9% often did it. Post-Questionnaire: 71.4% disagreed that
knowledge is something that is transmitted, and 28.6% strongly disagreed.

e Expectation about evaluating learning outcomes: pre-questionnaire: 71.4% of respondents always
expected the teacher to evaluate learning outcomes, and 28.6% often did it. Post-Questionnaire: 71.4%
disagreed that the teacher is responsible for evaluating learning outcomes, and 14.3% strongly disagreed.
Only one respondent agreed.

e There is a clear change in students” expectations regarding who evaluates learning outcomes. The
majority now disagrees with the teacher being solely responsible, indicating a shift towards student self-
assessment or collaborative evaluation methods.

Conclusively, at the beginning of the research, students showed limited engagement in using their
free time effectively for learning and exhibited varying levels of preparation before class. They strongly
perceived the teacher as an authority figure and tended to view knowledge as something transmitted to
them. Additionally, they largely expected the teacher to evaluate their learning outcomes. After the
implementation, there was a noticeable increase in motivation and active engagement in learning during
free time. Learners demonstrated improved preparation habits and a shift away from perceiving the
teacher as the sole authority in their learning journey. They also adopted a more interactive and
collaborative approach to knowledge acquisition, moving towards self-directed evaluation of their
learning progress.

Our research has led us to conclude that the flipped classroom approach positively affects students’
autonomy, by indicating a greater sense of responsibility, ownership, and self-assessment in their
learning experiences. Nevertheless, there are some limitations to using the FC learning model in the
English language classroom: the willingness of educators to shift from traditional teaching to learner-
centered one; the willingness of students to take charge of their learning, learners’ cognitive and
metacognitive skills, the complexity of the learning material meant for flipping (self-study), access to
resources and technology. Regarding the recommendations for further actions, we would suggest
investigating how specific technological tools and digital resources utilized within the FC framework
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contribute to the development of student autonomy. It may be a good idea to conduct a qualitative
study to gather student perspectives on the role of technology in supporting their independence,
focusing on factors such as ease of access, engagement, perceived usefulness, and autonomy-supportive
features of digital learning tools.
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Pomanumun Irop, ®perok Ipuna. Peaaisaniss aBTOHOMIl y4HiB Ha ypOKax aHIAiliCbKOI MOBM SIK iHO3€MHOI 3a
AOTIOMOTOIO TeAarorivHoro migxoady “nepesepuytuit Kaac”. 2Kypnar Ilpuxapnamcviozo yrisepcumemy imeri Bacurs
Cmepanuxa, 11 (3) (2024), 26-35.

LIs1 cTaTTs € HeBeAMKUM 3a OOCATOM AO0CAiAKEHHSM, IPUCBIIeHOMY ITpo0AeMi BUKOPUCTaHH: I1e]arorivHoro
miagxoay “rmepeBepHyTUII Kaac” AAsl MiABUIIIEHHs aBTOHOMII y4HIB y I1iAbOBii I'PyIli CTapIIOK/AaCHUKIB Ha ypoKax
aHTAi7icbkol MoBU K iHO3eMHOI. OCHOBHI eTanM AOCAIA>KEHHs IIPOBOAMIANICS y BeCHAHOMY ceMectpi 2023/24
HaB4aAbHOTO POKy. VIOro ydacHMKaMM CTaAu ceMepo yKpaiHCHKUX Y4HiB 9-TO KAacy Ta Tpoe BumTesiB. MeToio
AOCAiJKeHHsI € po3poOKa Ta BIPOBaJ>KeHH: MeTOAY 3alydeHHs YYHIB 40 aBTOHOMHUX IIPaKTUK 3a AOIIOMOTIOIO
MoJeAi «I1epeBepHyTOro KAacy». MeToA040TiYHOI0 OCHOBOIO 40cAigKeHH: € mpalli (Benson i Voller, 2014), Flipped
Learning Network (2014), (Moore, 2015), (Velegol, Zappe, i Mahoney, 2015), (O'Flaherty i Phillips, 2015), (Hung,
2015), (Huang i Hong, 2016), (Nichols, Burgh i Kennedy, 2017), (Olakanmi, 2017), (Lag i Seele, 2019), (Jung, Park,
Kim i Park, 2022), (Little, 2022) Ta iH. ¥ 1boMy A0CAiA>KeHHi BUKOPYCTaHO 3MilllaHMII TiaXi4 40 HayKOBOI pO3BiAKI;
KiabKicHI Ta sKicHi gaHi Oyam 3iOpaHi 3a A0ITOMOIOIO KepOBAaHOTO (BKAIOUYEHOTO) CIIOCTepPEe’KeHH:, ONUTYBaHb
(iHTepB'1I0 3 yunTeAsIMMN Ta aHKeTYBaHHA Y4HiB) Ta MaTeMaTUYHOI CTaTUCTUKM (OIMCOBUI Ta YaCTOTHUI METOAM).
CyTHicTh po3p001€HOTO MEeTOAY MOASATa€ B IIOCTYIIOBOMY 3aAy4yeHHi YUHiB 40 Ieperasy KOpOTKUX BigeOAeKIIilt i
YMTaHH:A BiAIIOBIAHMX MaTepiaaiB IepeJ ypoKaMu; IIOTiM, Y Kaaci, 40 OOrOBOpeHH:I 3MiCTy Ta BUKOHAHH TeCTiB i
BIIpaB AAs 3aKpillAeHHs PO3yMiHH:A, i, HapemTi, — 40 aKTMBHOI y4JacTi y CTBOpeHHi IIpe3eHTalill abo IPOEKTIB,
OB sAI3aHUX 13 3MICTOM HaBYaAbHOTIO MaTepiaay. JoBejeHO, IO IigXig “HepeBepHYTOro Kaacy” Ma€ 3HaYHMUIL
BILAMB Ha CaMOCBiZOMiCTb, NepeKOHaHHs Ta CTaBA€HHs Y4YHiB, sKi peaai3ylOTbCsl B IIPaKTMUILI aBTOHOMHOTO
HaBYaHH:, 30KpeMa: e(eKTVBHE BUKOPMCTAHHs BiABHOTO 4acy A/Asl BUBUEHHS AHIAINCHKOI MOBMV; IIiABMILIEHHS
MOTHBaIlil 40 OITaHyBaHHs HOBOTO Marepialy Ta IOTO pO3yMIiHHA; COPUMHATTA Iejarora sK ¢pacmaitaTropa, 1o
Iepeabavae mepexig 40 GiABII yYHEIIEHTPOBaHOTO abo CIIiABHOIO HaBYaAbHOTO CepeJOBMINA; CIPUIHATTS 3HAaHD
SIK TaKMX, 1110 MalOTh OyTy 3400YTi, a He “TiepesaHi”; B3sATTA Ha ceOe BiATIOBiAaAbHOCTI 3a OLIIHIOBaHH: pe3yAbTaTiB
HaBYaHHs 3a AOIIOMOTOIO CaMOOIIiHIOBaHHs aD0 MeTOAIB CITiABHOTO OILIIHIOBAHHs. BusiBAeHO meBHI 0OMeXKeHHS A4
BUKOPMCTaHH: “IlepeBepHyTOIo KAacy” Ha ypoKaxX aHIAiliICbKOI MOBM: TOTOBHICTh BUMTEAIB 3aCTOCOBYBaTII METOAM,
opieHTOBaHI Ha Y4YH:J; TOTOBHICTb Yy4HiB Opatm Ha ceOe BiAIIOBiZaABHICTL 3a HaBYaHHS; KOTHITMBHI Ta
MeTaKOTHITMBHI HaBMUKM y4HiB; CKAaAHiCTh HaB4aAbHOIO MaTepiaay, IpU3Ha4eHOIO 445 caMOHaBYaHHsI, AOCTYII A0
pecypcis i TexHoaoriit. PeayabTaTu 40CAig’KeHHs MOXYTh OyTU BUKOPVCTaHI A0CAiAHMKaMU Ta IpaKTUKaMM, AKi
paloioTh y CeKTOpax 3araAbHOI cepeAHbOI Ta BUIIOI OCBITH.

Karouosi caoBa: ypok aHTAilicbKoi MOBM sIK iHO3eMHOI, aBTOHOMis V4HiB, 3aAydeHHsS Y4HiB, MOTHMBALIis,
HepeBepHYTUI KAac, A0CAIAXKEHHS AisIAbHOCTI.
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